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EXECUTIVE SUMMARY 

The AǁaƌeŶess Woƌkshop oŶ ͞OutĐoŵe-Based EduĐatioŶ ;OBEͿ aŶd NBA AĐĐƌeditatioŶ͟ ǁas 
organised on 13 May 2026 at J.C. Bose University of Science and Technology by Haryana State 

Higher Education Council in collaboration with the National Board of Accreditation and the 

Department of Technical Education, Haryana. The workshop was organised as a strategic 

capacity-building initiative to strengthen institutional preparedness for accreditation, 

academic quality assurance, and implementation of learner-centric educational reforms 

aligned with NEP 2020, AICTE guidelines, NBA accreditation standards. The initiative emerged 

from recommendations made during the Workshop on National Institutional Ranking 

Framework (NIRF) organised by HSHEC earlier in January 2026, wherein the need for 

dedicated orientation on OBE and NBA accreditation was strongly emphasised. 

The workshop was graced by senior academic administrators i.e. Prof. Kailash Chandra 

Sharma, Chairperson, HSHEC; Sh. Prabhjot Singh, IAS, Director General, Technical Education, 

Haryana; Prof. S.K. Gakhar, Vice Chairperson, HSHEC; Prof. Rajive Kumar, Vice Chancellor, JC 

Bose University of Science & Technology; Prof. R.S. Rathore, State Project Director, HSHEC & 

Dr. Y.P.S. Berwal, Director, Technical Education, Haryana. The expert sessions were delivered 

by accreditation experts on NBA Accreditation: Introduction, Assessment Methodology, 

Washington Accord & it membership advantages, GAPV version 4.0 and NBA future plan by 

Dr. Anil Kumar Nassa, Member Secretary, NBA; Methods of Assessments & Evaluation: 

Assessment Tools, Assessment of POs, PSOs, PEOs, & COs and thoughts on closing the loop 

for continuous improvement by Prof. Sanjay Agrawal, Dean (Academic Affairs), NITTTR, 

Bhopal; and Self-Assessment Report (SAR) 2024: How to prepare SAR and effect 

improvements during the process (UG Engg.) by Prof. RV Ranganath, Dean (Academics), M.S. 

Ramaiah University of Applied Sciences, Bengaluru. The workshop witnessed participation 

from Directors IQAC, Deans, Principals, and faculty representatives from state funded 

universities and engineering colleges across Haryana.  

The workshop resulted in institutional awareness regarding OBE implementation, 

accreditation preparedness, qualitative assessment practices, evidence-based academic 

processes, and competency-driven curriculum reforms. The successful implementation of 

Outcome-Based Education requires coordinated participation of multiple stakeholders across 

the higher education ecosystem. The Higher Education Institutions must ensure curriculum 

restructuring, adequate faculty deployment, academic governance reforms, documentation 

systems, and establishment of Continuous Quality Improvement (CQI) mechanisms. 

Mechanisms should be developed responsible for maintaining evidence-based academic 

records, monitoring attainment data, coordinating SAR preparation, and institutionalising 

quality assurance processes. Curriculum design must focus on measurable Course Outcomes 

(COs), adoption of outcome-oriented pedagogy, implementing CO-PO mapping, and regular 

analysis of attainment gaps for academic improvement. HEIs should rope in Industry 
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stakeholders to support curriculum relevance, skill integration, internships, and employability 

alignment. Students should be encouraged to actively participate in experiential learning, 

projects, internships, and feedback processes. 

Effective coordination among these stakeholders is essential for strengthening accreditation 

readiness, improving student competencies, enhancing institutional quality culture, and 

aligning higher education institutions with national and international quality benchmarks. 

HSHEC, the Department of Higher Education, and the Department of Technical Education may 

facilitate the adoption of Outcome-Based Education (OBE) and accreditation-driven quality 

assurance practices by issuing appropriate policy guidelines and organizing periodic 

awareness, orientation, and capacity-building programmes on national accreditation 

frameworks such as NBA, NIRF and NAAC. 

 

To support accreditation readiness and institutional stability, HEIs may align faculty 

deployment, transfers, deputations, and contractual appointments with accreditation cycles, 

ensuring continuity in programme delivery, academic leadership, and compliance with 

prescribed Faculty-Student Ratio (FSR) requirements. 

 

The Universities may also develop and disseminate model guidelines, standard operating 

procedures, templates, and resource materials to facilitate uniform implementation of OBE 

across affiliated institutions. Universities may also organize regular workshops, training 

programmes, and handholding sessions on Outcome-Based Education, Self-Assessment 

Report (SAR) preparation, attainment methodologies, curriculum mapping, and accreditation 

processes to build institutional capacity and preparedness. 

 

All HEIs may prepare a comprehensive institutional accreditation roadmap by identifying 

programmes eligible for accreditation and developing a phased implementation plan with 

clearly defined milestones. Such a roadmap should include alignment of curricula with OBE 

principles, establishment of outcome assessment mechanisms, maintenance of prescribed 

FSR norms, strengthening of documentation and evidence management systems, and 

continuous quality improvement practices. Further, annual reviews of programme outcomes, 

attainment levels, student progression, placement outcomes, and stakeholder feedback 

should be undertaken systematically, with findings translated into documented corrective 

and improvement actions at state level by the Council in association with Department of 

Higher Education and Department of Technical Education. 

****  
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WORKSHOP BACKGROUND 

In continuation of the quality enhancement initiatives being undertaken in the higher 

education sector of Haryana, the Haryana State Higher Education Council (HSHEC) has been 

actively organising capacity-building workshops and policy-oriented deliberations for Higher 

Education Institutions (HEIs). One of the major initiatives in this direction was the Workshop 

on National Institutional Ranking Framework (NIRF) organized in collaboration with the 

Department of Higher Education (DHE), Haryana in January 2026, wherein Directors IQAC, 

Nodal Officers for Academic Rankings, Principals, accreditation experts, and administrators 

deliberated upon quality benchmarks, institutional performance indicators, and strategies for 

improving the national standing of HEIs of Haryana. During the deliberations of the NIRF 

workshop, it was strongly recommended by the Member secretary, National Board of 

Accreditation, that a dedicated workshop on Outcome-Based Education (OBE) and National 

Board of Accreditation (NBA) accreditation processes should be organised for the universities 

and colleges of the State, particularly technical and professional institutions, to strengthen 

academic quality assurance mechanisms and align institutional practices with national and 

global standards. 

Acting on these recommendations, HSHEC, in collaboration with NBA, initiated the present 

workshop in JC Bose University of Science and Technology, Faridabad, on 13.05.2026, to raise 

awareness of NBA accreditation, Outcome-Based Education frameworks, Self-Assessment 

Report (SAR) preparation, attainment calculations, student-faculty ratio requirements, 

curriculum design, and continuous quality improvement processes. The workshop aimed to 

provide institutional representatives with practical guidance on implementing OBE in 

alignment with AICTE, NBA, NEP 2020, and Washington Accord expectations. 

The workshop also forms part of HSHEC's broader mandate to promote academic reforms, 

institutional excellence, innovation, digital transformation, research culture, employability-

oriented education, and quality assurance in higher education across Haryana. In recent 

years, the Council has undertaken several initiatives, including policy consultations, faculty 

development programmes, workshops on NIRF and NAAC accreditation, discussions on the 

implementation of NEP 2020, promotion of multidisciplinary education, and strengthening of 

institutional governance frameworks. Through these engagements, HSHEC continues to 

foster a culture of continuous improvement and outcome-oriented higher education within 

the State.  
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WORKSHOP AT A GLANCE 

The aǁaƌeŶess ǁoƌkshop oŶ ͞OutĐoŵe-Based Education (OBE) and NBA 

AĐĐƌeditatioŶ͟, stƌuĐtuƌed as aŶ iŶteŶsiǀe aĐadeŵiĐ aŶd poliĐǇ-oriented deliberation to 

strengthen institutional preparedness for quality assurance, accreditation, and learner-

centric reforms in higher education, was organised by the National Board of Accreditation in 

collaboration with J.C. Bose University of Science and Technology, YMCA, Faridabad and the 

Haryana State Higher Education Council on 13.5.2026 at J.C. Bose University of Science and 

Technology, YMCA, Faridabad. The workshop brought together the following administrators, 

senior academicians, accreditation experts, institutional leaders, and faculty representatives 

from the National Board of Accreditation, the Department of Technical Education, Haryana, 

the Haryana State Higher Education Council, Universities, and Colleges across the State of 

Haryana: 

1. Prof. Kailash Chandra Sharma, Chairperson, HSHEC 

2. Sh. Prabhjot Singh, IAS, Director General, Technical Education, Haryana 

3. Prof. S.K. Gakhar, Vice Chairperson, HSHEC 

4. Prof. Rajive Kumar, Vice Chancellor, JC Bose University of Science & Technology, 

YMCA, Faridabad 

5. Dr Anil Kumar Nassa, Member Secretary, NBA 

6. Dr Y.P.S. Berwal, Director, Technical Education, Haryana 

7. Prof. R.S. Rathore, State Project Director, HSHEC 

8. Prof. Sanjay Agrawal, Dean (Academics), NITTTR, Bhopal 

9. Prof. R.V. Ranganath, Dean (Academic Affairs), M.S. Ramaiah University of Applied 

Sciences, Bengaluru 

10. Dean Academics of State Funded Universities in Haryana 

11. Director IQAC of State Funded Universities in Haryana 

12. HoDs of State Funded Universities in Haryana 

13. Principals/ Directors of Engineering colleges in Haryana 

 

The sessions focused not only on the procedural aspects of NBA accreditation but also 

on the broader transformation of higher education institutions towards continuous quality 

improvement, student-centric pedagogy, and outcome-oriented learning. 

The inaugural session of the workshop began with lighting lamps before Devi Sarasvati 

and with the Sarasvati Vandana, followed by addresses from Prof. RS Rathore, Dr YPS Berwal, 

Dr Prabhjot Singh, IAS, Prof. S.K. Gakhar, Prof Kailash Chander Sharma and Prof Anil K Nassa. 

