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" Al children are born wired to leam, All are capable and competent to learm

for which s =timulating environment s to be provided ot the right time.
Evidence suggasts that the nghtstmt cantinues to be right for the lifelong

leaming. While this holds true for all children, it is more sa for children with

disabllities who may remain unidentified due to the hiddes nature of some
of the disabilities. Late identification and intervention cause Glabal
Developmentsl Delays which eccurs when a child does not achieve age

appropriate developmental milestones. Apart from ehildrsn with

dizabilities, there are ather childran in the communities whose families are
impervious to this informatien as a result of which some children may
experiencea delsyed head start

The Department of Empowarment of Persons with Disabilities (Divyangjan),

[DEPWD) Undier Mitiistry of Seclal Justice and Empowsrment (M5 JLE] Govt.
“of indla, has therefore established Cross Disability Early Intervention
Centers (CDEICS) across the country, Asimitar exarcise has been undertaker
by Ministry of Haalth and Family Welfare which s established District Early
Intervention Cantres (DEICS) for referral support, management and follow-
‘up alang with facilitating schoal readiness for Inclusive education through
Ministty of Education's Departmentof School Education and Litsracy.

AYINISHD(B) Mumbal under the BEPWB(DY, has partnered with Pratham- 3

well acclaimed global NGO and conceptuslized 'PEHAL & curricular

framework that cohesively addresses the dﬂeﬂpmt&ﬂy appropriats
practices (DAP) for Infants and toddlers from birth to 3 years and "NIPUN
inclusive' for3-8yearsoldchildran,

Unique characteristics of the curricular framework include:

~ Dutcomeof aresearch projectincorperating learnings from Panch Kasha
ond global lsarning standards.

Fulfils the recammendafions of the recent National and International
Trameworks and Acts including SDGs pertaining to education and equity
far chilldren with disabilities.

Potantial for criass sectbral linkages such as Health, Educotion, Gendsr
and Soclal Justica.

Diagnostic and Developmental formats and guidelines for activity based
learning, fostering foundational literacy and numeracy.

Family centred praciices promating participatory learning and play.
Transition planning from early intervention to school readiness for
inclusiveaducation.

Actiuties based on the principles of Universal Designfor Learning (UDL).




india's vibrant and developmentally progressive Acts and policies have paved the way for
fm:ilhntmg inclusive education. The Right to Education (RTE) (2009) ernphasizes access to
inclusive schools in the nelghbarhoad for children with disahilities. The Rights of Person with
Disability (RPWD) (2018) Act, upholds the principles of noredisérimination, rero rejection and
rezsonable accommodations. While these had alrsady set the stage for inglusion, the recently
launched Natlonal Educationt Policy [NEP) (2020) is 3 step forward towards achisving the
Sustainable Development Goa! (SPG) ne 4 1.2 1o “ensure inclusive and equitable quality
education and promote lifelong tearhing opportunities for all” by 2030, Rooted deaply in Indian
traditions, values and constitutional provisions, the polley recormmendativns are based on
caritemporary evidences with a sclentific approach to leaming. A paradigm shift is seen in the
NEP (2020} from the 'content’ to the ‘process of learning, It suggests using experlential, inquiry-
driven, leatner-centred, flexible, and enjoyable pedagogy incorporating art, craft and games in
addition to the core subjects. The policy proposss revision and revamping of all aspects of the
i Eduutlunalgsh'umu!,udthammlhulsnnhund!uunmMuﬂeﬁmihgln?nmgﬂﬂldﬂh.lt
especially draws attention far facilitating leamning of ‘every student’ including the socio
econoriically disadvantaged groups [SEDGS) that ineludes children with disabilities, Towards
achisving this, the palicy suggests creating a welcoming, caring, safe, and stimulating inclusive
environment of learhing 2t all Levels of éducation,
NEP (2020) fs in consenance with the provisions of the REWD Act [2015] supporting, promoting
and facllitating Inclusive education, hence efforts for equitable inclusive early childhood
initiativesis an essential goal to be achizved by 2030 in the Indian contest.
E.esidas ﬂ:e.m::ts andthz F'IIUI‘.]RS, lhe mtznﬂndlan szﬁptm’rik&ﬂ':e Pamh I';ushatlrmry also

thubanshrawtmlmmu aumdﬂﬂupmmt

mﬂmwﬂ%ﬂhwﬂuw
FUPoTiEr 19  oversl weilness,

Thethhes vale=and eanueiis o for
mmm%%wum*énﬁm;




hildrenarsiom with e ncralbie caposity amd potantio o earn,
More than half a century research substantiates the importance of

early stimulation for optimizing development and lsarning. Eorly
ccare and intsrvention creates o robust foundotion ihrmm_a;__

It |s essential that the childs' experlences during the initial years are
stimulating, 2xeciting, mativating and full of opportunities as it makes the
wlhole Iot of difference to the head, heart and <oul of the child. The
neurascientists opine that during the first 3years of a child more than one
millior neural cornections are fsrmed sach second - 3 pace whicl néver
gats repeatad agsin in the life of an individual Thus early childhood perind
offers a critical window of opportunity to shiape the trajectory of a child’s
holistic development.

Thee guality of sacly childhood experiences makes a critlcal difference to the
devslopmental milestones, Child developmentaxperts ars indicative that if

the pre, neo and poétnatal condltions have been lucid, then most children

would progress throrugh predimhle developmental phases. If babies’ and
Infants' bodily and sensory funchions are optimal, then mast children would
typically master age appropriate domain of motar, communication and
languags, cognitive, soco-emotional and literacy skills, Thus before
entering pre-schoal, most children Would beindependent and readytoteam
the scholastic subjects. Howsver, if a disease, trauma, 2buse, neglect or a
disability such asVisual Impairment, Hearing Impairinent, Autism, Cerabral
Palsy, Intellectual and other developmental disabilities oceurs during Lhe
critical perieds of birthote 3, then [tcould impede aoquisition of vitat skill for
developrnent. Thess aften cause Global Developmental Delays in young

childran which need absolutely urgant sttention and save the ¢hild from
disabllhg_and han ﬂkaﬂpmlgmndlﬂﬂitspunmneﬁtlﬂ

Early intervention can change a childs developmentzl path, Evidences
suggest that it improves not just the child outcemes, butisequally beneficial
tathe families and communities. ltreduces the cost of theraples and special
adunahnnai senvices as the child with disability reach the scheol age. Farly
intervention cartainly helps to reduce the learning gap’ betwesn children
with and without disabilitizs before the problem become minre sevars and
entrenched. it is said 1o build stronger foundations for leaming and also
reduces emoticnal strecs, of children and parents =used due to labeling
and sehoolperformance.

Fafrmrrn iy am ftime Soinl of Vel B
it

A child iz like o zead! Simitan o o the
roots, stems, bronchos, Mowers and
frults are embeded In the seed, the
chrild aiss has everything to grow ol
leam, It just needs core end nurturing
fobloizoin)

Hnllnmnmdﬂlr rieters to & child oo s st e \hrmmﬂmmﬂu]h expectedl of bl ar ke, cemparit| 1 mmdwmlp_ Blobia| Develdprmental duli menm syneng mlrdhnsnmm delmgain,

o friireof thase alean ol develofmanT.

Refarantm hitps ) v somhea 6 mom| candinal gmmman deveinpmental Hmmﬂmﬁm-ﬂﬂl deiny



The UNCRPD (2006}, to which Indla is a signatory, purports including all

disability categories In a unified way. The RPWD Act (2016) and NEP (2020)

thatendorses equity and inclusion, also refer disabilitiss In an amalgamated
way, The rationale is that conditions associated with varying disabllities are
‘often avertapping and have to be addressed holistically, It does not entail
denying Individualized or intensive instructions which may ke required for
sariie children with disabilitiss, but it siggests creating a fledble choice
based commat! curricular framework beneficial for ‘all” young children. A
cross disabliity curriculum fulfills this requicement as [ts universal. The
curriculum based on the principles of Universal Gesign for Learing (UDL) 15
for every student. UDI_. iz elastic and caters to diversa students to karm and
thriveand hence the- idea hos sparked a revolution especially for facllitating
inclusive education. |

The prasent curricitar framework addresses cross disability (nan Inclusive

perspective. It justifies 'a right start for the right way forward" Such a

“curticular approach is validated by one of tha pillars of earriing of the 215t

‘century by the Delor commission Le. 'learning to live and learn together'

signifying and justifying an inclusive beginning.

Towardsaccomplishment of this goal, the two stakeholders viz AVINISHD{D)
snd Pratham as public-private partners have developed this handbock, The
aim has been to facilitate Incdlusive practicas from the foundational stage of
childran. A two stap process has been envisaged; The first stop Le, PEHAL |5
the integration of cross disabilities early interventional curricular
reguiraments from birth to 3 years. The second step is to devalop NIPUN
Inclusiva which alignswit UnL,




Way Forward
lmplunmtaﬁon of curicular
Tramework In CDEICs, DEICs snd
governmentatand nen-
goveriental aarly Intervention

Finalisation of fandbook  centre=, ETCE programs, Home

2. PEHAL baset trmning programs and
H culsr framenori Preschopl readiness programs:
ﬂﬂ mmfarsrlyldceﬁﬁmﬂ
7 * Focus group decupaion . Eﬁ:;mm
= s =
STEP ﬁ-ﬂh,m:m' PR L dnddvatsed Fafy
' Service Flan
-y . mmmiﬂm =Sl
L..ﬁﬂmml!ﬂ ilﬂhﬁﬂhlﬂ'ﬂ'mtﬂ = TransmonPlan

* Vaiidation of domains and mﬂkuwﬂmﬂ ik aﬂmmmm
Dmhfﬂiymﬁr dhblflhr m . uh‘nmhs
sufficienty and = Family outeome measures | ”&’Fmﬂ“""’f'm““
camprelensiveness Statepit lrectiifiz aid ,N-letrwm

= Comsultative mestings with Pl CRBEsE * Strategic Directions
advisors, disability experts i : i WME

* Review of s jh. HIPUN Inclusive

- Frﬁhﬁnr’rﬁlrpmﬁnm 2. Drafting of content 1 wnw
2 Consultative meetings = Curricylar famewetk il mwlmmruuim
3. Reviewr of literature for = Guidelines for activities Activities
- domain and domain = Famlly outoms meatures ¢ Pilot Testing with

elements * HIPUN Inclusive stakefiolders




Oklahoma

South
Dakota

.y

Australia Columbia NCERT

NIPUN
Bharat

Mest of the National and International Early childhood curricilums have been based on the Developmental Domains and Domain elemunts. For getting Insights
intothest Child devalopment and psychologicnl theodes ol leaming drere studied. The vaptarizshile. constellathon of 7 utars depicts these.




