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Message

Teachers play a pivotal role in touching countless lives with their knowledge, wisdom, love, and
compassion. They leave an indelible impression on the tender minds they nurture. Over the years, in
the quiet rhythm of their classrooms, they have gathered moments that remain etched in memory—
moments of discovery, of reflection, of transformation. In adapting to new pedagogies and changing
paradigms of education, they have not only shaped young minds but have also evolved as learners
themselves.

Education, as we know, is a living process—ever-changing, ever-evolving. Within this dynamic
world, teachers stand at the heart of a vibrant Ferris wheel of learning, joy, laughter, and growth.
Each day brings its own lessons, its own challenges, and its own share of triumphs. There is a quiet
satisfaction of seeing a spark of understanding in a student’s eyes—Ilife at its most meaningful within
the walls of a school.

At KVS Headquarters, we felt it was time to give voice to these experiences—the unseen stories
that unfold in classrooms every day. We invited our teachers to share their journeys, innovations,
and insights through articles on diverse themes. The enthusiastic response we received has been
heartening.

As a national system with a diverse footprint, KVS carries the responsibility of demonstrating what
thoughtful, future-leaning education can look like.

This fifth volume on purposive pedagogical practices arrives at a moment when education is quietly
but decisively reshaping itself. As we turn these pages, let us celebrate not just the achievements they
record, but the spirit they embody—the spirit of continuous growth, empathy, and learning together

in the evolving education scenario.

Vikas Gupta, /45
Commissioner, KVS
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(Innovative Pedagogical Practices across different stages of school education )
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Making Mathematics Meaningful:
The Concrete-Pictorial-Abstract Approach

“Tell me and I forget. Teach me and I remember.
Involve me and I learn.”

During an interaction with a few students from one
of the schools, an inspector asked a boy in Class X a
straightforward question on probability: “If a coin is
tossed, what is the probability of getting a head?” The
inspector was shocked to learn that the student had
not understood the meaning of the terms “possible
outcomes” and “favourable outcomes,” and how
probability is linked to these two concepts. Thus, the
child had not understood the simple idea that if we
toss a coin, there are two possibilities: a head or a
tail, and the favourable outcome in this case is a head.
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When the inspector inquired further about the student,
he was further shocked to learn that the student is an
excellent chess player who has earned accolades at
various levels of the game. How can a student who
has mastered the skills of the complex moves in the
most mindful game fail in solving a simple question
of mathematics?

My experience with the maths teachers as a student
was not very good, but I somehow passed Class X
with exactly 30% marks (in Odisha, 30% was the
requirement to pass). I dreaded the maths teachers the
most. I was awestruck at their exceptional ability in
drawing figures and making calculations that were all
Latin and Greek to me. Ask a few people at random
and you will find that a large number of them have had
similar experiences. As I grew up, I learned concepts
and mastered basic math during my undergraduate and
graduate studies. I had crammed the formulae, such
as the area of a right-angle triangle being ' bh, and
that the area is to be expressed in square units, only
to forget or exchange one for another erroneously.
However, I had not had the opportunity to understand
why and how the formula works. In graduation, as I
observed the shapes, I could link them together. For
instance, a right-angle triangle is half of a rectangle
formed by the sides adjacent to the right angle. I also
understood that square numbers help calculate area,
and cubes help calculate volume. I knew that when
similar 2-D figures are stacked, we get 3-D figures:
rectangular 2-D figures of the same size stacked are
cuboids, and circles of the same size stacked upon
one another are cylinders. This helped me calculate
volume by multiplying it by the height. Mathematics
was so easy! I had failed to visualise the figures
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and apply them in real-life situations at Foundational,
Preparatory, and Middle Stages of my life.

Once, | saw a toddler writing the numbers up to a
hundred. I turned the back pages of the innocent
child’s notebook, and I was very sad to see that he
had written numbers up to ten about 20 times, then
up to fifty about 20 times and then up to a hundred
about 20 times. The mechanical process of writing
numbers without focusing on their real-life application

was agonising. Similar exercises dominate classroom
transactions in several cases. Perimeter, area, volume,
etc., are taught mechanically at the Foundational
Stage and the Preparatory Stage: students are given
formulae before they can study the concepts through
concrete objects. Nowhere in the NCERT textbooks of
Classes I1I-V do we find the formulae for finding the
area, volume and perimeter. But, how is it that most
students write the formulae in their notebooks? When
asked, the concerned teachers also confidently state
that they are teaching the students all concepts in an
advanced manner. However, such teaching jeopardises
‘concretisation/ mathematisation’, which is essential
in Foundational Numeracy. Learners gradually
dread, hate, and avoid the subject, which is actually a
fascinating subject that pervades all subjects.

Mathophobia prevails among students at all stages
of school education. NCF 2005 states, “A majority
of children have a sense of fear and failure regarding
Mathematics. Hence, they give up early on and drop
out of serious mathematical learning.” According to
the Annual State of Education (ASER) Report 2024,
only 33.7% of the surveyed students could solve a
numerical subtraction problem involving two-digit
numbers without borrowing. Although this marks an
improvement over the years (28.2% in 2018 and 25.9%
in2022), every parent, teacher, and administrator should
understand that we are far behind in the universalisation
of learning outcomes for Foundational Numeracy. The
situation in Class VIII has not changed much over the
years, and only about 45% students are proficient in
basic mathematics. Policy makers have assessed the
situations and framed policy documents to tackle the
problem. NCF 2005, for instance, states, “The teaching
of mathematics should enhance the child’s resources to
think and reason, to visualise and handle abstractions,
to formulate and solve problems. This broad spectrum

Scan this QR Code for the audio story.
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of aims can be covered by teaching relevant and
important mathematics embedded in the child’s
experience.” Furthermore, NEP-2020 has emphasised
Foundational Literacy and Numeracy as a prerequisite
for higher learning, and has thus made NIPUN Bharat a
mission for the country's school education system.

Rightly did Benjamin Franklin once say, “Tell me and
I forget. Teach me and I remember. Involve me and I
learn.” All maths educators must make genuine efforts
to translate this quote into a reality in the classroom. All
teaching of mathematics, especially at the Foundational
stage, should involve learners by linking every
maths problem to real life through mathematisation,
visualisation and concept-based teaching using real-
life objects and situations. A set of readily available
eco-friendly objects, such as 100 tamarind seeds
collected from a phuchka seller, can be used to teach
counting, addition, subtraction, multiplication, and
division at the Foundational Stage. However, to make it
more engaging, a teacher may collect multiple kinds of
objects and gradually present concept-based problems
in the form of age-appropriate stories, as in ‘The
Lilavati’ by Bhaskara II. Our learners must master one
concept before moving to the next. For this to happen,
the Singaporean Maths (Concrete-Pictorial-Abstract)
Method, which revolutionised maths learning in the
small country, should be applied. It is interesting to note
that before the 1980s, Singapore didn’t have its own
textbooks; it relied on textbooks from the West. Now
Singapore’s achievement, Foundational Numeracy,
becomes a beacon for the whole world, and the West
adopts the method devised by Singapore. Our NCERT
textbooks, covering up to Class VIII, encompass
approximately 10 concepts per grade, accompanied by
multiple pictures and engaging activities. Actually, all
these activities are very thoughtfully designed to ensure
Foundational Numeracy. All mathematics teachers
should carefully study these books and actively conduct
all activities so that learners in a particular grade
master the targeted basic concepts before moving on to
the next grade. Once mechanical exercises are replaced
by competency-based questions centred on real-life
situations, Maths will be easy, much like games. It will
not only make learning maths joyful but also contribute
substantially to making India a knowledge superpower.

Dibakara Bhoi
Assistant Commissioner
KVS Regional Office Kolkata
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Tarsia-Based English Learning in Sync
with NEP and NCF Frameworks

Forget rote learning.
With Tarsia puzzles, students didn t just learn
English—they pieced it together,
argued over it, and celebrated every “aha” moment.

Can a puzzle designed for Mathematics find home
in the English classroom? At first glance, the idea
sounds absurd. Logic grids and geometric triangles
hardly seem like companions for Shakespeare’s
sonnets, grammar drills, or poetic imagery. Yet in a
senior secondary classroom at PM SHRI Kendriya
Vidyalaya, Andrews Ganj, the impossible happened.

and stories to assemble piece by piece.

Building Knowledge, One Triangle at a Time

The idea was deceptively simple. Puzzles were created
to cover a wide spectrum of English Core learning,
including grammar, vocabulary, poetic devices, and
literary themes. One triangle might ask, “You must
wear a helmet,” while its matching edge reads,
“Obligation.” When the two fit, grammar clicked—
not as a lifeless rule but as a living connection.

Another puzzle tackled literature. Students pieced

together  themes
The humble Tarsia frfm The
If)UZZIG lle)apt Last Lesson,
rom numbers ¢ linking quotes
;0 nal.‘ratlves, ~ to nationalism,
rom Equatlons tg e linguistic identity,
?;1 ] ar?hem el;tr:czlsls and nostalgia.

) Vocabular

rewrote the rules of puzzles tumez
English teaching. synonyms and
From Dry Notes to antonyms mnto
Dynamic Play matches to be
English  teachers discovered,
know the challenge not h~StS to be

memorised.

all too well. Themes
in literature can feel
abstract, grammar rules slip through memory like
sand, and vocabulary lists often weigh students down
with boredom. Too often, learners listen passively,
scribble notes, and then promptly forget.

But the vision of NEP 2020 and NCF 2023 points in
another direction—towards classrooms that are joyful,
experiential, and interdisciplinary. The question was:
how do we make that leap?

The answer came in the most unexpected form: Tarsia.
Traditionally used to sharpen mathematical problem-
solving, these interlocking puzzles suddenly offered
a new way to approach English. What if, a teacher
wondered, the very act of piecing triangles together
could bring language alive? And so, lessons were no
longer lectures but challenges to solve, games to play,

14

The classroom buzzed with energy. Students huddled
in groups, negotiating which piece fitted where,
arguing over the meaning of a metaphor, or justifying
a grammar choice. Even the quietest voices found
confidence amid the noise of collaboration. What
once felt like “work” now felt like play.