 The inaugural session laid the workshop's conceptual framework by emphasising the 

growing national importance of accreditation, quality benchmarks, and academic 

accountability in higher education. The speakers emphasised that accreditation should not be 

seen merely as a compliance exercise or a certification process, but as a continuous 

institutional mechanism for improving academic delivery, learning outcomes, and 

institutional credibility. 
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Dr Anil Kumar Nassa highlighted the larger vision behind organising the workshop and 

appreciated the collaborative efforts of HSHEC, Department of Technical Education, and the 

host institution for bringing together institutions from across Haryana on a common academic 

platform. He emphasised that accreditation should not merely be viewed as a certification 

exercise but as a continuous quality improvement mechanism capable of transforming 

institutional culture, teaching-learning practices, and faculty members' academic ownership. 

He also underlined the need to make institutions OBE-centric and to strengthen quality 

ecosystems in technical education. 

Prof. Sanjay Agrawal delivered a detailed technical session on Outcome-Based 

Education and its practical implementation in higher education institutions. The session 

elaborated on the philosophy of shifting from teacher-centric systems to student-centric 

learning ecosystems, where measurable outcomes, competencies, and graduate attributes 

are central to curriculum design and academic processes. He explained the framework of 

Program Outcomes (POs), Program Specific Outcomes (PSOs), and Course Outcomes (COs), 

along with methodologies for CO-PO mapping, attainment calculations, alignment with 

Blooŵ’s TaǆoŶoŵǇ, aŶd ĐoŶtiŶuous iŵpƌoǀeŵeŶt ŵeĐhaŶisŵs. “peĐial eŵphasis ǁas placed 

on designing assessment tools to evaluate higher-order cognitive skills such as analysis, 

application, design, and problem-solving. 

During the deliberations, Prof. Agrawal also clarified that attainment should not be 

reduced to a purely numerical exercise. Instead, institutions must focus on the quality of 

teaching and learning processes, assessment strategies, and the demonstration of actual 

student learning. Through practical illustrations, he discussed how unrealistic target-setting, 

inappropriate assessment design, or weak academic processes often lead to attainment gaps. 

Prof. R.V. Ranganath conducted a comprehensive session on NBA accreditation 

procedures and the preparation of the Self-Assessment Report (SAR). The session provided 

detailed guidance on accreditation criteria, documentation requirements, evidence 

collection, institutional data management, and departmental preparedness for peer team 

visits. He emphasised the importance of maintaining systematic academic records, 

continuous quality improvement documentation, faculty profiles, assessment records, and 

standardisation of academic processes throughout the academic cycle, rather than preparing 

documents only during accreditation periods. 

A specialised academic session was conducted on the revised credit framework and 

student learning hours in line with national policy guidelines. Prof. Ranganath explained the 

transition from teacher-contact-hour-based credit systems to student-learning-based credit 

frameworks, in which one credit corresponds to 30 hours of total student learning effort. The 

discussion highlighted the incorporation of self-learning, assignments, tutorials, laboratory 

work, assessments, and experiential learning into total learning hours. Institutions were 

advised to gradually redesign their curricula to align with the National Credit Framework 

(NCrF). 

An extensive open-house question-and-answer session formed one of the most 

engaging segments of the workshop. Faculty members and institutional representatives 
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raised practical concerns related to accreditation timelines, common deficiencies in 

accreditation preparation, faculty appointment structures, accreditation of regional language 

programs, role of institutional reputation vis-à-vis accreditation, implementation of OBE in 

traditional academic environments, and applicability of accreditation frameworks in 

architecture, visual arts, and emerging disciplines. The experts responded with detailed 

procedural and policy clarifications, while repeatedly emphasising that the NBA’s eǀolǀiŶg 
framework increasingly prioritises qualitative academic improvement and authentic learning 

processes over mere quantitative compliance. The interactive discussions also addressed 

clarifications on the Student-Faculty Ratio (SFR), faculty eligibility, and institutional 

compliance requirements under NBA norms. The experts clarified that supernumerary seats, 

including regional-language supernumerary admissions, are generally not included in SFR 

calculations. Clarifications were also provided regarding treatment of deputation faculty, 

transferred faculty, contractual appointments, and full-time versus part-time faculty 

engagement. The speakers emphasised the importance of faculty continuity, institutional 

ownership, and minimising frequent transfers to strengthen departmental academic culture 

and long-term quality improvement. 

The concluding session was addressed by Dr Anil Kumar Nassa, who acknowledged the 

collaborative efforts of the Haryana State Higher Education Council, the Directorate of 

Technical Education, the host institution officials, and the participating institutions. In his 

remarks, he emphasised that outcome-based education and accreditation should become 

part of institutional culture rather than being treated as isolated administrative exercises. He 

further observed that accreditation, when approached as a process of continuous academic 

improvement, can significantly enhance institutional quality, student learning experiences, 

and academic competitiveness. 

The workshop also witnessed the signing of an MoU between HSHEC and NASSCOM 

to strengthen skill development, digital competency, and employability among students and 

faculty across HEIs in Haryana. 

The workshop concluded with a collective commitment from participating institutions 

to strengthen OBE implementation, improve academic processes, institutionalise continuous 

quality improvement mechanisms, and actively pursue NBA accreditation in a systematic and 

sustainable manner.  
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OUTCOMES OF THE WORKSHOP 

 

1. Enhanced Understanding of Outcome-Based Education (OBE): Participants 

developed a clearer understanding of the shift from teacher-centric education to 

student-centric learning focused on measurable outcomes, competencies, and 

continuous improvement. 

2. Clarity on NBA Accreditation Framework: The workshop provided detailed 

orientation on NBA accreditation procedures, revised criteria, Self-Assessment Report 

(SAR) preparation, and evidence-based institutional practices. 

3. Awareness of Washington Accord and GAPC Version 4: Experts explained 

international accreditation standards, graduate attributes, and competency-based 

engineering education aligned with global mobility and employability requirements. 

4. Strengthening of Assessment and Attainment Practices: Faculty members gained 

insights into qualitative assessment, CO-PO attaiŶŵeŶt ŵethodologies, Blooŵ’s 
Taxonomy, rubric-based evaluation, and outcome-oriented question paper design. 

5. Understanding of Continuous Quality Improvement (CQI): Institutions were 

encouraged to view accreditation as a process of continuous academic improvement 

rather than merely a certification exercise. 

6. Guidance on Student-Faculty Ratio (SFR) and Faculty Eligibility: The sessions clarified 

important operational issues related to SFR calculations, deputation faculty, 

contractual appointments, regional language programmes, and accreditation 

compliance. 

7. Orientation on NEP 2020 and National Credit Framework (NCrF): Participants were 

introduced to the concept of student learning hours, multidisciplinary learning, 

flexible curriculum structures, and credit-based educational reforms. 

8. Improved Institutional Preparedness for Accreditation: The workshop helped 

institutions understand documentation requirements, data management, attaining 

evidence, and best practices necessary for successful NBA accreditation. 

9. Focus on Student Learning and Competency Development: Discussions emphasised 

that assessment systems should measure actual learning, analytical ability, problem-

solving, and professional competencies rather than rote performance. 

10. Encouragement for OBE-Centric Academic Reforms: Institutions were motivated to 

redesign curriculum delivery, pedagogy, and assessment systems in alignment with 

Outcome-Based Education principles. 

11. Policy-Level Clarifications for Affiliated and State Institutions: Experts addressed 

several queries related to affiliated colleges, university examination systems, faculty 

appointments, accreditation timelines, and governance practices. 

12. Promotion of Quality Culture in Higher Education Institutions: The workshop 

reinforced the importance of institutional accountability, stakeholder participation, 

academic ownership, and systematic quality assurance mechanisms. 
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13. Capacity Building of Faculty and Academic Leaders: The interactive sessions 

enhanced the capability of faculty members, accreditation coordinators, HoDs, and 

administrators to implement OBE and manage accreditation processes effectively. 

14. Encouragement for Internationally Benchmarked Education Systems: Institutions 

were guided to align academic practices with internationally accepted standards to 

improve graduate quality, mobility, and recognition. 

15. Strengthened Collaboration Among Institutions and Regulatory Bodies: The 

workshop created a collaborative platform connecting higher education institutions, 

state agencies, NBA experts, and policymakers for future quality enhancement 

initiatives. 
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GLIMPSES OF THE WORKSHOP 
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PROCEEDINGS OF THE WORKSHOP 

 

Welcome Address by Prof. R.S. Rathore, SPD, HSHEC 

 

1. Prof. R.S. Rathore welcomed all the dignitaries, experts, academicians, principals, 

diƌeĐtoƌs, deaŶs, faĐultǇ ŵeŵďeƌs, aŶd paƌtiĐipaŶts to the ǁoƌkshop oŶ ͞OutĐoŵe-

Based EduĐatioŶ aŶd AĐĐƌeditatioŶ foƌ EŶgiŶeeƌiŶg Colleges iŶ HaƌǇaŶa.͟ He stated 
that the workshop was being jointly organised by the NBA, the Haryana State Higher 

Education Council (HSHEC), the Directorate of Technical Education, Haryana, and J.C. 

Bose University of Science and Technology, YMCA, Faridabad. 

2. He extended a special welcome to Prof. K.C. Sharma, Chairperson, HSHEC, and 

acknowledged his leadership and guidance in conceptualising and initiating the 

workshop. He also welcomed Prof. S.K. Gakhar, Vice-Chairperson, HSHEC, along with 

other members of the organising team, including Shri Surender and Shri Apoorv 

Pandey, for their contributions to the successful organisation of the programme. 

3. Prof. Rathore further welcomed Shri Prabhjot Singh, Director General, Technical 

Education, Haryana, and Dr Y.P.S. Berwal, Director, Technical Education Department, 

Haryana, acknowledging their continuous support and cooperation in strengthening 

technical education initiatives in the state. 

4. Highlighting the objectives of the workshop, he stated that the primary focus was to 

develop a deeper understanding of Outcome-Based Education (OBE) and the 

accreditation process, and to guide institutions in effectively implementing 

accreditation practices within their academic systems. 

5. He introduced the eminent resource persons for the workshop, namely Prof. Sanjay 

Agrawal from NITTTR, Bhopal and Prof. R.V. Ranganath from M.S. Ramaiah University 

of Applied Sciences, Bengaluru and welcomed them to share their expertise and 

experience on OBE and accreditation frameworks. 

