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1. Infroduction

Teachers and other members of educational institutions can influence the
students’ mental, physical, social and psychological wellbeing; this includes
students with disabilities (Divyangjan). Educational institutions are the first and
best places to inculcate four universal values, as stated in the Preamble of the
Constitution: Justice, Liberty, Equality and Fraternity. The question that arises is
whether the education system, at school and college level, is able to attract,
retain, empower and bring out the best potential of all the children,
adolescents and youth with disabilities.

Different laws and policies, including the Rights of Children to Free and Compulsory
Education Act, 2009, and the Rights of Persons with Disabilities Act, 2016 promaote,
protect and ensure the rights of children, adolescents and youth with disabilities
(Divyangjan) to mainstream education systems, both at school and higher
education levels. This training module focuses on those rights and entitlements. [t
attempts to highlight the different and most important provisions of the current
laws, programmes and policies which support these rights.

2. Objectives

This module is aimed at sensitisation and awareness generation of stakeholders
of the education system, at school and higher education levels, including
Teachers, Faculty members, Principals or Heads of the Educational Institutions
and Members of the Management Committees. The expected outcomes of
this module is to:

* Know about the legal provisions which support the education of persons with.
disabilities.

= |dentify the different bamiers in achieving inclusive practices at educational
institutions.

» Understand the concept of inclusive practices in education.

+ Be informed about the different schemes and facilities available for students with
disabilifies.

= Be aware of the different roles of each stokeholder in the system.

» Understand the impartant place of families and communities in the process.and
practice of inclusive educdtion.

* Ultimately, create an equitable and inclusive school cuiture where the
‘educational rights of all students are recognized, respected and realized; and
where equity and soclal jusfice are the basic pillars on which the educational
narrafive rests.
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3. Overview

According o the 2011 census, there are 2.68 crore people with disability in
India, censtituting 2.21% of the country's population. There are an estimated 7.8
million children with disabilities aged 19 years or younger, amounting to around
2% of the totdl child population.

Among children with disabilities aged § years, three-fourth do not aftend any
educational institution: nor do one-fourth of children with disabilities aged
between 5-19 years. A number of children enrclled in school drop significantly
with each successive level of schooling. There are fewer girls with disabilities in
schools than bovys.

A large number of children with disabilities are enrolled at the Natfional Institute
of Open Schooling (NIO3S). and the estimates of out-of-school children indicate
that 0.6 milion children with disabilities aged between é-13 years are not
attending school. This constitutes over 28% of children with disabilities, much
higher than the national estimates (2.97%) of out-of-school children.

An overarching aspect of Sustainable Development kTN, e
Goal 4 is that of inclusion and fostering quality, and| ™ ™™™ | |Gt ™

in order to be a practitioner in the field of education, P Secondary saaton,
one needs to have some orientation to this mode of | s 3 UNESED meine .
l‘hil‘lkil‘lg... MHAD, God, 2ns B | aggr

(v yo a0 chilen with

Worldwide, there is an ongoing process for ensuring inclusive and
Hﬁﬁﬂhu equitable quality education for all (SDG Goal 04). In Indig,
i although significant progress has been made in universalising
SR elementary education, however, the negative attfitudes of society
EEE:%-T Rt ot large, and systemic and physical barriers have prevented the
—T seamless inclusion of children and adults with disabilities into
mainstream educafional systems. This has resulted in the slowing down of the
process of their full empowerment and sustainable develocpment.
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4. International Mandate

Rights of children with disabilities to inclusion, non-discrimination and equal
opportunity in education, have been artficulated in both domesfic and
international legal frameworks. India has ratified following international freaties.
declarations and political commitments related to the right to education of
children with disabilities:
(a)United Nations Convention on the Rights of the Child, 1989 (rafified on 11-
Dec-1992)
(b)United Nations Convention on Rights of Persons with Disabilities (ratified on 1-
Oct-2007)
(c)United Nation's Sustainable Development Goals {2015)
(d) Incheon Strategy to ‘"Make the Right Real’
(e)Education 2030: Incheon Declarafion and Framewaork for Action (2015)

United Nations Convention on the Rights of the Child (UNCRC)

The UNCRC is one of the most widely ratified freatfies in the world, a legally-
binding international agreement that sets out the civil, political, economic,
social and cultural rights of every child irespective of their race, religion or
abilities. Although the UNCRC does not specifically mention children with
disabilities, the various provisions when read together supply grounds for
governments to create education systems that are non-discriminatory,
equitable and accessible to dll. Following are the Articles relevant fo education
of children with disabilifies:

‘

+  Aricle 2; Nun—discﬁnumﬁon on grounds of disability

. Arllcle 23: Right 1c3~ﬁruqv a full and decent life in condifions whichy
ensure dignity and promote self-reliance

+ Arficle 28: Right of the child to educalion

J/

United Nations Convention on Rights of Persons with Disabilities

(UNCRPD)

The UNCRPD is a landmark internafional freaty; that is a comprehensive human
rights convention and international development tocl, and is at the heart of the
disability rights movement. The purpose of the Convention is to promote,
protect and ensure the full and equal enjoyment of all human rights and
fundamental freedoms by all persons with disabilities, and to promote respect
for their inherent dignity. The Convention marks a ‘paradigm shift' in atfitudes
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and approaches to persons with disabilities. It gives a universal recognition to
the dignity of persons with disabilities by shifting the approach of viewing them
as ‘objects’ of charity, medical treatment and social protection; to viewing
persons with disabilities as ‘subjects’ with rights, who are capable of claiming
those rights and making decisions on their free and informed consent as well as
being active members of the society. Following are the variocus civil, cultural,
economic, political and social rights recognized in the UNCRPD:

Equality before the law without discrimination (Article 5)

Full enjoyment of all human rights and fundamental rights on an
equal basis with other children, best interest of the child, right to
freedom of expression (Article 7)

Awareness Raising [fo raise awareness in the society fo combat
prejudices/harmful practices relating to PwDs and also to foster
rights and dignity of PwDs (Article 8)

Accessibility (Built environment, transportation, information and
communication eco system and aother facilities and services)

(Article 9)

Right to life, liberty and security of the person (Articles 10 & 14)

Equal recognition before the law and legal capacity (Article 12)
Freedom from torture (Article 15)

Freedom from exploitation, violence and abuse (Article 14)

Right to respect physical and mental integrity (Article 17)

Freedom of movement and nationality (Article 18)

Right to live in the community (Article 19)

Freedom of expression and opinion (Article 21)

Respect for privacy (Article 22)

Respect for home and the family (Article 23)

Inclusive education fo be provided with the aim of full development
of human potential and sense of dignity and self-worth for
development of personality. talent and creativity, which enables them
to participate in free society. (Article 24)

Right to health (Article 25)

Habilitation and Rehabilifation - Enabling persons with disabilities fo
affain and maintain maximum independence, full physical, mental,
social and vocational ability, and full inclusion and participation in aill
aspects of life. (Article 28)

Right to work (Article 27)

Right to adequate standard of living (Article 28)

Right to participate in political and public life (Arficle 29)

Right to participation in cultural life (Article 30)

Note: The detailed document on UNCRPD may be found at hitips//weswiun arg
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Incheon Strategy to ‘Make the Right Real’

India is a party to Incheon Strategy to make the right real framed in October,
2012. Goal 5 of this strategy aims at expanding early intervention and education
of children with disabilities.

In much of the Asia-Pacific region, a disproportionate number of children with
disabilities do not have access to early intervention and education programmes.
Early detection of delays in reaching developmental milestones is important,
Following early detection of delay in reaching developmental milestones, it is
necessary to provide prompt and appropriate responses fo opfimize their all-
round development. Such early intervention responses cover, infer dalig,
stimulation, nurturing and care, and pre-school education. Investing in early
childhood programmes vields higher returns than at subsequent levels of
education and ftraining. Government commitment to early childhood
programmes would significantly improve their development outcomes.
Furthermore, it is essential for governments to ensure that children with disabllities
have access, on an equitable basis with others in the communities in which they
live, to quality primary and secondary education. This process includes engaging
families as partners in providing more effective support for children with
disabilities.

United Nation's Sustainable Development Goals (SDG, 2015)

The SDG, also known as the Global Goals, were adopted in 2015 as a universal
call to action to end poverty, protect the planet and ensure that all people
enjoy peace and prosperity by 2030. The 17 SDGs are integrated, and recognize
that aclion in one area will affect cutcomes in athers, and thal developmen!
must balance social, economic and environmental sustainability. Following is
the Goal relevant to education of children with disabilities:

SDG 4: "Ensure inclusive and quality education for all and promote
lifelong learning.” Two targets for this goal mention disability:

(i) By 2030, eliminate gender disparities in education and ensure equal
access to all levels of education and vocational fraining for the
vulnerable, including persons with disabilities, indigenous people and
children in vulnerable situations.

(ii) Build & upgrade education facilities that are child, disability and
gender sensitive and provide safe, non-violent, inclusive & effective
learning environments for all.
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Education 2030: Incheon Declaration and Framework for Action

(2015)

The Incheon Declaration was adopted on 21-May-2015 at the World Education
Forum (WEF 2015). It constitutes the commitment of the education community
to Education 2030 and the 2030 Agenda for Sustainable Development,
recognizing the important role of education as the driver for development. The
following paragraphs of the Educafion 2030 Framework for Action have
provisions for individuals with disabilities:

Para 7: Inclusion and equity in and through education is the cornerstone of a
transformative education agenda, and we therefore commit to addressing all
forms of exclusion and marginalization, disparities and inequadlities in access,
parficipation and leaming outcomes. No educafion target should be
considered met unless met by all We therefore commit to making the
necessary changes in education policies and focusing our efforts on the most
disadvantaged, especially those with disabilities to ensure that no one is left
behind.

Para 21: Given the significant challenges faced by persons with disabilities in
accessing quality education opportunities and the lack of data to support
effective interventions, particular attention is needed to ensure access to and
cutcomes of guality education and leaming for children, youth and adults with

disabilifies.
5. Right to Education

The Constitution [Eighty-sixth Amendment) Act, 2002 paved the way for right to
education. This Constitutional Amendment Act provides:

* Insertion of New Article 21-A - To provide free and compulsory education
of all children in the age group of six to fourteen years as a Fundamental
Right in such a manner as the State may, by law, determine.

=  Modification in Article 45 - The State shall endeavour to provide early
childhood care and education for all children until they complete the age
of six years.

* Insertion of a new clause (k) under Article 51A - who s a parent or
guardian o provide opportunities for education to his child or, as the case
may be, ward between the age of six and fourteen years.
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The Right of Children to Free and Compulsory Education (RTE) Act, 2009, as
amended in 2012 represents the consequential legislation envisaged under
Article 21-A, ensuring that every child has a right to full time elementary
education of satisfactory and equitable quality in a formal schoaol which satisfies
certain essential norms and standards.