Theoretical framework for Domain and Domain Elements
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Introspection Areas

1. Limited avaitability of quality
early childhood intervention
and preparatory programs

ja-l,mmMuwhg,qum_
and universal access to ‘All"

children including children
with disabilities in all

ad Lovidi
and initiatives

3. Inelusion and sustaining of
children with disabilitiesin
primary schools challenging
due to low attainment of
foundational literacy and numeracy

Ensure "All' students entering Grade 1
are equipped with appropriate and
adequate skills to enter an Inclusive school.

School cultures are inclusive and ready- in space; _

resources, training and processes -to recelve:
'ALL children

Build inclusive-community through inclusive
early childhoed programmes and initiatives

AHI.IHFI’IﬂHE
1. All children are s P
wired to learn =
2. ent gaps will be 1. Developing
reduced wlﬂl-qd‘:ww curricular framework
ention and ECCE for birth-3yrs based
on developmentally
Lo, appropriate practices
3. Families are uﬂmﬂt & F"ﬂ?&" :?m
tesources for supporting
'Iﬂmlng - i 'i
PEHAL IdEA
(inclusive  (Family
e it outcome

framework measures)
for Birth-3 yrs)

domain ulenm'nts to
the existing NIPUN

curricular framework
for strengthening

foundational literacy

and numeracy

NIPUN Inclusive
curricultar
framework for 3-6 Yrs
with UDL perspective
and activities)

- Equitable access to quality - Reduction in learning gaps
inclusive education and achisvements for
for all learners focusing on children with disabilities
needs and speed of learning - Mtainment of age-appropriate

- Involvement and engagement
of famities in learming process
of the children with disabilities

foundational numeracy and
literacy for oll learners



@ Allchildren' are born wired to learn, The Indian scriptures associate a child to a seed. Just as the seed has the roots, stems, leaves,
branches, and the potential to bear flowers and frults, every child has the potential to bleom,

o Disability is 3 human diversity. The sarlier it is identified and intervened; better are the outcomes.,
@ Children should be respected for differing needs and speeds.

o inclusive curricular framework accommaodates individual differences.

L ] The domains of development are universal for "all' children,

e Milestones and skills helps to ascertain the supports children may require.

©  Reasonable accommodations help to achieve learning outcomes in children.

@  Playisan essential component of curriculum.

©  21stcentury leameré need skills of Communieation, Collaboration, Critieal thinking, Creativity, Culture and Citizenship,
Activity based Liming helps to detslop thase. - |

@  Families provide valuable resources. Involved and engaged families are empowered to advocate for their children.

L Proactive stakeholdeis contributes to the development of children.










hyﬁulm_ ent and ﬂm,sactn motional learning,
_ pproaches to Learning, Communication, anguage and Literacy

TheWHAT and the HOW that children develap and tearn between birth and the
time they take their PEHAL Le. the first steps to enter the preschools is just
phenomenal] Therefore the first three years In a chilld's life are said to be
miraculous. Thisis the timewien many windows of opportunities for physical,

socio-emational, language and cognithre development open farthem, ifzrels - £
taken during this time, lsarning and develépment happens optimally. Hence, 5 F
the pariod ofearly childhood is s3id to be the most gblden period, Neuroszignce B

has proved that this time ls most malkeable. So opportunities and stimulation if t o)
provided male the neurons connectivity stronger and powerful. The period y ,
with such & great potential on ane-hand |5 also the mest vulnerable. Newlact, Smallest steps for dlfm' in the right direction,

abuse or deloys it not addressed during this time will create o profound impact

or the children's sbility to grow, learn and thelve, Therefore the Inktial vears is ends up lle:ﬂ_y the biggest step.
sald toleavelts foot printsfor lifelong!

1 .
TheNead forEarly Foundations of Learning I:z i

The NEP (3020) unfurled in indiz has vital abservations about the foundstional =
years. It highlights that over 85% of a child's cumulative brain development t'q
Happehs from birth to & years of age. The policy Is indicative that appropriate

care ang stimulation of the brain In the early years is critical In order to ensure

healthy brain developmentand growth.

Based an the natlonaland global policy recommendations of building 'Inclusive
societigs through inclusive early chlldhood education’, the PEHAL birth 103
curriculum has bzen developed 1o awpdnd opportunitizs of developing and
learning for ‘Al children,



Guidelines
for Activitie

TheSectionA

The Curtleular Framework is grounded ina comprehensive body of research regarding what young children should know and be
able to do during the formative years, The aim s not to compare children, but to be aware of whal is typicslly expected ata
particular age The formats describe how children progress across key Dorains of learning and development and specify
leaming outcomesin theform of milestones. Thiswill help early identificatlon of delays and disabllities and catch them young.

TheSectionB

The purpase of this saction is to assist parents and professionals to create and impart stimulating and feundational leaming
expariences for all youngchildren and prepare them for the next stage-of preparatory school and be ‘school ready’. Tha section
has providad details about play azan approach toleaming. It hasdomain wise guldelinesforactivities and additionally scaffolds
forchilldrenwith disabilities which will help them to beinciuded tmmamwung age.

TheSection €

This section is for family empowsrment through engaged participation. Acomplate module for developing and mesasuring
family cutcame measiies is provided. The section also provides an IFSP plan for fostering accountability of parent professional
partriarships toachlevechild outcoimes,



2.7 P

Domain means the area of

development or activity
that is observed in the child

components that make up
the domain.

Demain Element | Awareness and familiarity
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The PEHAL document isa resourcefor bath professionals and parents.
Professipnalt cap uga the documant to absarvs the child in different settings
and notz2 any delays in the milestones correspanding 1o the child's
chranological age. They are suggested to discuzs about the child's
development with the parents using this document as refererice and make

Milestones are the
important event or
that should

be achieved in the
age range

inferences, The key areas and expectations of developmental milestones will

help the professionalsio;
= Assessiheohild'scurrant ievel of perfarmancs

* Estimatedelaysorredilags, ifany

» Planappropriate activities o achleve, corresponding milestories



How to use PEHAL document

» Refer to section on Forrnals of Milestones. THese gre provided saparately for five dortains viz. Approaches to learning, Socib-emotional (Earning,
Communication, Languageand Literacy, Physical development and health, Cognitive developmaent.

«  Eachofthe domainsiffurther has its constituent fourts five domain elements.

» TheMilestones areelaborated acrogs domain elementsizspacified as per age range (maonth wige).

v Aspertheageofthe child, appropriate milestones maybe ascertained.

v UsePerformanceindicatorHating Sheetto mark the cument level of performanceof the milestones.

«  [Ftherels aslipht developmentsl delay then, refer to the section B Le. Guldelines for Activities and undurtake the activities correspanding to the age range.

»  thedstay persists or ared [lag is sensod thechild maybe referred to the specialist for identilication of the cause of the déiay/disability.

»  Underiske continuous evaluation of milestones. - RefertotheldEAmodel of the Family Duteome Measures,

Plan an Ihdividual Famlly S=fvice Plan (IFSP) with families and
reviewit perindically,
Provide Scaffolds” as per the disability requirerients.

Whila undsrtaking the activities tefer to the adaptations

provided foreach domain element.
Whsn the child Is nearing 2 yrs, make a Transition Plan 2 imanths
prior.

It lias three goals and the specified strategic directlons. Thiz
Iindicaters, provide infermation fram which parents®
empowermant level can be ascertained.

A list of content toplcs and corresponding activities have been
provided for each af the threegoals.

The content can be dellvered via lectures or handouts. Prior to
conductingthe lecture session carry out theactivities, tosetthe

Impartance of the content.

Measurethe'outcomes with the help of Parents checklist st ths
H}dﬂfﬂmmdemi:mﬁﬁnmi



Section A
The Curricular Framework is grounded in a comprehensive body of research regarding
what young children should know and be able to do during the formative years. The
aim is not to compare children, but to be aware of what is typically expected at a
particular age. The formats describe how children progress across key Domains of
learning and development and specify learning outcomes in the form of milestones.

This will help early identification of delays and disabilities and catch them young.
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Curricular Framework of PEHAL (Birth to 3yrs)

When windows of opportunity appear, they should be kept wide open for supporting learning of each child

Supporting learning for all children means understanding how we genaratly
expect a child to develop and change. Unlversally developrment follows an
expected predictable pattern. Mence, for families and professiohals It is
beneficial to pay caraful attention to whether and how the child is progressing.
Suchi checks would help to asczrialn ITthe child's developmental milestones are
unfolding as it is typically 2xpected or whether samething s Interfering with the
child's development. Additionally it can describe how development generally
otcurs - which skills precaads and wheb.