The Joy of Discovery

And the results? They spoke louder than any lecture.
Pre- and post-tests showed striking improvements:
poetic devices jumped from 62% to 85%, grammar
modals from 60% to 87%, and vocabulary from 64%
to 90%. The most significant leap came in grammar—
often the bane of students—which saw a 45% relative
improvement.

But beyond the numbers, it was the students’ voices
that mattered most:
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“We didn't feel like we were studying. It was like
solving a game.”

“I actually remember grammar rules now because we
matched and discussed them.”

These reflections carried the sweetest reward of all—
proof that learning sticks when it is experienced, not
imposed.

Where Art Meets Logic

Perhaps the most delightful aspect of the experiment
was its interdisciplinary flavour. Tarsia wasn’t just
about words. It was about shapes, patterns, and the
art of fitting pieces together. Literature merged with
design, language fused with logic, and suddenly
English became something tactile, visual, and creative.

This art-integrated approach puts students at the very
centre of their learning journey. They weren’t simply
absorbing knowledge—they were constructing it,
touching it, arranging it, and debating it until the bigger
picture revealed itself.

Challenges and Possibilities

Like all innovations, this one wasn’t without hurdles.
Designing meaningful puzzles required teacher time
and creativity, and some learners needed a moment to
grasp the mechanics. Yet these obstacles were minor
compared to the gains. With shared resources and
collaboration, such puzzles could easily become part of
every teacher’s toolkit.

And the idea doesn’t stop at English. Imagine Chemistry
formulas fitted together, History timelines pieced into
place, or regional proverbs connected across cultures. A
single low-cost tool holds the potential to revolutionise
classrooms across India.

A Playful Future for Learning

The best part is that this idea is not limited to my
classroom or my subject. Imagine a history class
piecing together the causes and effects of a war, or a
science class assembling the parts of a cell. This is a
low-cost, high-impact tool that can bring experiential
learning to life anywhere.

Scan this QR Code for the audio story.

15

Most of all, the puzzle revealed something profound:
our students are not empty vessels waiting to be
filled with information. They are natural problem-
solvers, collaborators, and creators—simply waiting
for challenges that feel real. The triangle, a shape
often associated with logic and certainty, ended up
teaching us the most important lesson of all: when
you give learners the pieces, they don’t just build the
right answers. They build confidence, curiosity, and a
lifelong love for learning.

At its heart, this experiment with Tarsia puzzles did
more than improve test scores. It reminded both
teachers and students that learning doesn’t have to feel
like trudging through a textbook. It can be a puzzle—
something to touch, explore, argue over, and finally,
joyfully solve.

In a world where education seeks to build creativity,
communication, collaboration, and critical thinking,
the pieces fell neatly into place. What emerged was
not just better grammar or sharper literary analysis
but a new classroom culture—curious, confident, and
collaborative.

Sometimes the most powerful revolutions don’t
come from high-tech gadgets or expensive reforms.
Sometimes, they arrive in the simplest of forms—Ilike a
puzzle waiting to be solved.

Dr Sayyada Aiman Hashmi
PGT English
PM SHRIKV Andrews Ganj, New Delhi
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Katha Chitra: Weaving Social Change
Through the Lens of Short Films

'PM SHRI KENDRIYA VIDYALAYA KORARUT,
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Story. Screenplay & Direclion,
Tarun Kumar Dash

Asst, Director
Jitendra Kumar Dash

Cinematography & Music
Ayush Dash

In a world overwhelmed by noise, fleeting
distractions, and passive media consumption, ‘“Katha
Chitra” emerges as a powerful counter-narrative. This
creative initiative harnesses the art of storytelling
through short films to inspire, educate, and bring
about meaningful change in society. Rooted in the
belief that stories are the most potent vehicles for
transformation, Katha Chitra is not merely a film
project; it is a movement, a collaborative platform,
and a learning experience that unites students, alumni,
parents, and other stakeholders to reflect the realities
of our society and spark dialogue on vital issues.

The Genesis of Katha Chitra

The idea of Katha Chitra was born out of a vision
which recognised the immense potential of visual
media in shaping young minds and societal attitudes.
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Dramatisation plays a vital role in imparting
education in a joyful environment. It also helps
in shaping young minds to be the voice of societal
taboos. Cinema or film is quite enjoyable and easily
accessible in this digital world compared to dramas or
role-playing games. A drama or skit is the initial stage
of Katha Chitra. With access to affordable technology,
the growing popularity of digital platforms, and
the creative energy of students and alumni, the
groundwork was ripe for a project that combined art,
education, and activism.

“Katha” means story, and “Chitra” means picture
or visual—together they symbolise a narrative told
through visuals. Each film produced under this
banner is a short yet powerful tale, aimed not only
at entertainment but more importantly, at provoking
thought, encouraging empathy, and prompting action.
The Core Philosophy

At the heart of Katha Chitra lies a belief in the power
of community-based storytelling. Unlike commercial
cinema, which often targets mass appeal, Katha
Chitra focuses on themes that resonate deeply with
local communities and touches on issues that are
often overlooked. These include gender equality,
environmental conservation, mental health, education,
child rights, communal harmony, etc.

The initiative aims to empower voices within the
community—especially those of the youth—to speak
out on these issues. It also emphasises the importance
of participation from all quarters: students bring
energy and imagination, alumni offer expertise and
mentorship, parents provide support and perspective,
and teachers ensure the content remains value-driven
and pedagogically sound.

Structure and Participation

The structure of Katha Chitra is both collaborative
and inclusive. The process begins with identifying
relevant social themes. These themes are often people-
sourced through brainstorming sessions involving
students, faculty, alumni, and parents. Once a theme
is chosen, the process unfolds in several stages:

1. Story Development: Original scripts rooted in




Purposive Pedagogical Practices - V

real-life experiences or imaginative narratives
with strong social messages are written.

2. Pre-production Planning: Roles are assigned to
students, teachers, alumni, parents for cast and
crew, such as scriptwriting, directing, camera
operating, acting, editing, costume designing, and
make-up.

3. Production: The short films are shot on school
premises, in nearby places, or in homes, depending
on the storyline. Parents often help by providing
locations, logistics, or props. School administration
often provides support by arranging essential
items.

4. Post-production: Editing, sound design, and
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subtitles are handled by students or alumni with
relevant skills. Teachers and parents review the
films to ensure they are age-appropriate and
impactful.

5. Screenings and Dissemination: The completed
films are screened during school events, parent-
teacher meetings, community gatherings, and are
uploaded on YouTube or shared via social media
to reach wider audiences.

6. This democratized process helps every participant
feel a sense of ownership and pride in the finished
product. More importantly, it teaches real-life
skills like teamwork, communication, critical
thinking, and digital literacy.

“Feeling truly privileged and blessed to be a part of the experimental project

‘Katha Chitra’ as the cinematographer and editor. It offered me a scope
for an incredible learning experience, and I'm grateful for the opportunity.
Huge appreciation to the entire team-our hard work and dedication helped in
materialising our vision. As an alumnus of the school, it felt amazing to come
back and be a part of something so special.”

- Ayush Dash
Alumnus of KV Koraput

The Impact on Students

One of the most visible and immediate impacts of Katha
Chitra has been on the students. As active participants
in the storytelling and filmmaking process, they are
no longer passive learners but creators. They learn
to articulate their thoughts, defend their viewpoints,
collaborate with diverse individuals, and explore
technical and artistic domains that go far.

Moreover, by engaging with social themes through
research, interviews, and dramatisation, students
develop a deep, empathetic understanding of the issues
their films tackle. Whether it's portraying the struggles
of a child with a learning disability or highlighting the
importance of road safety, students develop a personal
connection with the stories, which enhances their moral
and emotional development. Many students who were
once shy or disengaged have found a voice through the
project. They speak with passion and clarity about the
issues they care about.

Strengthening Community Bonds
Katha Chitra is as much about community engagement
as it is about filmmaking. The participation of parents

and alumni brings a multi-generational dimension
to the project. Alumni return not just to guide the
next generation but also to reconnect with the values
that shaped their own journeys. Parents who might
otherwise remain on the periphery of school life
become collaborators and supporters.

These bonds are further strengthened during film
screenings and discussions, where diverse members
of the community come together to view and discuss
the films. These conversations often extend beyond
the screen, sparking initiatives such as clean-up drives,
mental health awareness workshops, or inclusive
education programmes.

A Platform for Underrepresented Voices

One of the most commendable aspects of Katha Chitra
is its commitment to inclusion. The project actively
seeks to involve students from all backgrounds,
encouraging participation from those who may not
usually find the spotlight—children from economically
weaker sections, students with special needs, or those
who struggle academically.

In this safe and creative space, every child is valued
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not for their grades, but for their voice, their ideas,
and their contribution to the collective storytelling
effort. The films themselves often explore marginalised
experiences and give visibility to perspectives that are
rarely represented in mainstream media.
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Filmmaking and Recognition

The issues related to school, students and society have
been focused on and addressed through short films with
powerful storytelling. The unmatched skill in acting,
editing, direction, and storytelling has brought glory to
the students, school, teachers, parents, and alumni.

Details of short films and recognition

SINo | Short films with themes Recognition
1 Sadak Two students received the best actor award, and the other
A short film on road safety participants(students) were felicitated in the National Road Safety
Short Film Festival organised by the State Transport Authority,
Odisha.
2 Parivartan Received recognition from the District AIDS Protection and Control
A short film on HIV/AIDS | Unit, Koraput, Odisha
awareness
3 Master Ji Participated in the National Road Safety Short Film Festival
A short film on road safety organised by the State Transport Authority, Chhattisgarh and got an
appreciation certificate.
4 Dada Ji Ka Thaila Participated in AICEeCC 2023-24, organised by CIET, NCERT,
A short film on single-use | New Delhi and adjudged as the best e-Content.
plastic and its adverse effects
5 Pahiya Kursi . Participated in AICEeCC 2024-25, organised by CIET, NCERT,
A short film on Inclusive | New Delhi and won two prestigious awards —
Education Best actor (Two students) and Best Film (e-content)

Looking Ahead: The Future of Katha Chitra

: With every
short film,
Katha  Chitra
IV is  building a
i| digital archive
| of stories
that not only
captures  the
present societal
landscape but
also reflects
the  evolving
consciousness of the younger generation. The project
has immense potential to grow in several meaningful
directions—organising an annual Katha Chitra Film
Festival where students from other schools can
participate and showcase their work, collaborating with
NGOs, media houses, and educational platforms to scale
impact and ensure wider reach, offering regular training
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workshops in storytelling, camera work, editing,
and acting for both students and parents, and even
integrating the initiative into the academic framework
as part of project-based learning, civic education, and
media literacy.