6. In his concluding remarks, Prof. Rathore expressed confidence that the workshop 

would help institutions strengthen quality assurance mechanisms and enhance 

preparedness for accreditation. He also mentioned that the organising institutions 

intended to review the workshop's progress and outcomes after six months, through 

a follow-up exercise to assess the implementation of Outcome-Based Education 

practices across institutions. 

 

Workshop Objectives by Dr Anil Kumar Nassa, Member Secretary, NBA 

 

7. Dr Anil Kumar Nassa, Member Secretary, National Board of Accreditation, addressed 

the participants and explained the objectives and significance of the workshop on 

Outcome-Based Education (OBE) and Accreditation. He stated that the primary 

purpose of the workshop was to create awareness regarding Outcome-Based 

Education and the accreditation ecosystem among engineering institutions in 
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Haryana. He informed the participants that similar awareness programmes were being 

conducted across different states of the country, and that this was the first such 

initiative organised in Haryana, following discussions with Prof. R.S. Rathore and 

senior state officials. 

8. Dr Nassa highlighted that the National Board of Accreditation is a full signatory 

member of the Washington Accord, an international agreement among 25 signatory 

countries for mutual recognition of accredited engineering programmes. He explained 

that engineering graduates from NBA-accredited programmes are treated at par with 

graduates from other Washington Accord member countries. For example, students 

graduating from an NBA-accredited Mechanical Engineering programme at J.C. Bose 

University of Science and Technology would be recognised internationally in many 

member countries without the need for additional qualifying examinations. 

9. He informed the gathering that the International Engineering Alliance, which serves 

as the secretariat for various international accords, including the Washington Accord, 

had recently revised the Graduate Attributes and Professional Competencies (GAPC) 

framework from Version 3 to Version 4. From April 2026 onwards, all review processes 

of member countries would be based on GAPC Version 4 standards. NBA had already 

begun implementing the revised Graduate Attributes and Program Outcomes from 1 

January 2025. 

10. The distinction between Tier-I and Tier-II institutions was explained in the Indian 

higher education system. Autonomous institutions such as IITs, NITs, state 

universities, private universities, and deemed universities fall under Tier-I, whereas 

affiliated colleges are categorised as Tier-II institutions. At present, Washington 

Accord recognition applies only to Tier-I institutions. However, the NBA has submitted 

a proposal to include Tier-II institutions under the Washington Accord framework, 

which is under consideration. He informed that discussions regarding the proposal 

were expected during the upcoming Washington Accord meeting in South Africa in 

June 2026, and expressed optimism that affiliated colleges would also become eligible 

for international recognition in the near future. 

11. He also informed the participants that the NBA had applied for membership in the 

Dublin Accord, which pertains to diploma engineering programmes. Accordingly, the 

Graduate Attributes, Program Outcomes, and Self-Assessment Report (SAR) formats 

for diploma programmes had also been revised in accordance with GAPC Version 4 

standards. 

12. He emphasised that the workshop aimed to align all institutions with the revised 

international benchmarks prescribed under GAPC Version 4. He informed that 

detailed technical sessions on revised Program Outcomes and Graduate Attributes 

would be delivered by Prof. Sanjay Agrawal, while sessions on the Self-Assessment 

Report and accreditation criteria would be conducted by Prof. R.V. Ranganath. 

13. Highlighting the importance of accreditation, he stated that institutions across the 

state should proactively work toward obtaining NBA accreditation so that students 
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gƌaduatiŶg fƌoŵ HaƌǇaŶa’s eŶgiŶeeƌiŶg iŶstitutioŶs ďeĐoŵe gloďallǇ Đoŵpetitiǀe foƌ 
higher education and employment opportunities abroad. He highlighted that 

accreditation based on internationally benchmarked Graduate Attributes significantly 

enhances academic quality and institutional standards. 

14. Dr Nassa also drew attention to the minimum pre-qualifying conditions for 

accreditation, particularly faculty availability. He explained that while the AICTE-

prescribed faculty-student ratio is 1:20, NBA permits a ratio of 1:25 for a three-year 

accreditation period to account for temporary vacancies and retirements. However, 

for accreditation up to six years, institutions must maintain the prescribed 1:20 

faculty-student ratio. Institutions failing to meet these norms would not be eligible for 

higher accreditation status. 

15. He urged the state government officials and university authorities to take immediate 

steps to fill vacant faculty positions in government institutions and universities. He 

clarified that the NBA permits institutions to appoint faculty members on a contractual 

basis for a minimum duration from 1 September to 30 April to ensure continuity across 

both academic semesters. He further explained that the NBA does not interfere with 

remuneration policies of state governments, but focuses primarily on the availability 

and adequacy of qualified faculty members. 

16. He further expressed that each programme seeking accreditation must have at least 

one regular Professor and one regular Associate Professor in Tier-I institutions, while 

Tier-II institutions must have at least one regular Professor or Associate Professor. 

17. The participants were informed that the International Engineering Alliance would 

conduct a review visit to NBA during September–October 2026 as part of the periodic 

eǀaluatioŶ of IŶdia’s WashiŶgtoŶ AĐcord membership. He recalled that India had 

received unanimous approval for Washington Accord membership in 2014 and again 

during the 2020 review. The upcoming review team would observe NBA accreditation 

visits, evaluation mechanisms, and decision-making processes before submitting 

recommendations regarding the ĐoŶtiŶuatioŶ of IŶdia’s ŵeŵďeƌship. 
18. In his concluding remarks, Dr Nassa urged all institutions to actively participate in the 

accreditation movement and contribute towards strengthening the quality of 

technical education in India. He emphasised that institutional commitment towards 

Outcome-Based Education and accreditation would play a crucial role in preparing 

India to emerge as a global knowledge leader and contribute to the vision of Viksit 

Bharat by 2047. 
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Address by Dr. Y.P.S. Berwal, Director, Technical Education, Government of Haryana 

 

19. Dr Y.P.S. Berwal, Director, Technical Education, Government of Haryana, highlighted 

the significance of NBA accreditation for technical institutions and students. Referring 

to the points already elaborated by Dr Anil Kumar Nassa, he emphasised that 

accreditation by the National Board of Accreditation is extremely important for 

students pursuing diploma, undergraduate, and postgraduate programmes in 

engineering and technical institutions. 

20. He stated that when students from NBA-accredited programmes pursue higher 

education or employment opportunities abroad, their qualifications are recognised 

internationally. Without accreditation, students often face hurdles such as additional 

qualifying examinations, academic verification procedures, financial burdens, and 

time lost. Therefore, NBA accreditation directly benefits students by improving their 

global mobility and employability. 

21. Dr Berwal informed the participants that the Department of Technical Education, 

Haryana, was making continuous efforts to help institutions fulfil the quality 

parameters prescribed by accreditation agencies such as NBA and the National 

Assessment and Accreditation Council. He noted that the department was fortunate 

to have leadership with strong technical backgrounds, including senior administrative 

officials, ǁhiĐh had stƌeŶgtheŶed the state’s ĐoŵŵitŵeŶt toǁaƌd ƋualitǇ 
enhancement in technical education. 

22. Explaining the broader benefits of NBA accreditation, it was stated that accreditation 

enhances employability, promotes Outcome-Based Education, and improves 

institutional credibility. He also observed that funding agencies and government 

bodies tend to prefer accredited institutions and programmes when providing grants 

and financial assistance. 

23. All institutions were encouraged to actively pursue accreditation for their 

programmes. He expressed confidence that the workshop would help participants 

gain a deeper understanding of accreditation processes and quality assurance 

mechanisms. 

24. It was further explained that NBA accreditation evaluates institutions across multiple 

parameters, including academic quality, infrastructure, governance, financial 

management, energy audits, and institutional processes. Referring to the 

accreditation framework, it was mentioned that institutions are assessed using a 

comprehensive marking system and are generally required to secure at least 60 

percent of the prescribed score to obtain accreditation for three years. Higher scores 

may result in accreditation validity for five or six years. 

25. The participants were informed that six programmes across three institutions in 

Haryana's polytechnic sector had already received NBA accreditation. He reiterated 

that the department was continuously striving to increase the number of accredited 
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programmes in engineering colleges, universities, and polytechnic institutions across 

the state. 

26. In his concluding remarks, he stated that such initiatives and workshops aligned with 

the ǀisioŶ of Viksit Bhaƌat ϮϬϰ7, as eŶǀisioŶed ďǇ the HoŶ’ďle Pƌiŵe MiŶisteƌ of IŶdia. 
He expressed hope that, through collective efforts and sustained quality enhancement 

measures, a large number of technical programmes in Haryana would achieve NBA 

accreditation in the coming years. 

Address by Prof. Rajive Kumar, Vice Chancellor, JC Bose University of Science & Technology, 

YMCA, Faridabad 

27. Prof. Rajive Kumar, Vice Chancellor of J.C. Bose University of Science and Technology, 

welcomed all dignitaries, experts, faculty members, and participants to the university 

campus. He stated that the institution, formerly known as YMCA Institute, was 

established in 1969 to meet the country's technical education needs and has built a 

strong legacy in engineering and technical education over the decades. 

28. He observed that although the university is geographically one of the smallest in 

Haryana, it caters to the academic needs of more than 7,000 students on campus and 

offers a wide range of academic programmes across disciplines. He expressed 

gratitude to the Haryana State Higher Education Council and the National Board of 

Accreditation for selecting the university as the venue for the workshop on Outcome-

Based Education and Accreditation. Referring to Dr. Anil Kumar Nassa’s ƌeŵaƌks, he 
noted that this was the first NBA awareness programme organised in Haryana and 

expressed hope that many such initiatives would continue in the future through 

collaboration among the Council, the Department of Technical Education, and the 

university. 

29. Prof. Rajive Kumar remarked that the workshop would help participants understand 

recent changes to the accreditation process, the preparation of the Self-Assessment 

Report (SAR), and evolving requirements for Outcome-Based Education and NBA 

accreditation. 

30. “haƌiŶg the uŶiǀeƌsitǇ’s eǆpeƌieŶĐe ǁith aĐĐƌeditatioŶ, he iŶfoƌŵed that all eligiďle 
programmes of the university had undergone NBA accreditation and were in the 

process of re-accreditation. The university had also secured accreditation from NAAC. 

