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Reading Renaissance

* Aligns with NEP 2020, improves reading skills, and creates joyful learning for primary students.
*Strategies like play-based learning, inquiry, and technology make classrooms positive and engaging.

* Language teacher tackles reading challenges with early intervention, phonics, and relevant content.

Albert Einstein once said,

“I never teach my pupils; | only attempt to provide the conditions in which they can learn”.

This is exactly what | intend to do for my students. My focus is on providing a conducive learning environ-
ment to the students wherein instead of feeling burdened by the curriculum they engage in joyful learning
experiences.

When | was in primary school | was awestruck by my English teacher. She was a truly amazing teacher and
was a favourite of the students. By virtue of her innovative and fun teaching methods, she kindled in her stu-
dents an undying love for learning. | wanted to follow in her footsteps, and | started teaching the students of
classes I-VIlIl when | was in college. | found this experience so satisfying that | decided to make my career in
teaching only. | joined KVS in 2002 as a primary teacher and my journey as a teacher has been quite amazing
so far.

At present, | am posted at KV No. 3, Bhopal. All these years, | have been sure of one thing. | want the same
rapport and relationship with my students as our English teacher had with us. Just like her, | want to love,
teach, and be a source of inspiration for my students. For me, nothing is more gratifying than to make my
students fall in love with learning and have an insatiable appetite for knowledge.

However, being a primary teacher is no easy task. It takes a lot of patience to teach the tiny tots who geteasily
distracted by the slightest distraction. Also, as a language teacher, the biggest challenge | face in my class is
the poor reading skills of the students. With no phonological awareness, poor word recognition and vocabu-
lary, poor fluency, and a lack of comprehension, no wonder my students at the elementary level often dread
English.

L Mowge
~Rerite the hoem
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That is when the guidelines of the New Education Policy come to my aid and help me engage my students in
a joyful learning experience. The National Education Policy (NEP) 2020 emphasizes the need for joyful and
experiential learning approaches to enhance the educational experience of primary students. In line with the
guidelines of NEP, | have taken a few initiatives to enhance the reading skills of students, like early and contin-
uous reading intervention, phonics-based instruction, balanced literacy approaches, multilingual resources,
culturally relevant content, etc. Play-based learning, inquiry-based approaches, integration of arts and cul-
ture, real-life connections, technology integration, and student-centered approaches are the strategies that
have truly worked wonders for my students.

Implementing these practices has not only supported the development of essential skills but has also culti-
vated a lifelong love for learning in young learners, setting a solid foundation for their educational journey.

My students look forward to the English period now and that is the biggest validation for me as a teacher.
The smiles on the innocent faces of these tiny tots is the biggest reward for me and it reinstates my faith in
Malala Yousufzai’s words

“One child, one teacher, one pen and one book can change the world.”

Manjeet Pushp
PRT
KV NO- 03, DANISH NAGAR, BHOPAL (M.P)
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ki Unleashing The Magic Of Music

f‘ * Experiential learning strategy through music
* Peer learning enhances their social bonding.

* Children enjoy and learn with happiness by actively participating in the activities.

Music is a language that is understood by everyone. | use music in the diverse and dynamic setting of Ken-
driya Vidyalaya Sangathan, where students from various backgrounds come together. As one size does not
fit all, traditional, and uniform teaching methods may not always cater to the unique needs of each learner.
Since my job is not just to provide them with academic know-how, but also to help them develop holistically,
music comes to my help.

This time, the challenge was to teach English to the students of grade Ill. Since English is a second language
for my students, | find them struggling with it. Recognizing the challenges faced by my students, | decided to
infuse joy and excitement into the process by using the language of music. English songs became our gateway
to the language, making learning feel like a delightful adventure. The students embraced the songs eagerly,
leading to the transformation of textual poems into engaging musical renditions with expressive actions.

To facilitate better retention, | decided to bring my teaching to the level of the learners. | integrated adaptive
teaching techniques such as Crossover Learning which integrates the strengths of both formal and informal
learning environments, Embodied Learning which involves not just the mind, but all the five senses during
learning, and Learning by Doing. Actions and muscle memory played a pivotal role and helped my students
recall challenging words effortlessly. My students began singing and dancing in the classroom and my class
was bubbling with action. | also introduced self-tailored videos to deepen their understanding, while role
plays brought real-life context to language learning.

13
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| observed the peer groups of my students and decided to use them for learning. | encouraged the use of
a buddy system where students could freely discuss doubts and help each other grasp concepts better. If a

student is absent someday, his/her buddy takes charge to cover up their academic loss. These buddies are
often seen talking in rhyming sentences.

Constant efforts in the classroom are paying off and my students are confidently using the English language
in their day-to-day conversation. Their interest in learning has been reignited. They can create new songs in-

dependently. Their creativity is fostered, and they have developed a genuine love for the language. Through
these methods, their vocabulary has expanded, and their comprehension of written text has improved signif-
icantly. Adding icing on the cake, they have also begun to write the stories in their own words after listening
to them. They also use their toys in weaving original stories.

Of course, no teaching method is without its challenges. | observed that my students relied a lot on gadgets
like mobile phones and television in their quest for music. To keep my students away from these gadgets,
| swiftly adapted by providing in-class directives to ensure all students received the necessary guidance on
time. This has also enhanced their listening skill.

The biggest gratification was when the parents appreciated my approach. Their words boosted my morale
and gave me the courage to experiment more.

As a practical tip for fellow educators, | recommend starting with just five English songs - short, simple, and
easy to learn. Witness the magic of music as it becomes magical in the teaching-learning process. Be the
illuminator and let the joy of learning radiate in your classroom. We have promises to keep, and miles to go
before we sleep...

Reena Pandey,
PRT, KV BKT Lucknow
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Grammar Is Fun!

* pedagogical practices adopted for experiential learning on the topic ‘adjectives’
in class 5 English.

* The learning outcome is to understand the concept of adjectives and expand
their vocabulary and develop their descriptive skills.

*Vibrant and playful learning

Once upon a time in a small town, there was a vibrant and imaginative class of fifth-grade students. One day,
| planned a special lesson on adjectives, aiming to teach my students the power of descriptive language.

As the students settled down in their seats, | entered the classroom with a mysterious box in my hands. With
a twinkle in my eyes, | announced, “Dear students, today we are going on a magical journey through the
world of adjectives!”

Excitement filled the air as the students leaned forward in anticipation. | opened the box, revealing a col-
lection of coloured balloons. Each balloon had an adjective written on it. The students were instructed to
choose a balloon that resonated with them and use the adjective to describe an object of their choice.

The classroom transformed into a lively marketplace of ideas as students shared their chosen adjectives and
creative descriptions. Some adjectives were “sparkling,” “magnificent,” and “delightful.”

Next, | led the class outside to the school garden, where | had prepared an adjective scavenger hunt. The stu-
dents were given a list of adjectives, and their task was to find objects that matched each description. They
ran around the garden, eagerly seeking out items that were “fragrant,” “vibrant,” and “playful.” The activity
helped them reinforce their understanding of adjectives in a hands-on and experiential way.

III

Back in the classroom, | encouraged the students to create adjective-rich stories. | provided them with pic-
tures of various scenes and asked them to weave imaginative tales, incorporating as many adjectives as
possible.

In this imaginative and experiential lesson, the students not only learned about adjectives but also discov-
ered the joy of expressing themselves through the power of descriptive language. Not just students, | too,
enjoyed teaching this lesson as we got a chance to go out in the open in fresh air bringing the students close
to nature.

Vandana Rana
PRT
KV No1l Surat

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. IT)



LR
F‘fr‘l Ministry oF (o268
(53 EDUCATION  rsoma v

—

11

/ el el 3 feRaiTg a1 oot o af enva) & 31R 1@ b sregorell A sitsel of et B &1
* Bl (RE-CRE o AfAIeh 31gTel-UgTol af aff ed-cfla ob o1 epl &6ITg Rerd B
* feror 31 Yot fehdl e S¥aTTeT chRal BY SielsTlel 2reg! o 31ef et 3iglaTTel ciorTd &1

el STeT deb el BiT & Uchfd opT 3retenor epvel 81 3 bR 5T UehR Yeb f2rser 31uol a1 epT 31eIenol epvdl 8 | 31d: JoBRl
BTl $%R oht 3ieiepfd Bloft a1fay” - @i

5 4 8 o bl 3111 ol b e AeRY UaTell Gor A STuT bt aitfcen sl AranfsTen gforem cb Ater sia:fopan cowd g 31k 39 Afepar
=0 A JIgens ARerd | o ops addent A Aol epT 3iT6ie Tl &- SR @1 eht, Aotoll, Rercillt A WicToT, motoft et oot 3t e,
ifor ik 1o, orrersl, 3ifisrer e, gIcel, QISall 31R cheell 31T | o 31 Folaro1 A @Rt ot uren & o erca) Fer UR eet-eflar ety
R o 3iefordll el SNSalT 31R AalTeT chol ﬁaﬂtﬁﬂéﬁmﬁﬁ | ST @Y ol i T STRIUIT Tb R@ITofleT ATATCROT AT Sh&T-ehal A
e fera ararerol ol femli UR 3chen Usol- feiRdlol - aictol bl 31aRR e |

arfarferfer: feror @ecrenz ardedia 31R8T aRell (31ciciichel, 3TTcTidelTcdien ferdaR o ferofr giatan

BN e & fop “efiz Yo epferar & frreh eree ofei”- 31t crom i 31 et feif o i el chaoll 31l chgim A ugg dl STerrer el
farcior? gRrept statel Utel ob feig 3ol até ugfefd epvel & URifdreh chaiefl 1 wepet cb 3TRIUNT 21 ercdi ob @RI 3 UTs Stiel arefl a3t
ohl aefRi el eredi el atafiGRT A TRIR ehRre |

feil aft et opl ffRerel A usel BT 3 ehreb &erd & | 2161 Wil of ferT el &er 31R 31l uel sietaral, epcusteferar 3iR Jstorefterar
SR epreretl ept yRiter e Jlifctep feidel A 3ol ferart ebt uepc feper |

31T chl CH&IT o BRIl Jol 2T epl AT UR FeruehrI 3R el epl alieT A% 31 feIaT ehr 368 el feareIT | eredi el ST ok A SRl
arert fep waft feror ot e 3R €211l A @ UTY | e ATl @l 3TeIerendT Ut dl diol eredl bl 5-5 ob WaTg 3l feranfSia apz, femil ot
el of feraRRa fepar 3R wmer & 368 fesern- %légr%émmawi@iaﬁm |%ﬁmérm%ﬂﬁsrsaﬁm§3ﬁ?%aﬁw%®n§%
T &2, A6 epei ept feot gYon?, foor af fepdel cior &2, eler A ugr-uefl feror of feens @ w8 &2, I8 3O 31 FopeT UeDR bl T apR
7, I e il 8 G0N, e Selet BiTCRY 3 epI Rea 82, BTvI-uTy el ) Walol ) 5y &2 31 U b ATdNTG U6 U 1Y
| AroTTeR Uit 31R aiTarcila o a1 ercdl A Jellet R ol fon s ferol of oRy 367U ob Uied eI ercd et anred e 33 shoi, foor af it
farfesor ferars @ &l 8, al crell wors ors giofl?, Wm&ﬁ STiel aITct clott s R of crerm AYar 6T Blon? fnR ercal A ggr
ORI crelT 3oeTol QAT G 3itiel SIRIURY epel et &7, cren ot org geptet a1y &2, crert epofl SsBie) et T et &2 il el  fepr
WR aradld bt ufepert el el 3110l Ugol- iﬁmﬁaﬁuﬁmﬁaﬁsﬂ%u&mﬁﬁwﬁﬁaﬁmmmﬁ%mmﬁmﬁ
Pl BT ehvell 311 forofer clel el &iataT et 312101 epR chail- wﬁﬁwﬁﬁmuﬁwmmmaﬁﬁgﬁaﬁwméﬁ
foroeifciRera orfaferferrt epr epai of Tarctor fepen-

diol eredi epl U2l Ygol cb feiy U fepen fen simu off o7, Yep-gaR A S a6 b elTel Y Aehd & | 3ol 368 ercire fep Herret gzol
31- a2 eYer? cer? creiT? 617 arell? chai? 31T ebT SuRNor ched & | SAD ULIT ol arcall A Fopter? eBlor? Q1eg b Ueior ey
UQGT T6TOY 31R GIGROT @ehR UThROT bl ASTSTTol eh URTRT fope |

SRY:

1. g feror fepareh @R of 32

2. 3 el 3f 31UCThI chlel-chlel 6ToR 31T 38T 82
3 18 Teror fepol wetren glorr?