Conclusion

Katha Chitra is a shining example of how schools can
move beyond traditional academic instruction to foster
creativity, empathy, and civic responsibility. In a time
when society often feels fragmented and disengaged, this
initiative reminds us of the unifying and transformative
power of stories—especially when those stories are told
by children, for children, and about the world they wish
to live in.

By placing the camera in the hands of the young and
inviting the community to participate in the storytelling
process, Katha Chitra is not just creating short films; it
is making a lasting impact. It is planting the seeds of
change, one frame at a time.

Tarun Kumar Dash
PRT

PM SHRI KV Koraput
(National Awardee Teacher 2025)
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Sketching Minds, Not Just Notes: AJourney into
Innovative Pedagogy through Sketch-noting

something that makes you think, maybe there s a different
way to engage my students. It happened one day when I
was walking around my Class XII classroom, checking
in on students while they prepared for a classroom
discussion. I saw one of my students, Souvik, whom I
usually consider more reserved, scribbling in the margins
of his notebook. A glance revealed the usual doodles: a
tree, a star, some swirling lines. However, I then noticed
something: the doodles were connected to the lesson. He
had drawn a lone flower blooming under a dark cloud —
and that’s when it struck me. We were reading ‘A Thing
of Beauty’, and his sketch perfectly captured the poem’s
idea that beauty acts as a balm against the gloom of life.

Instead of brushing it off as just another distraction,
I paused. What if these doodles weren’t just mindless
sketches? Whatifthey were a sign of deeper engagement?
This thought stuck with me, and it led me to experiment
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with a new approach in my teaching: sketch-noting.

What is Sketch-noting?

Sketch-noting, also known as visual notetaking, is
a creative approach to capturing ideas and concepts
through a combination of drawings, symbols, and text.
It’s not about being an artist—it’s about translating ideas
into visuals that make them easier to understand and
remember.

This method taps into a learner’s visual and kinesthetic
senses, turning traditional note-taking into a much more
engaging and personalised activity.

In the context of art-integrated learning, sketch-noting
fits perfectly. It’s not just about incorporating art into
lessons; it’s about fostering critical thinking and creativity
in ways that resonate with every student, regardless of
their learning style. Whether a student is a visual learner,
a kinesthetic learner, or someone who thrives on verbal
communication, sketch-noting has something to offer.
How I Introduced Sketch-noting in My Classroom
The first step was simple: I introduced the idea by
showing students examples of sketch-notes—bright,
lively, and somewhat abstract representations of lessons.
These were created by others, primarily from online
sources. I didn’t give them a textbook explanation of
sketch-noting. Instead, I asked them, “What do you
think these sketches are saying about the lesson?”

To my surprise, the class dove into interpreting the
visuals with enthusiasm. “This one shows the journey of
a hero,” one student pointed out. “This is about breaking
free from chains,” said another.

That’s when I introduced the term sketch-noting. ““Today,
I want you to sketch-note the poem we’re about to read
together,” I told them, explaining that they didn’t need to
be perfect artists, just creative thinkers.

I even made a deal with them: “If your sun looks like
an omelette, but you still understand the theme — I call
that a win.”

When we read “Keeping Quiet” by Pablo Neruda, I
encouraged them to sketch what they felt as we discussed
the poem’s themes.

The response was overwhelming. The students who
often sat quietly, waiting for the class to end, now had
their pencils flying as they sketched a clock, a globe, and
chains. They were not just reading the poem; they were
seeing it, feeling it.




Why Sketch-noting Works

There are many reasons why I’ve found sketch-noting to
be such a powerful tool in my classroom.

Sketch-noting involves multiple senses—sight, touch,
and even movement. When students draw as they listen or
read, they become active participants.

Todrawsomething,
students need to
understand it.
This is the beauty

of sketch-noting:
it forces learners
to process the
information  and
decide what’s
essential. They
become more

invested because
they’re not just |
transcribing— |
they’re making it
their own.

Every  student’s
sketch-note is
different. Some are
filled with vibrant
drawings, others
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worrying about how their drawings looked and focused
more on what they meant.

One of my most memorable moments was when Aditya—
usually very quiet, and often anxious during assessments—
showed me a sketch-note of a story’s protagonist as a
winding road with signposts at turning points. It was not
only creative, but it
was accurate and
deep. And yes, he
beamed with pride
when I asked if I
could display it
on the classroom
% | board.

Expanding
‘| Sketch-noting to
Other Lessons
After the success
with  poetry, 1
brought  sketch-
noting into prose
comprehension,
4| character analysis,
and even revision
activities. Students
started making

with quick doodles
and stick figures. This kind of freedom allows students to
represent their understanding in a way that makes sense
to them.

In a typical classroom, we have a beautifully diverse
crowd—some who need visuals, some who prefer words,
some who learn by doing. Sketch-noting is a rare strategy
that caters to all three. It’s like the potluck of pedagogy—
wholesome, inclusive, and surprisingly effective.

Visual memory is strong. When students review their
sketch-notes, they’re likely to remember concepts more
vividly. It becomes their personalised mind map.

Overcoming Challenges

I won’t say it was all smooth sailing. Some students
were initially reluctant. “Ma’am, I can’t draw,” Sonasila
declared. I smiled and told her, “If you can draw a smiley
face in your WhatsApp status, you can sketch-note
Shakespeare, don’t worry!”

Slowly, the class warmed up to the idea. They stopped

Scan this QR Code for the audio story.

visual summaries
of chapters and themes. Students took ownership, and the
classroom became not just a place to learn but also a place
to create.

Conclusion: A New Way to Learn

Sketch-noting has transformed how my students connect
with English. It has made lessons more engaging,
inclusive, and memorable. In a classroom as diverse
as ours in KVS, where every learner brings a different
strength, sketch-noting offers an equal platform.

More than a technique, it has become a way of thinking—
visually, creatively, and reflectively. It has shown me
that when we give students a little freedom to draw their
thoughts, we don’t just get better notes—we get better
thinkers.

And if the margins of their notebooks are now filled with
meaningful sketches instead of just ‘Class XII rocks’ or
‘Ravi was here’—I call that progress.

M Reshmi Irani
PGT English
PM SHRI KV NO. 2 Kharagpur
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The Saga of DNA:
Where Art Meets Molecular Biology

Shat on OnePlus
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In the world of senior secondary education, the
subject of molecular biology often arrives in the
classroom wearing the heavy cloak of complex
terminology and intricate diagrams. DNA, RNA,
replication, transcription, translation—the words
themselves seem to belong to a secret society of
scientists. But what if we pulled back that cloak
and revealed the story of life in a way that sings,
dances, and narrates itself?

S

That is precisely what happened when molecular
biology found a companion in art. What began as
an experiment in pedagogy soon transformed into
a vibrant celebration of creativity, culture, and
science—woven together into one unforgettable
learning experience.

A Scroll of Secrets in Koshika Nagar

The classroom turned into a stage, and the tale
of DNA began in the mythical kingdom
of Jeewanrajya. A cheerful glove puppet
greeted the students with a warm namaste,
and the journey unfolded. DNA was no longer
just a molecule; it became a revered scroll
of secrets resting in the Royal Library—the |
nucleus of Koshika Nagar, or Cell City.

Students didn’t just see DNA; they |
imagined it as a winding, double-helix
manuscript written in the sacred letters A,

T, G, and C. Genes
became mantras,
histones turned into
golden spools, and
nucleosomes into
garlands.  Suddenly,
chromosomes weren’t
dry diagrams from
a textbook but
magnificent sceptres
ruling the city of life.

Add & comment

Heroes, Sages, and
Guardians

As  the narrative
deepened, enzymes took on roles of heroic scribes
and messengers. Helicase unzipped the DNA scroll
like a daring adventurer, while DNA Polymerase
became the tireless scribe copying its sacred code.
Then came the Singing Sage, RNA Polymerase,
who transformed the DNA mantra into messenger
RNA—a new scroll carrying life’s instructions to
the ribosome, the city’s protein factory.

The drama continued with the arrival of the
guardians, the tRNAs, each holding a pearl-
like amino acid and carrying keys that matched
the codons on the mRNA. With each meeting, a
shimmering garland of proteins was formed. These
proteins, like unsung heroes, went forth to build,
protect, and nurture Koshika Nagar.

Culture Meets Science
What made this journey extraordinary was how
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seamlessly cultural metaphors intertwined with
molecular processes. Nucleosomes became garlands,
proteins performed a molecular dance, and the
genetic code itself felt like a timeless epic. Students
found themselves relating to science not as distant
observers but as participants in a story that belonged
to both their cultural imagination and their scientific
curiosity.

From Diagrams to Drama

Learning didn’t stop at listening. Students built 3D
models of DNA helices, crafted chromosomes out
of beads, and created puppets to bring the narrative
alive. Local materials, aligned with the spirit of
sustainability in NEP 2020, were transformed into
teaching tools. The classroom became a gallery, a
stage, and a laboratory all at once.

The impact was evident. Complex concepts that
once demanded rote memorisation now lingered
in memory through stories, songs, and visuals.
Students were not just learning; they were laughing,
performing, reflecting, and, above all, connecting
with life at its most fundamental level.
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The Celebration of Life

The final act of this epic was a reminder that every
protein formed in Koshika Nagar was more than
a chemical—it was a builder of life. The students
closed the journey with awe, realising that the same
DNA scroll unites all living beings, just as diverse
languages and cultures weave together India’s
identity.

A Teacher’s Reflection

Looking back, the “Saga of DNA” project was
more than just a lesson plan; it was a transformative
journey. It combined the rigour of science with the
soul of art and culture, echoing the vision of NEP
2020 to nurture curiosity, creativity, and critical
thinking.

As the puppet narrator reminded the students at the
end:

“Within you lies a timeless story—a molecular epic
that connects you to every corner of Jeewanrajya.”