He emphasized that despite being granted autonomous university status only in 2011, 

the university had achieved several important milestones in a short period. 

31. He highlighted the establishment of multiple Centres of Excellence at the university. 

These included an Anti-Drone Centre of Excellence funded by the state government, 

which he described as one of the first such specialised centres in the country. He also 

mentioned the Electric Vehicle Centre of Excellence and the Artificial Intelligence 

Centre of Excellence, where an NVIDIA supercomputing system had recently been 

installed. Additionally, the university was in the process of establishing a Semen 
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Centre of Excellence after consulting institutions that had already implemented 

similar facilities. 

32. Prof. Rajive Kumar further highlighted the advanced infrastructure available on 

campus, including a state-of-the-art media centre, modern studios, and advanced 

laboratories. He particularly emphasised the uŶiǀeƌsitǇ’s CeŶtƌal IŶstƌuŵeŶtatioŶ 
Laboratory, describing it as one of the finest facilities among state institutions in North 

India and comparable to those at premier institutions such as the IITs. 

33. He also dƌeǁ atteŶtioŶ to the uŶiǀeƌsitǇ’s CoŵŵuŶitǇ College, ǁhiĐh Đateƌs to ŶeaƌlǇ 
850 students and maintains strong industry linkages. Students undergoing training in 

the Community College spend significant periods working in industries and receive 

eǆĐelleŶt plaĐeŵeŶt oppoƌtuŶities. He Ŷoted that the uŶiǀeƌsitǇ’s iŶĐuďatioŶ centre 

was supporting more than 25 startups, including one startup recently valued at over 

₹10 crore. 

34. Prof. Kumar informed the gathering that various government departments and 

industries were approaching the university for collaborative initiatives. He noted that 

the MSME Department had proposed setting up a startup warehouse on campus. He 

added that the university was increasingly engaging in international collaborations, 

with faculty members working on long-term research projects with institutions in 

countries such as Italy and Japan. 

35. He also shared that universities from Romania and Dubai had approached the 

university for collaborative academic programmes in accordance with UGC 

regulations, and discussions were underway with the state government regarding 

these partnerships. 

36. RefleĐtiŶg oŶ the uŶiǀeƌsitǇ’s futuƌe potential, Prof. Kumar stated that the institution 

possessed the capability to emerge as a premier technical institution comparable to 

leading National Institutes of Technology (NITs). Drawing on his experience with the 

All India Council for Technical Education, he remarked that the university had 

exceptional potential and urged policymakers and government authorities to support 

the institution through dynamic, visionary decision-making rather than routine 

administrative approaches. 

37. He stressed that technical education requires innovation, courage in decision-making, 

institutional trust, and forward-looking leadership to navigate the rapidly changing 

educational and technological landscape. 

38. In his concluding remarks, Prof. Kumar once again welcomed all participants and 

expressed confidence that the workshop would greatly benefit faculty members and 

institutional representatives. He also noted with pride that several faculty members 

of the university were already serving as NBA experts and evaluators, and that such 

workshops would further enrich their expertise and contributions to quality assurance 

in technical education.  
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Address by Shri Prabhjot Singh, IAS, Director General, Technical Education, Haryana 

 

39. Shri Prabhjot Singh, IAS, Director General, Directorate of Technical Education, 

Haryana, appreciated the efforts of the National Board of Accreditation and the 

Haryana State Higher Education Council for organizing the workshop on Outcome-

Based Education and Accreditation. He described the workshop as a timely and 

significant initiative, particularly at a stage when institutions need greater clarity 

regarding NBA accreditation processes, quality benchmarks, and implementation 

strategies. 

40. He stated that the workshop would address important aspects such as the need for 

NBA accreditation, its benefits, procedural requirements, and implementation 

mechanisms. He encouraged all participants to actively engage in the deliberations, 

raise their questions, and make full use of the opportunity to gain an in-depth 

understanding of accreditation frameworks. 

41. Shri Prabhjot Singh informed the participants about several initiatives undertaken by 

the Government of Haryana to promote NBA accreditation among technical 

institutions. Referring to discussions held during meetings of the Haryana State 

Technical Education Society (HSTES), he shared that the state government had 

decided to provide financial incentives to institutions obtaining NBA accreditation. 

Institutions receiving accreditation after 1 April would be awarded an incentive grant 

of ₹ϱ lakh, aloŶg ǁith ƌeiŵďuƌseŵeŶt of the aĐĐƌeditatioŶ fee up to ₹Ϯ lakh. 
Institutions that had secured accreditation prior to 1 April would receive 

reimbursement of 50 per cent of the aĐĐƌeditatioŶ fee, up to ₹ϭ lakh. 
42. He further informed that the government was actively working to address faculty 

shortages in technical institutions. Recruitment processes through the Haryana Public 

Service Commission (HPSC) were underway, particularly for polytechnic institutions 

and State Institutes of Engineering and Technology (SIETs). He mentioned that 

independent Directors/Principals had recently been appointed in SIET institutions 

through a comprehensive and professional selection process, which had already 

contributed positively toward institutional improvement. The department was also in 

the process of finalising service rules to facilitate regular faculty recruitment in the 

future. 

43. Emphasising the need to improve the quality of technical education, Shri Singh 

reflected upon the rich legacy of technical institutions in the country, including J.C. 

Bose University of Science and Technology and the historic engineering institutions 

established in earlier decades. Drawing from his own educational experiences, he 

observed that technical education had gradually witnessed a decline in practical 

learning and workshop-based training. He recalled that earlier engineering education 

placed strong emphasis on hands-on training through workshops, foundries, 

carpentry units, and laboratories, whereas many such practices had diminished over 

time due to changing norms and infrastructure constraints. 
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44. He also remarked that there was a period when engineering colleges were established 

rapidly without sufficient emphasis on quality, leading to concerns regarding academic 

standards. However, he observed that the sector was now gradually consolidating, 

and institutions needed to focus more seriously on quality enhancement, faculty 

strength, and academic outcomes. 

45. Addressing representatives from private institutions, he stated that the workshop was 

equally important for private engineering colleges. While acknowledging that private 

institutions operate under financial constraints, he emphasized that quality standards, 

student-teacher ratios, and academic excellence must not be compromised. He 

encouraged institutional representatives to interact with the NBA experts and seek 

guidance on accreditation requirements and best practices. 

46. He also requested NBA officials to further clarify the international advantages of 

accreditation, particularly in relation to accords such as the Washington Accord and 

the Dublin Accord, and to explain how NBA accreditation facilitates global recognition 

of Indian engineering qualifications. 

47. Referring to the broader challenges facing higher education, concern was expressed 

about declining student interest and vacant seats in technical education programmes. 

He cited reports indicating that only a limited number of students were qualifying for 

certain entrance examinations, while many seats in higher and technical education 

institutions remained vacant. He described this as a serious indication that the quality 

of education required immediate introspection and systemic improvement. 

48. He emphasised that workshops such as this one provide an opportunity for institutions 

to identify gaps, improve academic processes, and strengthen quality assurance 

mechanisms. According to him, even small corrective measures taken at the 

institutional level could create a cascading effect in improving the overall quality of 

higher and technical education. 

49. Highlighting the national vision of Viksit Bharat 2047, he stated that education would 

play the most critical role in transforming India into a developed nation. He noted that 

challenges such as faculty shortages, lack of quality research, and limited innovation 

required urgent attention. He appreciated the Haryana Government's initiatives to 

support research activities and noted that a large number of research proposals had 

recently been received, particularly from private institutions. 

50. He stressed that research, creativity, innovation, and small technological 

breakthroughs have the potential to transform society, generate employment, and 

accelerate national development. Therefore, institutions must actively cultivate a 

culture of research and innovation among faculty members and students. 

51. In his concluding remarks, he expressed confidence that the workshop would prove 

highly beneficial for all participants. He urged institutions to implement the learnings 

from the workshop upon returning to their campuses and to work collectively to 

improve the quality standards of higher and technical education in Haryana. 
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Address by Prof. Kailash Chandra Sharma, Chairperson, Haryana State Higher Education 

Council 

52. Prof. Kailash Chandra Sharma, Chairperson, Haryana State Higher Education Council, 

expressed his gratitude to Prof. Rajive Kumar, Vice Chancellor of J.C. Bose University 

of Science and Technology; Shri Prabhjot Singh, Director General, Technical Education, 

Haryana; Dr. Anil Kumar Nassa; Prof. S.K. Gakhar; Prof. R.S. Rathore; and the 

distinguished resource persons, Prof. Sanjay Agrawal and Prof. R.V. Ranganath, for 

their participation and contributions to the workshop. 

53. At the outset, Prof. Sharma observed that most dignitaries on the dais came from 

engineering and technical education backgrounds, whereas he and Prof. Gakhar 

belonged to the science stream. Nevertheless, he emphasized the growing integration 

of science, technology, and interdisciplinary education in modern higher education 

systems. 

54. Speaking about the host institution, he described J.C. Bose University of Science and 

Technology as one of the youngest yet fastest-growing universities in Haryana, 

paƌtiĐulaƌlǇ iŶ sĐieŶĐe aŶd teĐhŶologǇ. RefeƌƌiŶg to the uŶiǀeƌsitǇ’s ƌeĐeŶt 
achievements, he appreciated the establishment and development of multiple 

Centers of Excellence in emerging technological domains. 

55. Prof. Sharma shared that the university had previously been considered for 

ƌeĐogŶitioŶ uŶdeƌ the ͞MultidisĐipliŶaƌǇ EduĐatioŶ aŶd ReseaƌĐh UŶiǀeƌsitǇ ;MERUͿ͟ 
concept envisioned in the National Education Policy (NEP) 2020. However, due to its 

technical orientation and nomenclature centred on science and technology, the 

proposal could not progress further under the category intended for multidisciplinary 

universities. He remarked that while a specialized institutional identity can sometimes 

be advantageous, it may also create limitations under certain policy frameworks. 

56. He encouraged faculty members and institutional representatives to move beyond 

routine academic practices and focus more on research, innovation, and advanced 

pedagogical approaches. According to him, higher education institutions must 

continuously evolve towards innovative teaching-learning methodologies and 

research-driven academic ecosystems. 