Major pravisions of the Rights of Children to Free and Compulsery Education Act,
2009 & Amendment Act, 2012 for education of children with disabilities are:

Section of RTE Act,
2009

Secfion 2(d)

(as per Amendment
in 2012)

Rule 6(4) of RTE Rules,
2010

Rule 10 (4i) of RTE
Rules, 2010

Section 21

Part Il, Sub-clause (h)
of Clause [6) of
Section 3, RTE

Rules, 2010

Sections 8(c), %{c)
and 17 of RTE Act,
2009

Section 12 (b] and
(c) of RTE Act, 2009

Insertion in Section 3
of the Act as per
Amendment, 2012

Provisions

Child with disability comes under the disadvantaged
groups.

Children from small hamlets and those with
disabilities should be provided with residential school
facilities and free

fransportation.

Records should be maintained by the local
authority regarding special or residential facilities
required by children with disability.

The role of School Management Committee (SMC)
members is also clearly delineated for promating the
education of children with special needs and those
pelonging to disadvantaged groups and weaker
sections in the RTE Act.

SMCs should monitor that children with disabilities
are identified and enrolled in the school and
provided necessary focilities for complelion of
elementary education.

State Government, local authorities and schools o
ensure that children belonging fo disadvantaged
groups and weaker sections pursue and complete
elementary education, and are not subjected to
any form of discrimination in school.

Private and specified category schools fo admit at
least 25 per cent of the strength in pre-school or
Class | children belonging to disadvantaged groups
and weaker sections.

and provide them free elementary education.
Children with severe disabilities have the right to opt
for home-based education.
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The Rights of Persons with Disabilities Act, 2016 (RPwD Act)

Section 14

It mandates that educational institutions funded or recognised by Government

and local authorities are to provide inclusive education
to children with disabilities. Inclusion aims at all
stakeholders in the system (learners, parents, teachers,
administrators, policy makers and community) to see it
as an opportunity rather than as a problem. The local
authorities are to provide the following:

Admission without discrimination;

Opportunities for sports and recreation activities;
Accessible building and other facilities; .
Reasonable accommodation according to the individual's need;
Necessary individualized support;

Improved environment to development;

Education in appropriate language & modes of communication;
Identification of specific learning disabilities;

Monitoring of participation and progress of every student; and
Transportation facilities.

Section 17

It elaborates on the measures for realizing the
purpose of Section 16 of the Act:

Conducting survey of school going children
every five years

Establishing adequate number of feacher
training institutions;

Training and employing teachers;

Training of professionals and staff;
Establishing adequate number of resource centers;

Promating the use of appropriate and alternative modes of
communication that are accessible to persons with disabilities;
Providing boaoks, learning materials and assistive devices;
Scholarships to students with benchmark disability;

Suitable modifications in the curriculum and examination systems;
Promoting research; and other measures.
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Women and girls with disabilities encounter multiple kinds of
discrimination, related to their gender and disability. Arficle
4(1) of the RPwD Act protects the rights of woman with
disabilities.

Section 31 (1) of the RPwD Act
. bestows right to every child with
~ benchmark disabilify between the
age of 6 to 18 years to get
education in a neighbourhood
P school, or in a special school, of
LAs==" iheir choice. The Act also provides
for access to free education in an appropriate environment.

For mare detailed informafion please refer fo the Rights of Persons with Disabllities Act, 2014
ovailabie at http:/ fweww disabilitvaffairs,gowv.in)

6. National Education Policy 2020

The Union Cabinet approved the National Education Policy 2020 on 29.07.2020,
Chapter é of the Nalicnal Education Policy deals with equitable and inclusive
education - learning for all. Chapter 14 of this policy discusses analogous issues of
equity and inclusion in higher education. Highlights of the Education Policy so far
as students with disabilities are concerned are as under:

« The objeclive of the education system should be to benefit India's children
so that no child loses any opportunity to learmn and excel because of
circumstances of birth or background.

* [t recognises the importance of creating enabling mechanisms for providing
children with special needs or Divyang, the same opportunities of obtaining
guality education, as any other child.

« Thrust on ascerfaining measures such as peer tutoring, open schooling,
appropriate infrastructure, suitable technology interventions to ensure
access fo education particularly for certain children with disabilities.

= Pre-school sections covering at least 1 yeor of early childhood care and
education fo be added to Kendriva Vidyalayas and other primary schools
around the nation particularly in these disadvantaged areas.

» Ensuring inclusion and equal participation of children with disabilities in Early
Childhood Care and Education (ECCE).

» School/school complexes to be provided resources for the integration of
children with disabilities, recruitment of special educators with cross disability
fraining and for the establishment of resource centre whenever needed,
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especially children with severe or multiple disabilities.

* Provision of barrier free access for all children with disabilities as per the
RPwD Act.

« Support mechanism to suit the varying needs of different categories of
children with disabilities to ensure their full participation and inclusion in the
classroom.

« Availability of assistive devices and appropriate technology based tools as
well as adequate and language-appropriate teaching-learning materials for
children with disabilities.

« NIOS fo develop high quality modules to teach Indian Sign Language (ISL)
and fo teach other basic subjects to teach ISL.