In that moment, molecular biology wasn’t just
studied. It was lived.

Chetna Khambete
PGT Biology

PM SHRI KV IIT Indore
(National Awardee Teacher 2023)
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(Innovative Pedagogical Practices across different stages of school education )

Technology integration in teaching, learning and assessment empowers classrooms with
interactive tools, digital resources and real-time feedback. Smart boards, educational
apps and online assessments make learning engaging, personalised and efficient. When
thoughtfully used, technology builds 21st-century skills, supports diverse learners and
transforms education into a dynamic, future-ready experience.
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Technology Integration in
Teaching - Learning and Assessments
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In today’s world, technology has become an integral
part of our daily lives, and the same is true for
education. As a primary teacher in Kendriya Vidyalaya
Sangathan, I have experienced the growing need
to make teaching more effective, student-friendly,
accessible, interactive, and engaging. Technology,
when used wisely, becomes a powerful tool that not
only helps us teach better but also makes learning
more joyful and meaningful for children.

In this article, I will share my thoughts and classroom
experiences on how technology can be integrated into
teaching, learning, and assessments in simple and
practical ways.
Understanding the
Education

When we hear the term technology, we often think it
is only for technical people. But that is not true. Many
of us think technology in education means only using
computers or smartphones in the classroom. However,
technology includes any digital tool or resource that
helps learning. It can consist of audio-visual aids such
as projectors and smartboards, educational apps, Al
tools, online quizzes, and more. Technology provides
us with numerous ways to enhance teaching and
learning.

Role of Technology in

One important thing to remember is that technology
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should support teaching, not replace it. As teachers,
our role is significant. Let technology assist the
teaching, not take over. It should support learning, not
substitute the teacher.

Technology in the Teaching Process

In the classroom, I often use digital tools to introduce
or explain new topics. For example, a self-made, print-
rich Picture Dictionary helps my students understand
new words in English. The dictionary is designed in
such a way that children can decode the new word,
relate it to its associated picture, and understand
both its meaning and usage. Children are naturally
attracted to print-rich visuals. These visuals improve
their concentration and help them retain words better.
Another effective method I have adopted is using an
interactive word search game. Students take it as a
challenge and try to find the keywords of a particular
chapter in the word search.

To develop reading skills in students, I have created
digital flashcards and games. I have also designed a
drag-and-drop activity for sight words. These small
innovations make learning playful. When students
participate actively, they learn more effectively and
retain information longer.

Technology for Learning Support

Every child learns differently. Some are quick readers,
while others need more time. Technology allows us to
personalise learning. For example, I share interactive
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resources with students so they can learn at their own
pace. This way, they don’t feel left behind.

Many free mobile apps help students practice reading,
phonics, and vocabulary. [ recommend apps like Google
Read Along for developing foundational reading skills.
In my classroom, I sometimes allow children to use
tablets to play educational games during the reading
period.

In one project, I created posters that displayed the
proficient reading level as determined by the TARA
assessment. With the help of Al, I generate stories in
both English and Hindi within the word limit of the
proficient level (e.g., Class 3 — 70 WCPM). Then, using
design apps like Canva, I create posters and display
them in the classrooms. Using sand timers, students
read these passages in a fun and challenging way. This
is an example of how technology can be utilised to
address current needs.

Technology in Assessment

Assessment is a crucial part of the teaching and learning
process. With digital tools, assessment becomes more
continuous and learner-friendly. I use Quizizz to create
simple quizzes. Students enjoy clicking answers, and
I get instant results. This saves time and helps me
identify learning gaps quickly.

I also use the paper mode of Quizizz to conduct fun
quizzes. It brings excitement into the classroom, and
even shy students participate eagerly.

For oral assessment, I sometimes ask students to record
short videos of themselves reciting a poem or reading
a passage. They share it with me through messaging
apps. This method reduces pressure on children and
gives them more time to prepare.

Challenges and Solutions

Integrating technology is not without its challenges.
I believe the two biggest obstacles to adopting
technology are fear and a lack of awareness. I have
seen people avoid using technology because they fear
it will invade their personal life or kill their creativity.
Others stay away simply because they are unaware of
the latest tools and developments.

But this is not the case. First and foremost, we need to
develop the belief that technology is here to stay—and
we must learn to use it wisely. Some people complain
that technology has adverse effects on our lives.
However, like any other tool, it depends on how we use
it. Anything can be misused, but that does not mean we
should stop using it. With the right mindset, we can live
and grow alongside technology.

Of course, there are also practical issues. Sometimes,
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Y Picture
Dictionary

Class 11 - English
My Bicycle

meaning: A bicycle is a two-wheeled
vehicle that you pedal to move.

sentence: | ride my bicycle to the park
every evening with my friends.

pedal | PED-uhl

meaning: A padal is a part of o bicycle.

sentence: | use the padals to make my
bicycle move forward.

track | TRAK

meaning: A track is a path made for
running, racing. or riding.

sentence: We ride our bicycles on the
track in the park.

helmet | HEL-muht O

Dictionary © 2025 by Himanshu, PRT, Kendriya Vidyalaya
is licensed under CC BY-NC-ND 4.0

meaning: A hard hat that protects your
head.

sentence: Weor o helmet to keep your
head safe.

Ho3 Imphal

devices don’t work correctly. Internet connectivity
can be a significant issue, particularly in remote areas.
Also, not all children have access to smartphones or
computers at home.

As teachers, we need to be flexible. I always keep
backup activities ready in case the technology fails. I
also try to keep most digital activities simple so that
they can be done with minimal resources.

Another challenge is teacher training. Many teachers

30




Purposive Pedagogical Practices - V

feel hesitant or nervous when using new tools. I believe
peer learning is the best solution. I learned to use
various tools by observing other teachers and attending
brief training sessions. We should continue to explore
and discover—step by step.

Building a Positive Digital Culture

Technology must be used ethically and responsibly.
Just as we teach children about what is good and evil
in other areas, we should also educate them about the
benefits and drawbacks of technology.

We should teach children about digital safety, including
the importance of not sharing personal information
online and using devices in a balanced manner. At my
school, we occasionally hold special sessions on cyber
safety. We should tell our kids, “When earnings or
profits are unusually high, it can be a sign of danger.”
Additionally, we should be mindful of not overusing
technology. Screen time should be limited, especially
for younger children. A good mix of traditional and
digital methods is most effective.

I recommend that my fellow teachers read about the
TPACK framework. It explains how technology can be

used in a balanced and effective way.

Way Ahead

Technology is here to stay. Instead of fearing it,
we should embrace it with a positive mindset. As
teachers, we have an excellent opportunity to make our
classrooms more engaging, inclusive, and future-ready.
By integrating technology thoughtfully into teaching,
learning, and assessment, we can reach every child
more effectively.

Let us take small steps—one tool at a time, one activity
at a time. With curiosity and commitment, we can
transform the way we teach and the way children learn.
After all, the real power of technology lies not in the
device, but in the hands of a creative teacher.

Let’s come together and start walking on the path of
becoming a digital teacher, as envisaged in the NEP
2020.

A message for my fellow teachers: ‘Technology won’t
replace teachers, but teachers who use technology will
replace those who don’t.
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(Impact of Capacity Building programmes in Professional Development of staff )

Capacity Building Programmes help teachers upgrade their skills, explore new teaching
methods and understand students’ needs better. Through practical training and
meaningful discussions, teachers become more confident and effective in the classroom.
These programmes lead to improved teaching practices and create a positive impact on
students’ learning and overall academic experience.

Growing Together:
Personal and Professional Growth in KVS

It is often said that education is a journey, not a
destination. And within the hallowed corridors of
Kendriya Vidyalayas (KVS), this journey becomes
a shared experience between students and teachers,
intertwined in a bond of learning, growth, and mutual
transformation. As someone who has lived this rhythm
both as a student and as a teacher, I believe that the
growth of individuals in KVS is not just parallel-it is
deeply interconnected.

The Personal Journey of a Student

When a young child enters the school gates of a Kendriya
Vidyalaya, they come with dreams, hesitations, and
boundless curiosity. KVS, with its structured yet flexible
environment, provides them the platform to explore,
experiment, and evolve. What makes KVS unique is
its diversity. Students from various parts of the country,
different cultures, and backgrounds come together under
one roof. This cultural melting pot becomes a fertile
ground for personal development.

In this environment, students not only acquire academic
knowledge but also develop empathy, adaptability, and
collaboration skills. Through morning assemblies, CCA
activities, sports meets, and inter-house competitions,
they discover their strengths, face their fears, and learn
to express themselves. Whether it is a hesitant child
finding her voice during a poem recitation or a shy boy
teaching to lead a house team in a quiz competition,
KVS becomes a space of transformation.

A remarkable example of how KVS nurtures student
potential is the inspiring journey of Sanvi Kunwar,
a Class 12 student of PM SHRI KV Raiwala, who
participated in the prestigious Sakura Science Exchange
Program in Japan. Organised by the Japan Science and
Technology Agency (JST), this programme fosters
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international collaboration and innovation in science
and technology. During her time in Japan, Sanvi visited
cutting-edge research institutions, participated in hands-
on science workshops, and engaged in meaningful
cultural exchange. This life-changing experience not
only deepened her scientific knowledge but also inspired
her to contribute to global sustainability challenges.
Sanvi’s journey reflects the kind of global opportunities
KVS facilitates for its students, empowering them to
grow beyond the classroom and become future leaders.

But personal growth doesn’t come without challenges.
Many students come from families with limited
resources or are frequently relocated due to their parents’
transferable jobs. Amidst this uncertainty, KVS becomes
their constant. Teachers play a crucial role in anchoring
them emotionally and intellectually. They don’t just
teach subjects; they mentor, listen, and guide.

Teachers: The Guiding Light

For teachers in KVS, professional growth is inextricably
linked to personal development. With every transfer, they
enter a new school, a new city, and a new community.
This constant movement could be seen as a disruption,
but most KVS teachers will tell you-it is a blessing in
disguise. Each new posting brings fresh challenges, new
students, new colleagues, and new opportunities to learn.