57. Referring to NBA accreditation, Prof. Sharma stated that Haryana had lagged behind 

some other states in participation in NBA-related quality enhancement initiatives. He 

recalled discussions with NBA officials, during which concerns were expressed about 

the limited engagement of Haryana institutions. To address this gap, the Higher 

Education Council had initiated interactions with universities and stakeholders across 

the state to promote awareness of accreditation processes and quality assurance 

mechanisms. 

58. He emphasized that NBA accreditation and international quality frameworks are 

closely aligned with global standards in technical education. Accreditation not only 

enhances institutional quality but also supports the internationalisation of higher 
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education by improving the global recognition of academic programmes. According to 

him, internationalisation should not only mean Indian students pursuing education 

abroad, but should also involve attracting foreign students and faculty to Indian 

institutions. This objective can be achieved only when institutions align themselves 

with internationally accepted academic and accreditation standards. 

59. Prof. Sharma acknowledged that one of the major challenges facing institutions in 

Haryana is the shortage of faculty and the difficulty of maintaining prescribed student-

faculty ratios. He stated that the government and universities had been actively 

working on faculty recruitment for the past few years. However, administrative and 

procedural complexities related to roster clearances and recruitment approvals had 

often delayed appointments. He informed the participants that revised guidelines had 

been prepared and forwarded for government approval, which would help streamline 

recruitment procedures and remove existing impediments. 

60. He also referred to the provision discussed by Dr. Anil Kumar Nassa on contractual 

appointments of faculty members for academic sessions, noting that such flexibility 

could help institutions temporarily address faculty shortages while meeting 

accreditation requirements. 

61. Moving beyond infrastructure and compliance issues, Prof. Sharma stressed that the 

true measure of educational quality lies in the overall outcomes of students 

graduating from institutions. He observed that institutions often evaluate success 

primarily through placements and admissions to higher education abroad. While these 

are important indicators, he emphasized that equal importance must be given to 

attitudinal development, ethical values, emotional well-being, and social 

responsibility among students. 

62. In this context, he expressed concern about the rising incidents of stress and student 

suicides, even at premier technical institutions such as IITs and NITs. Referring to 

recent incidents reported in national institutions, he stated that such developments 

raise serious questions about the emotional and value-based dimensions of 

education. He stressed that teachers and faculty members play a critical role not only 

in imparting knowledge and technical skills but also in shaping students' values, 

attitudes, and personalities. 

63. Prof. Sharma emphasised the need to integrate human values and ethical education 

into technical education. Citing initiatives such as the Universal Human Values courses 

promoted by the All India Council for Technical Education, he stated that institutions 

must consciously cultivate humane, socially responsible, and emotionally resilient 

graduates alongside technically competent professionals. 

64. He further remarked that the ultimate objective of education should not merely be 

employability, but the creation of responsible citizens who can contribute 

meaningfully to society and lead fulfilling lives. 

65. Discussing the future direction of technical institutions in Haryana, Prof. Sharma 

emphasised the need to gradually transform Tier-II affiliated colleges into 
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autonomous Tier-I institutions by strengthening academic ecosystems, research 

culture, governance structures, and institutional capabilities. He noted that this 

pƌogƌessioŶ ǁould help HaƌǇaŶa’s teĐhŶiĐal iŶstitutions achieve greater national and 

international recognition. 

66. In his concluding remarks, Prof. Sharma encouraged all participants to make full use 

of the workshop and to interact actively with the distinguished NBA experts and 

resource persons present at the event. He noted that the speakers had extensive 

experience with organisations such as the NBA and the All India Council for Technical 

Education, and could therefore provide valuable guidance not only on accreditation 

parameters but also on effective strategies to achieve them. He expressed confidence 

that such initiatives would significantly enhance the quality of technical education and 

increase the number of NBA-accredited programmes and institutions in Haryana. 

NBA Accreditation: Introduction, Assessment Methodology, Washington Accord & it 

membership advantages, GAPV version 4.0 and NBA future plan by Dr. Anil Kumar Nassa, 

Member Secretary, NBA 

67. Dr. Anil Kumar Nassa, Member Secretary, National Board of Accreditation, delivered 

a detailed technical session on the NBA accreditation process, accreditation 

requirements, and the Outcome-Based Education (OBE) framework. He informed the 

participants that the subsequent sessions of the workshop would focus on Outcome-

Based Education by Prof. Sanjay Agrawal and on the preparation of the Self-

Assessment Report (SAR) by Prof. R.V. Ranganath. 

68. At the outset, Dr. Nassa provided a brief overview of the NBA's evolution and its 

international engagement with the Washington Accord. He explained that the NBA 

was established in 1994 under Section 10(U) of the AICTE Act. In 2007, the NBA applied 

for membership of the Washington Accord and initially became a provisional member. 

During the mentoring process conducted by the Accord, two major observations were 

made. First, the accreditation and regulatory bodies could not be the same entity. 

Consequently, in 2010, the NBA was made fully autonomous through amendments to 

its Memorandum of Association, thereby separating it from the All India Council for 

Technical Education in terms of governance, administration, financial functioning, and 

decision-making. 

69. Dr. Nassa emphasized that the NBA does not receive grants from the government or 

regulatory bodies and relies entirely on accreditation fees paid by institutions. He 

stated that the organization is committed to maintaining a credible, transparent, and 

accountable accreditation system. 

70. Discussing the credibility of NBA, he highlighted that the strength of the accreditation 

process depends primarily on the integrity, professionalism, expertise, and ethical 

conduct of evaluators. He clarified that NBA officials do not visit institutions during 

accreditation assessments; instead, evaluations are conducted by expert visiting 

teams comprising one Team Chair and two domain experts for each programme. He 



AWARENE““ WORK“HOP ON ͞OUTCOME BA“ED EDUCATION & ACCREDITATION͟ 

 

 

HARYANA STATE HIGHER EDUCATION COUNCIL, PANCHKULA      22 

desĐƌiďed these eǀaluatoƌs as the ͞faĐe of NBA,͟ ǁhose pƌofessioŶal ĐoŶduĐt 
determines the credibility and reputation of the accreditation process. 

71. He further explained that the NBA maintains strict quality control over evaluators and 

immediately retires them from future accreditation activities if repeated negative 

feedback regarding professionalism or integrity is received. 

72. Dr Nassa elaborated on the transparency mechanisms adopted by the NBA. 

Accreditation reports prepared by visiting teams are discussed in Engineering 

Accreditation Committee meetings in the presence of all Team Chairs, with peer 

scrutiny and cross-questioning encouraged. The recommendations are then reviewed 

by a subcommittee of the Academic Advisory Committee, chaired by the Chairman of 

NBA and comprising industry representatives. Copies of visiting team reports are 

shared with institutions, and whenever any change is made between the visiting team 

recommendation and the final accreditation decision, the reasons for such changes 

are formally communicated to the concerned institution. 

73. He also described the 360-degree feedback mechanism used by the NBA, under which 

evaluators assess one another, Team Chairs assess evaluators and institutions, and 

institutions are encouraged to provide honest, unbiased feedback on the visiting 

teams. He urged institutions to submit objective feedback to maintain the quality and 

integrity of the accreditation process. 

74. Clarifying the purpose of accreditation, Dr. Nassa stated that accreditation is not 

intended to identify faults or criticise institutions, but rather to assess academic 

quality, identify strengths and weaknesses, encourage continuous improvement, and 

establish quality benchmarks aligned with national and international standards. 

75. He clarified that the NBA accredits academic programmes, not entire institutions. 

Theƌefoƌe, the ĐoƌƌeĐt teƌŵiŶologǇ should ďe ͞B.TeĐh. MeĐhaŶiĐal EŶgiŶeeƌiŶg 
pƌogƌaŵŵe aĐĐƌedited ďǇ NBA͟ ƌatheƌ thaŶ statiŶg that a Đollege itself is accredited. 

76. Dr. Nassa then discussed the core philosophy of Outcome-Based Education and the 

Graduate Attributes prescribed by the Washington Accord framework. He explained 

that NBA accreditation is based on demonstrating that graduating students achieve 

defined Programme Outcomes and Graduate Attributes. The eleven Graduate 

Attributes include engineering knowledge, problem analysis, design and development 

of solutions, investigation of complex problems, use of engineering tools, engineers 

and society, ethics, teamwork, communication, project management and finance, and 

lifelong learning. 

77. He informed the participants that the current accreditation framework aligns with the 

Graduate Attributes and Professional Competencies (GAPC) Version 4, adopted 

internationally under the Washington Accord system. Greater emphasis has now been 

placed on sustainability, ethics, societal responsibilities, collaboration, and lifelong 

learning. 

78. Dr. Nassa further explained the distinction between Tier-I and Tier-II institutions in the 

NBA framework. Tier-I institutions include autonomous institutions such as IITs, NITs, 
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universities, deemed universities, and autonomous colleges that have control over the 

curriculum and examinations. Tier-II institutions are affiliated colleges operating 

under university-prescribed curricula and examination systems. Although the 

evaluation criteria remain broadly similar for both categories, differences exist in 

curriculum autonomy and related academic responsibilities. 

79. He outlined the nine accreditation criteria adopted by NBA, namely Vision, Mission 

and Programme Educational Objectives; Programme Curriculum and Teaching-

Learning Processes; Course Outcomes and Programme Outcomes Assessment; 

“tudeŶts’ PeƌfoƌŵaŶĐe; FaĐultǇ IŶfoƌŵatioŶ aŶd CoŶtƌiďutioŶs; FaĐilities aŶd 
Technical Support; Continuous Improvement; Student Support Systems; and 

Governance, Institutional Support, and Financial Resources. He noted that the first 

three criteria are strongly aligned with Outcome-Based Education principles. 

80. A major portion of the session focused on the pre-qualifiers introduced by NBA to help 

institutions assess their readiness before submitting full applications. Under the pre-

qualifier system, institutions are required to pay only 10 percent of the accreditation 

fee at the initial stage. The pre-qualifiers assess parameters such as approval from 

AICTE/UGC or other regulatory authorities, student-faculty ratio, percentage of faculty 

with Ph.D. qualifications, regular appointment of Heads of Departments, and 

availability of Professors/Associate Professors as per NBA norms. 