The PEHAL Curricular Formats have beer designed keeplng the above rationale
inview. 1t consists of hve developmental demains as belaw:

1) Approacheslolearning

2) Sacid-smblional leaming

31 E-::mﬁnunlcaﬁun,Lar'Lg_uage;.md Litzracy
4! Physicaldevelopment and health

5] Cognitivedevelopment

Eachof the domalnsis further detailed into constituent domain slements which
has listed milestones. All domalng are equally important and are interlinked. So
there are overlaps between the domain elements. This is so because childran's
development and leaming is Integrated, interdepandent and intarrelated. The
progress that a child malkes In one domaln is related to and dependant an the
progress in other domains. Forexample, asa child is exploring, theanvironmeant

which ts under the domain Approaches to learning, the child is also moving or
reaching which is a Physical domain. So Approaches to leaming is closely
dssoclated tothe Physical daimain,

The PEHAL Currdcular framework has each domaln, its constituent damain
clements and milestones presented an 3 continuum showing the expectations
in the form of compelencies for children's leaming and development at
particular age tevels These age leval are éipectad to help the familizs and th
professionals know what is the cuprent level of functioning of the child i.2. the
performance indicators and what are the expected levels ie. the threshold
compatencies which gererslly are achieved by majerity of children in that age
group. It has to be kept in mind that they are not meant 1o e requirements for
what childrenshould knowand be sbieto do st the and of each age renga. Thisis
hecavsa, children are diverse and unigue and develop at different spesds. It is
assumed that most children will reach many of these, but not necsssarily all
deyelopmaental milestanes Le. Indicators thatare listad fortheir age range. Soma
will exceed these for their age group while aothers may not exhibit at their
particular age range. Children may alse demonstrate certaln millestonas
advanced for thewr age ranga in ane particular domain white may not show the
same way for other domains. For instance, some children may talk early, but
walk [alzandvice avarsa



d with th  follo wing objectives :
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To provide understanding of developmentally appropriate expectations for children Birth to 3 years old.

-2 common framework of typical deve

rovid mental milestones which can help families and professionals
understand delays arising out of disabilities, If any.

To reduce the gap of early ldentification so that gapsin achievements can be reduced when children enter schools.

To create an awareness and promote healthy growth and develapment far all children.
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The Approaches to Learning Domain

Learning never tires the mind and it Is o treasure thot con never be token awnoy

The Approaches to learning domain focuses on the how of learning. It
forms the foundational domain of learning and is an umbrella term
Iwﬂﬁnglnwﬂnuit.hthwlw!l,nq;rﬂﬂh_lﬂ&iﬁlléﬂ?gulﬂﬁrrﬂﬂﬂ:.

All children, regardlecs of innate abllities are able to leam, Approaches to
learning captures the very essence of children: thelr inclinations, their
dispesitions, the|r attitudes, and their persenal stylewhich influences learning.
It refiscts behaviours and attitudes such as curlosity, problem-solving,
maintaining sttartion, and persistence.

How Is Approachesto learning enhancad in children?

Children’s earliest ralationships home envirmnment and Individual influencss
impacts thelr approaches and feelings towards learing, Families who engags
with children and support them in discovering thelr world and solving tasks,
foster positive feslings, These are |mportanl for the way children angags,
handle new tasks, bulld attention st What makes children differ in thelr
approaches to leaming is also their dispositions. The urges to-learn, interests.
plezsire and motlvation to learn [ cruial,

The domain of Approaches to learning has the following domain elements:

Awareness and familiarity

Awareness means Knowledge or perception of a situation or fact. Children's
early experiences and relationships stimulate their cognitive abilities and
shapa the way they perceive and become awara about the world, Famillarity
means close acqualntance with knowledge sbout something. Both awareness
and familjanty complementeach other,

Curiosity and exploration

Children ars born with a natural interest about peaple and objects In thalr
environment. They use their senaes to @ke in this information, As chlldren
develop new skills, exploration becomes increasingly purposeful and
meaningful. Throughout the sarly years, children's curiosity prompis
exploration and experimentation lo leam more,

Initiative and engagement

Inltiative maans to start on an actlon on one’s own. Children commence |2
start comrunicating their nesds by way of gestures, pointing or verbalising,
They mey also grab things they want on thelr own. All this is hatural It the
developmental procsss.

Engagement means being involved. Children imitiate 3 task and sustaip
interest in it il its completion, Both initiative and engagement thus fosters
learningin childres,

Risk-taking, problem solving, persistence and resilience

Every activity that childreh undertake has 3dlsk in it. Howaver cliildranare nal
aware of these risks but they undertake it or do it to fulfil thelr neads. We see
such risks updertaken even te achieve milestones such as eg. turning
crawling etc. This ix:as & response to problemi solving. Persistence is
maintaining focus, |gnoring distractions and Interruptions and Investing
energy Into a task. Resilience js the ability 1o bounce back from stress,
adversity, failure, challenges which babies do while repeating activity over
andoveragain. -



Creathvity andimagination

Creative expression is an essential element of building knowledge. Craativity is
the ability to create new connections from previous experignces and applying
familiarstrategles to naw situstions. Infahits, toddiers and preschoplers begin to
expiore and interact with materials providing opportunities to deyelop and
axprassindividual ideas, feslings and interests,

Self-regulation

Self-reguiation is the emerging ahllity to regulate their physical procasses in
order Lo meet both their Intaimal needs and extemnal demands |n accordancs
with sochal and cultural contexts. Children startwith physislogical routings and
slowly learn to regulate the warld around them.

There are many factars that influence how chiidren approach leaming. Soms
children s=emn to be born risk takers and may seem (o be too sager to try
something new 3l the time. There could be still others who prefer to abserve
how othersapproach learming for a while and then try out themselves., Children
with disabiliies also 'lzarh to learn', They may require mote individualized
Instruction snd sccommedations to aid with sustained attention or regufation
offeelings.

PEHAL provides the knowledge about ages-and stages of typical milestonasfor
approach to ledrding. These provided unider sach of the domain elemient will
help to ascertain If children's approach to learning Is progressing as per the
norms.




s to Learning.

Domain Element | Awareness and familiarity
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esto Learning.

Domain Element | Curiosity and exploration
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s to Learning.

Domain Element | Initiative and engagement
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DOMAIN 1: A

Domain Element |

s to Learning

Risk-taking, problem solving, persistence and resilience
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esto Learning.

Domain Element | Creativity and imagination
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esto Learning.

Domain Element | Self-regulation
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The Socio-emotional learning Domain

Emuotionol regulotion sets the stage for healthy social relationships and success.in learning

social and emotional development is an integrative process that includes
a child's capacity to understand interactions of others, gain insight into
social and emetional norms and accordingly manage one's own of
emotions and relationship with others. '

The Seclo-emotional Learning domaln sncompasses both Intra - and
interpersonal processes. [t helps children to connact and learn from othars and
also to manage self and own emotions. As children continue to learn through
bath-ohserving others, as well as explering own, this demain Is essential for
lifeleng physicatand mentalwell belng.

Socio=2motional Learning in early intervention facilitates school readiness and
is especially essential when children are transitioning ta formal schooling. A
soclo emotienally stable child will be able te make friends, gain confidence,
resclve conflicis, managestrass and an ety endtake appropriatedecisions,

The domain of Socic-emotional learning has the following domain
elements:

Relationship and Social Interactions: Infants and toddlers stam to Interact
antl mct upon their social situations very early. During Saisava avastha Le, infant
stage braast-fesding estabiishes astrongemaotionat bondags batwesn the baby
and the mather which later gets extended to other family members, These
relationships and intersdtions paves the way for further soclal and emotional
development

Self Concept: Childran Increasingly show awaranass of self as thay grow. Thay
recognize themseives as distinct from others. This later on helps to develop,
self- concept, sall-confidence and self-2fficacy.

Emotional regulation and competence: Children leam to judge whan to
trust #mational triggers and act on them and when not to. They also learm to
manage, exprass; and cope with these emotions in a socially accepted way,
They seem to self control thelr anxiety and lear e.g. In infancy, the child may
selfsootheby suckingthumb

Pro social behavior: Children are heen observers, Thev like 1o saclalise and
therefore undert=ke actions that will benchAt others, This includes helping.
caring sharing, empathizing and comforiing others. These skills contribute to
sorial adjustmentsand harmenizing relationships.

Engagement with play: Play |s the biggest arena for zocizl and emotional
development, It isa give and take oppertunity because chiltlren expenence
the pride and joy insharing wirntaking. They alsolearn to negotiate and trade
off by engaging themselvesin playing games with others.

Children with disabilities find social and emotional development most
challenging. Unable to understand others communication and Intent may
create un-necessary apprehensions in them, Ar times their physical
disahilities may create hindrances of acceptahility leading to poor salf
concept, canfidence and efficacy, Families and schooks have a big role ta play
of Working togsther for =oclal aczeptance and for daveloping emational
competenciesinchildren,

PEHAL providesthe knowledge about ages and stages ofsocial and emotional
development and has guidelines for activities that could be helpful lor
devetapliing the 3 A'sviz reassurance, regulation and routines. This is iIntended
tofacllitate creation of safe physical and emetlonslenvironment.



DOMAIN 2: Socio - Emotional Learning

Domain Element | Relationship and social interactions
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DOMAIN 2: Socio - Emotional Learning

Domain Element | Self-concept
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Domain Element | Emotional regulation and competence
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DOMAIN 2 Socio - Emtional Learning

Domain Element | Pro social behavior
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DOMAIN 2: Socio - Emotional Learning

Domain Element | Engagement with play
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The Communication, Language and Literacy Domain

Language as o communlcation tool Is the primary element from which literacy gets built

Communication is the basic human instinct; language is the medium for
communication and literacy the requirement for progress of humankind.
These three are Intertwined and farm the care essential for dalty living
activities in all societies. ' '

How do babies acquire Communication, language and literacy?