3 g3t fergron ufcpen af <weeoncoren fafer ot oft ueior fepen o fSRRY @il obt fererer b ufer Gereram opt arG TR 511 Aeh 31R BHT
gen-ga 3 et w1eh | ol farfdigr uepR e fersil et Xiehctel o, 3foTct el Ust: chail 3i 368 dilet € 3l ASTeDR 5-5 b HaIE 3 feronfoic
o, femit ept feraRRa fepar |

3D @G ol urer fop feoit 3t epws erqy, ugr-uafl QA & fSiereh @ of wrcd o1l STrord | et 3 WR erarcfla 9 et 3IR ereal et
31e1aTlal TTOTIChR 3oTehl afat afdTel ob feig URA fepert | wlt ot ticunfaa fepan ot fép o sruel &R o 31T-URT o ardrerRol af $3
UChR ehl oRQY, ULL-U& 2 IS STieleR &0l dl 31tol 3TRI-URY ob ol A SelepT ol1oT Uz, epitt 3 feiwel o 3roret fesol chat ot cirens 34
R aradid gRs ep? | Sof fopernait ob uRoret Yareu el 31 Wit ehol o U6l ehvel oI epierelt bl ferepri efiy-2fk glal ctor| sereh
aretrelt femit U atcrefla ehol opT ciraT 216 §31T fop area o aTuTS epreret bl ferepRY SsaR aRleh I Blol c1omT 31K aredt werel &R farfargr
UehR ob ferr, 3Re@RY 211 fersimusit e enfdor cirens 31 UR airardia ot ufepen epT 31Rs1 ehvol ol |

16

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. II)



ool farfereramait & a1 ferott b1 vreior foper 3k s et et forelw exrmor v fop femit of GeITy S8 Gow, orqy areal of uset exefl 8l
3iR ferot sreai opl el chvel cb #RUR 31CRR &d 811 AP WRIGH 08 81 {eh ared fell 31 cfol umii cb A8 o BIa-ATd bl GO,
3IGTTTGT CTOTTENR, 331 UR eITarcill eheall 9 ohR &dl & |

SRY: IR AB AT AN AW S |

216 3ienct oft d R BN W E |

S UCHR b 8Tl-31Tel sfeal af feil ob umll ol el - aifdren3ii e 3ieloTiel ctottel 31 3Iep feans f&y |

ol 3 UehRoT epl aredl et arferep Sficrer ot uf¥fReifaert A SiisT 31k 368 31Ul sigraral A ieerol bt 31eRR g | swreb wrer €
Bl of 31usft $fgeli ot U=ieT chch Jstel, dicTol, Ugel 31R feierol ST epterett et forepr feper | 3tel creal e fermit et gatTer apvol
b1 31eRR feen 31k feotl or il off encrela g8, 3ot ufeifepenaii epl @sf fepan, wer &1 femli of ugfefa geeii cor uRaer ereali epl epvren |
%ﬁﬂﬁ%ﬂﬁﬂﬁﬂﬂﬂﬁ%ﬁﬁ&%ﬁaﬁmaﬁaﬁﬁmﬁ|s¥1u@mmﬁaﬁm3ﬁaﬁ%ﬁ3ﬁﬁ@aﬂmaﬁmﬁ

Eﬁmzﬁﬁm%ﬁam&mﬁiaﬁsﬂﬁ?ﬁwﬁwmmﬁmm&ﬁmasmaﬂmzﬁaﬁ%lSﬂuﬁb—m
A Bl el aflfcien sifatcafen venc Bidl 8 i 3eteh 3if2roret 31K alcaTsol of WSRICH BId B

6itc: ercal obt o feit ob feieh 9RR fépy o1y foRRY e SerTeT A et Sof feoit tR anradid e wueb|

siforct paTR
urerforen forgen
cheter fereancrer urftare

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. IT)



T R
rrfl MINISTRY OF Cﬂéw
33 EDUCATION s

—

N 313 ot der-aeer o

* Rercilelt 3R epaiforet tR 3menRa airen forgror
/ * 3ifget-omeft Qo af f&et apt U
* ferenférat of foroman 3cugr awort

Rerciion smenfa feigror ugfa g forgror siferoret ufcran b amrezrot A engin gt of &t oo of wfar yei srerenonsii epi elcT-eiet
3F wflcrel b crtaervor foratior feper oreiT| srcall db sftert o Rerciol geb atceryof arfarent forana &1 Rereiten 3wch 62 crep opr arefl &
oIs 33 Rercilol el Asfier @ o anrdfcnmu cbvd gy el epa &, arer & wrer wgreifd off uebs cpwar 81 el ot cbetoll ohl glore
aﬁmﬁﬁﬁgmméﬁmaﬁmmélmwmﬁm-wmawxld malcnmm?a‘?%ﬁ%%ﬂﬁélﬁ
uaﬁfﬁtsﬁ?mﬁﬁasﬁm%mmaﬁﬁlmmﬁmﬁmmsﬁaﬁmﬁﬁﬁmﬁﬁésﬁ?wﬁmmaﬁ
ATeT 3106l 3110 opl SIS ¢l &1 el opl STl ehsTeft o Uil 31R Seteh S1farent epY AT ST & ol a6 3Meigarer slens ferfaigr Awepfa
31R JFAAT31T chl 31 AVl ehl il f2m chl 3R ¢ STiel of &1 del STTd & | $AehT uRomat 18 8 fob arcal i ferar ept foratfor, Qeren?
*fterort, arfden WoRer Acrsiel ept cpieret ferepRid slar & 3iR ArenfSiep den olfereh 3fear 3orehl 3iTedl 3t sieridel 3u af Jamfar
&Y sta &1 Rercien smenfRa forgior A ure ot Asfler a6t T AehdT & fORRY W 3reremRonait ept 3rRiTsft A Worst Aebd &l o A
hBlefl el arRaferen fterol cb wTer 3iiTefl A 31U6l 317U ebl STSEHR ehsTofl bl Uol: @IeRId & 3R Tl JaRiel ULail cb 3aR 3MRiTefl A &
&1 opBTell o ASTIer UGSl I BT 3106l Terddel 30 a1 &1 AT T 3 TR ReTehr 31Tol UREILT 21T 3106t sRewd ob [y 3riTeft
A vreior 3f crd & foRyent uar 3eteh yaiterencfl Gor A siigenehlenor TRqfd A udl dctar &1 uier epts el fel gRT e ehslefl ob
amott & 61191 el ehaTofl of 3MY 61y 2Teqt obt 311k 3otch 31ef oY 31ATefl A UgenR ailctd & fireht & 3eteh fgatmoft siert af 3cehiof Bt
STTeft 8 31R SACPT UdT 3iTehctel gRT Ul acidl 81 R feranerer af senerar o i8¢t fixarel ancfl uscft tiet slel ob epRoT a1y uRURen
ufeper opl s ©Isens sTaTarl epT Uil eholl usdr 8, forY ferenfeiait of wcol fép ugfer o1 ferepRia 811 o 3zeer sruel ferenféra
oI 5ot 1o ohi 31R 3renftia chvell &, fSRRY o 7 9119 Th 316l Gforen Sfteret af JReTaT A vetor ey | Rerciten smenfRa forgror A
a1s) 5% fom af epreht Amerar fiefl 81

B31d TPITR TheAU
rerfdren foigrep
chogter feremcrer g § At gar faRfordt

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. II)



;nﬂ' MINISTRY OF
£133 EDUCATION

Experiential Learning

4.6 31911 T=ull 3, URNBI® smentyd 3ifée1a Bl s1ueirI Sirusr, BRI 3101 <iisil b sretar
¥Rl b ot 3k uRIP farer 3 @t iz Wl @) udhbldd fepan sires, 3z waroft
strentyd f318101- 91T B URI® faoRI 3 Uab AT6Iad fO1810T- 9151 &b Al UR ST SITgaII |
Arer 8 fafdroot faoril & dia Aden o1 st o1 dicenfda fop= sires | adare siféeer
ufepirat (cifofor s3capan 3iiR aivefla siféerer uftvimil & i aré @ ulcol & fore oo
faror=al 31 per - et ufdsnsil 3 uf¥ader siel, il 9t 3fra alen asi soe gardr - srenfya
siféreran 3iiz 3181 &l 3N Sodrza fopar SieaTn | sfrasctol & Uil (SR Aol “d>
?Y I “pI” “db fe1e” i1asctol 9nfdreT 3) bl feu s1u gst &b &2 fau=r &b siféerar ufyvmai,
SIAAI3il 31 H3Iroll o Arer oft I Maa fos=m S |

Stleror of ST ebrf G el apvab fierd &, df saver 2 3ad 1 rfier forg sftfa 2020 i apweh chart 3iR ket ob arrezran A Aol UR
acT @t 1 chter feremcrer woraet ob forgren 3t ferenfért epY ket - ¥et of Rierrol ob faly Aeer dcur w6 &1 31T epY 3rorct 3rogralt
31 forgren ferstret epl epsefi cb atrerat A usTd gy ficiol, fSiich uRorerer=u e off Astori ob Sfleret 3f drstiforen gfEreptor ep wreitor
epRa 81 ferstret 81 & ot et o epiferart 3R et smenRa foigior ugfer ob aearst A usTel UR as foreer sater 116 36 Siar 81 al

1

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. II)



T . =
: MINISTRY OF 62@
8y EDUCATION  somse o

\‘_ Science Through Stories
7/ _ * Teaching Science through storytelling

* Developing listening skills
*Developing scientific temperamentin students

“Those who tell the stories rule society.” - Plato.

Storytelling is a potent pedagogical tool that captures the learners’ attention, simplifies complex concepts
and fosters critical thinking. It promotes a dynamic learning experience, making knowledge more relatable
and impactful.

In the realm of education at the elementary level, storytelling emerges as a champion pedagogical practice
for developing scientific concepts. By awakening curiosity, bridging the gap between abstract and concrete
understanding, facilitating hands-on exploration, fostering empathy and connection, and cultivating critical
thinking, storytelling creates an immersive learning experience. It sparks joy, ignites passion and paves the
way for a lifelong love for science in young learners.