« Technology based solution fo be used for the orientation of parent/care
givers along with wide-scale dissemination of learning materials o enable
them to actively support their children’'s learning needs.

«  Awareness and knowledge on teaching skills for children with disabilities
including children with learning disability to be an integral part of teacher
education programme.

« Students to be sensitized by teachers, social workers and counsellors to bring
in an inclusive school curriculum,

« Confinuity of common approach of equity and inclusion across school and
higher education.

7. Inclusive Education and Inclusive
Practices

Section 2 (m) of the RPwD Act, 2014 defines inclusive education as "a system of
education wherein students, with and without disability, learn together and the

system of teaching and learning is suitably adaptfed to meet

The H:’“:: :ﬂi—flﬂﬁ the leaming needs of different types of students with
5 e 1rs

legisiation of India

disabilities." The National Curriculum Framework (NCF), 2005
L CnLuE also highlights the significance of making the curriculum an

inclusive inclusive and meaningful experience for all children,
educalion.

The Act also describes a person with disability as a person
with impairment, which in interaction with barriers, hinders his/her full and
effective participation in saociety on an equal basis with others.

For removing, eliminating or, avoiding barriers, the adoption of Universal Design
and Reasonable Accommodations are helpful,
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Type of barriers

Examples

Afttitudinal barriers oare those
behaviours, perceplions or
assumptions  that  discriminate
agoinst people with' disabilities.
These barriers oftan emearge from a
lack of understanding, which can
lead people to ignere, to judge, or
have miiconceplions obouf a
EErsOn wWith a disability

Assuming thef o person whao has iniellectual
impairment is incapable:

Assurning a perseon with o disabllity s inferior,
Farming ideas aboul a person becalse o
stereotypes or d lack of knewledge

Making a persen feal as though you are doing
them a ‘“special fovour™ by providing
acoommodations,

Information/ Communication
barrlers happen ‘when a pearson
cant egsily recelve, send of
Understand informatian.

Print s too small to read.

Websites that can't be gocessed by people whe
are not able to use a mouse.

Signs that are not elear or easily understood.
Lack of braille signages,

Videaos that are not caplionad and de not hove
transeriptions,

Technology barriers occur when a
davice or fechnolegy platform
[computer, lelephone. websfe
eic.) has inadequate of
inappropriate support 1o various
asitstive devices,

A webslle that does nol suppor! screen- reading
software.

Lack of hardware adaptation for individuals with
cerebral palsy

mability fo change colour contrast for people
with colour Bliindness:

Systemic /Organizational barriers
are an organizatlens policies:
prachices, profocols or procedures
that restiiclor discriminate agoinst
people with disabilitjes.

A hlring precess that s not open fo divywangian
Dearth of HR ftrained for addressing special
neeas.

STudent evaolualion through wiillen exams: anly
not permithing ordl pvauction or scringe facility
Having no 'audio/brallle dudy material for
students with visugl impairment,

Architectural/Physical barriers ore
features of buildings ar spaces thel
cause problems for people with
disatmiithes. These ealures may alss
include accessones added o the
anviranmearit lilee bathroam
nardwiare, doars, WINEOWS,
furmiture, elevaiors, efc.

Hallways ond doorways thal ake loo narraw for o
person Using a wheslchair e walker,

Counters that are fog high for @ parson of short
stalure

Foarlighling for pecpls with low vision:
Doorknobs (hal are difficull for people with
arthyitls to grasp

Porking spaces thal e toe narnow for a dhiver
who uses awheelchair,

Telephone: that are nol ‘equipped wilh
telecommunications devices for people who are
Deaf-or hard of hearing.
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“Universal Design” or "Design for All"

Universal designs include broad-spectrum of ideas meant to produce buildings,
products and environments that are inherently accessible to people with and
without disabilifies. These design of products and environments are usable by
all people, to the greatest extent possible, without the need for adaptation or
special design. Some examples of Universal Designs include:

The concept of Universal Design is extended to the development and
production of assistive fechnologies, and is further broadened as Universal
Design of Learning to support the inclusivity of teaching-learning processes and
teaching learning materials. Assistive Technology is a generic term that covers
assistive, adaptive, and rehabilitative devices as well as services, including ICT,
for individuals with disabilities.

Use of Universal Design of Learning (UDL) includes inclusive lesson plans,
differenfiated teaching and teaching-learning materials, adapted
assessment/evaluation strategies, accessible bocks, appropriote modes of
communication, assistive devices, efc. which can lead to appropriate learning
environment at educational institutions. The UDL framework is grounded in three
basic principles [CAST, 2011] as given below:
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« Mulliple means of representation: A teacher may use a variety of
methods to present information or provide support to students in the
classroom In mulfisensory ways.

« Multiple means of action and expression: Students have options to write,
read, speak, draw, act and demonstrate their understanding of the
subject In altemative ways which are accessible and convenient to

them.

+ Multiple means of engagement. Learning environment must address the
learners' interests, readiness and profile, by offering choices of content
and adjustable levels of difficulties.

A few examples are presented below ds regsonable accommodations in classrooms:

Disabllity/Special
Needs
Visual Impairment

Hearing
Impairment

Wheelchair user

Intellectual
Disability / Specific
Learning
Disability/ Autism
Spectrum Disorder

Inclusive practices do not focus on specific target
groups or dimensions of diversity, but rather strives
towards proactively making school and higher

Intervention

Praviding extra fime to complete assignments or tesfs:
alternafive  leaming-feaching and assessment strofegies;
alternatives for visual bosed question: oral dictation of answers:
use of Braille; use of tactie and 3-D material; allowing recording
of lecture; verbally descriptive lectures: appropriate seating
positions; use of audio-books, scribes for writing tests, etc.