Babies start communicating from the time they are borm. In fact ery Is the first
communicatian of the baby, Slowly, as other family membersstart Interacting
by speaking and playlng, bables use faclal edpressions, hody movements;
gesturing and vocalising to communicate, This forms the basis of bonding,
attachiment, social and emotiona! development and most ipportantly 2
medium to =atisfy basic needs.

Children hear the family language spoken around them and start
understanding words 8nd sentences through tiv context and the tonality of the
person who Is speaking. AL around 1 year of age, thay start speaking the
language they have constantly heard, &s chiidren approach play group and
school 2ge, the print awareness and inverest develops. Latsr thay learn to raad
and write In a language that is undarstood by them. Literacy which gets
developed dus to languaga and communication forms the basis of acquiring
further knowledgeand lsarninginschool.

The domaln of Communication, language and literacy has the following
domainelements:

Social Communication: Before sthrting to speak, social communication s
through sye contact, bodily expressions, vocal exchanges, smile, gaze aversion,
turn taking and prototype conversations, This s an important domain element
that provides cussabout the child being socially active ant a@n assurance that
thesensearmansaf the child are functlening well.

Receptive Communication: The ability of 3 child to develop-an
undesstanding of the commuhicating intent, spokean/signed language,
increasingly complex sentences and aventually understanding the print i.2.
'reading the text’ forms the receptive communication. This Is essential for
learning from others and text,

Expressive Communication: The zbility of a child o convey needs,
leelings, a5 well 35 knowledge by way of words or Increasingly camplex
sentences and eventually exhibiting the skills to write ftype/sign forms the
expressive communication. This isessential for conversations which forms
thebasizoflzaming

Emergent Literacy intzrests and behaviors: There are certain pre-
regjuisit=s forliteracy davelopment. Theseinclude understanding and using
language, interest in books and printed material, enjaying stories,
scribbling ete. These literacy interests help children to acquire knowledge of
phonics; read words and seotencss and further seribble and write them.

Children comimunicate lrespective of having a disability, However thelr
milestones of communication g=t affected and delayed [ the roet cause s
unlnown and unaddressed, So eardy screening of milestones and sensory
reflexesiz essential for Identification and intervention,

The PEHAL curricular frameworl has providad milestonss of typical
development of communication, language and literacy, These could be
used to check and ascartain the progress ol the child for langeage and
comiTL nlcatian.



DOMAIN 3: Communication, Language and Literacy

Domain Element | Social communication

Birth - 3 months 3 -6 months 6 - 3 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
fuiitans when Stai gulst whits Engages Intum taking | Gly=things or Likes bo cammninicate Inittat=s pretand piay. Participatas in
pleked bp someone elss (s talking ohjhcts 1o othess 8¢ handsdveremply | extitemsnt with

when told by garents by cups/elisses o othisrs | other a.g, ghves

indicating o drink & clap ar hi five
hoves limbs on Aespondswith babibling | Coples thewsvingof | Fallows gesturss to Imitiates Vocal liversction | Respontls (o réguests Takesturns
hearing mathar's Swhen ached alguestinil | “hyebie” wiher grestothers fremaduits #nd shares
WoicE someons loaves o.g do ‘namasts’ &g patyourshoes
Ehe ronm

Siarla joint stention

IMakes requests
eg ‘gooutsids) ‘play’

Slngs action sangs
lo athers

Pays attention to Engages in mmke

2 spoaker by pausing believe activities

plwaical setivity with elhiers
Bajring to'aek

periisalon from
attrr

Expresses feelings
using words

Whispers (o athém




DOMAIN 3: Communication, Language and Literacy

Domain Element | Receptive communication

Birth - 3 months 3-6months 6 - 9 months 9 - 12 months 12 - 18 months 18 - 24 months 24 - 36 months
Startles with oud Turns eyesand head Looks or points at Understands about Undarstands 50 or Understands Understands and responds
figllig, or becories towards souhds farniliar objects and 15 weirds marswords 250 - 200 words tathres pams commands
=till & soung peoplewhen ramod eE bring plate and katon
i 4 enifsitfor dininer
Increases or decrezsss) Enjoys music, rhythim Shows understanding | Undetstanils Fallowrs one-step Complates two itgli=is Understaids ceyeral
=ueking baliavior -ainid Baby balk ol the wirdsaridl LSRR aE e’ dirsgtons diafing play | &0 go'and chll niami prapas|tions in
ifl Fesponsete saunds gestiares like no’, eluestions and ' ' cortet
‘come’, ‘bye’, 'give’ nods or points . In. on under
Listans attertively to: | Thies listening Beginsia follow simple| Understands simple Comprelends actan Espimds concept
thamothar's vorca 1o.5tonEs camnmands/directions | | wh guestions; phrzses 2.8, 50y by bye, daviopment
ke “glve me the —— || e Where's papa? feed the doll e Idontifies ports
ar tome hormn.” ofan oblect
Understancls words ifentlfies charasters Begins 1o undersand Understands concepts
“mama" ancl “gspa” || imthe knewn stories Pzt Fmnow s - r=lzted Lo tie
ani can ldentify each iy, mine, you SR Nalnow,
prarent and sibling afterwards
ReEcognires new wordsiith| Comprehanids
content a2 while eating iT | canjunctinns
there s anew food ltem | e g 'you can play
nderstands sy nams [Iyou eat!
Understands question Understahds
farmy 'whire and whaot! cammon verks
Berging o uncerstand
coticept af quiantity,
&g one; all
Lifiderstaridy
possesaive
[iranadns,
Eg: e, mine




DOMAIN 3: Communication, Language and Literacy

Domain Element | Expressive communication

Birth -3 months.  3-6months 6 - 9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Copos and gurgles 1 Coos, gungles and Uses syllable Coosand gurglesare | Uses atlepst Qceasionelly uses Ha expressive
sqleals with pleagure combination in recognizable syllables | 10 meaninghul words 4- 3 word phrases vocebulary of
batbling ma-ma-ma {ike balga/ma &g gnume aboyt 200 weords
or l=h-bah-t=h
Mimnics and begins Uses nonvarbal Amirates gestures ke | Jargon redyces with Uisas new words Tells recant
takbiing gestures flhe pointing | wipeface like father | emesging trus words inguding nouns xperiences i two
and clapping of mather and verhis 10 three sentences
Utters orfs or tivo [rmitates now words Usss possasiive Converses in 2 - 4.word
miganingful words: sponiansously pronouns - imirs -simplesslences
Rehesmoreon talking Moy ask where questions | | Begins using more
L0, CO MM icato &g 'Where car?’ complex languae= e g
fell ity and got hiurt
Uzee ruiscting form
e wha, what,

ywhire, why, how
LiEes ranauns, &g e,
she, they, we, you, me

Li=ssnme pluratsond
PEs5RARIVEE, NEgEnES
i nut: none

Names thies or
more colors

Is Understood by FavmmlisT
ppe=rs or prulis ooyt of
the Hroas




DOMAIN 3: Communication, Language and Literacy.

Domain Element | Emergent literacy interests and behaviors

Birth - 3 months 3 -6 months 6 - 9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Looks stpictures in Watches at plctures Reachesout o Holds book and ] Enjoys baing read to Pretends tc read 1o
2 book with aztention grosp book tums pages, sdif and others
Expleres baoks and Attomnpts fo tirh Laoks atthe pletures Halds hanh.upa‘!'ght Underztands
tiirny pagss peg=s of 3 board gndl Urters sounds mathermatical
boolk, grasps objects concepts ke raar far,
m Fands more, lide, sl gone:
Fnints or maokes Enjoys scribbling Pretends 1o read, Codnts Lpto five-
goundswhile ladhing n.g book, pewspapet
atpicture lsiks

Hag print awareness

Completes the end of
sentencesin familiar
staples and chyrmes

Developy prersading
ahills Elich 55 4ye
moveinent lroni (=i
1o rgat

Bogivis to salect bogks
for readmgE ang
£ 0y ment

Draws s mple shapses




The Physical Development and Health Domain

Motoric development creates an active child and an active child leorns better due to a healthy mind

Physical development and Health includes grovith and development of
mmdtl,h'uﬂli..phyihlpirhﬁﬁd-hhyﬂﬂuﬁﬂ' gical systems of the body.
This is essential to carry out daily activities and function independently.
Motar competency and physical activity leads to growth and develapment in
children, 1t forms 2 vital domain as it facilitate movements and exploztion
which |5 essential for leaening in young children. The Physical development and
Haalth domain has also proven to have links to hzalth indicators as the cld
adage says’a healthy mind breeds ina heatlth;.r badyand istruevice aversa' This
domainthusforms an integral part of children's overallwell-baing,

How children develop physically?

The interactipn of maturation and environmental experiences leads to the

development of the domain of Physical development and Health. Physical

development and Health usually fdllows 3 relatively pradictable 'universssl

sequence. Thegeneral principles are asfollows:

» Cephalocaudal: Children develop motor control 2nd coordination from
head to o,

= Proximodistal: Children develap motarcontral and coordination from the
center of thelr badies outward.

* The developmeantal saguence [ncludes fnvolving rellexes, then large
muscles, ard latar saller muscles'eg, childrer [2arn to [t their heads up

befare they learn to control theirfingers,

The domain of Physical Development and health has the following
domainelements:

Gross motor skills: These include movements of large muscles used lor
activities such as crawling, walkingorclimbing.

Fine motor skills: These include small muscles of the hands, fingers and face
that help for movemant affingers and palm for grasping, pulling, picking stc.