While teaching the concept of the Water-cycle in a Primary Classroom, | conducted the following activities
that align with the guidelines of NEP and aim at experiential, art-integrated and joyful learning.

A. Learning Science concepts by listening to a story and the Genesis of Curiosity- To awaken the students’
curiosity, | introduced the concept of the Water Cycle through a captivating tale. The story was structured to
connect a variety of scientific ideas and teach the meaning of evaporation and condensation.

It began with water in the sea, followed by evaporation, condensation, cloud formation, rain, the journey to
the sea, and finally, a review of the cycle. The story stopped at intervals to allow the children to revise the
meaning of different scientific vocabulary and predict what would happen next.

B. Retaining science concepts learned- Children wrote the story. The purpose was to ascertain what the
children remembered about the story, especially their use of scientific terminology.

The Science concepts developed were: Water is transparent, a large proportion of the earth is covered by
water, the sun is a source of heat, evaporation is caused by heat, evaporation is a change from liquid to gas,
condensation is a change from gas to liquid, precipitation — Drops fall down, Collection — Water collects all
over the ground

C. Connecting Science and Everyday Life: As the story came to an end, children eagerly shared their own
experiences with rain and puddles, connecting the story to their daily lives. | encouraged them to think about
how the water cycle impacted the environment and the importance of conserving water.

D. HANDS-ON ACTIVITIES - EXPERIENTIAL LEARNING:
1. Drawing different shapes of clouds looking like animal figures. (INTEGRATION WITH HINDI)

E. Making boats and Digital skills which engage the child’s senses of touch, feel, smell, sight and sound which
are extremely effective in helping them to grasp, explain and retain otherwise difficult concepts.

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. II)
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F. Multidisciplinary Approach: Recitation of Poem e & el Tl 918

The students recited the poem in the morning assembly with displays of clouds resembling different shapes
in order to enhance the scope and depth of learning.

These activities reinforced the concepts learned, fostering a deeper understanding and igniting the students’
passion for scientific exploration.

Also, | inspired the kids to work together and make their own cool science stories. They learned how im-
portant it is to talk well, think smart, and be a team player. They also learned about understanding others,
working together, and being a leader, and it helped all my students become better all-around.

The students got really good at thinking and solving problems. They thought about how people have a hard
time when it rains a lot or not at all and about the different kinds of water. They even figured out why we
should save water!

After this, the rain became super special for the kids. Whenever they saw clouds or felt a raindrop, they re-
membered the awesome trip of a tiny water drop and the cool water cycle. With storytelling, | made science
fun and exciting, and the kids loved it. The water cycle wasn’t just words in a book anymore; it turned into a
fun adventure the kids will always remember.

Let storytelling make science amazing for everyone!

Champa Singha
PRT
KV 10C Noonmati, Guwahati
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Nurturing Creativity

8 | * Experiential learning approach to make learning more practical and meaningful
* Art-integrated learning to ensure holistic growth of the learners

* Activity-based learning for enhanced foundational skills.

“Uniting diverse pedagogical approaches paves the path to profound foundational learning, where the fusion
of methods crafts a tapestry of understanding.”

Aligning with the guidelines of NEP 2020, | try to incorporate various pedagogical practices in my teaching
to help the young learners achieve foundational literacy and numeracy goals. Experiential learning is a cor-
nerstone of my teaching approach. Through hands-on experiences, students actively engaged with concepts,
making learning more meaningful. By immersing themselves in the subject matter, students gained a deeper
understanding of how language and numbers work.

Art-integrated learning adds a creative dimension to literacy and numeracy education. The Waste to Wonder
activities engaged students in creative recycling projects. Through the pulse activity, students learned about
various pulses and their health benefits. Creating animals with fingerprints fostered artistic expression and
learning. The clay, water, and tissue paper activity promoted hands-on exploration. Exploring a khichdi recipe
taught students about spices and ingredients.

The bricks and dice activity enhanced knowledge of different shapes. When students create art inspired by
stories or use numbers to design patterns, they’re not just memorizing facts; they’re internalizing informa-
tion in a unique way. This integration sparks their imagination and taps into different areas of their brains,
reinforcing their learning and making it more holistic.

Learning by doing is a philosophy | stand by. Encouraging students to work through challenges, write stories,
and solve problems empowers them to take ownership of their learning journey. The students’ enthusiasm
for thread and needle activity filled me with immense joy.
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Activity-based learning is another tool in my arsenal. By structuring lessons around interactive activities, |
cultivate an environment where students collaboratively learn while solving real-world problems. For in-
stance, when students work together to create a budget for a fictional event, they apply numeracy skills in
a context that mirrors actual life situations. This bridges the gap between theory and application, enhancing
their foundational skills.

In conclusion, the amalgamation of experiential learning, art integration, hands-on engagement, learning by
doing, and activity-based learning forms a potent formula for nurturing foundational literacy and numeracy.
By tapping into multiple learning styles and allowing students to actively participate, I’'m not just teaching
them subjects; I’'m equipping them with skills that will serve as building blocks for their future academic and
personal pursuits.

Syeda Zehra Zaidi
PRT
KV Tehran
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Technology Use and Integration
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\ Reality Redefined

* Art-integrated learning to ensure holistic growth of the learners

9 J * Adopting real-life simulation

* Adopting blended learning

The video game programmer, Tim Sweeney says- ‘| believe that augmented reality will be the biggest techno-
logical revolution that happens in our lifetimes.’

Talking about the technological revolution, Section 23.3 of the National Education Policy 2020 mentions-
Use and integration of technology to improve multiple aspects of education will be supported and adopted,
provided these interventions are rigorously and transparently evaluated in relevant contexts before they are
scaled up.

Following the NEP 2020, | grabbed the opportunity to integrate technology into my teaching. | was going to
teach the lesson ‘I am Lucky’ in grade II. This lesson is about different types of wild and domestic animals. |
decided to use the augmented reality approach. This approach is an important ICT tool in experiential learn-
ing. In primary classes where the attention span of a child is very less, this approach keeps them intrigued.
This approach gives the child an opportunity to experience the objects or things that are not present around
them in reality. | use a blend of computer-generated images projected on the screen with free AR application
software. | downloaded the application on the I-pad and connected it to the projector. This arrangement
created 3D models of animals in the classroom. In other words, | brought different animals to my class. The
students were awe-struck to see wild animals in the classroom. They recognized them one by one and spoke
about their experiences. They experienced the dimensions, shapes, sizes, and colours of the animals.

After being successful in one class, | decided to take my approach to the next class where | had to teach about
space. This time, | set up the devices in the school playground and created a scenario of a satellite orbiting
the Earth. After this lesson, the students were asked to create a similar video using the AR application.

The augmented reality approach has opened up a new dimension in my teaching where | am able to give
realistic experiences to my students without leaving the safe atmosphere of the school campus.

Pankaj Mondal
PRT
KV NIT SILCHAR
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Mathematical Thinking
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Angles Unveiled:
10 A Joyful Journey Of Discovery

Look at situations from all angles, and you will become more open.

This quote from Dalai Lama makes me explore new horizons as a teacher. Here | would like to share my expe-
rience while teaching the topic ‘Angles’ in Mathematics in class V. This topic was an exciting adventure that
went beyond the confines of the classroom. With the aim of fostering curiosity and engagement, | carefully
planned a captivating lesson using visual aids, an angle scavenger hunt, and hands-on angle construction
activities. Let’s dig into the thrilling experience of exploring angles with my young learners.

To pique the interest of my students, | decided to venture outside the classroom and employed various visual
aids like a degree clock and an angle tester. These tools brought angles to life, making the topic easily relat-
able and fascinating for the students. | even incorporated an exciting angle scavenger hunt, a joyful twist on
a classic game, where students explored their surroundings to identify acute, obtuse, and right angles. This
approach ensured that learning about angles was not just theoretical but applicable in the real world.

To make the concept more relatable, | cleverly associated different letters of the English alphabet with spe-
cific angle types. Students enthusiastically co-related angles with familiar shapes, such as L for right angles
and V for acute angles. Utilizing wall tubes to construct shapes during discussions added depth to their un-
derstanding, making the topic tangible and memorable.

With the foundations laid, | introduced the terms ‘acute’, ‘right’, and ‘obtuse’ angles and provided clear ex-
planations for each. After a quick recapitulation, | encouraged students to define these angles independently.
It was heartening and motivating to see the delight and wonder of my students.

Furthermore, | took learners to the school premises to play the game of angle scavenger hunt where the
students looked for different types of angles. The excitement was palpable as the children embarked on their
scavenger hunt. It was mesmerizing to witness them discovering angles in various nooks and corners of the
school building. Now, my students can draw angles using a protractor. They have begun experimenting with
adding and subtracting angles.

Overall, the activity not only reinforced their understanding of angles but also nurtured their ability to apply
this knowledge practically in their surroundings. The engagement and participation displayed by the students
affirmed the effectiveness of experiential learning in making the topic of angles come alive.

To ensure a solid grasp of the topic, | posed thought-evoking questions to my eager learners. Their ability to
articulate definitions for acute, right, and obtuse angles showcased their growing understanding. They were
able to identify the angles correctly. Witnessing their progress was truly awe-inspiring.

As the topic of Angles concluded, | felt satisfied with the successful execution of my planned activities. My
students achieved a deeper understanding of angles in a joyful manner. They could classify angles correctly,
identify real-life examples, and comprehend the connection between angle construction and measurement.
The positive outcome has motivated me to continue planning future topics in similarly innovative ways.

As | reflect upon my experience, | am filled with joy and satisfaction. By planning a well-structured and en-
gaging lesson that extended beyond the classroom, | successfully sparked curiosity and fostered a deeper
understanding of angles. Seeing my young learners grasp these mathematical concepts with enthusiasm
reaffirmed the power of joyful learning and exploration.

Mr. Abhitesh Jangir
PRT, KV No. 1 GCF, Jabalpur
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Mathematics Through Patterns

* Kinesthetics as a pedagogical tool

* Experiential Learning
* Developing Mathematical concepts

The ever-changing education environment requires educators to be innovative and try new things to help
students learn effectively. With new technologies, hybrid models and the changing landscape of education,
it is more important than ever to ensure that students learn and enjoy their journey. During the foundational
stage, the focus has been laid on learning through exploration indoors and outdoors, puzzles, drawing and
painting etc. A key goal of the new policy is to promote research & innovation.

To achieve these goals, we always plan some innovative and experiential learning for our students. We would
like to share some of our success stories here.

Pattern walk

Students love the outdoors and the mention of going outdoors in Mathematics period fills them with excite-
ment. So, we took the students to the school ground and asked them to observe the patterns around them.
They were able to distinguish many patterns in the surroundings, like in the trees, the buildings around the
school, the insects, the birds, and many more. This connection with the environment paved the path to the
next step. We asked them to perform some actions showing different patterns. This was fun for them.

Then, they came up with the idea that they can demonstrate various patterns using yoga poses. They readily
brought the yoga mats from the Sports room and started demonstrating their kinaesthetic skills and flexibili-
ty by performing various yoga poses. It was very satisfying to watch the students showing interest in a subject
like Mathematics and enjoying learning.

Patterns Using Objects

Next, we decided to use various household objects to create patterns. The idea was to use the easily available
material in the house or surroundings and to integrate art and craft with Mathematics. The students used
ice cream sticks to make different shapes. They also brought bindis from their homes and created beautiful
patterns in their notebooks.