Professional growth in KVS is multidimensional.
Teachers are encouraged to attend in-service training
programmes, participate in workshops, and take up
responsibilities beyond their classroom teaching. From
exam coordinators to club in-charges, from CCA
planning to mentoring weaker students, each role further
hones their skills. These experiences make them not just
better educators but also better human beings.

Another motivating aspect of being part of KVS is the
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clear and merit-based opportunity for promotion. Teachers
are eligible for higher responsibilities and promotions
through departmental exams and selection boards. This
structured growth path not only keeps teachers motivated
but also ensures the system rewards sincere and competent

The laughter shared during a class picnic, the discussions
after a morning assembly, the team spirit during Annual
Day preparations-all these build connections that foster
shared growth.

professionals.

Moreover, the introduction
of digital tools, the
National Education Policy
(NEP) 2020, and the
CBSE’s competency-based
education models have
provided both teachers
and students with new

But what touches me the
most is the personal bond
that teachers form with their
students. These relationships

transcend the formal
boundaries of classroom
instruction. A teacher

4| remembers the struggling
= boy who improved his
grades with gentle nudges.
A student remembers the

platforms for  growth.
Teachers are learning
to integrate technology,

adapt to experiential learning methods, and evaluate
students beyond rote learning. Students, in turn, are being
encouraged to think critically, work collaboratively, and
explore their innate talents.

One of the most transformative phases in recent years
was the shift to online teaching during the COVID-19
pandemic. Faced with sudden school closures, KVS
teachers demonstrated extraordinary resilience in
response. They quickly adapted to digital platforms like
Google Classroom, Zoom, and Microsoft Teams. Many
of them, who had never used such tools before, learned
to create virtual classrooms, conduct live sessions,
upload study materials, and provide real-time feedback to
students.

It wasn’t easy. Internet issues, digital illiteracy among
students and parents, and the lack of a conducive learning
environment at home were significant hurdles. Yet,
through continuous peer support and training, teachers
transformed their pedagogical methods. They used videos,
interactive quizzes, digital worksheets, and even recorded
voice notes to ensure continuity in learning. Students, too,
adapted and gradually became more independent learners.
This phase brought about a cultural shift in teaching and
learning in KVS that continues to enrich classrooms to
this day.

Shared Growth: Learning from Each Other

In KVS, the growth of students and teachers is not a one-
way street. Students inspire teachers as much as teachers
encourage students. A curious question from a student can
lead a teacher to deeper research. A heartfelt letter from a
student can revive a teacher’s spirit during a tough day.

Scan this QR Code for the audio story.

teacher who stood by her
when she failed to qualify for a competition. In KVS, such
stories are not rare; they are the very fabric of life.

Challenges and the Road Ahead

The need of the hour is to create more opportunities for
reflective practices. Teachers must be given time and
space to reflect on their teaching, interact meaningfully
with peers, and find moments for self-care. Students must
be encouraged to pursue hobbies, engage in community
service, and be guided by mentors who care not just about
their grades but also about their dreams.

Conclusion: A Journey Worth Taking

Personal and professional growth in KVS is not defined
solely by awards or designations. It is about the quiet
moments of triumph, the resilience built through change,
the friendships formed in the classroom, and the values
carried for a lifetime.

Of course, the journey isn’t without its bumps. Time
constraints, administrative workload, lack of resources,
and the emotional toll of frequent relocations are real
issues. Students face peer pressure, competition stress,
and family expectations. Teachers often face burnout, self-
doubt, and the challenge of keeping pace with the ever-
changing field of pedagogy. But what makes KVS special
is its resilience. There is an unspoken understanding in
every Vidyalaya. As we move forward, let us continue
to nurture this beautiful relationship between students
and teachers-a relationship rooted in trust, growth, and
a shared dream of learning. Ultimately, education is not
just about what we learn in books, but who we become
in the process.

Asha Naithani
PGT English
PM SHRI KV Raiwala
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KVS- a Platform for Growth:
My Journey from Mentee to Mentor- a Testimony

o i =
A growing employee is a boon for an organisation.
KVS, a pioneer institute in the education sector,
appoints teachers after due scrutiny at various levels.
Once appointed, it empowers its employees and
provides ample opportunities for growth.

The training programmes organised by KVS provide
us with the opportunity to learn, innovate, and
collaborate with human resources working in the
education field. Collaboration, a 21st-century skill,
is the need of the hour. Vidyalaya-level, cluster-
level, regional-level, and national-level training
programmes provide us with a base to interact with
other teachers. This peer learning shapes minds in the
desired way.

I joined KVS as a Primary Teacher. Initial training
at the regional level and an in-service course at
the national level gave me an insight into various
dimensions of teaching. It groomed me as a teacher.
The sessions organised by KVS helped me understand
the NCF 2005.

Kendriya Vidyalaya Sangathan keeps pace with
changing technology and designs its training
programme to keep all stakeholders updated. It
collaborates with giants and gives due exposure to all
employees. In 2010, KVS partnered with one of the
leading companies in the IT sector and collaborated
on the THINKQUEST platform, an online platform
designed to promote Project-Based Learning. I
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was selected as a leader from my Vidyalaya. After

B completing basic training, KVS provided me with the
j opportunity to attend higher-level training with Oracle.
Thus, I became a Master Trainer of ThinkQuest. This

platform also offered me the opportunity to serve as
a judge for international online competitions. All this
happened when online activity was a distant dream
for a majority of students in the country.

Kendriya Vidyalaya Sangathan’s Zonal Institutes of
Education and Training serve as a hub for training.
When we attend training programmes at ZIETs, it
seems they work on autopilot mode. Everything
from the training hall, mess, and hostel is set to serve
the best. Dedicated Training Associates, under the
direction of the Director, and qualified Guest Lecturers
make sure that the training content percolates to the
ground level. I have attended various trainings at
ZIETs and have found them very fruitful. ZIETs also
provides a base for training by eminent institutes and
NGOs working in the educational field.

NEP 2020 emphasises the professional development
of teachers. 1 want to share a trajectory of my
professional growth, with special reference to the
National Mission for Mentoring. Sec 15.11 of NEP
2020 envisaged a mission to create a pool of mentors
who are willing to provide support to mentees.
The Ministry of Education, Government of India,
assigned the task to the National Council for Teacher
Education. NCTE responded aptly by initiating a pilot
project to implement NMM, for which 30 schools
were selected nationwide. KVS played a significant
role in this project, as about 50% of the schools were
Kendriya Vidyalayas. PM SHRI Kendriya Vidyalaya,
Ordnance Fact Bhandara, was the only Kendriya
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Vidyalaya selected from the Mumbai region.

The pilot project provided me with exposure to some
of India’s finest talents. It is worth mentioning that a
significant portion of the initial group of mentors was
from KVS. Teachers, Principals, and Officials from
KVS who acted as mentors made us feel at home. The
unconditional support from NCTE made the learning
process comfortable. Attending sessions with mentors
gave insight into novel aspects of education and
motivated us to innovate. This opportunity boosted
my confidence level. We were in constant touch with
the NMM team at NCTE, and hand-holding by KVS
officials helped us cross all technical barriers. As in
the pilot project stage, there was a limited number
of mentors and mentees, allowing us to delve deeply
into the mentoring mission. Group sessions facilitated
collaboration in which all participants shared ideas
on the given topic. Collaboration, a much-needed
21st-century skill, was the basis of all development.
Individual sessions with mentors gave a personal touch
to the learning process. In an interesting session on ‘Art
Integrated learning’, a mentor showed the artwork he
has done in his Navodaya Vidyalaya. We discussed the
work done in our Kendriya Vidyalaya under BALA
project (Building as a Learning Aid). The exchange of
ideas was fabulous and was not limited to a session.
Later, working on the same theme, we at PM SHRI KV
Bhandara developed an interactive ‘Learning Wall’.
This project was recognised as an NEP2020 initiative
by KVS. A small seed sown in the session evolved into
a giant tree.

Meanwhile, I also got an opportunity to attend a training
programme jointly organised by Microsoft and CBSE.
The guidance by trainers and free access to Microsoft
tools gave me the rare opportunity to explore Microsoft
for educational purposes. After a thorough assessment,
I received the badge of ‘Microsoft Certified Teacher’.
My self-esteem and satisfaction level were at an all-
time high.

We also attended the year-end seminar organised by
NMM in New Delhi, where feedback on the mentoring
platform was shared in depth. A day’s workshop with
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all mentors and selected mentees from 30 schools
provided an excellent platform for ‘brainstorming’.
The icing on the cake was the sessions by leading
educationists, which extended our vision. The bonding
between all stakeholders became stronger.  This
seminar also instilled in me a wish to serve as a mentor.

Guidance by the KVS Regional Office and Headquarters
helped us to accelerate. We, in turn, guided other
Vidyalayas about NMM. When NCTE called for
applications for Mentors, I applied and was selected for
the same. During this transition, mentors from various
Kendriya Vidyalayas guided me. Earlier, I used to
take training sessions at the KVS level; today, I am

taking national-level sessions on the NMM platform
as a Mentor. Sessions on Foundational literacy and
numeracy, story, and toy-based pedagogy are helping
to propagate ways of implementing NEP2020 on a pan-
India basis. This growth from teacher to mentor has
given new meaning to my career.

J.S.Bhatia
HM
PM SHRI KV O.F Bhandara
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A Life Shaped by KVs: My Journey of
Personal and Professional Growth

4 N
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For many, Kendriya Vidyalaya is just a workplace. For
me, it is home. My journey with Kendriya Vidyalaya
has not merely been professional; it has been lifelong,
deeply personal, and transformative. As a proud
Kendriya Vidyalaya alumnus and now a teacher, the
milestones of my life have unfolded within these
schools — from my childhood to my career. Each
Kendriya Vidyalaya I studied in and later served has
not only shaped my profession but also my person.

Growing Up in Kendriya Vidyalaya Classrooms:
From Kanyakumari to Kashmir

I had the privilege of starting my schooling at Kendriya
Vidyalaya No. 1, Air Force Station, Tambaram,
Chennai, in South India. Here, I was fortunate to have
been blessed with teachers who combined warmth,
discipline, and profound knowledge. My teachers not
only imparted lessons from textbooks but also life
values that have stayed with me. Even today, I am
in touch with many of them — their impact has been
that profound.