81. Dr. Nassa elaborated extensively on faculty requirements for accreditation. For six-

year accreditation, institutions must maintain a student-faculty ratio of 1:20, while a 

ratio of 1:25 is acceptable for three-year accreditation. Similarly, the percentage of 

faculty with Ph.D. qualifications must be at least 30 percent for six-year accreditation 

and 20 percent for three-year accreditation in Tier-I institutions. In Tier-II institutions, 

the minimum Ph.D. requirement for three-year accreditation is 10 percent. 

82. He also explained the detailed requirements for Professors and Associate Professors 

in departments offering single or multiple undergraduate programmes. Departments 

with multiple programmes must collectively maintain the prescribed number of senior 

faculty members across all programmes. 

83. Dr. Nassa clarified that NBA permits the consideration of contractual faculty members, 

provided they are appointed on a full-time basis, possess AICTE-prescribed 

qualifications, and serve continuously for at least two semesters in the academic year. 

He stated that these provisions were introduced specifically to support government 

institutions facing delays in regular faculty recruitment. 

84. He further informed participants that, as permitted by AICTE regulations, Professors 

of Practice, Associate Professors of Practice, and Assistant Professors of Practice are 

also considered by the NBA for faculty calculations within prescribed limits. 

85. Explaining accreditation decisions, Dr Nassa stated that the NBA classifies criteria 

performance into Fully Compliant, Concern, Weakness, and Deficiency categories 

based on marks obtained. Six-year accreditation requires the absence of weaknesses 

and deficiencies, with at least six criteria rated Fully Compliant. Three-year 
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accreditation requires at least three criteria to be Fully Compliant, with no 

deficiencies. 

86. He also highlighted changes introduced by the NBA regarding accreditation validity 

periods. Previously, accreditation validity ran from July to June, creating ambiguity for 

graduating batches. To address this, the NBA revised the accreditation cycle to January 

to December, ensuring that all graduating students during the accreditation period 

receive accredited degree status. 

87. Towards the conclusion of the session, Dr Nassa informed participants that diploma 

programme accreditation frameworks had also been revised in alignment with GAPC 

Version 4. New Self-Assessment Report formats and revised programme outcomes 

had already been introduced, and institutions would gradually transition fully to the 

updated formats from July 2026 onward. 

88. In his concluding remarks, Dr Nassa encouraged institutions to honestly assess their 

preparedness, strengthen faculty resources, improve academic quality, and 

systematically adopt Outcome-Based Education practices to achieve NBA 

accreditation and international recognition for their programmes. 

Methods of Assessments & Evaluation: Assessment Tools, Assessment of POs, PSOs, PEOs, 

& COs and thoughts on closing the loop for continuous improvement by Prof. Sanjay 

Agrawal, Dean (Academic Affairs), NITTTR, Bhopal 

 

89. Professor Agrawal began by stating that his session would focus on assessment and 

evaluation methods in Outcome-Based Education, particularly the assessment of 

Program Outcomes (POs), Program Specific Outcomes (PSOs), and Course Outcomes 

;COsͿ, as ǁell as the ĐƌitiĐal pƌoĐess of ͞ĐlosiŶg the loop͟ iŶ assessŵeŶt. He 
emphasized that the present NBA accreditation framework is fully aligned with 

Outcome-Based Education and that the first three criteria of the Self-Assessment 

Report (SAR) are entirely based on OBE principles. These criteria include Outcome-

Based Curriculum, Teaching-Learning Processes, and Assessment, while the eighth 

criterion focuses on Continuous Improvement, which effectively closes the 

assessment loop. 

90. He explained that the SAR framework is based on the Graduate Attributes and 

Professional Competencies (GAPC) Version 4.0 and revolves around three core pillars. 

The first pillar is Outcome-Based Curriculum, which serves as the blueprint for the 

academic programme. According to him, the curriculum should clearly define what a 

student will be able to do after completing the programme. He highlighted that OBE 

represents a paradigm shift from teacher-centric to student-centric education. In the 

tƌaditioŶal sǇsteŵ, teaĐheƌs foĐus oŶ ͞ĐoǀeƌiŶg the sǇllaďus,͟ ǁheƌeas iŶ OBE the 
foĐus is oŶ ͞ uŶĐoǀeƌiŶg͟ kŶoǁledge aŶd ensuring what students actually learn and are 

capable of doing. 
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91. Professor Agrawal remarked that in the present era, information is readily available 

through AI tools and digital resources; therefore, the role of the teacher is no longer 

limited to content delivery. Instead, teachers must act as facilitators who cultivate 

ĐuƌiositǇ ;͞jigǇasa͟Ϳ aŵoŶg studeŶts aŶd guide theŵ toǁaƌds eǆploƌatioŶ, appliĐatioŶ, 
and innovation. He emphasized that only when outcomes are clearly defined in the 

curriculum can appropriate pedagogical approaches and assessment methods be 

designed. The choice of pedagogy, he said, depends entirely on the nature of the 

intended learning outcomes. 

92. He further explained that the graduate attributes prescribed by the NBA are broad 

programme-level outcomes, whereas Course Outcomes (COs) are specific outcomes 

defined at the course level. The effectiveness of OBE depends on proper alignment 

among curriculum design, pedagogy, and assessment mechanisms. He stated that the 

quality of education in higher and technical education institutions can significantly 

improve if these three pillars are implemented effectively in the spirit of NEP 2020. 

93. Discussing the difference between traditional education and Outcome-Based 

Education, Professor Agrawal stated that traditional education is largely based on 

passive learning, with teachers lecturing and students merely listening. Assessment in 

such systems generally tests only theoretical knowledge through paper-and-pencil 

examinations and fails to evaluate actual abilities and competencies. In contrast, OBE 

emphasises active learning and the demonstration of skills. 

94. It was emphasised that education should focus on Knowledge, Skills, and Attitude 

(KSA), which correspond to the cognitive, psychomotor, and affective domains, 

respectively. While cognitive ability relates to understanding and knowledge, 

psychomotor ability concerns practical and technical skills, and the affective domain 

relates to values, ethics, teamwork, communication, and attitudes. He stressed that 

the affective domain is especially important for holistic development and must be 

cultivated intentionally among students. 

95. Professor Agrawal observed that conventional curricula often focus excessively on 

topics, lecture hours, and syllabus completion. For example, a course may simply 

allocate forty-five hours to thermodynamics without considering whether students 

can apply the concepts. In OBE, however, the emphasis is on what students can 

perform and demonstrate after learning. 

96. He advocated for problem-based learning, project-based learning, laboratory work, 

team challenges, interdisciplinary activities, and design projects as effective 

pedagogical strategies. Teachers, he said, must design experiential learning 

environments where students actively engage in solving problems and developing 

competencies. He emphasised that ethics cannot be taught in theory alone; they must 

be demonstrated and absorbed through practice and teacher behaviour. According to 

hiŵ, ͞EthiĐs ĐaŶŶot ďe taught; theǇ ŵust ďe Đaught.͟ 

97. It was explained that in traditional education, assessments typically consist of 

examinations covering prescribed topics, quizzes, and written tests, which often fail 
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to assess communication, teamwork, ethics, creativity, or practical competence. OBE 

requires demonstration-based assessment, in which students solve real-life problems, 

work collaboratively, present solutions, and demonstrate competencies through 

projects and activities, with performance evaluated using rubrics. 

98. Professor Agrawal emphasised the importance of rubrics in assessment. According to 

him, rubrics provide clear criteria and performance indicators for evaluating higher-

order skills such as teamwork, communication, ethics, presentations, projects, 

internships, and laboratory work. He noted that communication skills, for example, 

cannot be assessed merely by asking students to write short notes in an examination. 

Instead, students must demonstrate communication through presentations, 

discussions, and collaborative activities, with these assessed objectively using rubrics. 

99. He also distinguished between norm-referenced and criterion-referenced testing. 

Traditional systems, he observed, largely rely on norm-referenced testing and grading 

using bell-curve approaches, in which students are ranked relative to one another. 

OBE, however, requires criterion-referenced assessment, in which students are 

evaluated against clearly defined competencies and outcomes rather than 

comparative rankings. 

100. Professor Agrawal emphasised the importance of formative assessment, in which 

continuous feedback is provided during the learning process. He remarked that 

learning should not merely culminate in pass-fail outcomes. If students fail to achieve 

learning outcomes, it reflects shortcomings in teaching methods, pedagogy, or 

assessment systems, and institutions must revisit and improve these processes. 

101. Referring to the NBA SAR, he stated that these principles are already embedded in the 

accreditation framework. Collaborative assessment, individual assessment, multiple 

opportunities to demonstrate mastery, real-time feedback mechanisms, and 

outcome-oƌieŶted eǀaluatioŶ ŵethods aƌe ĐeŶtƌal to NBA’s eǆpeĐtatioŶs. 
102. He further discussed the Graduate Attributes prescribed by the NBA and the 

Washington Accord framework. He noted that these attributes are often interpreted 

superficially by institutions, which focus only on the titles of Programme Outcomes, 

suĐh as ͞EŶgiŶeeƌiŶg KŶoǁledge͟ oƌ ͞Pƌoďleŵ AŶalǇsis͟, ǁithout gƌaspiŶg theiƌ full 
meaning. He clarified that these attributes are intended to prepare graduates to solve 

complex engineering problems while considering sustainability, societal impact, 

ethics, the environment, legal frameworks, and human values. 

103. Professor Agrawal highlighted that Programme Outcomes PO6 to PO11 particularly 

emphasize ethics, sustainability, communication, teamwork, lifelong learning, and 

professional responsibility. He referred to the AICTE course on Universal Human 

Values as an excellent initiative to inculcate ethical and value-based education among 

engineering students. 

104. He also disĐussed the ĐoŶĐept of the ͞T-shaped EŶgiŶeeƌ,͟ ǁhiĐh he had eŶĐouŶteƌed 
at an international conference in Australia. A T-shaped engineer has deep expertise in 

a specific discipline and broad interdisciplinary knowledge, communication and 
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teamwork skills, and societal awareness. According to him, the Programme Outcomes 

collectively aim to develop such holistic engineering professionals. 