They grouped the objects with similar patterns. They used yoga mats to make cylindrical patterns. They ob-
served their water bottles and tiffin boxes for their pattern.

All these activities were done in groups. They helped each other in identifying and making the patterns.

Making patterns using different yoga postures
29
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Music pattern

Another fun activity that students enjoy doing is creating music through clapping. They were asked to try var-
ious clapping patterns to create rhythm. They also learned to observe the series and fill in the next number
through this activity.

Also observed the skip pattern in it.

They asked themselves- What comes next? What comes next?
Think, Think, ...Observe the sequence.
Students observed the pattern and told the number which number would come next.

Building shapes with the body

There was still a lot of scope to improve this lesson. We decided to make the students do some physical train-
ing exercises. We asked them to bring the yoga mats again and place them in the shapes of polygons. Then,
they were asked to lie down and use themselves to make different patterns.To our boundless joy, they did

it successfully.

Madhu Gulia
PRT

Shweta Rawat,
KV Bantalab, Jammu

PRT
KV Bantalab, Jammu
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\ Learning Mathematics Through Toys

* Class Il Maths: Joyful learning with stories, toys, and arts
* Personalized approach: Friendly environment, diverse materials, adaptation.

* Transformation in students: The students no longer fear Maths. On the contrary, they now
look forward to Maths period.

“I'aim to teach Maths by adding a little fun and by subtracting the fear of failure.”

As an educator, | believe that teaching should be a joyful and creative experience, especially for young learn-
ers at the foundational stage. When | was assigned to teach Class Il Mathematics during the session 2022-23,
| noticed that many students were attending school for the first time after the disruption caused by COV-
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ID-19. However, | also observed that some students exhibited anxiety and phobia towards mathematics,
viewing it as a challenging subject. Recognizing this fear, | was determined to transform their perception of
mathematics and make the learning process enjoyable and engaging.

To begin with, | focused on building a strong connection with each student in my class. By establishing a com-
fortable and friendly environment, it became easier to identify students who required additional attention
and support. My pedagogical approach emphasized learning by doing, experiential learning, and collabo-
ration. | introduced basic concepts using colourful beads, ice cream sticks, self-designed teaching-learning
materials, and role play. These activities encouraged critical thinking, problem-solving, and decision-making,
empowering students to construct knowledge actively.

The power of storytelling can play a significant role in teaching Maths to the tiny tots. Through creative
storytelling and dramatization, students immersed themselves in arithmetic problems, making the learning
process relatable and enjoyable. Additionally, | incorporated various indoor and outdoor games to teach dif-
ferent mathematical concepts, fostering social interaction and enthusiasm for learning.

Toys became a valuable tool in my classroom, as they brought immense joy and entertainment while facilitat-
ing multidisciplinary and interdisciplinary learning. By using toy cars, plastic blocks, and other playthings, |
introduced basic mathematical operations such as addition, subtraction, division, and multiplication.

Art integration was another key aspect of my pedagogy. Thumb painting, drawing, and other artistic activities
became means to teach various concepts like addition, patterns, and grouping, enhancing students’ under-
standing and long-term retention of knowledge.

Understanding that each student has unique strengths and weaknesses, | employed alternative approaches
to ensure that all children grasped mathematical concepts thoroughly. | used project-based learning, real-life
objects, self-made teaching-learning materials, and Pictionary-based pedagogy to create an environment
where students felt comfortable and excited to explore and learn.

By adopting innovative and inclusive pedagogical practices, | have been able to instil a love for mathematics
among my young learners. As they progress in their academic journey, | hope this foundation will inspire
them to embrace challenges, think critically, and become lifelong learners, confident in their abilities to con-
guer any obstacle that comes their way.

OH YESSS!! MATHS CAN BE A GREAT FUN
WITH INNOVATIVE WAYS TO TEACH AND LEARN

Tamanna Rathee
PRT
KV No. 3, Bhopal
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5;_ Math Magic- Making Mental Calculations Easy

13 * Joyful learning fostering strong interpersonal skills
f * Activity and game-based pedagogy

* The difficulty area addressed- Mental Maths for addition
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“Engaging in activity and game-based learning turns the journey of acquiring knowledge into an exciting ad-
venture, where every challenge conquered becomes a stepping-stone toward mastery.”

| always strive to make math engaging for my students. Through activity-based pedagogy, | transform abstract
concepts into hands-on experiences. By incorporating games, puzzles, and real-world applications, | ignite
their curiosity and turn learning into a thrilling adventure.

While teaching grade lll, | realized that not all my students were performing addition operations accurately.
While only a few managed mental additions, | saw the need for an enjoyable and effective teaching ap-
proach. | decided to introduce a game, creating excitement by framing it as a magic show.

With a prepared chart and menu card, | turned the lesson into an engaging experience. | transformed the
concept into a playful game using delicious food items as addends. No pen and paper were required.

| set up 5 columns with the names of tempting food items. Each child chose their favourite, keeping it a se-
cret. Then, they searched for it in the columns, providing me with responses. By adding the column numbers,
| could identify their chosen names. This strategy not only engaged them but also made the learning process
more effective.

| invited a child to secretly pick a food item from the menu. Without revealing the choice, we used a different
chart, adding columns based on their responses. It created a captivating “Maths Magic” moment, revealing
hidden knowledge. The kids’ curiosity surged when | promised to teach this enchanting trick. The classroom
buzzed with excitement and a “Ready to learn” vibe. | turned addition practice into a playful game, with each
child choosing and guessing items, honing mental math skills.

Stakeholders from various contexts, such as parents, peers, and neighbours, engaged in the game both inside
and outside the classroom, building confidence and quick mental math skills through enjoyable repetitions.

The use of Teaching Learning Materials (TLM) and activities enriched the learning experience. This innovative
approach extended beyond the classroom as students presented it to society, mastering two-digit addition.
They explored diverse addends like flowers and countries, enhancing vocabulary and spelling while integrat-
ing language and EVS.

In my opinion, an effective pedagogical approach eliminates students’ fear of math, fostering understanding

and confidence. When concepts are explained clearly and engagingly, math becomes an approachable sub-
ject, promoting active participation and learning.

Thomas Gardia

PRT

K.V. No-2 Dhanbad
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\ Pickle It! Mangoes Round The Year

* Developing life skills

*The learner will be able to understand the different methods of preserving food items for a
longer period.

* The learner will be able to understand the steps involved in the preparation of Mango Jelly
(Mamidi Tandra)

The jelly - the jam and the marmalade,

And the cherry-and quince-'preserves’ she made!
And the sweet-sour pickles of peach and pear,
With cinnamon in ‘em, and all things rare!
And the more we ate was the more to spare,
Out to old Aunt Mary’s! Ah!

-James Whitcomb Riley

| was reminded of this poem when | was about to teach
the lesson- Mangoes Round the Year. Food brings mem-

ories; it harnesses imagination. The lesson talked about
the techniques for preserving food items. So, | planned
to give a memorable experience to my students along
with experiential learning through an inquiry-based ap-
proach and a reflective approach.

Making pickles and jellies at home has been a part of
our culture. But the modern generation is forgetting this
art. | want to teach my students to be self-sufficient and
learn the techniques of food preservation. Such expo-
sure at an early stage could also help them in choosing
cooking or food preservation as a career option.

We began the session with a discussion on the fungus
on the bread and the spoilage of food items at home. §
The students shared their experiences. They discussed &
the ways we can stop the wastage of food. They watched &
videos online on the preservative techniques of food items. They were motivated to inquire about the prepa-
ration method of mango jelly/mango pickle or any other pickle.

e
e 2B EFEAR

Then began Project Pickles! Summer vacation had begun, and it was mango season. The students talked with
their elders at home and learnt the recipes of pickles and jellies. They recorded the videos of their elders and
later, tried making the pickle themselves.

Students enthusiastically participated in the activities; some students shared photos, and others shared vid-
eos. They enjoyed doing the activities some students even brought the prepared items to school and shared
them with their classmates.Reflecting on this lesson, | realized that school should get engaged in more such
activities where the students learn to preserve their family traditions and get an opportunity to bond with
their elders.

Ch. Surya Sudha
PRT
KV AFS Begumpet, Hyderabad
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My City, My Learning Tool

* Acquainting the students with the cultural heritage of the city
* Enhancing analytical and critical skills

* Using technology to enhance learning experience

A few years ago, | got posted at a quaint little
school, Kendriya Vidyalaya, Bundi situated in
R =" y= the magnificent historical town of Bundi. The

e At Rrerers ARl ' — town attracted me for its rich architectural
Exhibltior O =1 heritage. | have always been keen on finding

My City [ new and innovative methods to teach my stu-

e dents, and they, in turn, enjoy these creative

approaches as they make learning enjoyable
for them. Since the town is full of historical
palaces, | decided to use these as a learning

tool for my class.
One day, | decided to embark on a different

educational journey, aiming to connect all
subjects - English, Environmental Studies
(EVS), and Mathematics - with the help of

physically and virtually exploring their own city, Bundi.

Gathering my class, we set off on a trip to Bundi, and the students were thrilled as they boarded the bus,
filled with anticipation of the adventure that lay ahead of us.

Our first stop was the grand Taragarh Fort, standing majestically on a hilltop. Here, | connected history and
Geography with environmental science, explaining the significance of the fort and its surrounding landscape.

Next, we visited the mesmerizing Bundi Fort adorned with murals and intricate architecture. | tried to turn
this visit into an interactive English lesson, encouraging the students to express their thoughts and feelings
about the artwork. The students wholeheartedly participated in this venture of integration of learning while
exploring.

During our tour in Bundi, we explored natural wonders like Jait Sagar Lake and Raniji ki Baori step well. |
turned these sights into engaging math problems for the students, challenging them to calculate depths, vol-
umes, and areas. In English class, the children wrote creative stories about Taragarh Fort, filled with magical
adventures. They also crafted poems dedicated to Sukh Mahal’s beauty.

The shapes and architectural structures helped in teaching measurement, thus bringing Math lessons to the
Fort. The historical significance of the step well helped in the EVS lesson and the students learnt about water
management in the historical times.

Students visited their own city and got all the information about the history and importance of the place.
They were taken to the historical sites, the museum, the zoo sanctuary, etc. to instill cultural values. It also
improved their social skills as students got to interact with the local people.

They discussed these features with peers. They made files, notebooks, projects and charts in a creative man-
ner in which they described the experience in their own words in Hindi as well as in English.

36
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With the tech-savvy Work Experience teacher’s help, we used Google Earth for a virtual tour of Bundi, con-
necting it with science, social studies, and languages. The students eagerly looked forward to each new les-
son, sparking a newfound enthusiasm for learning.

The chapter of their Enchanting Expedition of Learning about their own city ended, but the impact lingered
in the hearts of the students forever. They not only explored the beauty of Bundi but also discovered the
interconnectedness of knowledge, proving that learning knows no bounds when taught with passion and
creativity.

‘My city- my learning tool’ pedagogy practice acted as a helping hand to achieve the goal of NIPUN Bharat
which aims at developing the students’ literacy, numeracy, and basic language skills. This practice played a
significant role in enhancing the knowledge of students’ local area, culture, and tradition. Once the students
became aware of it they could exchange their thoughts, ideas and proficiency with others under the Ek
Bharat Shreshtha Bharat.