Using a word processor Google Docs for written work, using sign
language: captions on all classroom informafion videos; using
visual aids; sensitization of peer group; uwsing group work
activities: providing hand-outs; using presentations (PPTs| etc.
Fresence of ramp /lift; classes on ground floor; initiate or
advocate for construction of rdmp s mandatary: accessible
loilet, ete.

Breaking tasks info smaller parts: skill-building in small scaffold
steps, using Visual routinesfactivities, providing prepared fexts
before class like short simple notes, using simple languaage, using
graphic organizers for complex matters, using speech o fext
application; using strips for colour, number, fables, alphabets,
words; using buddy-system: showing examples of comrect
completed fask; modeling appropriote behaviours using ICT;
having pul-out classes for extra academic support, etc.

Centerpd

education accessible, relevant and engaging for | Learmning

all students. While planning the resources for the
institution, the diversity in strength and limitations of
a range of students need to be considered.
Inclusion practices are cost affective. Inclusive
pracfice involves providing facilities which a
diverse range of studenits can use, access and
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Flesiisle—
contribute to in a meunlngful way. Nc‘d only at [
school level, but also at higher education levels, et ShishensE
teachers need to follow some suggested principles | q:ﬂdm_ .
to make the classroom teaching leaming Process ' ndsost e s =

Pswes o Institurtion

more inclusive for a larger range of learning needs. : '

Inclusive Strategies: Common Considerations

Resources Feature Common Benefits Specific Benefits

Classroom Spocious Banaficial far allstudants, *Helps in mobility for
Better Mability In student (FLAT|
classrooms. wheelchalrs

Con arganize various * Helps in mobility of
grovp bosed asks students with visual

T ; i -
within the impairment
Classronms,

Good Lighting Beneficial forall students, * Helps student with low
(uniformly fitted Batter visibility and |ess visian (albina)

LED lights) glare » Helps other disabilities 1o
facilitate classroom
interaction/communication.

wWhiteboard f Beneaficial for all students * Helps student with low
smart Display Batter underitonding vision

System by receiving * Helpful for sludents with
Contrast nformation through intelleciual disabilities, 5LD
writing multiple means and ASD

in black lettars

Books in Helps all students * Helps students having
Access|Rie more scope.af learning and
[Paisy formod engagemeant intellectual disabiitties.
and in £ pub) E-pub focilifotes has = Students with  visuol
formots-with many accessioilty disabilities and others to
st books leatures forall access lalking books,

ICT & Computer Beneficiol forall studernts * The same can be used by
Assistive based and can enjoy online students with disabllities
Devices dpplication lBaming resources with additional tools, which
and interngal = compeansate for their
sensory, perceptual and
intellectual limitations:

Open Halps all students to read * The students with visual
source disabilities are
Screan benefited and they can
Reader become independent.
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Measures that must be taken to support education of children with disabilities:

Give admission
to children with
dizabilities
without
discrimination

Provide
transportation
facllities to
children with
disabilities and

" their

Make campus
and other
facilities

Modify in
curricufum and
examination
system to meet
the needs of
children with

Promote use of
augmentative
and alternative
communication
methods,
including
Braille and Sign

Identify early
the learning
disabilitiesin
children and
take suitable
pedagogical
and other

Language

measures

Students with
Benchmark Disabilities
to be provided books,
learning materials and.

sistive devices free of

8. Role of Different Stakeholders

Role of the Head of the School

*» Become sensitive oand aware of The Central RTE Rules
legislations and practices related to provide that children
inclusive education admitted with delayed

+ Knowledgeable about inclusive development may be
education classroom practices provided special fraining as

» Advocate for inclusive educalion determined by the Head
practices Teuche;lﬂt;he Fs}.lt:}'n::;:ul to

* Ensuring accessibility af school , mnfgl':t;h;";’h::ezmw

= Cregfing o safe and welcoming cycle.
environment

* Initiating collaboration and facilitating

relationships with community and various Government departments
= Planning for professional development of teachers
* Addressing inclusion in school policies and development plans.

The primary responsibility of educating children with disabilities, lies with
classroom teachers.
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Role of Special Education Teachers and Other Professionals

Education of children with disabkilities is a multi-disciplinary effort, involving many
professionals who could carry out independent and
sometimes overlapping tasks. Professional collaboration
has been viewed as a beneficial tool for helping
teachers and other professionals to serve students with
disabilities. A team of teachers and cther professicnals
may communicate and collaborate in order to best
identify and meet the needs of students with disabilities.
Special Educators, or Special Education Teachers have
received specialised training in the field, so regular
classroom teacher should seek support from him/her.

