GRADE 4
UNIT 1

CHAPTER 2: THE TINKLING BELLS
Note to the teacher: All the activities elaborated here emphasize enhancing the reading
and writing competencies of the learners. However, they are suggestive. Teachers may
add or alter the reading and writing activities as per the needs of the students as well as
the teaching and learning process. Please note this sample plan is by no means a complete
lesson plan. The teacher will take all the necessary pedagogical steps to teach the chapter
content along with its grammar competencies like synonyms, antonyms, prepositions etc.
The teachers may accordingly design suitable activities for the same. However, the teacher
will integrate these reading and writing activities appropriately into the overall lesson plan

for this chapter.

comprehension by gaining
a basic understanding of
different forms of familiar
and unfamiliar texts (such
as prose and poetry)

Curricular Goal (CG) Competencies (C)
CG-2 Develops the ability C-2.1 Applies varied comprehension strategies
to read with (inferring, predicting, visualising) to understand

different texts
C-2.2 Understands main ideas and draws essential
conclusions from the material read

CG-3 Develops the ability
simple and
sentence

to write
compound
structures to express their
understanding and
experiences

C-3.1 Uses writing strategies, such as sequencing,
identifying headings/sub-headings, the beginning, and
ending, and forming paragraphs

C-3.2 Writes clear and coherent paragraphs that convey
their understanding of a given topic/concept or on a
reading of a text

C-3.3 Creates posters, invites, simple poems, stories, and
dialogues with appropriate information and purpose
C-3.4 Uses appropriate grammar and structure in their
writing

*Please note that the competencies mentioned here are indicative. Some parts of the
selected competencies are likely to get addressed through the suggested activities.




Pre Reading Phase:
Activity 1: PWL CHART- What I Predict, what I Want to Know & What I have learned.

Teacher’s instruction: before starting the chapter, the teacher will first show a collage
of all the pictures that are there in the story to the children. She can also project the
picture on screen and ask the children to look at the pictures carefully and share what
all they can surely derive from the pictures. For example, the story is about a boy, events
are happening in a rural setting, something happens in between that upsets the boy, there
is small white kid in the story, the boy and the kid seem to be good friends and so on...
The teacher will distribute the KWL chart to all the children and ask them to write these
sentences under the ‘P’ or What I can surely predict column.

Then s/he will ask the children what they wish to know further from the story. For
example, what had upset the boy, is the story about buying bells for the kid friend, does
the kid get lost in between, why is the vegetable seller greeting the boy and so...

The teacher will then ask the children to write these sentences in the ‘W’ or What I
Want to Learn column.

Then the teacher will say that the last column will be filled by the students after reading
the chapter. Therefore, they should keep the charts very carefully with them. At the end
when fill up the last column the students will be able to find out whether their
predictions were correct and also all their queries could get addressed through the story
or not.

Instruction of the task: look at the pictures very carefully. These are the pictures from
the story we are just about to read. But before reading the story just by looking the
picture can you say a few things?

- What information the pictures are surely giving to you? For example, there is a boy
common in all the pictures. The story then must be about this boy. Write all the things
that you can surely predict from the pictures in the ‘P’ column

- What are the things that you want to know from the story? For example, why does
the boy seem upset in a few pictures; what happened to him? Write all those things
that you want to know further by reading the story in the ‘W’ column.







The template of KWL Chart
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During Reading phase:
Activity 2: Annotation

Teachers Instruction: The aim of this activity is to annotate text using different colours
to identify and explain various literary elements (characters, settings, words, and
descriptions) within the text.

Before you begin reading, create a clear color-coded key at the bottom of the page (or on
the side) to explain what each colour means. Teachers may use it in a different way based
on the literary contents in the text.

Model It (I Do): Use a smartboard to show children exactly how you annotate a short
way based. Think out loud while you do it: "Hmm, this word 'tremendous’ sounds
important, I'm going to circle it."

Guided Practice (We Do): Annotate a short paragraph together as a class.
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Instruction of the task:
- Identify the "Who" and "Where": Circle the Main Characters in blue and the setting

(place or time) in green.

- Analyze Personalities: Underline Character Traits in orange and write a synonym in
the margin to explain the person’s nature.

- Spot Sensory Details: Highlight Descriptions and Imagery in yellow to show you
recognize words that help you visualize the story.

- Track Emotions: Use pink to underline Feelings or emotional connections between

characters.
- Define Tricky Vocabulary: Box any Tricky Words in red and add a question mark if

the word has a special or double meaning.




Activity 3: Story Mapping ‘W’s

Teachers Instruction: A Story Mapping worksheet with 5 ‘W’ questions can help
students analyse the story and scoop out some important elements. The following
questions can be given to the children to write about the story.

1. Who is the main character of the story

2. Who all are the supporting (other) characters in the story?

3. Where and when does the story take place?

4. What is the main challenge the characters are facing?

5. What is the turning point in the story?
Divide the children into groups (4-5). Give a template to each group. Teacher’s role is to
provide the structural "scaffolding".

Story Mapping W'’s

e Who is the main character
of the story?

e Who all are the supporting (other)
characters in the story?

e Where and when does the story
take place?

e What is the main challenge the
characters are facing?

e What is the turning point
in the story?



Post Reading Phase:
Activity 4: Text to Text, Text to Self and Text to World Connections

Teachers Instruction: The teacher shall first ask all the students to complete their PWL
charts now.

Then she can move on to the TSW activity. The main focus should be to scaffold
students to move from literal comprehension (what happened) to higher-level inference
(what it means and how it applies).

Scaffolding/Instruction 1: Help students see the universal pattern of honesty. Use a
well-known story like The Honest Woodcutter .

Discussion Question: "How did the reward differ in both stories? Is a good feeling
(Chinna) as valuable as gold (Woodcutter)?"

Scaffolding/Instruction 2: Focus on the "Internal Battle" and inference words. Validate
the temptation.

Discussion Question: "Why does 'Amma's' voice often feel louder than our own greed?
What would your heart 'feel’ in that market?"

Scaffolding/Instruction 3: Focus on community impact and predicting.

Discussion Question: "If the fruit seller loses that money, what happens to his family's
dinner tonight? Predict how your town would be different if everyone followed Chinna’s
example."
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Find a Parallel Tale

In this story, Chinna gets extra
money by mistake. Can you think
of another story, like “The Honest

Woodcutter,” where a character

Relate to Your Conscience

If you were at the market and the
shopkeeper gave you too much
change, would you feel like Chinna?

Would you listen to your “Amma” if

Community Impact

Many people work hard for their
money. If everyone was honest like
would our world be a happier place?

How does being an “honest boy" make

finds something valuable? she told you that keeping it is wrong? your teachers and parents proud?
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FTEXT-TO-TEXT (COMPARING STORIES)
In this story, Chinna gets extra money by mistake from the fruit seller. Can
you think of another similar story, like "The Honest Woodcutter,” where the
woodcutter finds something valuable?

TEXT-TO-SELF (CONNECTING TO YOUR FEELINGS)
If you went to the market and the shopkeeper gave you extra change, how
would you feel? What would you do?

TEXT-TO-WORLD (CONNECTING TO THE REAL LIFE)
If everyone was honest like Chinna and returned things that didn't belong to
them, would the world be a happier place? Why do you think so?