Poonam Kapil
PRT
Kendriya Vidyalaya Bundi
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From Market To Home

/ *The students of Grade IV engaged in a unique and joyful role-play activity.
*The teaching pedagogy incorporated a personalised, interactive and holistic learning approach.

* The pedagogical approach effectively aligns with the NEP 2020 guidelines to help the learners
attain the targeted learning outcomes in a joyful way.

“Education is the kindling of a flame, not the filling of a vessel.”

% ;’(‘ ' These wise words of Socrates keep reminding me that my job as a teach-

. # eris not only to impart knowledge but also to make my students have a
lifelong love for learning. | make sure that my students do not take learn-
ing as something monotonous and cumbersome and that is why | always
make it a point to engage them in joyful learning experiences. Given be-
low is a synopsis of an interesting and enriching session.

Sl [ The students of Grade IV were about to embark on a delightful journey
", \“‘"“ e s of discovery as | decided to teach them the EVS lesson ‘ From Market to
L Home’ in a fun way.

| had a surprise for them—a role play activity to explore the fascinating
world of fruits and vegetables’ textures. The classroom board was trans-
formed into a two-sided wonderland: one side dedicated to the smooth surfaces and the other to the rough
ones. All their thoughts and ideas were carefully recorded on the board.

The children were assigned a unique task—they each became the ambassador of a fruit or vegetable. As
instructed by me they had crafted on chart papers, the shapes of their chosen foods at home. Basic details
about their assigned characters were provided, but the real adventure was in discovering more facts about
their heroes from home. Excitement filled the air as they prepared to step into the shoes of their favourite
edibles.

As the classroom lights dimmed, the children took their turns on the imaginary stage. With confidence, they
introduced themselves as their fruity or veggie alter egos, sharing tales of each character’s uniqueness. It was
as if the classroom had turned into a theatre, filled with stories waiting to be told.

After each performance, a wealth of knowledge was amassed on the board. However, the excitement didn’t
end there. Engaging discussions followed, aimed at reinforcing the insights shared by the children. | posed
thought-provoking questions about the nutritional benefits of their characters and how these fruits and veg-
etables played a vital role in maintaining a balanced diet.

And so, the story reached its crescendo—the learning outcomes. This activity wasn’t just about exploring
textures; it was a transformative experience. The children not only learned about the surfaces of different
fruits and vegetables but also internalized the importance of healthy eating. Their creativity blossomed, re-
search skills were honed, and collaboration among the students flourished. The learning process became an
interactive and enjoyable adventure, weaving a tapestry of knowledge and discovery.

Aligning with the NEP 2020, the pedagogical approach employed here was experiential and immersive learn-
ing. By incorporating a role play activity, | attempted to create an environment where students actively en-
gaged with the subject matter. This approach combined sensory exploration (textures of fruits and vegeta-
bles), personal involvement (crafting and embodying characters), and storytelling (presenting alter egos) to
enhance learning.

Sonali De
PRT
KV Command Hospital, Kolkata
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Learning Through Farming

* Integrating teaching learning with real life

* Promoting love for nature and taking care of the planet

* Hands-on training of growing plants

In the words of M S Swaminathan- ‘If agriculture
goes wrong, nothing else will have a chance to go
right”

As a teacher, it is my pious duty to keep my stu-

dents connected with the land. This connection
should begin at a very early stage. Following this
belief, | decided to acquaint my students with the
process of growing crops through the FLN activ-
ities. Incorporating these activities has resulted
in remarkable changes in my students’ learning
experience. By utilizing various engaging activ-
ities and resources, | have observed enhanced
engagement, improved comprehension, better memory retention, increased participation, and meaningful
real-world connections among my students.

| took the help of the lesson- ‘Basva’s Farm’ to teach the importance of agriculture and the steps involved
in farming, as well as fostering a deeper appreciation for the origins of their food and the effort put into its
production. The simplest resource to begin this discussion was the tiffin boxes of the students. | initiated a
discussion about the food they bring in their tiffin boxes, encouraging them to identify and understand the
ingredients used in their meals and how they are connected to farming and agriculture. This step sparked
their curiosity and allowed them to make meaningful connections between their daily meals and the broader
context of farming practices. The engagement and interest displayed by my students throughout this activity
were truly inspiring.

The discussion moved to the ingredients used in their food. They were informed that the food they eat is
grown by farmers. | showed them various tools and machines used in farming. | used videos to show them
different types of farms.

Observing the curiosity of my students, | decided to take them to a nearby farm. They talked with the farmer
and learned about his life. The language barrier did not cause any problem as | translated everything into
Hindi and English. This real-life experience was much more effective than the knowledge they would have
gotten from their books.

Now, it was the time to give hands-on training to the students. They sowed seeds and grew plants. They
shared their experiences with their peers. They brought their produce to the classroom and played a guess-
ing game by closing their eyes and identifying the vegetables grown by their friends. They even learned which
vegetables had soft skin and which had rough skin. They even tasted some food items and categorised them
into bitter, sour, sweet, and tasteless.

This experience will stay permanently with the students as their hands, head, and heart were involved in this
activity. | have a sense of contentment as | have been successful in drawing my students closer to the fields.

Kavita Kharge
PRT
K.V. Nol. AFS Pune
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A Simple Research With Great Changes
13 A Teacher on Move

* Role of research in teaching learning
* Designing questions as per the need of the students

* Improving assessment techniques

What greater joy can a teacher feel than to witness a child’s success?
— Michelle L. Graham

During my time as a teacher and administrator in Kendriya Vidyalaya Sangathan, | realized the importance of
teacher research. | noticed a learning gap between primary and middle school classes. To figure out why;, |
decided to look into assessment exams conducted by other agencies.

A few years ago, | started researching a term-end assessment program called PSA (Problem-Solving Analysis).
| focused on secondary school students from class VI onwards. | analyzed question papers from classes VI and
VII, as well as those from State Level Achievement Surveys (SLAS) and National Achievement Surveys (NAS) in
different states. | also checked questions from skill-based assessment tests on various websites.

These papers tested competencies, concepts, and skills without relying on textbook content. | then began
using similar question papers for classes Il to V, especially in languages, and gave them to students on Satur-
days. | shared the results with parents.
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Class Il cards had a card on high-frequency words (EIRERW%QG@EH?I g, example- h&lT, q%’f@@ etc).

| started focusing on the PISA and Reading Challenge programs in KVS. | created level-based questions for
classes Ill to V based on these programs. Even during the pandemic, | continued the practice by sending mul-
tiple-choice questions through Google Forms, Testmoz, WhatsApp groups, and Google Classrooms.

The results showed that while students in classes Ill to V met the expected reading standards, younger stu-
dents struggled a bit. They could understand English questions better than Hindi. Despite limited Hindi refer-
ence materials, | emphasized creating Hindi papers as well, as it’s an essential language in school.

| observed classrooms personally and encouraged students to read beyond textbooks, like math books, note-
book covers, or biscuit wrappers. | documented this activity for diagnosis. Initially stumbling, students im-
proved over time as | stressed diverse reading resources. | suggested that they should read billboards, bus
routes, ads, and street names around them. Education is what remains after forgetting textbook knowledge.
We improved their English reading, but Hindi lagged due to less home exposure and limited reading mate-
rials. To boost Hindi reading interest, | conceived colourful, graded Hindi reading cards. | guided teachers
in creating cards for classes | and Il, even making a few myself. | provided a standard design, indexing, and
expected outcomes for each card.

Class I cards started with letters -vowels, consonants, two-word sentenc-
es without matras (for example- #&d Tel), and two-word sentences with matras (Iﬁﬁ ?ﬁﬁ)
to increase the level to full-fledged sentences. Names for characters in the cards were chosen from among
the students in the school for familiarity.

Class Il cards ranged from Sanyuktakhsar to numbers in Hindi. | felt that students should also know numbers
in Hindi as | found it essential. | had been to a place in the North of India and the shopkeepers told me the
price only in Hindi. | could manage. | wanted my students too to manage. | would also like to mention that we
have a mass repetition of numbers in Hindi as one of the activities in the morning assembly.

English has many such sets (Dolch Sight Words List) but we don’t have one for Hindi. | have taken up the task
of creating such sets in the Hindi language with the help of my team. Such cards are need of the day for stu-
dents whose mother tongue is not Hindi.

We also made a card for frequently used sentences to help them read standard instructions in readers or
question papers (R TR TTHT foht ST aTet 2Tee] & @R, example- @it QI ¥Rt R 3@a ez fer@l). Interesting

stories were also included with pictures.

Teachers incorporated these cards into their routine, allowing students to choose cards according to their
level. This approach increased interest and catered to individual needs. Some students from pandemic-af-
fected batches still use lower-level cards due to missed learning time. Nonetheless, the interest has been
ignited, and we're confident in their progress.

Our efforts aligned with the NIPUN BHARAT document, reflecting our academic goals. Our journey from Pad-
he Bharat to Badhe Bharat under the NEP’s guidance has begun, and we’re gaining momentum. In the future,
our students might even excel in assessments like NAS, particularly in Hindi.

Chemmalar Shanmugam
Headmistress

KV No 2 Jalahalli East
Bangalore
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19\ _ Cultivating Nature’s Secrets: Exploring the
J World of Seeds with Joy and Creativity
* Kids played a fun game with tamarind seeds, got curious, and talked a lot about different
seeds.

*We went on a trip to learn about seeds growing in a nursery, and how seeds spread in nature,
connecting us with nature.

* Students made seed balls to plant more trees, learning to take care of the environment and
be responsible.

Margaret Mead Said- ‘Never doubt that a small group of thoughtful, committed citizens can change the
world; indeed, it’s the only thing that ever has.’

| am one of those fortunate people who have got the opportunity to mould young minds to make them com-
mitted citizens. | teach Environmental Science (EVS) to class V. EVS at the elementary level serves as a bridge
between classroom knowledge and real-life experiences. | took a unique approach to teaching the lesson
“Seeds and Seeds.” By embracing interdisciplinary methods and community involvement, | aimed to achieve
specific learning outcomes while nurturing a deeper connection with nature.

The journey to ignite the curiosity of the young learners began with a heartwarming activity: introducing
the students to the indigenous game of Tamil Nadu, Pallankuzhi (bean hole), which is played using tamarind
seeds. This fun game served as a perfect stepping stone for the subsequent classroom discussion. It was in-
teresting to observe that the students had knowledge of seeds, thus turning the conversation to the diverse
uses of seeds.

The conversation on seeds gathered momentum and it was integrated into Mathematics. The students were
encouraged to collect different seeds from their surroundings and work collaboratively in groups to analyse
them based on size, shape, and usage. This hands-on approach familiarized the students with various types
of seeds and also applied their prior mathematical knowledge to sliding and rolling objects.

Taking learning beyond the confines of the classroom, | organized a field trip to the Department of Horti-
culture Research and Maintenance, Government of Tamil Nadu. Here, the students witnessed the process
of seedling production using nursery seedling trays and were introduced to the concept of seed dispersal,
enabling a better understanding of nature’s mechanisms.

The staff at the horticulture department was delighted to see such young students taking interest in seeds
and their experts visited the class, showcasing a wide array of seeds and explaining their germination. Each
child was gifted seeds to start their own kitchen garden, instilling a sense of responsibility towards nature’s
preservation.

| never miss an opportunity to foster critical and creative thinking. A captivating question, “Imagine what will
happen if plants start walking?” encouraged the students to ponder and express their imaginative responses
in either Hindi or English. This exercise seamlessly connected EVS with language arts, inspiring young minds
to think beyond boundaries.