9. Engaging Parents & Community

School Management Committees (SMCs) build a
critical bridge between the community and the

SMCs in respect of

school. Involving parents and the community is an Government &
important principle of quality both in and out of the Government-aided
classroom (UNICEF, 2014). SMCs could create schools ifiﬂ statutory
£ b . obligation under
empowering condstu:-rns‘ to  bring sfmkeholdgrs section 21 of the RTE
together fowards achieving an effecfive learning Act 2009

environment,

10.Flagship Programmes and

Important Schemes

There are various schemes under different Central Ministies and
Departments, targeted at children with disabilities, and supporting access to
education and retention in schools. The schemes under the Department of
Empowerment of Persons with Disabilities (Divyangjan), Ministry of Social
Justice & Empowerment are listed below. These are implemented through its
statutory bodies. nafional institutes and ceniral public sector enterprises.
These schemes cover early intervention and education, therapies, special
schools, home-based rehabilitation, provision of aids and appliances, and
vocational education.
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Deendayal Disabled Rehabilitation Scheme (DDRS)
It offers support for model projects run by NGOs of: .y s e we~
* Pre-schools, Early intervention and training -4
« Special schools for intellectual disability, hearing,
speech and visual impairment
» Project for children with cerebral palsy
» Home-based rehabilitation and home-
management
= Community-based rehabilitation programmes (CBR)
*« Low vision centers

Scheme of Assistance to Disabled Persons for Purchase/Fitting of Aids

and Appliances

It is also known as the ADIPF scheme and is a major initiative of the DEPwD for
assisting persons with disabilities in getting standard assistive devices. It covers
persons with visual impairment, hearing impairment, orthopaedic impairment,
leprosy, intellectual and developmental disabilities. The scheme is implemented
through government and non-govemment agencies.

Scheme for Implementation of Rights of Persons with Disabilities Act,
2014 (SIPDA)

It provides assistance to various implementing agencies to take a multi-sectoral
collaborative approach towards implementation of the provisions of the RPwD
Act. Financial assistance to various implementing agencies is provided for
activities including creating of barrier-free environment, improving accessibility
through the Accessible India Campaign, skill development programmes,
Unigue Disability ldentity (UDID) Card project, research on disability-related
technology, products and issues, elc.

District Disability Rehabilitation Centres (DDRC)

It is a joint venture between the Centre and the State, with a combination of
financial and technical support by the Central government and infrastructural
and administrative support by the State govermments. The objective of the
DDRCs is creation of infrastructure and capacity building at district level for
awareness generation, rehabilitation, fraining and guidance of rehabilitation
professionals. The rehabilitation services offered include early intervention,
therapeutic services, counselling, support services for education and vocational
fraining.




Training Module for Education Functionaries Page | 18

Scheme for Financial Assistance for Skill Training of Persons with
Disabilities

Under DEPwD, the National Trust and NHFDC also have schemes of their own
specifically aimed to those PwDs under their purview,

National Trust )
The National Trust (statutory body of the Ministry of Social Justice @1&‘@6 %?,
and Empowerment, Government of India) has been set up

under the National Trust for the Welfare of Persons with Autism,
Cerebral Polsy, Mental Retardation and Multiple Disabilities Act,
199%. The Trust is running various schemes and programmes for
WL T

educalion and rehabilitation of persons with disabilities
(Divyangjan). The schemes can be accessed from
http:/ /fwww . thenationaltrust.gov.in/.

The National Handicapped Finance and Development Corporation (NHFDC)
Formed under the Ministry of Social Justice and Empowerment,

Govt. of India, it functions as an apex institution for channelizing the
funds to persons with disabilities through the State Agencies
nominated by the State Government. The Corporation is providing
financial support, loans elc. to eligible persons with d_isabiliﬂa‘s‘ under NHFDC
different schemes. Details available at hitp://www.nhide.nic.in/
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National Scholarship Portal (NSP)

The Department of Empowerment of Persons with Disabilities (Divyangjan),
Ministry of Social Justice & Empowerment, Government of India, grants
scholarships to students with disabilities from school to M.Phil./PhD. courses at
Universities and beyond.

National Scholarship Postal

The students with disabilities may apply for concermned schemes through the
Nafional Scholarship Portal (NSP). These scholarship schemes are as follows:

(i)

(it

(iii)

(iv)

Pre-Matric Scholarship for Students with Benchmark Disabilities
(Disability of 40% or more): The grant under this component of
scholarship scheme is available for students studying in Class [X and X, in
India, who are covered under the RPwD Act, 2016 and have valid
certfificate of disability.

Post-Mairic Scholarship for Studenis with Benchmark Disabilities
(Disability of 40% or more): The grant under this scheme is available for
students  studying In classes XI and X,  post-matriculation
diploma/certificates and Bachelor's Degree/Diploma in India and
Master's Degree from any University recognized by UGC, to students
with benchmark disabilities who are covered under the RPwD Act, 2016
and have valid certificate of disability.

The Scheme of Scholarship for Top Class Education for students with
disabilities aims at recognizing and promoting quality education
amongst students with disabilities by providing full financial support. It
provides for pursuing studies at the level of Post- Graduate Degree or
Diploma in any discipline. 50% of the total scholarships are reserved for
female-candidates.

National Overseas Scholarship for students with disabilities: Financial
assistance fo pursue Master's Degree and Ph.D. courses abroad in the
fields of Engineering, Management and Pure Sciences, Applied
Sciences, Agricultural Science, Medicine, Commerce, Accounting and
Finance, Humanities, Social Sciences and Fine Ars. The number of
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scholarships awarded every year is 20, out of which & are reserved for
women candidates. Students with disabilities below 35 years of age
securing 55% marks and above in Bachelors/Master's Degree within
parental annual income of Rs.6.00 lakh per annum are eligible for the
scheme. In addifion to the scholarship, there is provision of two passage
grants (cost of air-fare only, no scholarship) in a year: which is available
only for those students with disabilities who are in receipt of a merit
scholarship for Post-Graduate studies, Research or Training abroad
(excluding attending seminars, workshops, conferences).