105. Moving further, he explained the three domains of learning in educational psychology: 

ĐogŶitiǀe, psǇĐhoŵotoƌ, aŶd affeĐtiǀe. He Đlaƌified that Blooŵ’s TaǆoŶoŵǇ addƌesses 
only the cognitive domain, whereas holistic education must integrate all three 

domains. Using the example of driving a car, he illustrated how cognitive 

understanding, psychomotor skills, and affective behaviour work together. 

106. He ƌefeƌƌed to Kƌathǁohl’s taǆoŶoŵǇ of the affeĐtiǀe doŵaiŶ aŶd eǆplaiŶed that 
values develop progressively through stages such as receiving, responding, valuing, 

organizing, and characterization. While complete internalization of values may take 

time, educational institutions must at least ensure that students develop sensitivity 

and responsiveness to ethical and social issues. 

107. Professor Agrawal also discussed psychomotor learning and emphasised the 

importance of practice and gradual skill development. He cautioned institutions 

against setting unrealistic assessment targets and stressed that lifelong learning skills 

are essential in the rapidly evolving technological landscape. Drawing on his own 

experience, he noted how technologies evolve over time and highlighted the need to 

cultivate adaptability and continuous learning among students. 

108. He then elaborated on the concept of Complex Engineering Problems, which are a 

ĐƌuĐial ĐoŵpoŶeŶt of NBA’s OBE fƌaŵework. He explained that Course Outcomes 

should be linked to real-world engineering challenges. For example, students may be 

assigned projects involving big data applications in healthcare, finance, or marketing, 

requiring them to analyse real-world problems using diverse datasets and dynamic 

systems. Such projects simultaneously assess technical competencies, teamwork, 

ethics, sustainability awareness, and communication skills. 

109. It was further illustrated that capstone projects should address real societal and 

industrial challenges. He emphasised that engineering education must produce 

graduates capable of working for society and solving meaningful problems. Teachers, 

therefore, must design authentic projects connected to real-world contexts and 

societal needs. 

110. A major portion of his session focused on rubric-based assessment. He demonstrated 

how rubrics can be used to evaluate laboratory work, seminars, teamwork, projects, 

internships, industrial visits, presentations, and assignments. Rubrics help reduce 

subjectivity, increase transparency, and provide students with clear expectations 

regarding performance levels. 

111. He explained that rubrics consist of performance criteria and descriptors across 

achievement levels such as inadequate, fair, good, and excellent. Such structured 

assessment methods allow both teachers and students to understand the basis of 

evaluation objectively. 

112. Professor Agrawal strongly asserted that institutions seeking NBA accreditation must 

develop and implement rubrics comprehensively. According to him, NBA evaluators 
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specifically verify the existence and application of rubrics during accreditation visits. 

Criteria related to complex engineering problems, sustainable development goals, 

projects, laboratory work, and internships all require rubric-based assessment 

mechanisms. 

113. Concluding his session, Professor Agrawal reiterated that assessment is at the core of 

the teaching-learning system. Curriculum design must originate from real-world job 

profiles, required skills, and intended outcomes. Pedagogy and assessment should 

then be aligned with these outcomes. He emphasized that traditional paper-and-

pencil examinations are insufficient for evaluating holistic competencies and that 

institutions must adopt diverse assessment tools capable of evaluating the cognitive, 

psychomotor, and affective learning domains. 

114. FiŶallǇ, he suŵŵaƌised the philosophǇ of NBA aĐĐƌeditatioŶ iŶ fouƌ ǁoƌds: ͞“aǇ, Do, 
Pƌoǀe, Iŵpƌoǀe.͟ IŶstitutioŶs ŵust ĐleaƌlǇ state theiƌ ǀisioŶ aŶd outĐoŵes ;͞“aǇ͟Ϳ, 
implement them effectively through teaching-leaƌŶiŶg pƌoĐesses ;͞Do͟Ϳ, deŵoŶstƌate 
eǀideŶĐe of attaiŶŵeŶt ;͞Pƌoǀe͟Ϳ, aŶd ĐoŶtiŶuouslǇ ƌefiŶe sǇsteŵs thƌough feedďaĐk 
aŶd iŵpƌoǀeŵeŶt ŵeĐhaŶisŵs ;͞Iŵpƌoǀe͟Ϳ. He ĐoŶĐluded ďǇ eŵphasisiŶg that tƌue 
Outcome-Based Education can succeed oŶlǇ ǁheŶ iŶstitutioŶs effeĐtiǀelǇ ͞Đlose the 
loop͟ thƌough sǇsteŵatiĐ assessŵeŶt aŶd ĐoŶtiŶuous iŵpƌoǀeŵeŶt. 
 

  



AWARENE““ WORK“HOP ON ͞OUTCOME BA“ED EDUCATION & ACCREDITATION͟ 

 

 

HARYANA STATE HIGHER EDUCATION COUNCIL, PANCHKULA      29 

Self Assessment Report (SAR) 2024: How to prepare SAR and effect improvements during 

the process (UG Engg.) by Prof. RV Ranganath, Dean (Academics), M.S. Ramaiah University 

of Applied Sciences, Bengaluru 

 

115. The session served as a comprehensive orientation for faculty members and 

institutional administrators on preparing the SAR in line with the revised NBA 

accreditation framework, which is based on Outcome-Based Education (OBE), 

Washington Accord Graduate Attributes, and global quality assurance practices. Prof. 

Ranganath emphasized that the SAR is not merely a formal report but the foundational 

document through which evaluators assess an institution's preparedness, academic 

systems, governance structure, and quality culture even before the on-site visit. He 

repeatedly stressed that the SAR's strength lies not in its volume but in the clarity, 

authenticity, evidence, and systematic articulation of institutional practices. 

116. At the outset, he outlined the overall structure of the revised NBA accreditation 

framework and highlighted the reduction of criteria from ten to nine in the new 

format. He clarified that Criteria 1 to 8 are primarily evaluated by program evaluators, 

while Criterion 9 is assessed at the institutional level by the chairperson of the 

aĐĐƌeditatioŶ Đoŵŵittee. He also eǆplaiŶed the iŶtƌoduĐtioŶ of the ͞allied oƌ Đlusteƌ 
ĐoŶĐept,͟ uŶdeƌ ǁhiĐh ƌelated pƌogƌaŵs ǁithiŶ a depaƌtŵeŶt aƌe gƌouped foƌ 
evaluation of faculty strength, infrastructure, governance, and support systems. He 

advised institutions not to apply for too many programs simultaneously in a single 

accreditation cycle, as effective documentation and evidence management become 

difficult when multiple programs are assessed together. 

117. A major portion of the session focused on Criterion 1, covering curriculum design and 

development. Prof. Ranganath clearly differentiated between vision and mission 

statements, explaining that the vision represents long-term aspirations, while the 

mission outlines the actionable strategies adopted to achieve those aspirations. He 

emphasized that evaluators closely examine whether departmental vision and mission 

stateŵeŶts aƌe pƌopeƌlǇ aligŶed ǁith the paƌeŶt iŶstitutioŶ’s ǀisioŶ aŶd ŵissioŶ aŶd 
whether they are supported by actual institutional activities and evidence. He 

illustrated this with examples, explaining that missions must contain actionable 

elements, whereas visions should describe aspirational goals. 

118. He elaborated extensively on Program Educational Objectives (PEOs), describing them 

as commitments made to students, parents, industry, and society regarding the 

expected accomplishments of graduates a few years after graduation. He stated that 

institutions should formulate realistic, measurable PEOs for professional careers, 

higher education, leadership, communication skills, ethical conduct, and societal 

contribution. Importantly, he emphasised that the NBA evaluates not only the PEOs 

themselves but also the process through which they are developed. Institutions must 

therefore document stakeholder consultations involving faculty, alumni, industry 
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experts, advisory committees, and academic boards, and maintain photographs, 

meeting minutes, and records of deliberations. 

119. One of the most significant themes of the session was integrating the Washington 

Accord Graduate Attributes, Knowledge Profiles (WK1–WK8), Program Outcomes 

(POs), and Program Specific Outcomes (PSOs) into curriculum planning and 

assessment. Prof. Ranganath explained that the revised NBA framework requires 

institutions to redesign or review curricula with program outcomes as the central 

focus, rather than designing courses merely based on faculty expertise or traditional 

syllabus structures. He emphasized that every course must now be examined through 

the lens of knowledge profiles and corresponding program outcomes. Faculty 

members must identify which knowledge profiles each course addresses and map 

them appropriately to relevant POs. 

120. He explained that not all courses can map to all POs and cautioned against the 

widespread practice of indiscriminate PO mapping. Using examples from engineering 

courses, he showed that specific courses naturally align only with certain knowledge 

profiles and can therefore legitimately contribute only to specific program outcomes. 

He stressed that faculty members must understand the distinction between 

engineering knowledge, analysis, design, investigation, communication, ethics, and 

teamwork outcomes when preparing course articulation matrices. He also clarified 

that Program Specific Outcomes should remain limited, specialised, and discipline-

oriented rather than repeating generic POs. 

121. The session also dealt extensively with Course Outcomes (COs) and their articulation 

using measurable action verbs. Prof. Ranganath advised faculty members to formulate 

outcomes that emphasise higher-order learning domains such as application, analysis, 

design, and evaluation, rather than simple understanding or memorisation. He 

warned against poorly written COs and incorrect PO mappings, noting that evaluators 

carefully scrutinise whether the chosen assessment methods genuinely measure the 

claimed outcomes. He illustrated how many institutions incorrectly map all course 

outcomes to multiple POs without sufficient evidence, thereby weakening the 

credibility of the OBE process. 

122. Another major component of the lecture was the concept of Complex Engineering 

Problems (CEPs), which the revised NBA framework now strongly emphasises. Prof. 

Ranganath explained that engineering education must move beyond routine textbook 

exercises and expose students to open-ended, multidisciplinary, realistic, and socially 

relevant engineering challenges. He referred to the Washington Accord definitions of 

complex engineering problems and explained how faculty members should integrate 

them into projects, assignments, case studies, and laboratory work. He encouraged 

institutions to create semester-long problem-based learning exercises and 

interdisciplinary projects that require students to apply analytical, investigative, and 

design skills collectively. 
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123. Closely linked to CEPs was the incorporation of Sustainable Development Goals (SDGs) 

into engineering education. Prof. Ranganath clarified that institutions are not 

expected to map all seventeen SDGs superficially; instead, programs should identify 

two or three discipline-relevant goals and systematically integrate them into 

curriculum delivery, projects, and problem-solving activities. He cited examples such 

as clean water, sustainable cities, energy systems, and environmental management to 

demonstrate how different engineering disciplines can contribute meaningfully to 

sustainability education. 