As a young student, I vividly remember watching
many enthusiastic North Indian teachers who had
come to South India to teach. Their dedication,
cultural adaptability, and enthusiasm left an indelible
impression on me. Unknowingly, it planted a seed
within me — a desire to one day give back to this
system as they had.

Later, I continued my education at Kendriya Vidyalaya
Raiwala, Dehradun. This transition brought a whole
new set of experiences. Moving from the southern

38

tip of India to the foothills of the Himalayas meant
I had to adjust to new environments, languages, and
cultural nuances. A stark contrast was that while in
South India I had studied most subjects in English,
in North India, many subjects were taught in Hindi.
Adapting to this linguistic shift as a student was
challenging, but it taught me resilience, flexibility,
and the ability to learn beyond my comfort zone.

These experiences — stretching from Kanyakumari
to Kashmir — shaped my cross-cultural
understanding. They taught me tolerance and
acceptance of different cultures, languages, and
religions, lessons that are crucial in today’s world.
These are the very values I consciously impart to my
students now, helping them to grow as responsible,
inclusive citizens of modern India.

Teaching in Baramulla: Lessons Beyond the
Classroom

When I began my career as a teacher, one of my
most memorable postings was Kendriya Vidyalaya
Baramulla, Kashmir. A small school with around 400
children, nestled amidst breathtaking natural beauty,
it was an experience I deeply cherish.

I still remember the crisp air and quiet mornings as
I walked to school in snowfall, my footprints fresh
on the white paths. It wasn’t just the landscape that
left me awestruck; it was the resilience and warmth of
the people. Interacting with students who displayed
curiosity, determination, and an eagerness to learn in
all conditions humbled and inspired me every day.

Being in a smaller Kendriya Vidyalaya meant I wore
many hats — teaching, coordinating, mentoring, and
even organising community activities. The close-knit
school and community helped me develop deeper
relationships and greater responsibility.

From Baramulla to Dehradun: Scaling New
Heights

My transfer to Kendriya Vidyalaya ITBP, Dehradun,
presented a completely different scenario. From a
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small school of 400, I stepped into a bustling institution
with over 3,000 students. The transition was immense
— and invigorating. The pace of activities, the variety
of students, and the scale of responsibilities widened
my horizons and sharpened my skills.

Here, I learned to manage large classrooms, coordinate
inter-school competitions, guide academic excellence,
and facilitate cultural events on a bigger canvas. Every
day presented a new challenge and an opportunity to
grow.

The diversity of Kendriya Vidyalaya students —
coming from all parts of India — meant that cross-
cultural experiences continued to enrich me, both
personally and professionally. Once again, the
importance of tolerance, respect, and acceptance was
reaffirmed, values that I now actively strive to instil in
my students.

A Journey of Lifelong Learning and Professional
Growth

Having studied and taught in Kendriya Vidyalayas
across the country, I can confidently say that no other
institution offers such rich opportunities for holistic
growth. Continuous in-service training through
workshops, orientation programmes, and refresher
courses has kept me abreast of innovative teaching
methodologies and pedagogical advancements. Regular
exposure to ICT-enabled teaching has empowered me
to make classrooms more dynamic and interactive, an
essential skill in today’s digital age. Equally enriching
has been my involvement in cultural and co-curricular
activities—whether guiding students for national-level
competitions, organising cultural fests, or coordinating
CBSE activities—which sharpened my leadership,
organisational, and mentoring skills. Moving
seamlessly between English and Hindi improved my
language proficiency, while national transfers across
diverse regions enhanced my empathy, adaptability,
and cross-cultural communication. Above all, the
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diversity of KV students, representing every corner of
India, continually reaffirmed the values of tolerance,
respect, and acceptance, enriching me personally and
professionally and inspiring me to nurture the same in
my learners.

Today, as I stand before my students, I often recall the
teachers who once stood before me — teachers who
inspired me not only to pursue knowledge but also to
impart it with passion and purpose. Kendriya Vidyalaya
has made me more than a teacher; it has made me a
mentor, facilitator, and lifelong learner.

-

Conclusion
My life in Kendriya Vidyalayas — as a student and
a teacher — has given me experiences that are as

diverse and beautiful as India itself. From the snowy
mornings of Baramulla to the bustling classrooms of
Dehradun, and from the gentle warmth of Tamil Nadu
to the vibrant spirit of Uttarakhand, every Kendriya
Vidyalaya has given me a lesson, a story, and a purpose.

Kendriya Vidyalayas have not only shaped my
profession but have also shaped my person. It
has given me a platform for personal enrichment,
professional excellence, and, above all, a chance
to make a difference — just as my teachers once
did for me. For this, I remain forever grateful.

Solomon Raj
TGT English
PM SHRI KV |.T.B.P, Dehradun
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Nurturing Competencies:
A Classroom Story from Karimnagar

In today’s era of globalisation, when skill-based
professionals are in high demand, competency-based
education has become more than just an academic
concept—it is a necessity. Unlike traditional exam-
focused teaching, competency-based learning shifts
the spotlight onto the learner, making education
student-centred and self-directed. It enables learning
to occur both inside and outside the classroom, with
assessment extending beyond marks to include peer
feedback and self-reflection. Yet, for schools like ours,
the challenge lies in balancing this vision with the
reality of an exam-driven system, where performance
in board exams still determines promotion and
progress.

At PM SHRI KV Karimnagar, 1 felt the urgency
of bridging this gap. Science, often viewed as a
subject heavy with theory and technicalities, can also
serve as a window for experiential learning and the
development of genuine competencies. To help my
students prepare not only for exams but also for life,
I embarked on a project that would weave activity-
based learning, reading habits, and graded practice
into our daily classroom routine.

The first step was to introduce activity-based learning,
where the class was divided into peer groups with a
mix of abilities and competencies. Each group was
assigned an activity, which they had to plan and present
collectively. One such session still lingers in memory:
when the class explored the sounds produced by
different musical instruments. The students in charge
transformed the music room into a lively laboratory
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of sound. As they struck chords and beat drums, they
explained the science of vibrations with a confidence
that surprised even them. The rest of the class listened
with rapt attention, learning not only about instruments
but also about collaboration, expression, and the joy
of discovery. Group discussions and presentations
gave each student a voice, encouraged participation,
and nurtured their sense of competence.

Alongside activities, I placed a strong emphasis on
textbook reading. I had observed that students rarely
opened their NCERT books outside of exam season.
Therefore, I restructured our classroom periods
into sessions that included brainstorming, learning,
reading, and evaluation. Students were encouraged
to bring their textbooks every day, to highlight key
points, frame and answer questions, and carefully
study diagrams and labels. Gradually, they began
to see the textbook not as a burden but as a guide, a
source of answers, and a friend in their preparation.
They learnt to use technical terms correctly, attempted
diagrams with clarity, and faced exam questions
with growing confidence. Most importantly, they
developed the habit of reading—a skill that would
serve them far beyond the classroom.

The third pillar of this project was the use of graded
worksheets, carefully designed to cater to varying
levels of learning ability. Without explicitly telling
students that they were being grouped, I distributed
question banks and practice sheets of different
difficulty levels. This subtle differentiation allowed
each student, from high achievers to slow learners, to
work at their own pace without fear of comparison.
As students practised and progressed, I watched
their confidence bloom. Many who once hesitated to
answer even simple questions began attempting more
challenging ones, interpreting problems correctly,
and writing with conviction. This approach not only
improved results but also helped my class X students
achieve a 100% pass rate, with encouraging outcomes
in classes IX and VIII as well.

These practices—though seemingly simple—proved
transformative when carried out in the true spirit of
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understanding individual student needs. They motivated
learners to read, explore, and engage actively, fostering
deeper comprehension and building self-belief. More
than just raising exam scores, the effort cultivated
learners who could identify and harness their own
competencies, who were no longer afraid of science
but rather excited by it.

Looking back, the journey reminds me that competency-
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based education is not about discarding the exam
system but about enriching it. By blending experiential

learning with structured preparation, motivating
students to participate, and providing them with tools
suited to their levels, we can prepare them not only for
good academic results but also for life beyond school.
The smiles of my students as they discover their

strengths remain the most significant outcome of all.

E Vandana
PGT Biology
PM SHRI KV Karimnagar
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Nurturing Competence from the Start:
A Primary Teacher's Perspective
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When I look back at my years as a primary school
teacher in Kendriya Vidyalaya Kadapa, 1 see
how much classrooms have changed. There was
a time when learning meant memorising pages
of textbooks, repeating facts, and preparing for
tests that judged success in marks alone. Today,
that picture is fading. In its place, a brighter,
more hopeful vision is taking shape—one where
learning is meaningful, joyful, and deeply
connected to the child’s world. Competency-
Based Learning and Assessment (CBLA),
closely aligned with the National Education
Policy (NEP) 2020, has been at the heart of this
transformation.

What Competency Means in the Early Years

Competency-based learning is not about rushing
through syllabus; itis about ensuring that children
can actually apply what they are learning. For a
six-year-old in Class I, this does not mean solving
complex problems or writing long essays. It
means grasping the magic of letters and numbers,
listening with understanding, speaking with
confidence, recognising patterns, and learning
the values of empathy and responsibility.

In English, that may look like a child listening
to a story and retelling it in their own words,
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reading sentences with comprehension, or
tracing letters until they grow bold enough to
write. In Mathematics, it could be counting
beads, measuring pencils with strips of paper,
or comparing the weight of objects on a simple
balance. These small, hands-on tasks are not
just activities—they are stepping stones toward
literacy, numeracy, and life skills.

How Competency-Based Learning Comes
Alive

In my own classroom, English lessons often
begin with stories, rhymes, and picture reading.
When we read “The Magic Tree,” I asked my
students to imagine different endings, to describe
the characters, and to act out the scenes. Their
excitement told me that they were not only
following the plot but also thinking beyond it.
Reading sessions grew more confident when
children worked in pairs, helping each other with
phonics and new words. Writing, too, became
less about spelling mistakes and more about
expression—whether through tracing, drawing,
or building words with pictures.

Maths, once dreaded, became a game of
discovery. Counting with beads, grouping ice-
cream sticks, or solving the puzzle of how to
share fruits among friends gave meaning to
numbers. Clay turned into triangles and circles,
pencils became rulers, and everyday objects
became tools for comparison. Slowly, the subject
that many children feared became one they
looked forward to, because it connected with
their daily lives.