(v)] The Central Sector scheme of National Fellowship for Persons with
Disabilities provides financial assistance to the students with disabilities
for pursuing higher education leading fo degrees such as M. Phil. and
Ph.D. in India, The scheme caters for a total number of 200 Fellowships
(Junior Research Fellows, JRF) per year to students with disabilities. The
scheme covers all universities/institutions recognized by the University
Grants Commission (UGC) and is implemented by the UGC.

(vij The Scheme of Free Coaching for Students with Disabilities- The DEPwD
infroduced the scheme fo provide coaching assistance to students with
cisabilifies to appear in competfitive examinations for Government Jobs
& Admission-Tests for Technical/Professional courses. The scheme is
implemented fthrough empdneled coaching insfitutions all over the
country. The objective of the Scheme is to provide coaching for
economically disadvantaged students with disabilities, having minimum
40% or more disability, to enable Ihem lo appear in competitive
examinalions and o succeed in obfaining an appropriate job in
Government / Public / Private Sector.

NHFDC Loan Scheme for Vocational Education and Training

The scheme aims at providing financial support to those eligible divyangjan who
have the minimum educational gqudlification, as required by the
institution/organization running the vocatfional education or training course
eligible under the scheme. The eligible courses include: Vocational / Skill
development courses of duration from 2 months to 3 years run or supported by a
Ministry/Dept./Organisation of the Govt. or @ company/ society/crganization
supported by National Skill Development Corpaoration or State Skill Missions / State
Skill Corporations, preferably leading to a certificate/ diploma/degree, efc.
issued by a Govt, organization or an organization recognized /authorized by the
Govi. to do so. State Level Bankers Committee [SLBC)/State Level Coordination
Committee (SLCC) may add other skill development courses/ programmes,
having good employability.
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Uncler Departiment of Schoel Educatlion and Literacy

@ @ (DSEL), Ministry of Human Resource Developmeni (Now,

oc O Ministry of Education); Samagra Shiksha Abhiyan with o

; O © component on inclusive education is an overarching

) pragramme for the school education secter extending

*® Ssﬁmf‘é;ﬁ: W CP from pre-school to class 12. It focuses on preparation

G o with the broader goal of improving school effectiveness

"= measured in terms of equal opportunities for schooling

G{‘ & and equitable learmning ouicomes. It subsumes the

- Schemes of Sarva Shiksha Abhiyan (SSA), Rashtriyo

R, sl By Madhyamik Shiksha Abhiyan [RMSA) including Inclusive

HOLISTIC EDUGATION FOR ‘Education for Disabled at Secondary Stage Scheme
' (IEDSS) ond Teacher Educaticon (TE).

For more detfalls, visit http://samagra.mhrd.gov.in

Scheme for Transformational and Advanced Research in Sciences

(STARS)

Formed under the Ministry of Education, its aim is to improve student outcomes
and improve the governance of school educafion. It also incentivises special
focus on children with special needs, girls and children from marginalized
communities. The focus of the scheme is to improve quality of education. through
its focus on components including:

v Strengthening Early Childhood Educdtion,

v Improving Learning Assessment System,

v Strengthening classroom instruction and remediation through teacher
development and school leadership, school to work transition strategies,
and,

v Govemnance and deceniralized management of improved service
delivery.

Saksham Scholarship Scheme

It is a scheme for students with disabilities and is offered by the Ministry of
Education, Government of India. The Scheme is being implemented by All India
Council for Technical Education (AICTE) to provide encouragement and support
to students with disabilities to pursue Technical Education. A total of 1000
scholarships per annum (500 for Degree and 500 for Diploma) are awarded. The
candidate should be admifted to 1sf year of Degree/Diploma course in any of
the AICTE approved institution.
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Umbrella Integrated Child Development Services

Under the Ministry of Women and Child Development, it is a programme for early
childheod care and education and offers Anganwadi Services scheme, Nutrifion
programmes for expectant mothers, children and adolescent girls, National
Creche Scheme and integrated child protection scheme,

Rashiriya Bal Swasthya Karyakram (RBSK)

It is a scheme for Early Idenfification and Intervention called by the Nalional
Health Mission under the Ministry of Health & Family Welfare. It offers early health
screening and intervention for bith defects, deficiencies, developmental
delays/disabilities & other childhood diseases, and community level screening at
Anganwadis etc.

Vocational Rehabilitation Centers (VRCs)

It is @ scheme of offering training and support for both job placement and self-
employment o children with disabilities above the age of 15 years, run by the
Ministry of Labour and Employment.

Scheme of Sports & Games of the disabled, Scheme of Assistance to
National Sports Federation and Khelo India

It is offered by the Ministry of Youth Affairs and Sports offers for promotion of sports
and physical fithess of children with special needs at the school.

Accessible India Campaign (Sugamya Bharat Abhiyan)

The Department of Empowerment of Persons with Disabilities (DEPwD) has
launched os a nation-wide Campaign for achieving universal accessibility for
Persons with Disabilities (PwDs). It has three important components:

(a) Built area accessibility, ? Accessible
(b) Transport system accessibility, and % India
(c)Information and communication eco-system— ) .
accessibility. ) campalgn
Arcamikie i - Emaoaered ikl

This is to ensure that students with disabilities de not face inconvenience in
educational institutions.