Perceptual-motor development: This includes sensory-metor skills such as
the ability to use and Integrate the senses of sight, hearing, smell, taste, and
teuch for underiaking various activitias,

Health and Safety: Children gradually develop intarestin food and hygiene
measures. This is essential to protect them from liness and dis=ases and be
healthy, Safety includes learning to avold harmiful objects, environmants, and
circumstances, Young childran learn safety rules and regulations, by
abservation adults and so their physical well-being.is-dependent on adult-

modeling and relnforcing safety measures,



Somatossnsory awareness: The Somatosensory system dzals with the
information fram the variety of sensory receptars which aretocated in the skin,
musclesand joimts. it enables children to experience touch, pain, warmth, and
colidness, and dlse to have s senseslthe pozitienand movements of theirbedy,

Eh,r.-rm children may miss |mpn:‘l3nt,phjr51’¢ai-a nd matar milestones: They may
be showing early signs of a developmental deiay or physical disability or
demonstratealiernatewaysof meeting gross andfine imotor goals.

PEHAL provides the knowledgs ahout agesand stagss of Physical devetopment
and Health. These need to be addressed early as delays In milestones could
affect ether developmental domains such as Language and Speach
deuﬁﬁpmem.




DOMAIN 4: Physical Develop

tand Health

Domain Element | Gross motor skills

Birth -3 months 3 -6 months 6 - 9 months 9 - 12 months 12 - 18 months 18 - 24 months 24 - 36 months
Turns liese ba bath Contrals head Shsvilthout suppiort || Staids slorieyyhile Starts walking | Riins fairdy vesll |5 gble to siand
sicles wihile on Bach MilEhOLIE SUppors haldine something Independently ontiptoas
for siippEort
Litts head kil Rolls ffom béllytoback | Cresps triranis Wallx holding Sglizts down to Stalte lo use rldeaf toyt | Imitatocaimpls
an Belly and back o betly on tummy firniture pick up things BTlaTer meye e s
of limbs
£:E. arms up fogether
Kicks bothilegs and Bringsfest o mauth Gets from srtting to Walles with two hands | Crawlsup stalrs St on tiptes Begins ta rufe pedal
maoye bath arms laying on biack crawling position and | | supportofothers With support a tricycle
equa|ly wiile on Eack back to sitting pesition
S VIR Sy it Baging te clip Plishes things Tkt off ¢lathoy Walks up/down sialis
thelzp incependeanitly with eitermnating faot
Transfers objert from Throws a ball with | Walks downonestepat | Juimpsin place with
hand to hand o s & time with rail two feet together
of handhalding
Supports whole weight ' Elimbs an play
an IEEI Equipl'l'lEﬁl'.-hlﬂﬂ'Ehﬁ.

slidnc: atr.

41




Domain Element | Fine motor skills

Birth - 3 months 3 -6 months 6 -9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Tightly gresps objzcts | Hilidls sinall abjsct Pinchies sinall abjects  |'Ablie to mlease Can separate fingsis | REmovies shoes o owiti Copizt itfaight lines,
when plscad In galm Il barid with thumb-and niobiset vollsntarty t grazparid relsate circles

pointer fmger = EjEt
Opene fists Halds Farids togather Uzes 3 raking gratp Stacks tiwo thinge Piciks and drops Can nufm pagesina book| | Tume singls pagos
&, um=s Titess olher simall abjoers onepaes al atime ina hook
than thumb
Reakhes for toys with Kzeps fistsopenand | Pincer grasp doveloph | Helds strings of the Cam opan laasely wispped | Cantum doarkhobs
“bisth hands relaxed most of Le Using index fingsr | toy and pulls packages or containess.
the tima Andthumiy o grasp
ohject

Helds'gless to drink

Can manipulatssclny
o dlay daugh
with fingers




Domain Element | Perceptual motor development

Birth - 3 months 3 -6 months 6 - 9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Forldss on an object Fallows obiecis with Looks gt an object Copies gesiohs Ernjatiss cenlainer | Throws a ball twarnd Can do simplz tashs
plaeed 12 [ichss fram | Syes I all dirsctions Iri hand, mouths it, anotierchlld or to that fequirs

thasr fac= and
fallows nbjects:

andthen take itout
to look-at it agamn

‘@ adulk

cocrdimation ar
LUNE0rY INTegration
£, pours water from
onstontiiner (o
ather of different
shapes

Cordradiprates sucking,

Excived pn sesng

Uzes fon gue toemove

Beginiz to rake zniall

Lises fingese i aing o ik

Adugts spproach o

ewellowing and favonte toy food apound mauth marks o the paper marks or cirples on paper | unhnown ohjects,
breathing &g, pressss harder
oo linip af clay
Recapnres sounds Enjoys physical play,
‘and reach =4, wrestling,
£.E moves loirands Lekling
thie ddor on héaring
Taor befl




DOMAIN 4: Physical Develop

tand Health

Domain Element | Health and safety

Birth - 3 months 3 -6 months 6 - 9 months 9 - 12 months 12 - 18 months 18 - 24 months 24 - 36 months
Anticipates leading Anticipstes feeding Holds awii bottle Coopergtas in dally Cooperzigslositin Bsfingulshes bayweoh Understands soma
Upan seslte birssst Lpen sesing boltle, threugh tantie roithrees. slch a6 arie place 1 kavefood ‘eilibke and Inaiible difsrehices beowesn

drfad reed Eathing snd aljtcts zafeand ursste
washinghants play behaviors,
g, nof to putsmall
objects in mouth,
avpidds hot stove
Fesds sslf fingsr Shows interesf in Responds to sdutt Understands comman Pulis at pantsor gives
fonds usmg thumb different fonds comnands like dangers of liot objects, other signs of
and fingertips “don 't touth” stalrs, glass needing to use
the tallet
Eih:_q:rs crawling Covperates and
when reaches participatas I haalth
the edge of the cauch =nd hyziens activifes

lfe trirmiring ralls
and haircut




DOMAIN 4: Physical Developm

Domain Element | Somatosensory awareness

Birth - 3 months 3 -6 months 6 - 9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
GanEally happy whin Pichs up difsrent Exgilmeed Loys With Haz & reglilar sizep ' hdjusty this way hels Touches a vacisty of
not hunery or tirsd ob| e ol various hands, firgsrsand schedule vealkifie dapending on Lektiiras =hd doEsn'L

ghapes rdth) the type of surfacs; rrind gatting nessy
forexample, walling
slowly on recks and
fastar on pavement;
Al o oalm with Willimimadiatoly Lses abjects o eng Bothered by =oiled nappy | Shows-swarensssof Cagpreratasior
rocking; wuching look in the direction | likea sgoonor & gless steep inclines or drop:afis | dressing w sult
and gentlegounds ol tauch the weathar
Enjoys messy play Shaows understanding

of size apenines
neadad for thelr body
toniove through.
&g Snkaksinto
s hd ume




The Cognitive Development Domain

The mind is soid to be the most powerful learning mochine of the Universe

Cognitive Domaln includes a range of mental actions and processes
r!lltiﬂ; to acquiring information, storing, manipulsting and retrieval of
it for problem selving and day to day living,

What helps childrenin their cognitive development?

Children develop cognitive abilities through neural connections that get
stimulated due Lo the very @arliest netural experiahces. Observations,
fritzractions and playing with others are extremely heloful for cognitive
development. This assists children in becoming active and inquisitive and
molivates them o explore, predict, think, regson out and Lnderstand things:
The soclc-emotional interactions with family members also help in cognitive
development of children. For sxample playing simple peek a boo game, or
putting lids ar pats helps In doveloping linguistic communications, sense
training and perceptual developrient. These are important Input factors for
developing cagnition. As children grow they gradually learn to apply priot
ohservations and knowledge o gain insights inte new experionces, These
turti:ar aseistin refining the undertanding and sventually promotes leaming.

The domain of Cognitive development has the following domain elements:

Exploration and response: Children are curlous explorers. Explaration forms
the basis of sensery games and these provide vital inputs for cognitive
development Adult responses to children's actions and vice a varsa help to
accalerate leamning and development afcognition Inyoung children.

Lagic reasaning and problem solving: Logicsl reasoning 15 the chilldren's
ability to think and apnly strategies for salving problema; The problems could
be as simple 3sdrawing mother's attention or pulling out 3 ball from under the
chair. If children are given enoughdime and freedom to solva thelr problems it
will surely help to develop thesedamain elemenis,

Concept development and symbolic representation: The ability to think
abstractly or symbolically abaut their werld, allows children lo understand
tﬁfngs happening around them in-a better way. These domain elements are
essantial to children's 2arly concept development and enhance further
leamning.

Attention, Perception and memory: Attention to detalls |s drawn dus to
visual and suditory perception, Frequent experiences with plays, forexample
shiaking rattles orfinding games hislps in the develdpment of working memaory
which Intumstrengthenz cognition,

Estimation, imagination and creativity: The proponents of play as ap
approach to leaming amphasize that creatinty and imagination ars crucial
aspect of cognition, This [s because it promotes divergent dhd convergent
thinking which lays the foundation for eritiez! thinking and innovation laterin
life.

Some children with disabilities may exhitit delays in cognitive milestones.
This could range from developmental disabilities to specific leaming
disabilities in children. Cognitive delays may cause difficulty in attention
span, speakingand communicating, attention spanand thinking logically.
PEHAL provicles the knowledge about ages and stages of Cegnitive
milestones. The hypical milestones provided under eachi of the Domain
Element will help to ascertain If children have delays or are experiencing
cancument cognitive dalays due to some ather jssued: These need to be
addressed acearly as possible so that itdoes notlead to l=arning difficulties.



DOMAIN 5: Cognitive Development

Domain Element | Exploration and response

Birth - 3 months 3 -6 months 6 - 9 months 9 - 12 months 12 - 18 months 18 - 24 months 24 - 36 months
Follows mavement Uses Hands abd Watches an object 14 ablé'to put Explores 1o find oh|ects | Lik=s to segrch [nside Understands

ol piopis by L 1 e i =5 L Talls aljacty i and eg Uits ld of the box Lhings W pocksls, difsrencss hnd
furming head the suiraiindings out of cantsiner tofind saimething lrazket stel respiends aecordingly

£ Vialk more siowdly
and carefully when
carmymgan cup af
il ws muns with

& bisoiilt

Triesl to et things that
areautof reach

l.otks for olyests
whepn [dden

Begiris to tse comimien
ohjells conrectly

.8 ditnks from

a:cup, brushes hair

Expenivigmts with differont

sewtures found in the
CRVITRIMTTTENL

€. Tuns fimgers through
tand/mud

Foints to things in
house/ outside and
ashs the question What?