Assessing for Growth, Not Just Grades

Perhaps the most refreshing change in CBLA is
how we assess learning. Instead of waiting for
exams to declare winners and losers, assessment
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now becomes part of the learning journey.
Learning outcomes are clear and age-appropriate:
can the child retell a story, solve a simple sum,
or recognise shapes? Rubrics replace marks, with
feedback that guides improvement rather than
discourages.

Portfolios full of drawings, writings, and teacher
notes capture each child’s progress over time.
Anecdotal records tell the story of shy children
who found their voice in group work or of hesitant
readers who bloomed when given space and
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programmes where they saw their children learn
joyfully and understood the value of this new
approach. Digital folders and apps made planning
and record-keeping easier. Step by step, the hurdles
turned into opportunities for collaboration.

The Visible Impact

Ayearinto this journey, theresults were undeniable.
Children grew more curious and confident.
They began asking questions, connecting ideas
across subjects, and applying what they learned
outside the classroom. Learning gaps, especially
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patience. Assessment is no longer a verdict; it is a
mirror that reflects growth.

Overcoming the Hurdles

The path to CBLA has not been without
challenges. In the beginning, there were few
ready-made resources, and teachers spent long
hours creating worksheets and activities. Training
was essential, as was convincing parents who still
expected traditional exams and ranks. Maintaining
portfolios in large classrooms also required effort.

But together, we found ways forward. Teachers
began sharing lesson plans and tools with one
another. Parents were invited to orientation
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in reading and numeracy, were caught early and
addressed with care. Even children who struggled
with writing found their strengths in oral activities
or visual tasks. Peer learning flourished, with
children helping each other and celebrating each
other’s progress.

A Step Towards NEP’s Vision

What gives me the greatest satisfaction is knowing
that this approach aligns so beautifully with NEP
2020. The policy calls for foundational literacy
and numeracy by Grade 3, for experiential and
joyful learning, and for assessment that supports
growth rather than rote memory. Through CBLA,
we are already seeing those goals come alive
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in our classrooms. The NIPUN
Bharat Mission, with its focus on
| foundational skills, finds its roots
here too—and we in Kendriya
! Vidyalayas are proud to be part of
that mission.

Looking Ahead
Technology is also beginning to play

its part. Interactive apps help children
learn letters and numbers at their
own pace. Audio-visual tools make
stories and concepts come alive for
different types of learners. Portfolios
and assessment data are easier to
maintain and share with parents.
These tools add a new dimension
to CBLA without taking away the
warmth of human interaction.

For me, as a primary teacher,
competency-based learning has
redefined what it means to teach. It
is no longer about finishing chapters
or preparing for exams. It is about
helping children think, express,
create, and grow. When students
understand why they are learning
and how it connects to their lives,
education transforms from a race
into a journey—a journey of joy,
discovery, and confidence.

| And in every little step of that
journecy—whether a child reads a
sentence for the first time, measures
a pencil, or shares a story with a
smile—I see the future of education
taking shape, one competency at a
time.

P. Lokarchana
PRT
PM SHRI KV Kadapa

Scan this QR Code for the audio story. 50



Purposive Pedagogical Practices - V

(HISTD- oIl AAD {91811 i1 FTc=I-3Mment e forsim)

(Socio-emotional Learning and Value-based Education)

2

S M|
B
‘“

Education is about transforming lives and shaping pupils into worthy future citizens of the nation. In today's
digital age, children are increasingly becoming mechanical and robotic, with declining moral values and a
diminishing social and emotional quotient. Hence, there is no denying that socio-emotional learning and

value-based education are the need of the hour. It is the foremost responsibility of teachers to identify
and integrate opportunities within their classroom interactions and content delivery that nurture empathy,
compassion, and integrity. By refining the finer sensibilities of new-age learners, educators can help them
grow into emotionally balanced, morally upright, and socially responsible human beings.
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Socio-Emotional Learning & Value-Based
Education

A Small Effort That Touched Young Hearts
Teaching young children has always been close to my
heart — not just lessons from books, but the values
they can carry for a lifetime.

Some time back, I got an idea. A Bal Mela in school
— not just for fun, but to teach children something
more meaningful. With the support of our Principal,
Rajendran Sir, who encouraged me from the outset, |
decided to proceed. His kind words and belief in me
gave me the confidence I needed. Our Headmistress,
Smita Ma’am, gave her full support on the ground,
whether it was helping organise materials or
motivating the children. She was there throughout,
like a firm hand on my shoulder.

We included the activity under the Scouts and Guides
category. I explained to the students: “You will create
your own stalls. You will plan what to sell. You will
decorate, advertise, and interact.” The response? Pure
excitement. They began generating ideas on their own,
including handmade craft items, snacks, bookmarks,
games, and small gifts. They made posters. Discussed
prices. Talked about customers.

I stood there watching and smiling. They were
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thinking, collaborating, learning — without even
knowing they were learning. They were solving
problems, managing tasks, and making decisions. For
me, that was the beginning of something special.

Before the Mela, I had one more thing to tell them.
Whatever amount we earn, we will donate it to an
orphanage. Their eyes widened. Not with confusion,
but joy. I could see it in their faces — they felt proud
that their little effort would help someone else.

The day of the Bal Mela was full of colour, laughter,
and energy. Children calling out to teachers and
visitors. “Please come to our stall!” “Ma’am, we have
a game!” Some ran around, some explained things
with such confidence. For a moment, they weren’t
students — they were responsible, independent little
souls.

After the event, we all visited the orphanage, where
we donated. That visit — it changed something in
all of us. The children who always laughed loudly
became quiet. The ones who ran carefree now sat still,
thinking. They shared sweets, talked to the children,
and played with them. But their expressions said more
than words ever could. One boy came to me quietly
and said, “Ma’am, don’t they have parents like us?” I
nodded slowly. He just looked away, eyes filled with
thoughts he couldn’t express.

And then came the most unexpected thing. One
student — often naughty, always disturbing his
classmates — started behaving differently. He became
polite. More careful with his words. More thoughtful.
His parents noticed and called me. “We don’t know
what happened, Ma’am, but he’s changed.” It wasn’t
just him. Many parents called me after that. Some said
their kids packed old toys to give away. Some started
asking questions about helping others. One mother
said, “Ma’am, now my son says he wants to open a
home for poor children when he grows up.” I was
speechless.

This wasn’t just about a school event anymore. It
had touched something deeper. I realised — values
like kindness, empathy, and gratitude are best taught




when children experience them. You can’t force it with
rules or chapters. But when they see the world and feel
the emotions of others, something shifts inside. I’'m so
grateful to Rajendran Sir, who gave me the space to
take this step. His quiet support meant a lot. And Smita
Ma’am — her practical help, her presence during every
small and big task — that’s what made this possible.
She was not just a guide, but a partner in this whole
journey.
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Today, when I look back, I don’t just see a successful
event; I know a moment that stayed in children’s hearts.
Maybe even changed their path a little. And that, to me,
is the real meaning of education. I will continue doing
such things. Not grand things. But small steps that
bring light into their minds and hearts. Because if one
little boy learns to be more compassionate, if one little
girl decides to share instead of keep, then everything
is worth it.

Hina Kausar
PRT
PM SHRI KV Payyanur
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Seeds of Change: How Student Leadership
Nurtures a Compassionate School Culture

LEAD

ADAPT

LEARN EVOLVE DELIVER

In the bustling educational landscape of India, where
young minds are shaped and futures are forged, the
impact of leadership often transcends the traditional
roles of headmasters and prefects. Authentic
leadership, the kind that profoundly transforms a
school’s social culture, often blossoms unexpectedly
from the very students who are learning and growing.
The recent events within our school, while challenging,
serve as powerful testaments to this truth, showcasing
how deeply ingrained values, nurtured by dedicated
educators like myself, can empower students to
become agents of positive change.

I’ve always believed that my role as a teacher,
especially as a TGT English in Kendriya Vidyalaya
Sangathan, extends far beyond textbooks and
grammar. It’s about shaping hearts and minds. The
wide spectrum of students from diverse social strata
here makes the job incredibly alluring, offering me
the chance to be a teacher to all. I share here moments
of challenge where my students rose to the occasion,
showing incredible initiative and proactive spirit.

The air in the staff room grew heavy with concern
when some unknown people created and circulated
morphed pictures of a teacher. It was a vile and
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unsettling act. But amidst the shock, something truly
remarkable unfolded. It was Priyansh, a bright and
usually reserved Class XI boy, who quietly took the
lead. He didn’t just express sympathy; he galvanised
his classmates. I watched, deeply moved, as my
students —the very ones I had taught for years —
united in solidarity. They spoke out with conviction,
protesting peacefully and demanding accountability.
Their collective voice, strong and unwavering, echoed
the very values of respect, empathy, and justice
that we had tirelessly discussed in class. This wasn’t
just an act of loyalty to a teacher; it was a powerful
display of applied learning. Priyansh, along with his
peers, demonstrated that the lessons of compassion
and standing up for what is right had taken deep
root. Their spontaneous leadership not only provided
crucial support to me, their teacher, but also sent a
clear message about the kind of ethical environment
they expected within their school community.

Leadership in fostering a humane culture isn’t always
about making grand gestures or confronting injustice.
Sometimes, it manifests in the quiet wisdom of a
child who sees the world through a unique lens. I
recall a particularly memorable brainstorming session
in my 10th-grade English class. We were discussing
the qualities of a true friend. Hands shot up with
typical answers: “smart,” “funny,” “athletic.” Then,
a quiet voice emerged from the back of the room. It
was Anushyut, a bright autistic child in my class,
whose mind often works in wonderfully unexpected
ways. When it was his turn, he said, “Someone with
humanity.”