Adding a musical touch to the lesson, the teacher and the students sang a delightful song about seeds from
the textbook. The joyous experience included translating the song into Hindi, creating an enriching cultural
and linguistic integration.
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The students also created unique art pieces using various seeds demonstrating an amalgamation of art and
seeds. Each artwork was accompanied by an explanation of the seeds used, fostering an appreciation for
nature’s beauty.

To express their gratitude towards nature, a beautiful initiative was undertaken during the lesson. It was the
seed ball project. The students prepared seed balls, small spheres of soil mixed with seeds, which they dis-
tributed as thoughtful gifts. The seed balls could be scattered in areas with fewer trees, planting the seeds
of future forests.

Throughout the lesson, the students exhibited a heightened desire for further exploration and learning, em-
bodying the essence of preserving and cherishing nature.

The EVS lesson “Seeds and Seeds” became an unforgettable experience of joy, creativity, and learning for
young minds. With an interdisciplinary approach, community participation, and a plethora of engaging ac-
tivities, as a teacher, | cultivated a deeper appreciation for nature while inspiring the students to become
responsible custodians of the environment. By sowing the seeds of knowledge, | have undoubtedly nurtured
a greener and more compassionate generation for the future.

Amutha J.
Headmistress
KV No.2 Madurai, Chennai Region
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\ The Difference A Teacher Can Make

20)

é * Building parent-teacher links for the holistic development of the students
* Improving handwriting

* Guidance and counselling

After 15 years of teaching in Kendriya Vidyalaya Sangathan, across five schools in two states, | was about to
believe | had conquered every challenge a primary teacher could face. In the session 2022-23, | was blessed
to be given these three sections of class 5 for teaching English. Initially, | found the students to be irregularin
completing the work given, but when | went deeper, | realized, their nay-saying attitude towards learning was
creating this irregularity. Moreover, | was concerned to know that many students were still struggling with
proper letter formation. It was painfully obvious that my students were standing miles away from achieving
the targeted learning outcomes.

To reduce the years-long gap in learning, | decided to hold hands with the parents. It was disappointing to see
that some, due to ignorance, and others, due to never prioritizing their role in the learning process of their
child, were not playing their role as needed. Through continuous interaction with parents, | witnessed a weak
value system eating into the families. To combat these multiple challenges, | relied upon my core strategy
of positive reinforcement and instilled a sense of achievement in the students as well as the parents. Com-
pletion of work assigned was encouraged daily with a reward of an item of their choice, such as a pencil or
a treat. To motivate the parents to play their role in their wards’ learning process, | started to announce the
‘Star Parent of the Day’. This little initiative led to a huge positive impact on the parents’ mindset. Through
audio messages and PTMs, | shared parenting tips derived from wisdom literature | had read over the years.
The table below shows two memory-based shared tips from the last session:

Challenges faced by the Parenting tip
parents

The child shows unpleasant | Show the exact opposite behaviour. For exam-
behaviour ple, if a child is aggressive, show patience and
calmness; if a child uses bad words, speak refined
language; if a child is clumsy/dirty, practice prop-
er organization and hygiene at home. Apply this
opposite behaviour rule to every unpleasant trait

shown by the child.
The child doesn't obey the [ Practice all that you want to inculcate in your
parent child.

Don’t PREACH them; SHOW them.

| resolved to help my students improve their handwriting. An index was given to each student to help them
keep a check on their own progress and feel motivated to keep it up. Students were asked to use an extra dark
pencil instead of a pen and to tackle the issue of poor formation of letters, their regular two-line notebook
was replaced with a four-line notebook. They were given the target of earning the right to write with a pen
by improving their handwriting and, each one of them showed improvement.
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| integrated language learning with Arts & Craft to make language learning fun for the students. Later,
displaying their work in class kept them motivated with a daily visual dose of a sense of achievement. Students
were encouraged to recite the poem in their own freestyle by making them believe there cannot be one right
tune for any poem. | motivated them to sing it their own way. Musically, the performances might not have
been extraordinary, but they surely put their heart and soul in their singing and recitations. | announced an
open hour on WhatsApp for being connected with the students beyond school hours. During that one hour,
the students could submit pictures or short video clips of their home assignments after completion. This
initiative also led to desired results and the students started completing their homework more regularly and
enthusiastically.

The same practice was followed during vacations/breaks, and preparatory leaves. | encouraged the students
to make their own books, their first notebooks, and it helped them search for answers to the question first.
Through this practice, | observed my students writing their answers with fewer mistakes. The best outcome
of this experimental strategy was that it aided their reading and writing skills together.

Anuradha Sharma
PRT
Dr. Rajendra Prasad Kendriya Vidyalaya

| AM SO HAPPY
TO HAVE SUCH A
BEAUTIFUL
HANDWRITING.

| y !
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Growing Minds: Cultivating Curiosity and Joy

R . * A perfect blend of art-integrated learning and experiential learning, following a
1 : multi-disciplinary approach

/ * Learning with nature

* Using visual tools for comprehension

As a teacher, | continually remind myself that my students should not wonder where they will apply the con-
cepts they learn in school. Therefore, | lay emphasis on experiential learning and never confine my students
only inside the four walls of the classroom. | have incorporated many aspects of NEP 2020 into my teaching,
such as activity-based teaching, toy-integrated learning, storytelling methods, and an interdisciplinary ap-
proach. | understand that learning does not happen in silos; it requires a holistic approach. As an EVS teacher,
my goal is to help learners build connections with life, explore topics beyond textbooks, engage with their
peers, and understand their immediate environment.

| believe that learning is a lifelong process that goes beyond just remembering facts and information. Expe-
riential learning makes classroom teaching genuine and memorable. So, | don’t limit my classroom to four
walls but extend it to the lives of my students, creating a learning space where they can learn by doing, ex-
periencing, playing, making art, helping their peers, analysing, applying, reflecting, and enjoying what they
learn.

Once during a regular class with my 4th-grade students, | took them to the Vidyalaya garden to study plants.
Prior to the trip, | assigned various tasks to the students. Ayush recited a poem on plants, Kavya prepared a
short speech on plants and their utilities for human life, and Abhijeet and Minaxi brought different types of
plant leaves commonly used in our daily lives, such as bay leaves and tea leaves.

During the class, | introduced the different parts of plants and their definitions. We used Constant Time De-
lay Flash Cards for a quiz where students had to identify the displayed pictures and learn the corresponding
words on the reverse side of the cards. The students also collected different kinds of leaves and pasted them
in their notebooks.

In this interesting art-integrated and experiential learning session, | told them to draw their favourite flower
or tree. | also asked them to label its different parts. In no time, the little artists were ready with their mas-
terpieces. They made beautiful drawings and paintings and the cherry on top was they had labelled the parts
correctly. Witnessing the gleeful expressions on their faces, their eyes gleaming with joy as they discovered
new things beyond their usual experiences was a source of immense satisfaction to me.

With these teaching methods and activities, | strive to make the learning process enjoyable and meaningful
for my students, fostering their curiosity and love for learning.

Lipika Sharma

PRT

KV No.2 Bailey Road Patna
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Tiptop The Mathematics
\Q ptop

23 A * Learning Mathematical concepts through play-way method
4. * Integrating games in Mathematics
/ * Using visual tools for comprehension

Albert Einstein once said- Pure mathematics is, in its way, the poetry of logical ideas.

Similar to reading poetry, learning mathematics becomes fun for the students when the teacher connects
the concept with the outer world and allows the worldly experiences felt by the learner to come into action.
| want my students to fall in love with Mathematics. So, | try to pave their Mathematical path through experi-
ential learning. | want them to connect mathematics to real life, and not treat it as a dreaded subject taught
in isolation.

Before teaching the students, | had to be very clear about the learning outcomes | intended to achieve.
Pre-decided learning outcomes provide an opportunity to adopt the constructivist approach of learning
where | should be able to engage the students through various activities.

| came up with the idea of a game that | named- Tiptop Ball. | brought a canvas ball to the classroom. The
students were amused. Their faces beamed in anticipation. After announcing the ground rules and assigning
roles to the students, | became an observer. One student, as a storyteller directed four students to come one
by one and hit the canvas ball onto the ground. The ball bounced and the storyteller wrote the number of
bounces on the blackboard. It gave a four-digit number. Say, for example, 3216.

The students were asked to write the different combinations of the number 3216 and write the numbers
on the board. Cards showing the values of 1, 10, 100 and 1000 were used by the children to show the place
value of the digit and they were exchanging these cards as the places of the number 3216 kept on changing.
The number 3216 made 24 combinations of different numbers. Through this activity, | also introduced the
concept of ascending and descending order. Now, my students were playing with numbers. Later on, | moved
to addition and subtraction of the numbers found by jumbling the digits of the number 3126.

At the end of the lesson, the students were not only confident in place-value, ascending and descending or-
der, addition and subtraction, but also they learnt that Mathematics is a subject to be loved.

Shubham Pundir
PRT
KV 39 GTC, Varanasi Cantt.
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\ Lighting The Way:A Journey Of Empowerment
24} For The ’Specially-Abled’

* My life changed after losing eyesight at the age of 16 and | committed to
empowering ‘divyangs’ and changing societal mindsets.

* Efforts in sensitizing schools, parents, and caregivers achieved significant
milestones: organized workshops, surveys, and interventions for the ‘super-abled.’

* Collaboration with organizations reached thousands of ‘divyangs,’ which ensured
inclusive education.

The New Education Policy 2020 lays emphasis upon the need of ensuring inclusive education so as to give
all children a fair chance to go to school, learn and develop the skills they need to thrive. Ensuring inclusive
education to empower the specially-abled has become my mission for life and it is imperative that | share
with all how and when | decided to strive for inclusive education.

At the age of 16, life held boundless promises for me. Filled with confidence and dreams of a bright future, |
reveled in the vivaciousness of adolescence. However, destiny took a cruel turn when an accident snatched
away the most precious gift of God- my eyesight. Suddenly, my world plunged into darkness, both literally
and metaphorically. The loss left me bewildered, isolated, and devastated, especially in a society that lacked
sensitivity and understanding towards individuals like me, who are often referred to as ‘divyangs.

Seeking solace, | joined Shakuntala Mishra National Rehabilitation University, but my grief only multiplied as
| encountered hundreds of others sharing a similar fate. We felt inferior, isolated, and unwanted, like weeds
in society. Despair became a daily ritual.

But amidst the gloom, a saying resonated with me: ‘It is wiser to light a candle than to curse the darkness.
I made a solemn pledge to devote my life to the cause of ‘divyangs’ and to fill them with hope, positivity,
and enthusiasm. My mission was clear - | would change societal mindsets, raise awareness, and empower
‘divyangs’ by showcasing the resources available to them. Thus, within my limited world, | began crafting
short WhatsApp messages to uplift and encourage the ‘super-abled. Yet, | knew that this was not sufficient.
To truly transform the lives of such children, | needed to do so much more.