Articlpates Hext steps,
£ (N SEeng mothor
getting ready, aiks
"wuhere? | coming”

Tries to wiploce how
thins work

e manipulates

& tgp for weier

ar




Domain Element | Logic, reasoning and problem solving

Birth - 3 months 3 -6 months 6 - 9 months 9 - 12 manths 12 - 18 months 18 - 24 months 24 - 36 months
Shifts atteition fram Plays withi weye plhced Dvarcomesobstacles | Trids altarmnate Wiys Reryelwee olifect fram | Initiates zolutions Experitnenis with
one sbject1o another | in hands tio get toys Tamatee tory wark liohind & barrsr g8 il mcthicr saysfood cise-and-effect

©.g pushes one toy 1o 15 hot, tnes blpwing it activities 2.¢, blpws
peach for a toy of cholce o cool dawn soap bublites and
abseres thom My
Loohs for or reaches Repeats effortsto obtain | Playswith avanety Triesia refneves Solves simple prablems Finds ways and means Grades and stacks
toward abjects that an object af tays thot produces | toys from witheut adultaasstance | toreoch pg crossms the | things sccording
touch the body effects hard-doresch places | e.g. getting under barriar of doors safety tosize Eg arranges
&2 Loy under the fum|fture to got 5 boy plank to enter the kitchen | | Yoyt or shoes
mbieoptovin
abagket
lifarms that

sanmEthing & not
working =g il there ds
e gkt ar sound |5
the toy arihe music
ctops, sliows It to

Lhve adduilt

Lises objects
tiifferently to solve
prrablermns, juch 55
Usine s stich/bat 1o
tesch a ball under
a chair




DOMAIN 5: Cognitive Development

Domain Element | Concept development and Symbolic representation

Birth - 3months| 3 -6 months 6 -9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Makes sound to | Explores abjecty' With | Shows excltemeantfor | Develops objsct [Jriclerebiids ules ol Inltist=s adultactivities | Begins undestanding
B&t attention different senses goingout anid waves | pEmmanspoe ohjects e g, while playing | e prefendingicswioe: | of things that go together

[fapching , tasting) by bye. Le. Jooks for an obpect with doll convbs hair ficor or pretends to e files airpianes n the
or peopla out of sight with a comb STRIT CAr Of sCoaier air and inoves cars on
- witlh keys the ground =
Uses body movernents whiln| Painis to at least three Softy objects into siriple || Bagins to show sense af
explotingablects, g, rolls | pleteres of anlmais/familian | slogons .0 puting Pz e g in Lhs wyoning
3 ball batk and farth onthe | abjects on requst spoons togetler or Whhts b go out to play
flsor, purposshilly throws ‘wvegetables togathar
object rmpeatedly diite floor
tobegdickadiun
Focuses atténtion Usos phyiical actions pretends that objectaare | ldentifles various
on objects, peapis whil=exploring abjects something othier pelimary - | attributes of ohjecis,
foralonger tirme teg, iz 2 ball bock and: | purposeep blocksam | food; and materish,
tarth an the floar pretended to befood and || 2.g,, color, shapes, sl
act to be gating it for fun
Hasthe conoapt of Relntes mal ohjects to
g and ‘small’ images £ Canmatch
a veateh on the hand to
that (na baolk
Engopes in fantasy role
play, Eg. gives vaice 1
toys during play

Calnrate oot b 5ishows
aff number ssnae s
afemptink te coynt number
of peaplein

& TOm




DOMAIN 5: Cognitive Development

Domain Element | Attention, perception, and memory

Birth - 3 months 3 -6 months 6 - 9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Garo lifpsrs Whers Pl élotH froi facs Anticipatzd Treguantly | Reimeribers locstion | 'Whils sitting an ' Recogiiney own s F!emg_nift-& familliar
plject o) pettan gerurfing ewnisin of objacis 2 catediver's ap attends otherk’ clothing, and zignsfoymbnl
et e familiar gamiz omn o pictiire beok perzona: belorsings £.8 tmffic gt

firsttnal chocolate name
Turris head or Likzs peaple to Looks for fermdliar Systzmatically seanches Completss partsof riymes| Knows what comss
wisially s=aiches bearound boys/material where abjects il fsund S snigewith acticis riext i theirfavents
forsound ft-is usunlly kogt o.f when zdoitsays book e.g: telis whon
dohnny Johnny. .. B PRV EE 15 T 558
the toddier complates it
.= papa with actions
Bsrticipates and Lindemtands " mone” |5 alzie to e embar
co-operates dunng asan gdditionto ANd Narrpte an
rautines sore existing quantity: incident aftar few
hours
Coples shapes

leakingal thepicture
&, build @ toy truck
or house with Blocks

Puts togathel pursle
with four or five
Ihtessoannsct=d
places




DOMAIN 5: Cognitive Development

Domain Element | Estimation, Imagination and Creativity

T furm o ks
a puzzle plece (it

Birth - 3 months 3 -6 months 6 - 9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
(haiets when Responids to muesic Responds e music ﬂﬁpﬂﬁﬂitﬁ TSk Bajms to stack things Enjoys tapping while F'l_'ﬂi_'mi flay has
presirtad with by -elther quisting ar by bouncing ar ty changing: with o without suppart ltening o music deun_:-‘r-.lp:i _
lullakies or sounds becoming niomactive | gestures sxpresiion, moving 2.2 witha doll and

' o head or {livibs, atoy bettle will fead,
swayingand nodding toick and put the
- dell teslesn
Tries copvinesimpls Seribbizs Usas tria] and errorto Particiontes | arowork Usas symbots in
sounds made by athem indepandently completedmple puzzles, | and enfoys the process imaginary play
&g, mutches piece, of tearing, rolling, £ pEn |5 consitersd
arfents and attempts and beading asaplpe tofill petrol

fir gas in @ 3T ar bike

Fays dreis-up and
inyites other to play
dlongee takes
dupats amd pretEnns
o b mother and psk
mptherto behave
fike & child




whethef ornotthe child is on the accurate developmental path

"The chlldrens league (2017) has provided age wise red flags which will help you to identify them in children around you,

in birth to 3 months

The child does not......

= Respand ta loud noises

* Follow moving objects
Wwith eyvss by 2 to 3 months

« Grasp and hold abjects by
3 months

s Smile at people by 2
months

= Support head well at3
months

= Reach-and grasp toys by 3
to 4 months

= fBring objects to mouth by
4 months

* Push down with lags when
leet are placed on a firm
surface by 4 manths

* Does not give eye contact

Developmental
red flags.
4 months to 7 months

The child ('s} .......

» Muscies are vary stiff and
tight

» Overall body is very floppy

* Head still flops back when
body is pulled to sitting
position by 5 months

= Has no affaction for the
family and does not enjoy
peoplearmund them

= Eyes consistently turm in or
oul and always watery and
sensitive for light

= Does not respand to
sounds around therm by 4
months

= Has diffeulty i moving
lirnbs and putting objects
in mauth and bearing
weight on fest

= Doesn'trall over from
stomach to back by 6
manths

= Cannat sit with the halp
eweEn by G months

= Does ot smile or laugh by
5 months

& months to 12 months

The child...... .

= [sunable to crawl

» Drmgs body on onky one
side

= Cartnot stand when
supporied.

= Diges ot sesech fildden
objects by 10 to 12 months

= Babibling reduces arid does
not utter s meaningiul
word byt yesr :

* Dives not aft steadily by 10
mopths

* Does Hok show interest in
"peok-a-boo™ Lind of
garhes by B months

velopmental
red flags
12 months to 24 months

The child .......

* |s not able to walk by 18
menths _

= Does not speak at least 15
words by L8 manihs

= Doks nat uze twoe-word
sentencas by I years

» Does not show
comprehernsion forabjects
aropne such as fan,
T Eght by 15 months

= Daes not imitatz actions or
words by 24 manths

= Daes ot allow simple
one-step fristrctions by 24

Red flags for early identification of disabilities

Rad flags are the warnings or indicators of behavioural or developmental markers. It prompts us to ensure

(7
"/

24 months to 38 months

The child ......,

= Falls freguently and has
difficulty in climbing

* Has drooling salivaand
distarted speech

= |z linable to bulld tower of
household things or play
bilocks

= |z unable to copy ortrace
shapes by 3 years

= Does not commanicate in
sentences or phrasss

= Dioas not involve In play
With ether childran

» Extreme difficulty 1o
separating from mother



Performance Indicators Rating Sheet,
Individualized Family Service Plan
and

Transition Planning



Performance Indicators Rating Sheet

Date: Namie of the child:
Date of birth: Delay/diversity/disability:
Domain and Domain Elements Performance Indicators Performance Concerns Any special Referrals
(use either one of the given below indicators Status and adaptations
as per the milestone achievement of the child) ohssrvation of red flags neaded
the teacher

1. Limited [l==a than 35% mile=tonks achizted] {

2. Moderate [15. 70% milestanes achlvved)

3. Functional (70-100% milestones achieved)

Domain 1: Approaches to

learning
DEAL | Awsronessand Rarniliarity
DEAZ | Curinsity and exploration
DEA3 | Inldative and engagemant
DEA4 | Risk-taking, problam
solving, persistence and
resilience
DEAS | Creatlvity and imagination
DEAS | Self-Regulation
Domain 2; Soclo-amotional
learning
DESY | Relationship and’
Social Interactions
DES2 | Self-concapt
DES3 | Emotional regulation
and campetence
DES4. | Prosgcial behavior