A hush fell over the room. In a space often geared
towards intellect and outward attributes, his simple
yet profound statement resonated deeply. It served as
a potent reminder that genuine connection transcends
superficial traits and lies in the realm of empathy,
understanding, and shared human experience.
Anushyut, through his innocent yet apt articulation,
became an unexpected leader in that moment, shifting
the perspective of his classmates and encouraging
them to consider the emotional and ethical dimensions




of their relationships. His words acted as a catalyst,
urging everyone to treat the concept of friendship
—and by extension, all human interactions —with

a more profound sense of

Sexgyu Yfeyes fafemr - v

When such instances of student-led compassion and
courage are recognised, appreciated, and nurtured
within the school environment, they become invaluable

seeds for the future.

seriousness and compassion.
He truly showed them
what it meant to lead with
awareness.

\QII(E

Furthermore, the spirit of
selfless leadership often
emerges in the everyday
struggles and acts of kindness ¥
among students. I recall a .,-I
young boy, let’s call him |
Rohan, who was grappling ¥/}
with some difficult family £

issues. He loved cricket more =
than anything, but buying a
new kit seemed impossible.
He tried to communicate | §
his predicament to me a |

few times, but perhaps I
didn’t fully grasp the depth |
of his struggle, leaving him '
disheartened.

It was in this moment of quiet vulnerability that
Shantanu, one of Rohan’s close friends and a class
monitor, stepped in. Shantanu, understanding the
significance of Rohan’s passion for cricket, made an
extraordinary act of empathy and support. Unknown to
Rohan, Shantanu meticulously saved his tiffin money
for an entire month, foregoing treats and snacks, to help
him acquire the necessary cricket kit. This quiet act of
generosity was a powerful testament to the leadership
that resides in caring for another’s well-being. It
exemplified a deeper understanding of friendship and a
willingness to prioritise the needs of a loved one. This
kind of leadership, rooted in empathy and a genuine
desire to uplift others, showcases the transformative
power of young minds that think beyond themselves.
Shantanu’s actions, unseen by many but deeply felt by
Rohan, embodied the very essence of transformation
through personal sacrifice.
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Priyansh, Anushyut, and
Shantanu — they, along with
so many other students,
have already demonstrated
| a remarkable capacity for
empathy, ethical action,
4 and a commitment to
the well-being of others.
These are the very leaders
our society desperately
A needs. By validating their
§ actions and highlighting
the positive impact they
have, we, as educators, can
¢ foster a culture where such
j * leadership thrives. This,
q . : | in turn, contributes to the
) i 4 | creation of responsible and
' compassionate individuals
l who will go on to transform
society, carrying forward
' 7 the lessons of humanity and
justice they learned within

the nurturing walls of their school.

In conclusion, the examples witnessed in our school
underscore the vital role of students in shaping and
transforming social culture. Their spontaneous acts
of solidarity, insightful perspectives, and selfless
generosity demonstrate that leadership is not confined
to titles or positions. It resides in the values instilled,
the empathy cultivated, and the courage to act on what
is right. By recognising and celebrating these instances
of student leadership, we can actively contribute to
the development of future leaders who will prioritise
humanity, ethics, and the collective good, ultimately
leading to a more compassionate and just society. The
seeds of change are being sown in our classrooms,
and it is our collective responsibility to nurture their
growth.

Ramita Ganguly
TGT English
PM SHRI No. 2 Ishapore
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(Work-Life Balance: A Teacher’s Perspective)

The demanding nature of a teacher’s job — classroom teaching, mentoring pupils, organizing
school events, and furnishing data on an almost daily basis — makes their work truly challenging.
Any undue stress that teachers carry from work is bound to affect their personal lives as well.
Hence, striking a perfect balance between professional responsibilities and personal life is
essential for a healthy and successful life. Engaging in hobbies, practicing yoga or meditation,
spending time honing one's skills, reading, or listening to music can help ease stress and make life
more purposeful. The better the work-life balance, the happier and more effective the teacher will
be — both personally and professionally.
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Balancing Chalk and Life: A Teacher’s
Journey Towards Harmony

Work-life balance is often described as the art of

maintaining equilibrium  between professional
responsibilities and personal well-being. For teachers,
however, this balance is far more complex than it may
appear from the outside. The school bell may signal
the end of the day for students. Still, for teachers,
it often marks the beginning of another round of
work—Ilesson planning sprawled across the dining
table, notebooks waiting to be graded, or training
sessions scheduled on weekends. Add to this a fair
share of cultural events, club activities, and endless
paperwork, and it is easy to see why teachers often
struggle to carve out time for themselves.

Teaching, at its heart, is a gratifying profession—one
that thrives on patience, commitment, and passion.
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Yet beneath its noble surface lies
a challenging reality. Extended
work hours often mean evenings
sacrificed to finish lesson plans or
assess assignments. Many teachers
spend weekends preparing students
for debates, plays, or competitions,
leaving little room for rest or family
time. The profession also demands
an emotional investment that few
other jobs require. A teacher is not
only expected to instruct but also to
| nurture, counsel, and care. Helping
struggling  learners, = managing
disruptive classrooms, and worrying
about a child facing bullying or
family difficulties can be emotionally exhausting. It
is no wonder that fatigue and burnout are familiar
companions in the teaching journey.

And the challenges do not stop there. Administrative
responsibilities such as filling endless reports or
chasing deadlines for evaluations often eat into
precious teaching time. In many schools, limited
resources force teachers to go the extra mile,
improvising with what is available. Professional
development, while essential, can also add to the
pressure when training sessions are scheduled outside
of regular working hours or when new teaching tools
must be mastered without proper support. On top of
it all, societal expectations loom large. Teachers are
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expected to be role models, mentors, and motivators—
always available, consistently exemplary. The weight
of such expectations can blur the boundaries between
professional duty and personal life.

Yet, amid these challenges, teachers have found ways to
reclaim balance. Some learn to set clear boundaries—
designating certain hours of the evening as strictly
“family time,” or carving out a small workspace at
home to keep professional tasks from spilling into
personal spaces. Others adopt time management
strategies, batching tasks like grading in one go or using
digital tools to simplify routine work. Many rediscover
the joy of hobbies, a morning walk, or a quiet hour of
reading, reminding themselves that caring for their
own well-being is just as

_—_;\g\\ 'zéﬂ'm

Perhaps the most meaningful change occurs when
schools cultivate a culture of empathy—where
workloads are distributed fairly, personal boundaries
are respected, and teachers are encouraged to disconnect
after hours. Such institutional support not only protects
teachers from burnout but also enables them to continue
teaching with enthusiasm and creativity. After all, a
content and balanced teacher is more likely to inspire
students and foster a healthier classroom environment.

Work-life balance, then, is not simply about finding
extra hours in the day—it is about reimagining the
teaching profession as one that honours both dedication
and rest. It requires a blend of personal discipline and
systemic reform, a willingness to care for oneself

important as caring for
their students.

Support systems also play .
a vital role. A teacher | —
who collaborates with |

colleagues, shares lesson
resources, or leans on |G
friends and family for \s
encouragement finds
the journey less lonely.
Professional  networks,
too, offer comfort and

guidance, creating a
sense of community
where challenges and

solutions are exchanged

freely. Still, personal strategies alone cannot shoulder
the entire burden. Institutions must step up to share
the responsibility. Reducing unnecessary paperwork,
scheduling training during school hours, and providing
access to mental health programs can make a significant
difference. Flexible work arrangements, from hybrid
teaching models to remote grading, are no longer
luxuries but necessities in today’s fast-paced world.
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while continuing to care for others. When teachers
are supported in achieving this harmony, the rewards
ripple outward: healthier educators, happier families,
and, ultimately, students who learn in an environment
filled with energy and joy.

In the end, balancing chalk and life is not an indulgence;
it is a necessity—for teachers, for schools, and for the
future of education itself.

Dr.T. A. V. Sharma
Principal

PM SHRI KV NPA
Shivarampally, Hyderabad
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Balancing Creativity and Curriculum
in the Classroom

“Creativity requires the courage to let go of certainties.
— There is nothing in a caterpillar that tells you it’s
going to be a butterfly.”

As a teacher, I often find myself standing at the
crossroads of two equally important paths—
Creativity and Curriculum. One represents freedom,
imagination, and expression. The other stands for
structure, targets, and academic goals. The challenge
lies in walking both paths together, in harmony.

The curriculum we follow is well-structured and
thoughtfully designed, especially with recent
reforms like the NEP 2020 that emphasise holistic
development. Yet, there are times when the pressure
of completing the syllabus, preparing students for
exams, and meeting deadlines leaves very little room
for flexibility. In such situations, creativity can start to
feel like a luxury we cannot afford.

But I’ve learned that creativity is not about replacing
the curriculum—it’s about enriching it.

For example, while teaching a lesson in English or
EVS, I often encourage students to enact a part of the
story, draw a scene from the chapter, or write a few
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lines from a character’s point of view.
These small additions bring a burst of
energy into the classroom. Students
get more involved, and even the shy
ones open up.

Creativity doesn’t always mean
elaborate activities. Sometimes, it’s
just about asking the right question,
| allowing students to think beyond
the textbook. It’s about giving space
K for imagination, opinions, and even
mistakes. I’ve seen students surprise
| me with perspectives I hadn’t even
| considered—just because 1 gave
'{ them that little extra space to think
freely.

Technology has also become a helpful
ally. Using audio-visual tools, interactive quizzes, and
online storytelling platforms adds a fresh flavour to
regular lessons. These tools don’t take away from
the curriculum—they make it more relatable and
memorable.

That said, balancing the two requires planning.
I strive to blend creative tasks with curriculum-
based outcomes, ensuring that neither feels like a
compromise. If I’'m preparing students for a grammar
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lesson, I might ask them to write a short poem using
the new concepts. If it’s a science chapter, we might
turn an idea into a simple class experiment or model-
making task.

What I’ve noticed is that when students engage
creatively with content, retention improves, and
interest grows. They look forward to learning—not just
to scoring marks, but to experiencing something new.

As teachers, we often worry: “Will I be able to complete
the syllabus if I try too many new ideas?” I’ve had

N2
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those thoughts too. But with time, I’ve realised that a
few minutes of creativity can do wonders, even within
the time constraints.

In conclusion, the curriculum provides direction,
but creativity enriches our teaching life. In Kendriya
Vidyalaya, where we are encouraged to be both
structured and student-friendly, I believe striking this
balance is not only possible but necessary. After all,
education is not just about covering chapters—it’s
about uncovering the potential in each child.

[=]
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