My life took a transformative turn when | became a Primary Teacher (PRT) in the Kendriya Vidyalaya San-
gathan. This provided a unique platform to sensitize teachers, parents, and students about the emotional
and mental states of ‘super-abled’ individuals: their hopes, fears, and expectations from society. My journey
gained momentum at KV No. 1 Agra, where | shared my vision and mission with the vice principal and prin-
cipal. With their support, | designed a Google form to conduct a school survey, leading to the identification
of 17 ‘divyang’ children. Counseling sessions and discussions with caregivers ensued, and plans for better
inclusion and rehabilitation were set in motion.

A significant milestone was achieved on 3rd December 2020 when, in collaboration with Shakuntala Mishra
National Rehabilitation University, an online workshop was conducted to sensitize parents, teachers, and stu-
dents. Furthermore, my appearance on “Kaun Banega Crorepati” on 31st August 2021 provided a much-need-
ed boost, inspiring me to expand my mission beyond the school’s confines. A survey was conducted across
all four KVs in Agra, followed by an offline workshop on 7th October 2021 to address ‘divyangs’ and their
caregivers. This initiative encouraged children and parents to embrace empowerment wholeheartedly.

However, my ambition stretched far beyond the school premises. With the cooperation of the Divisional
Commissioner, Agra, and in collaboration with UNICEF, | reached out to 3000 ‘divyangs’ through 32 camps in
16 blocks of the Agra division. Together with the support of ‘Gram Pradhans’ and ‘Anganwadi Workers, we
launched a single-window platform to address various challenges faced by ‘divyangs,’ such as obtaining an
Aadhar card for admission or acquiring assistive devices. My efforts gained recognition as | was invited twice
to give presentations before the Chief Minister of Uttar Pradesh, who lauded my work and promised to ex-
tend similar camps statewide. 55
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The outcomes of my endeavors fill me with immense joy. A profound change in mindset has occurred. The
so-called ‘disabled’ students at my KV are no longer referred to as ‘divyangs’, disabled or handicapped. They
are now called ‘super-abled’. Parents and teachers have wholeheartedly accepted these children, leading to
a considerable increase in their enrollment and attendance at school. A dedicated lab now offers necessary
assistive devices like braille books, acupressure kits, text-to-speech converters, and talking calculators to en-
hance learning and build confidence. Sessions on braille training and speech therapy have become regular,
while mental math coaching has instilled confidence in these children.

Aligning with the guidelines of NEP 2020, we have made strides in achieving inclusive education. The ‘su-
per-abled’ are included in regular classroom activities, with visually impaired children learning to use ‘screen
readers independently and children with ADHD engaging in joyful math games and puzzles. Moreover, chil-
dren with muscular dystrophy receive acupressure kits to improve muscle control and fine motor skills, fos-
tering a sense of belonging and academic improvement.

Although the goal is monumental, | am resolute in my determination to empower every ‘divyang’ child and
ensure they are accepted and not treated as outcasts. The words of Robert Frost’s ‘Stopping by Woods on a
Snowy Evening’ epitomize my journey thus far: “The woods are lovely, dark, and deep. But | have promises
to keep and miles to go before | sleep.”

As Confucius wisely said, “It does not matter how slowly you go as long as you do not stop.” And | shall never
stop until | see the day when every ‘divyang’ child stands empowered and embraced in the warmth of soci-
ety’s acceptance.

Himani Bundela
PRT
KV 1, AFS, AGRA

Celebration of International day
of Persons with Disability
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Essential Learning and Critical Thinking
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Flourishing Flowers

* Positive affirmation for mental health and building confidence

* Activities conducted to improve motor skills and cognitive function

* Emphasis on peer learning, hands on experiences, and interdisciplinary approach

In light of NEP 2020, education finds its purpose in unleashing the innate creativity within each individual. It’s
not only about cognitive growth, but also about nurturing social, ethical, and emotional dimensions.

As an educator, | stress encouraging peer learning and hands-on experiences. | plan my lessons in such a way
as to harmonize health, communication, and engagement goals, while interweaving subjects for a richer per-
spective. Experiential learning is adopted, including hands-on learning, arts-integrated and sports-integrated
education, and story-telling-based pedagogy. My aim is to make learning a joyful journey, fostering well-be-
ing, effective communication, and a strong connection to the immediate environment.

In our recent activities, I've seen my students grow in amazing ways. By creating a positive atmosphere, I've
noticed them confidently saying positive things like “I'm healthy and happy” or “I can do anything.” We did
cool brain exercises, like drawing shapes with both hands, that made them even better at coordination.

We sang the “Our Helpers” song, which helped them understand how every job matters and should be re-
spected. It’s awesome to see them appreciating all types of work.

In our math time with the “My Toy Shop” game, they learned how to add and subtract while playing shop-
keeper and customer. It was a fun way to understand real-life math. The “Snake Charmers” story activity
brought out their creativity, and the Letter Box game taught them about communicating.

We had a super fun blindfold activity where they guessed things using their senses, which made them under-
stand taste, smell, and touch better. The water experiment was also cool. They learned how things dissolve
in water, which was like magic to them!

Seeing my students learn and do well has made this journey really fulfilling. I’'m excited to keep helping them
learn and grow.

Anju Yadav
PRT
KV No.1 AFS, Gurugram
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Lightening The Bag

* Developing critical thinking in students

* Teaching decision making

* Making the students responsible

| have been teaching in Kendriya Vidyalayas for the past 27 years. | try to explore the real world of children
through my teaching. | devoted my life to education and want to contribute to my community in a meaningful
way. Teaching is a complex and challenging task. My main focus is on the holistic development of children. To
deal with the diversity in my classroom and to maintain balance for the different learning needs of students
| adopt innovative practices and support each child emotionally. | am highly tech-savvy, and | am at ease
with computer-aided teaching techniques. Using the latest ICT -tools also helps me to provide good quality
of education and make my teaching-learning process a very effective one. This helped me a lot during online
classes.

With my innovative pedagogical experience, | try to bloom the hidden talent of her students. With my cre-
ative imagination, | try to nurture young minds. | motivate all my students in classes 4 and 5 to do projects
using computers and collecting information online. | try to prepare the students to learn, work and live suc-
cessfully in a knowledge-based global society. | believe that Experiential Learning i.e. learning by doing is the
best process of learning. By engaging students in hands-on experiences and reflection, they are better able
to connect theories and knowledge learned in the classroom to real-world situations.

My innovations require zero monetary investment. | started my innovative project when | found difficulty in
teaching basic operations in mathematics under problem-solving competency. | correlated it with heavy bag
packs of children. So, | named my innovative project- HOW HEAVY IS MY BAG!

I, with a team of my students, did various activities that helped in spreading awareness about the heavy
weight of school bags among the students and the consequences of carrying heavy backpacks. In this activity,
| encourage students to measure the weight of their bags daily and add the bag weights weekly. Let the child
find out how they can reduce the bag weight. Competitions were organized in which the team with a lighter
school bag was the winner. It will help in improving their mathematics skills. The children will comprehend
the basic knowledge of concepts with the help of practising the worksheets. | motivate them to go to the
market along with their parents to find out how the shopkeepers weigh the things and calculate the cost of
that thing. The child was motivated to sort the school bag every night.

| try to overcome this situation by making the students understand through learning by doing methodology,
they were given the situation:” Why my bag is heavy!” and they solve it by themselves with the help of meas-
urement after weighing school bags.

My innovative project: “Who will do this work?” drew the attention of children toward cleanliness as no one
want to do the cleaning jobs. They critically thought and drew innovative machines to pick garbage.

My innovative project; Enjoy the food in a healthy way, helps the children think what they are eating and why
they are eating. | also guide the mothers how they can replace junk food with healthy recipes.

| also adopt toy-based pedagogy that helps in joyful learning. We can use different toys while teaching means
of transport. We can use dolls to tell parts of the body, the types of clothes worn by people.

A range of activities are planned by me for a joyful learning experience for the students.
Neeru Sangotra

PRT
KV Sec 47, Chandigarh
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Teacher Autonomy
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b For The Joy Of Reading

ﬁ . *The textbook lessons are recreated and turned into comics
* Aim - To make every child read.

*Target subjects & Standard- Language & EVS; Standard 3, Preparatory stage.

“Reading is the foundation of all learning. It’s the gateway to knowledge, imagination, and critical thinking.
Mastering reading skills at the elementary level sets the course for a lifetime of discovery and success.”

NEP 2020, lays emphasis on the need of foundational literacy and numeracy. To attain this goal, it’s impera-
tive for the students to have good reading skills. It’s a cornerstone of a child’s education that influences their
growth in many areas, from language to cognitive abilities and even emotional intelligence.

| want my students to have good reading skills and | believe that teaching reading skills through comics is
remarkably effective due to its engaging visual format. Comics combine text and images, enhancing com-
prehension and vocabulary development. The sequential nature encourages students to follow a storyline,
improving their narrative understanding. This approach caters to various learning styles, making reading
enjoyable and aiding struggling readers in developing crucial literacy skills.

Ergo, | attempted to recreate textbook lessons and stories outside of textbooks by drawing pictures on digital
media and turning the lessons into comic strips with text. The children were drawn to the comics, creating an
initial interest in the lessons. Afterwards, they attempted to read the material. This method was designed to
make reading feel like a fun activity rather than a serious text-reading session with performance evaluation.
Making reading appear glamorous was just as important as the content itself. Children always seemed more
attracted to pictures than written text, so | used this approach to make the text irresistible to them. | utilized
my own drawing skills to create the comics at the start of the project, and later, | also incorporated picture
illustrations drawn by the children. As the project progressed, | even taught the children how to create their
own comics. The following are some of the activities that | conducted in the classrooms to help my students
improve their language skills:

1. Stories and textbook lessons recreated as comics.

2. Reading activity using the comics recreated.

3. Writing activity — dialogue writing in comics.

4. Story narration activity on the comic drawn.

5. Creative activity — for making comics on the stories of choice.

This method has been incredibly valuable for me as a teacher in nurturing higher-order thinking skills among
my standard 3 students. I've observed them eagerly crafting their own comic strips, each centered around
lessons of their preference. This approach has led to notable enhancements in their reading abilities, encour-
aging them to thoughtfully analyze and properly sequence narratives. Moreover, I've noticed a surge in their
rational thinking, creative expression, and free communication. The benefits have been remarkable - foster-
ing a genuine interest in reading, promoting self-directed learning, and making reading a tangible experience.
Visual graphics aid memory, emphasizing sequencing for comprehension. It’s especially helpful for kids strug-
gling in regular classes, aiding story recall and event order. Some hesitant students express themselves better
through drawing than writing. Positive feedback shows that this technique boosts confidence. Moreover, the
approach also connects with subjects like EVS, Art, Values, and General Awareness.

Jainus Jacob

PRT
KV Thrissur, Kerala

61

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. IT)



G’ s ey
Arnies B MINISTRY OF G2&
*esaboay | ol i3y EDUCATION s

—

i R 3 N | amw v rew @Ean ww A i A & g e

wr-are @ fan st o A e B o wn o d ae wel an 99 e
ol dr drtdrt g g @ ) W A B 3 @ ) e g
A & it ) it & A i d e f)

PURPOSIVE PEDAGOGICAL PRACTICES (Vol. II)



MINISTRY OF
EDUCATION

b Growth Of A Teacher

s‘.. ; * Professional growth of a teacher through multi-disciplinary approach
* Contribution of a teacher to society

* Teacher as a mentor to other teachers

“Teaching is not just a job; it’s a dedication to nurturing minds, igniting passions, and shaping futures.”