Dess J Engagernant |n play




Date:
Date of birth:

Namie of the child:
Delay/diversity/disability:

Domain and Domain Elements

Performance Indicators
(use either one of the given below indicators

as per the milestone achieyvement of the :hilil}

1. Limntted [l==a than 35% mile=tonks achizved]

Performance
Status
observation of
the teacher

Fa

2. Moderate |15 70% milestanes achlrved)

3. Functional (70-100% milestones achieved)

Conceams
and

red flags

Any special
adaptations
nesded

Referrals

Bomain 3: Communication,
Language and Literacy

DELL

Soclal communication

DEL2

Raceptive communication

DELS

Expressive communication

LEL£

Emergent Literacy
interests and behaviours

Domain 4: Physical Gevelopment
and health

DEFL

Gross motorskills

bBEF2

Fine motar skills

DEP3

Parceptual mator
develapmant

DEPA

Health and safety

DEPS

Somatosensory awarensss




Date: Name of the child:
Date of birth: Delay/diversity/disability:
Domain and Domain Elements Performance Indicators Performance Concerns Any special Referrals
(use either one of the given below indicators Status and adaptations
as per the milestone achievement of the child) | ohservation of red flags needed
1. Limited [less than 35% milestones sehisved) { tha tekcher
2. Moderate |15 70% milestanes achlrved)
3. Functional (70-100% milestones schieyed)
Domaln 5: Cognitive
Development
DEC1 | Exploration and
response
DEC2 | Laglc, reasoning and
prablem solving
DECS | Concept devalopraent
and symbalic
representation
RDEC4 | Attention, perception,
and memory
PECS | Estimation, Imagination

and Creativity
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AnIhdividualized Family Servics Plan (IFSP) Is a decumentthatoutlines the typs
of early Intervantion services that achild and the famlly will receive. A team of
professionalsalongwith the chlld'sfamily develops the FSF.

The IFSP inclitdes family resources, priorities; and concerns, child's prosent
fevets of functional development, measurable child and family outcarmes, and
eartyintervention services.

The IFSP raquiras the program coordinatoer to ensure appropriale
implemantaticn and coordination of the plan across agshicles with which the
family Isinvolved.

TheIFSP focusesan bath the child andthe family within theirdaily routines.

Thie IFSH Is meviewed at least avery six months and the IFSP s revised at least
annually by the IFSP tzam, which includes the child's parent.IFSP end with =
transition planwhen the child [s ready to transition into Preschoal,

Services Provided under IFSP
Awlderange of services may be provided through early intervention, depending
onthechild'sneeds; including:

= Audiological services to detesiming the child's hearing abiilty and provide
sultable alds

= Visiansarvicestoassesswhethar arnothe hasusahlevision and what sortof
low Viglon devices the child mavrdguire

= Occupations| Therapy

= Physiotharipy

= Speschandlanguage themmpy

«  Special education

s Prychological and social workservicss.

« Medical servicasifrequired

»  Family training counseling, and homevisitsif required

The early interverition conters should use the PEHAL guidelines for the

intervention planning of the child. The Family outcome Measures documents

(idEA) providesstrategic diractions which can beused as s guidewhllz making

thelFSPigrachild.
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MILE Al

fiaualiZi Ity Ser
Referral Date: [FSP Meeting Date! IFSP Meeting Type:
Referrad by: First Halfyearly Annual
Child and Family Information
‘Child's Name (First/Middle/Last):
Date of Birth; Chronological age:
Provisional Diagnosis;
‘Mother's Name:
Education Betupation:
E-mail: Mohile no.:
Father's Name:
Education: Occlpation:
E-mall: Mobils rio.:
Address;
Team/Participants Sign Team/Participants Sign
1) Centre coordInator; 5) Special educaton
2) Therapist 6) Parents:
3) Professional; (pediatrician) 7y Otlier:
1) Psychalogist.




Early intervention center information
Cantar:
Address:
Phone:
Website: E-mail:
Child's birth information
Consanguinlty
Prenatal lilmess
Trabima
Any ather
Natal Birth details (narmal, C section)
Gestational ags at birth
Birth eight
Birth cry
Any other Infermation
Perinztal lpess
MUTRITION
Are there any concerns about your child's eating, swallowing, general hutrition or growth?
Oves No
|FYES, please explain:




GEMERAL COMCERNS

Concerns about child's health:

Recurring illness

Specialaquipment or aids reguired

(It can he family's percaption abaut the child's present level of
functioning and further expectations)

Mental health Physical health and devalopment
‘Aggression Arixisties
Behaviour Sacial shilis
Projected dates for IFSP Meeting
=T Month
Annual IFSP
Transition Planning Mesting:
Family's Perspective
Please mantion the perspective, issues and concerns important to the family for devealoping outcomes and Identifying stratemies and activities to address the
needs of the child and family,
Perception and Plans

Challenges and priorities
(It can be abaut this child, sibling, or other Important thingsin the
famity that need attention)

Strengths and Resources
(It ican be child's family other than parents. Organizmtions, work place,
finance)

Issues and Concerns
(It c2n be 2bout child's development or other family concerns. 5u pport
ard resources that famlly may need for development of their chiltd)

(The Egrly Intervention eenter can makeuse af the IdEA [Famly Outcome Measures documant] gf PEHAL for empowering parents regarding thelr conesrhs)



Outcomes for the child and family

Chitd and Family outcomes are framed based o the information that parents/ family have provided, This olan is an outline of the targets that haye o be
acromplished for the child, The steps and activities ore also mentioned here. Please discuss your priosity outtomes and strategies, { For detall cutcomes the center

cap referte the stratedic directions n the |dEA the family outeame measures document af PEHAL

Qutcome 1

Outcome 3

Activities to achleve the cutcomes

Activities to achieve the outcomes

Time (period):
OUTCOME PROGRESS REVIEW

Yes/ No Date

Signature

Comments

1. Aezamplithed

2. Progressing.

3, Neweds support

T



The neststep in Early Cildhaod Intervention and Education (s transition to preschaal, Transition s the process of hange, e opporturitles and chal
Transition nvelves

» idenifyingthechild'sstrengths and needs;

exploring thefuture sarly childhood Intervention and education servicas required by the child.

 Proceduresto prepars the fanillyand child for changesin service delivery
ﬂapﬁtnhaﬁ:tadﬁld adjusttoand function ina newsetting,

ssion of information about the child and Eamily to snother early childhood program, with the family's consant/permission

(A Transition Plan will bﬂﬂﬂﬂlﬁqﬁeﬂﬁﬂtﬁ#hﬁﬁ[t&! IFSP and IdEA documents of the PEHAL fora child whe completes 3 years of 2ge or at the termination of
servicesat least three months prierto completion ﬂmmlnmmnammmmhmmﬁ




Transition Plan

Child's Name:

D.O.B:

E.LP. enrolment date:

ELP. complstion Date;

Parent/ Caregivar: Ph.no

Address; [Pata:

Emgil: Next Mesting Date

Attendance: Regular Fair [/ Adequats Irragular

Suggested intervention and Education:

Family's strengths for successful transition

Child's strengths for successul transition

Family's concerns about transition

Supports needed by } .
the Family during transition Sugpested/activity Responsiblitty of

1
3)




Supports needed by the child .
during transition and after 3tggestud activity Responsiliiity of
1]
2)
3)
Transition team members
Parent/caregiver Interventionist Preschool teacher Program co-ordinator
ﬂﬁn: Sign: Sign: Sign:
Suggested services: Alds required Contact details
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Transition Plan

Child's Name: Malhar Patil

—

D.0.B: 3/12/2018

(3 yrs Lmonth)

Brief history: B/L profound hearing luss with ADHD. Cochlear implanted in left gar at 14 months

ELP enrolment date:  1/5/201%

ELP. completion Date: 304372022

Parent/ Caregiver:  Mahesh Patil/ Mrunal Patil

Ph. ne.;. 982xainc

Address:  Shant Niwas, Kalyan, Dist. Thane
Emall:

Mesiing Date: 10/ 172021
Next Meeting Date:  1/4/2022

Attendance: Regular

Fair / Adequate ¥

Irregular

Suggestad intervention and Education:

Bal Vatika Schaol

‘Family's strengths for successful transition

Bath parents arg aware of the challenges Malhar would face in a group in preschool. They uss strategles
to help Mathar focus activitles and participate in group work.

Child's strengths for successful transition

Malhor has started attsnding to spoken instructions of teacher and caregivers, He 3iso has started
communicating using language. He has started associated play with pesfs,

Family's concerns about transition

‘ Parentsare concerned about the care of cochizar implant device ina group setting.

Supports needed by
the Family during transition

Suggested activity

Responsibility of

= Socio emotional adjustment of their child

* Baingin pace with the scheol woirk:

= Attending speech therapy and oczupational
therapy sessions

» Parsnts along with the child will visit the new
setting and familiarise him with new
environment

* The scheel will pravide weelkly sehadule to help
parents prepare and partlcipats

= Waorking out possible schedule

» [nterventionist and praschool teacher
* Preschool teachar
o Iptarventionist and preschool teacher
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supports needed by the child
during transition and after

Supgested activity

Respaonsibility of

»  Malhar neads vispal clues and reminders for
completing atask and classroom expectations

= Malhzr nesds to help insoclal skills dusto some
behavioural lssies

*  Since his language is not ags appropitiate would
heed help incommunicating with others

behaviaur

* Visual schedule will be pasted on Malhar's | =
dask. The teacher will provide verbal and
visual cues during activities,

» Teacher will reinforce and promaote pesitive

= The teacherwill facilitate communication
whenever required

Freschoolteacher
» Preschoolteacherand parents
s Preschoolteachsr and parents

Transition team members
Parent/caregiver Interventionist Preschool teacher Program co-ordinator
ﬂgn: Sign Sign: Sign:
i
Suggested services: ' Aids required Contact details
Spesch therapy
Occupational therapy
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Guidelines for Activity based learning

Learning is not o product of teaching, learning is the product of active engogement of the learners.