124. The session also covered Criteria 2 and 3 on teaching-learning processes and 

assessment mechanisms. Prof. Ranganath emphasized that institutions must 

document innovative pedagogical approaches, including collaborative learning, 

project-based learning, laboratory integration, internships, seminars, 

NPTEL/SWAYAM integration, mini-projects, and industry-linked activities. He stressed 

that evaluators examine not only whether such activities exist but also whether they 

are systematically implemented and properly documented in course files and 

departmental records. 

125. A detailed explanation was provided on calculating attainment for COs and POs. Prof. 

Ranganath demonstrated how institutions should use direct assessment tools such as 

examinations, assignments, laboratory work, projects, and presentations, along with 

indirect methods like surveys and feedback, to compute attainment levels. He 

explained that attainment analysis should not be treated as a mere compliance 

exercise; instead, it should guide academic improvement and curriculum refinement. 

This naturally aligns with Criterion 8 on continuous improvement, where institutions 

are expected to demonstrate corrective actions taken based on attainment data, 

stakeholder feedback, and external reviews. 

126. While discussing student performance indicators under Criterion 4, he explained 

formulas for the enrolment ratio, success rate, academic performance, and 

progression data. He clarified that NBA has become more flexible regarding intake 

levels and low-enrolment situations, especially in core engineering branches, while 

maintaining quality expectations. He also discussed the revised faculty-related 

criteria, including the faculty qualification index, faculty cadre ratio, student-faculty 

ratio, faculty retention, faculty internships, research publications, consultancy, 

sponsored projects, patents, and seed funding support. 

127. Prof. Ranganath further elaborated on infrastructure and governance criteria. He 

emphasised the importance of laboratory maintenance, calibration, safety measures, 

mentoring systems, feedback mechanisms, ERP systems, LMS implementation, 

entrepreneurship initiatives, incubation activities, community outreach, transparency 

in governance, and strategic planning. He highlighted that institutions must maintain 

proper documentation for all such activities, as NBA accreditation is fundamentally 

evidence-based. 
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128. At the conclusion, he summarised the key reforms introduced in the revised SAR 

framework, including alignment with knowledge profiles, a focus on complex 

engineering problems, integration of sustainability, reduction of POs from twelve to 

eleven, emphasis on allied department functioning, and stronger expectations for 

faculty contribution and continuous improvement. He encouraged institutions to 

move away from isolated departmental functioning and adopt collaborative, 

outcome-oriented, and evidence-driven academic cultures. Overall, the session 

provided a detailed and practical roadmap for institutions preparing for NBA 

accreditation under the revised Outcome-Based Education framework, emphasising 

that successful accreditation depends on systematic academic processes, measurable 

outcomes, continuous improvement, and institutional commitment to quality 

assurance. 

 

Question & Answer Session 

 

129. The workshop concluded with an extensive, highly interactive Question & Answer 

session, during which faculty members, administrators, deans, directors, and 

accreditation coordinators from various higher educational institutions across 

Haryana sought clarifications on NBA accreditation, Outcome-Based Education (OBE), 

faculty requirements, attainment calculations, Student-Faculty Ratio (SFR), affiliated 

college challenges, NEP implementation, and institutional preparedness for 

accreditation. 

130. A significant part of the discussion focused on Student-Faculty Ratio (SFR) calculations 

under NBA accreditation. Participants asked whether supernumerary seats, 

particularly those introduced for regional language programmes under AICTE 

provisions, would be counted in SFR calculations. The NBA experts clarified that SFR 

calculations are based on sanctioned intake and approved admissions, while 

supernumerary seats, such as regional language batches, are generally excluded from 

SFR computation. It was also clarified that, in cases where departments offer multiple 

programmes, such as MCA and B.Tech. Computer Science programmes with common 

faculty members, all eligible faculty members appointed in the department may be 

considered collectively for accreditation purposes. 

131. Detailed clarifications were also provided on faculty transfers, deputations, and 

faculty deployment in government institutions. The experts explained that faculty 

members transferred between government engineering colleges and polytechnics, 

including those on deputation, may be considered regular faculty for NBA purposes, 

provided they remain continuously associated with the institution during the relevant 

assessment period, particularly from 1 September to 30 April. The speakers strongly 

advised state governments to minimize frequent faculty transfers, emphasizing that 

institutional stability, faculty ownership, and departmental continuity are essential for 

quality improvement and sustained accreditation outcomes. 
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132. Questions were also raised about contractual, hourly-paid, and visiting faculty 

members. The NBA panel clarified that purely part-time or visiting faculty members 

who engage in only a few lectures per week are not counted in SFR calculations. 

However, if faculty members are engaged on a full-time basis, remain available at the 

institution throughout working hours, and possess valid appointment documentation, 

they may be considered for accreditation purposes, even if they are not appointed 

agaiŶst peƌŵaŶeŶt saŶĐtioŶed posts. The paŶel stƌessed that NBA’s pƌiŵaƌǇ ĐoŶĐeƌŶ 
is the actual academic engagement and availability of faculty members for students, 

rather than administrative nomenclature alone. 

133. Several participants sought clarification on the implementation of multiple entry and 

exit provisions introduced under the National Education Policy. The experts clarified 

that NBA does not prescribe institutional policies for multiple entry and exit systems; 

rather, these frameworks are to be developed by universities and state governments 

iŶ aĐĐoƌdaŶĐe ǁith ŶatioŶal poliĐǇ guideliŶes. NBA’s ƌole is to eǀaluate hoǁ effeĐtiǀelǇ 
institutions implement academic reforms and maintain quality standards within these 

frameworks. 

134. A major part of the interaction focused on Outcome-Based Education (OBE), 

attainment calculations, and assessment methodologies. Experts repeatedly 

emphasised that attainment should not be treated merely as a numerical exercise. 

They noted that many institutions focus excessively on numerical attainment 

calculations while overlooking the actual quality of learning. The NBA representatives 

explained that the revised accreditation framework intentionally reduced excessive 

quantitative dependence and shifted greater focus towards qualitative evaluation 

under Criterion 3. Institutions were advised to concentrate on meaningful learning 

experiences, sound assessment design, cognitive skill development, and evidence-

based continuous improvement rather than simply manipulating attainment 

numbers. 

135. The issue of attainment gaps received detailed attention. Faculty members asked how 

institutions should respond when a significant portion of students fails to achieve 

target outcomes. In response, the experts explained that institutions must first 

examine whether the targets themselves are unrealistically ambitious. Secondly, 

institutions should carefully review teaching-learning methodologies, assessment 

processes, question paper design, and evaluation practices. The speakers highlighted 

that examinations should assess whether students have actually learned the 

prescribed concepts and skills, rather than attempting to confuse or unnecessarily 

challenge them. They remarked that some traditional examination practices 

prioritized difficult questions over meaningful assessment of learning, whereas OBE 

emphasizes student achievement, conceptual understanding, and measurable 

learning outcomes. 

136. The disĐussioŶ also Đoǀeƌed Blooŵ’s TaǆoŶoŵǇ aŶd ĐogŶitiǀe-level assessment. The 

experts explained that question papers should be carefully designed with appropriate 
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action verbs aligned with cognitive levels such as understanding, application, analysis, 

and design. They emphasised that higher-order analytical and design-oriented 

questions naturally merit greater weightage and must be reflected appropriately in 

assessment structures. Institutions were encouraged to adopt assessment practices 

that genuinely measure student learning outcomes rather than relying solely on rote 

or memory-based evaluations. 

137. Participants from affiliated colleges raised concerns about Course Outcome (CO) 

attainment, as universities often do not provide CO-wise examination marks. The NBA 

panel clarified that affiliated institutions may proportionally distribute overall course 

marks across Course Outcomes and rely substantially on internally conducted 

formative assessments. The experts further explained that the long-term objective 

under international accreditation frameworks such as the Washington Accord is to 

gradually develop systems that enable universities to provide more granular outcome-

level assessment data to affiliated institutions. 

138. Another important topic discussed during the session was the evolving concept of 

academic credits under the National Credit Framework. Citing recent Government of 

India guidelines, the experts explained that one academic credit is now understood to 

represent approximately 30 hours of total student learning, rather than merely 

teacher contact hours. Institutions were advised to gradually transition from teacher-

centric academic models to student-centric learning systems, where assignments, 

tutorials, self-learning, laboratory work, experiential activities, assessments, and 

independent learning all contribute to credit calculations. Faculty members were 

informed that institutions currently following traditional LTP (Lecture-Tutorial-

Practical) structures may continue temporarily but should progressively align their 

systems with the new student-learning-based credit framework. 

139. Questions were also raised about the practical significance of NBA accreditation. One 

participant noted that students often prioritise institutional reputation over 

accreditation status during admissions. In response, the NBA experts explained that 

accreditation should not be seen merely as a certificate or formality but as a 

framework for continuous quality improvement. While regional admission trends may 

currently be influenced more by institutional branding, NBA accreditation increasingly 

affects employability, institutional credibility, national rankings, international 

academic mobility, and recognition under global quality assurance systems. 

140. Specialised academic programmes such as architecture, visual arts, film studies, and 

management education were also discussed. The NBA representatives clarified that 

accreditation systems already exist for architecture programmes, whereas 

frameworks for disciplines such as film-making and visual arts are still evolving and 

may be developed in the future, depending on institutional demand and academic 

participation. 

141. As the session concluded, the speakers thanked the Haryana State Higher Education 

Council, the host institution J.C. Bose University of Science and Technology, and all 
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participating institutions for organizing and attending the workshop. The concluding 

remarks emphasized that Outcome-Based Education and accreditation should be seen 

as tools for long-term academic transformation rather than compliance exercises. The 

experts encouraged institutions across Haryana to adopt OBE principles sincerely, 

strengthen assessment and academic processes, and foster a culture of continuous 

quality improvement. They reiterated that accreditation ultimately aims to enhance 

student learning, institutional excellence, employability, and the global 

competitiveness of higher education institutions. 

 

**** 
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