Guided by this belief that teaching transcends mere occupation, | am committed to nurturing young minds,
igniting their passions, and playing a role in shaping their future trajectories.

| joined Kendriya Vidyalaya Sangathan in 2009 as a primary teacher at Kendriya Vidyalaya Adoor (Shift Il),
Kerala. Presently, | am working at Kendriya Vidyalaya Koraput, Odisha. | hold a Post Graduate degree in Math-
ematics and have completed my D.Ed and B.Ed for my professional career.

I’'ve had the privilege of exploring different ways to enhance students’ education through various web-based
tools. I've tried my hand at customizing these tools for classroom teaching, hoping they might offer some in-
novative digital services and learning resources. It’s been a humbling experience to see my educational blog
“Anubhuti” receive around 4.9 lakh hits, hopefully serving as a helpful platform for students and teachers,
particularly during the pandemic. On a smaller note, I’'ve also managed to put together a few educational
videos on my YouTube channel, and I’'m grateful to have around 3.54K subscribers and 148 uploads so far.
During the pandemic, | reached out to students and parents, guiding them to connect with digital class-
rooms. I've also written numerous short plays, scripts, and poems in Odia and Hindi. Several Hindi poems
were published in the weekly magazine ‘Chhattisgarh Janadesh’ from Mahasamund, Chhattisgarh. My short
play ‘Muawaja (F3TTST)’, focused on farmer suicide, secured the first position in the Bhubaneswar region
and was performed at Vigyan Bhawan, New Delhi, as part of the national level competition “Ek Bharat Shres-
tha Bharat 2018” initiated by KVS.

I've been fortunate to receive some recognition for my efforts in education. In 2012, | was honoured to re-
ceive the C V Raman Science Teaching Award for my attempts to make science teaching a bit more joyful.
On another note, back in 2014, | introduced English lessons through smartphones, even during times when
mobile data wasn’t as affordable, and this initiative earned me a National award for innovation and experi-
mentation, courtesy of KVS and ETMA.

In a different sphere, | had the privilege of writing and directing a short film called ‘Sadak’, which aimed to
highlight road safety. I'm humbled that it even received the Best Actress award at the National Road Safety
Short Film Festival in 2022, organized by the State Transport Authority in Odisha. It was quite touching to see
the student actresses who won the award being given the opportunity to address the Central Hall of Parlia-
ment in New Delhi.

A millet-based project | developed was showcased before Hon’ble Prime Minister Sh. Narendra Modi and
Hon’ble Education Minister Sh. Dharmendra Pradhan at Pariksha Pe Charcha 2022. To promote a healthy
environment, | initiated a campaign to celebrate every Monday as Mandia (Millet) Day.

A short film ‘Parivartan’, aimed at raising awareness about HIV and AIDS, was acknowledged by the District
AIDS Protection and Control Unit, Koraput, Odisha, and widely praised by viewers.

In efforts to reduce the weight of school bags, | launched the ‘Light Bag Happy Back’ campaign in the Vidya-
laya, which gained significant acknowledgment from parents, students, and stakeholders.

I've also contributed to training numerous teachers in in-service courses and other training programs as a
resource person. | am honoured to have been selected as a National level Mentor by NCTE, New Delhi, under
the Ministry of Education, Govt. of India, for the National Mission for Mentoring (NMM).
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Being a part of Kendriya Vidyalaya Sangathan has been an immense privilege and a source of pride for me.
The diverse and dynamic environment within Kendriya Vidyalayas has provided me with the opportunity to
engage with students from various backgrounds, fostering a rich learning experience for all.

Looking ahead, my hope is to continue contributing to the growth and development of the students. | aspire
to further innovate in the field of education, embracing new technologies and pedagogical approaches to
create an even more enriching learning environment. Ultimately, my goal is to empower my students with
the skills, knowledge, and values they need to succeed in an ever-evolving world while fostering a lifelong
love for learning.

Tarun Kumar Dash
PRT
KV Koraput
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Involving Community
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Sharing Is Caring-The Food We Eat

* Promoting healthy eating in the students
* Involving the community in school activities

* Promoting the value of sharing and caring

We win as a community.
We lose as a community.
We succeed as a community.
We fail as a community.

Kendriya Vidyalaya Sangathan is a diverse organisation where students from all over the world come for
their ALL-ROUND DEVELOPMENT, where students from various backgrounds come together under one roof
despite the fact that they belong to different traditions and boundaries. Embassy of India School is an Inter-
national school aiming at the holistic development of children from all around the world. The most beautiful
part is that it showcases the children of the Diaspora. My job is not only to provide academic knowledge but
also to help them develop holistically.

While teaching the chapter FOOD WE EAT — | organised a class lunch as an activity under FLN and asked them
to bring their favourite food from their homes. | am not exaggerating but it was their favourite day of the
school. It ranks high on the list because they share and care for their friends.

| showed them that sharing a meal is an excellent way to care for the other kids in the class and instil in them
a sense of responsibility. It’s also a great way to introduce kids to new foods and food of different cultures
which is a rare thing in Moscow. Apparently, they will eat things at school with their friends that they would
never touch at home. This is one of those times that peer pressure asserts its influence for good. They start-
ed the activity with games that helps them in achieving their physical, emotional and social development
and then they all recited a THANK YOU GOD poem to enhance the feeling of gratitude. After that, they all
sat together singing rhymes and sharing their food with each other. It was a rare sight to be seen where the
student’s not only from different parts of India but different countries exchanging the food and thoughts.
They brought an irresistible variety of food like honey puff pancakes with maple cream, sandwiches, momos,
pasta, cake, gol gappas, strawberries and many more. What fun | integrated Sports, music, dance and Maths
along with EVS. My students were so enthusiastic and learned everything in a play way manner. The class-
room was bubbling with confidence and a chorus of different cultures. My biggest gratitude is towards the
parents who appreciated and contributed towards indirect learning. Their kind words boosted my morale
and inspired me to continue activity-based teaching-learning. Last but not least as per the new NEP 2020 we
must integrate our teaching with the environment and focus on activity-based learning.

As it is rightly said, “ | heard | forgot, | saw | remembered, | did | learned.”

Payal Gupta
PRT
KV Moscow
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Fostering The Tiny Tots — Balvatika Kids

environment for young children to develop their number sense.

30 ij _ * Utilizing play as an educational tool fosters a natural and enjoyable

* Joyful learning games and activities help children begin to grasp
fundamental numerical

* Conceptsthatwill serve as building blocks for more complex mathematical
understanding in the future.

“Planting the seeds of strong number sense through play, we nurture minds that will blossom with mathemat-
ical prowess and endless curiosity.”

Fostering a strong number concept in young children is essential for their holistic development. It forms the
basis for mathematical and cognitive skills, problem-solving abilities, language development, and overall ac-
ademic success. Through play-based and engaging activities, teachers can help young children build a solid
understanding of numbers and set them on a path of lifelong learning.

| conducted the following activities in Kendriya Vidyalaya No 2 AFS Pune for the Balvatika-3 Kids.

1. Counting Games: Toys and blocks were used to play counting games. Children were asked to count how
many blocks/balls/toys they had, how many fingers they were holding up, how many objects were hidden in
a container, etc.

2. Number Balloons: Numbers were written on the balloons and the children popped the balloons in numer
ical order as they counted.

3. Number Songs and Rhymes: Singing catchy number songs and rhymes that involve counting, such as “Five
Little Ducks” or “Ten in the Bed” made learning numbers enjoyable and memorable.

4. Number Puzzles: Simple number puzzles were provided to the children that required them to arrange the
pieces in order. We used foam puzzle pieces with numbers on them, and as the kids completed the puzzle,
they got to learn the order of the numbers.

5. Number Hunt: Numbers were hidden around in the room and sometimes in the outdoor play area also.
Children were given a number to find, and when they found it, their victory was celebrated together.

6. Number Hopscotch: Hopscotch grids with numbers were used instead of boxes in this activity. Children
hopped from number to number while saying the numbers out loud.

7. Math in Nature: Children were taken on a nature walk and they counted objects they found such as leaves,
rocks, or flowers. This hands-on experience reinforced number concepts.

8. Cooking and Baking: Children were involved in simple cooking activities where they needed to measure
ingredients using measuring cups and spoons. This helped them understand the concepts of quantity and
measurement.

9. Dice Games: Children rolled the dice and counted the dots, also rolled two dices together, and added the
numbers together.

10. Number Art: Art and craft activities were taken to create numbers. Children made numbers using play
dough, finger painting, or other creative methods.

12. Number Storytelling: Short stories that involved counting and addition were made by the teacher and the
children. For example, “Three little bears went for a walk and met five friendly birds. How many animals did
they meet in total?”
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13. Number Building: Building blocks were used to construct numbers. This helped children visualize and
understand the shapes of different numbers.

14. Number Sorting: A variety of objects were provided to children and they were asked to sort them into
groups based on a certain number. For example, they sorted objects into groups of 1, 2, 3, etc.

We teachers need to remember, the little ones have fleeting attention spans. That’s why | kept the activities
brief, exciting, and diverse. | believe that the secret lies in seamlessly weaving number learning into their
playful adventures, making it a joyful and instinctive journey.

Sanjay Kumar Patil
Head Master
KV No 2 AFS Lohegaon Pune
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\ A New Beginning With The Little Ones
31 ﬁl * Embracing the NEP 2020 by creating an engaging and colourful campus

* Adopted interactive teaching techniques like alphabet flashcards, sequence
trains, and phonics songs

* Shape recognition through toys and art-based counting

The New Education Policy brought the tiny tots to our school and the school campus was filled with their
giggles. This breeze of fresh air enlivened the atmosphere. A new classroom was set up and vibrant colours
decorated the campus. We teachers also prepared ourselves for the little ones. Many new games were de-
signed and played.

Flashcards

After acquainting the students with the letters of the English and Hindi alphabets, it was important to teach
the concept of capital and small letters. We created flashcards with capital and small letters. These cards
were randomly distributed to the students, and they were asked to match the capital letter with the small
one.

My Sequence Train

The Sequence Train activity was designed to teach the sequence of the letters of the alphabet. We provided
flashcards of the letters to students and directed them to make a sequence train of the letters. The students
sang the phonic song along with the teacher.

Tracing alphabets

The students were taken to the sandy ground, they enjoyed free play with sand and traced the letters of Hindi
and English alphabets. In the classroom, they formed letters with grains (pulses, beans etc.) matchsticks, clay
etc.
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For teaching English speaking, phonics was introduced and the students learned what songs the letters sing.

Teaching Numeracy

There were new games each day to keep the students attracted towards learning. Numeracy too was taught
using innovative tricks. This included riddles, puzzles, games like ‘snake and ladder’, and many more. They
were taught strokes and lines for making numbers. They used their hands and feet to show the shapes of
numbers.

Relating toys to shapes and story
Students made simple shapes using matchsticks. They followed simple instructions given by the teacher and
related the shapes to their toys at home and narrated a story related to their toy.

Art integrated counting
Students counted different beads upto 20 and made any shape of their choice like a cat, a tree, any fruit, etc
(individual activity,

At the end of the session, we successfully achieved our learning outcomes through these activities and the
children had a joyful learning. Now, we are ready with the next batch, and we are again busy designing new
ways of teaching them. It gives a sense of contentment and achievement seeing our tiny tots moving forward
in their lives.

Deepika Joshi, PRT, KV KASHIPUR Ritu, PRT, KV KASHIPUR
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