The College or the University has a responsibility to encourage inclusive culture in
the campus as well as encourage equal participation of persons with disabilities
aleng with their non- disabled peers. UGC also provides funding and sanctions
the Equal Opportunity Center for Colleges and universities. This cenire
complements the University's mission to provide equal access and equal
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opportunities fo individuals with disabilities at the colleges and universities. UGC
has requested all universities

to start Disability Studies Centers to encourage understanding, research and
networking related to disability concerns and issues.

11.National Institutes and Statutory
Bodies related to Disabilities

The mission of the National Institutes under DEPwD is to generate new
knowledge and to promote its effective use to improve the abilities of
individuals with disabilities to perform activities of their cheoice in the community,
and to expand the society's capacity to provide full-opportunities and
accommodations for its citizens with disabilities.

As a national resource centre for empowerment of persons with disabilities, the
National Institutes achieve this mission by providing research, demonsiration,
training, fechnical assistance and related activities to maximize full inclusion
ond integration into society, education system, employment, independent
living, family support, and economic & social self-sufficiency of individuals with
disabilities of all ages.

Each National Institute caters to different disability specialization and offers a
particular disability-specific projects and services, including early identification
and intervention, school readiness, special school, therapeutic, skill training,
pre-vocational, vocational service, human resource development etc.
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A List of Statutory Bodies and National Institutes related to the Disability Sector

Ministry of Social Justice of Empowerment (MSJ&E), Government of India
http://socialjustice.nic.in/ | Twitter: @MSIEGOI

Department of Empowerment of Persons with Disabilities, MSJ&E, Govt. of India
http://disabilityaffairs.gov.infcontent/ | Twitter; @socialpwd | Facebook: @ DoEPWDs

Rehabilitation Council of India, DEPwD, MSJ&E, Govt. of India
http://rehabcouncil.nic.in/ | Facebook: @Rehabilitation Council of India

National Institute for Empowerment of Persons with Multiple Disabilities (NIEPMD)
East Coast Road, Muttukadu, Kovalam, Chennai. | www.niepmd.tn.nic.in

National Institute for Empowerment of Persons with Intellectual Disabilities (NIEPID)
Manovikas Nagar, Secunderabad, Telangana. | www.niepid.nic.in

National Institute for Empowerment of Persons with Visual Disabilities (NIEPVD)
116, Rajpur Road, Dehradun, Uttarakhand. | www. nivh.org.in

Ali Yavar Jung National Institute Speech and Hearing Disabilities (AYJ-NISHD)
K.C. Marg, Bandra Recl., Bandra (W) Mumbai. | www.ayjnihh.nic.in

National Institute for Locomotor Disabilities (NILD)
B.T. Road, Bonhoogly, Kolkata. | www.nichkol.nic.in

Swami Vivekanand National institute of Rehabilitation Training and
Research (SV- NIRTAR)
Olatpur, Bairoi, Cuttak, Odisha | www.svnirtar.nic.in

Pt. Deendayal Upadhyaya National Institute for Persons with Physical Disabilities
4, Vishnu Digamber Marg, New Delhi. | www.iphnewdelhi.in

Chief Commissioner of Persons with Disabilities, Govt. of India
http://ccdisabilities.nic.in/

Indian Sign Language Research and Training Cenire (ISLRTC)
A-91, Packet D, Okhla Phase I, Okhla Industrial Area, New Delhi, Delhi 110020

The National Trust, DEPwD, MSJ&E, Govi. of India
https://thenationaltrust.gov.in/ | Facebook: @thenationaltrust

National Handicapped Finance & Development Corporation, DEPwD, MSJ&E, Gol
http://www.nhfdec.nic.in/ | Facebook: @nhfdcindia

Arfificial Limbs Manufacturing Corporation of India, DEPwD, MSJ&E, Govt. of India
http://alimco.in/ | Facebook: @alimcohg
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12.Summary

Many surveys have concluded that a fair proportion of children with disabilities
are out of school and several students with disabilities enrolled in the schools do
not get accessible books and other desirable learning facilities. Further, the
representation of persons with disabilities in higher education is exfremely low. A
concerted and multissectoral effort needs to be maode to improve the
enrclment, retention, achievement and quality of education for children and
adults with disabilities in schoal and higher education institutions.

Government of India has enacted the Rights of Persons with Disabilities, 2014
and it mandates the right of every child with disability to inclusive education, as
well as for those with benchmark disability between the age of six fo eighteen
years to get education in a neighbourheood school, or in a special school.
Government and local authorities have to provide gccessible facilities for
access in schools and classrooms. Headmasters and teachers have a critical
role in facilitating inclusive praclices in schools. They also can mobilize parents
and community members to collaborate for achieving the broader aim of the
education for children with disabilities without any discrimination, leading to
inclusive communities and societies for all.

Inclusive education helps the children with disabilities to enter the mainstream
of the society to enjoy equal rights and benefits like others, lead independent
lives, and to add fo the country's socio-economic development and fully avail
5% reservation in higher education and 4% reservation in Government jobs.

R o ok
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Rehabilitation Council of India

Department of Empowerment for Persons with Disabilities (Divyangjan)
Ministry of Social Justice and Empowerment
Government of India
B-22, Qutub Institutional Area, New Delhi-110016
Tel. No.: 011-26532408, 26532384, 26534287, 26532816; Fax: 01126534291
E-mail: rci-depwd@gov.in | Website: www.rehabcouncil.nic.in