The PEHAL curricular fremework of Guidelings for Activities is a consortium of
exemplars that endbrses and supports Attivity Based Leaming, Based on the
Domains and its constituent Domain glements of learming, the section 'B’ of
PEHAL offersan age group  wise range of activities. These have been designed
with dual purposes: 1) Developinantal way for n children whose milestones are
typlcally progressing or 2] Remedial way for children who axperience delay or
deviations dueto disability,

While undertaking Activity-Based Leaming, It s suggested to follow &' play
based approach. A deailed description abiout information on  play based
learning has been provided In the following subsection. Activities undertakenin
a play way method are helpful in achieving the three 'E's essential for learning
namely; experimentation, expression, and axplaratian,

Heeping In view the differentizl neads of children with disabllities, staffolds
have also been developed, These would help the parents and professionals to
overcome barriers to lesarning of children with disabilities.

Aseven step learning model for conducting piay based activities

Based onthe Cambome's modelof leaming following steps could be undertale
while conducting activities lor children fer enhancing their leaming and
maximizing the benafits

Immersion: Usa plentiiul, but meaningful language so as w immerse the child
in expatiential learning. 5o wall the talk continuously 85 the activitiss are besn
undertaken. E.g Tallk about a fpod activity llke filling milk in the bottle or a
conversation activity of a finger puppet Name the matzrial and talk about each
stap thatis being undertaken.

Demonstration: Children are keen observers and ohserve details to imitate
them. So demonstrate the activities and then (et the chilldren explore by
themselves

Expectation: Always keep the barof expectation high from the childrenwhile
undertaking activity based learning, but b2 =reful that the espectstions are
rationale, age appropriaieand attainable.

Responsibility: Involve and engage children so that thay share the
responsinility of underaking activitias for leaming. Assign them small tasis
related to the activity so that they experience the joy of accormplishment. Far
exadmple bringing the keys of the toys.

changing its battenies or distributing coins in n board game.

Approximation: Expectation from children should be of approdimation | =
nearing an ddult mod=l Foraxample whils fixing the [igsaw puzzie holding the
pieces liketheadultand fixing.

Employment: The plentiful legming opportunitias should also provide 3
chanca to use the previous knowledge of the childrer and link it to the new
knowledge. This helpstodevelop concepts.

Feedback: Feedbacls ars always nurturing. It mimors how the children have
performed and how best to improve on it. For example while caloring within
the boundary, glve a frank feedbacik If of the work dore within or outside the
houndarywithan encouragement.



CONDITIONS + PROCESSES m:.m"ms

CONDITIONS OF LEARNING

:-'I |w|:'_IJ :11-']'.- 2 1S -I

Engagomont s at the core of the conditions and s more llkely td occor i
= leamis sed themsaives as “doars” of the babavior Tnwhich tha are Immers=d;
= thay understand how theso dumonstrations are important to thiske ek '

= they feel that they are free fram physical or pryehiologicsl hurt if they sttempt the behavior;

* wnd thay lllo, trust, fespace, snd want to smulsta the person demaonttrating.

PROCESSES THAT
ENABLE LEARNING

APPLICATION

EVALUATION




Play for learning

“WE WORRY ABOUT
WHAT A CHILD
WILL BECOME

TOMORROW,

YET WE FORGET
THAT HE IS
SOMEONE TODAY.”




Play s imperative ina childs development. It isa natural 2nd enjoyable way which hzips the child to o ] .
stay active, be happy and chearful, Play is sald to be the child's real learning aremal It is through play Rlay is the work of children. It consists
through that the infants and children learn how to move, communicats, soclal|z2, think and understand of thnsg activities performed for self-
thairworld around them. Taking into cognizance the abundant advantages of play, the United Nations amusement that have behavioral,
High Cornrission for Human Rights recoghlz== '"Play as the birth right of the child'! Play provides the social, and psychomotor rewards. It is
hest ways to enhaiice the 215t centuny learning skills such a5 callaboration, crlticsl thinking, crestivity  child-directed, and the rewards come
and communication. The recently launched National Education Policy (NEP) 7020 alsouphoidsa play:  from within the individual child; it is
basad, activity-based, and inquiry-bases! learning In the EECE curricula, Tha present cross disability enjoyable and spontaneous.

earlyintervention curricularframework has thevefors Initintsd a play based PEHAL | Encyclopedia of Children's health

The Power of Play

Play is animpartant part of thechlldbood development and all children have a natural inclination to getinvolved in a purposeful play, In adults playis often talled
about as someathing that provides 2 relief from serjous lzaming, but for chitdren play is & serous learning. What more! Play provides a working taboratory - any
where any timeto learn expenentially and thusit helps in building the demnins of deveélopment.

Playing is gymming: Play promotes physical and motar development and additionally builds the staming and coordination in childran. The agility and fitness
impraves dieto Increass In appetits. Play is also recreational and kéeps mind creatively engagzed. Soall put together, play improves the physicel and mental well
being ofchildren.

Play stimulates the early brain development: Sénsary playwhich is cneol the earliest plays aperis the daors for neural connections. Play and the piay material
provide the parfect life experiences asbuilding blocks. Neuroscientists are ol the opinion that piaying can alter abrain's chemistry dnd the child's dévelopment.
Play sparks the 4Cs: Play is stimulaling and opportunity providing. Whather engaging with mother during the first year or later engaging with others, play
accelerates thedevelopment of language and communication, It's like arippleeffect, one domain element gving rise to the other. Creathvity, entical thinking and
roncept developmentis alsoa contribution that play makss teachild's development.

Play makes children literate: Piay time and activities help to develop foundational literacy and numeracy. Story telling or playing games with athers builds
mathematical vocabulary, phonies, language of numbersand concapts af mathematical operations. Besides these it provides a ready apportunity for developing
skills of predictions, estimation and spatial abilities.

Play makes children lovable and socially active: Play helpsto socialize and self regulate. It helps in understanding and following the social norms of sharing,
tuirh taking, resolving conflicts and bacome s self advocate and anemotionally balanced child. Play provideschildren opportiinities to practice decision-making,
discovertheirown areas ofintsrest and make friends!

Plays are inclusive: Play helps children to acknowledge andunderstand others, Children learn an important life lessons of ncceptance, patience; perseverance,
kindnass.and most impertantly respecting human diversity including disabilities. Tharefore play contributes towards bullding an inclusive society.

Play is thus not a luxury for children it's an uncompromised necessity
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Stages and Types of Play

There are & stages of play which children generally go through during early childheod. While it is important to note that all bavies are unique and each one
devslops at their own pace and Interest; the stages of play like the developmental targets are also universal. These stages could be used o understand and
ascertain the developmental milestones in young children and also to facilitate the domain areas of development. The lollowing stages are provided by Mildred
Parten associal play.

Birth to 2 months is the new born stage. During this stage babiss make a lot of movements with their afms, l2gs,
Unoccupi ed hands and feel. This helps the bahlesta learn to satishy thelr neads, gain attention and also discovering themsetves.
o LS During this stage babies seam to absorb the activitles happenings around them. They develop parception, tactile
| Pl'iy' skills and abject permanencz. This type of play may seem 1o have very liitle language or social motive forexample a
bahy pickingup,shalkingand then discarding the abjectsin itz vicinity.

Thisstage s ar gxtension of the unocoupied play and children continue tll 2 and hall yearsiof gg=. The children In this

. : stage areinterested in themselVes ant generally playalone They are riot quiet interested jn playing with others yet.
“mﬂf? Thils stage helps children to devalop their senses by exploration and sustained attention. They try to entertain
! Play thumselves and also develop the skills of self regulation and concentriation. This stoge of play is also unstructursd

and children seem to be disintzrested in others for example two children might be playing with thelr toys but naver
lookingatorshowingam Interest ineach other.

L - At around two and Ralf years of age children get jnterested In watching others, but they still continue to be by
-Spectaturf themselves. They begin to watch other children plaving, however they still do not play with them, Onlooker plays

Onlooker help children to become abservant of the social norms af cammunications as ehildran a{tgri sit within close
P priximity so that they can hear other children's play conversations. For example younger children may frequently
EEII:_HU_IHI" ohserve and follow older children at play, but notgetinvolved inthe 'bigkids games!




Stages and Types of Play

Parallel
Play

Associate
Play

Cooperative
Play

Betwesan 3 and hall lo 4 years children stant playing alongside in the sama rosm ae near other children, but do not still
play with them. They play in close proximity and hence the stage is refermed to as parallel play, A child inthis stage
might play with toys that are similar and may also perhaps useitin similarways, but may not interact inf tha play
themes of the children nearby For example children playing in the same rsom playing with two different balis by
themselees.

Betwean 4 to fourand half vears childrep socialize and like to associate with others for ptay. While participating in
asgaciative play, they Interact and also fhare their materialswith other children. However their interest Isin playing
rather than the toys of others. During this stage children also exchangs tays and exhibit problem solving behavior.
Forexamiple reallzing that thereare limited resources to play kite flying, children may discussand negotiatewith one
anotherforwhich resaurces to use alternstely.

Around 4 to 5 years children enjoy playing and sharing In groups. Sothisis considerad a3 the most active soclal form
of play. While playing together children develap interests and get engrossed in playing and cooperating with others.
Play becormes formalized during this stage because a group leader emergas who takes a lead in deciding whal to
play, Thisstapge helpschildretin higher order ekills across varicus domaing, Examplesincludeirmaginative plays like
ﬁla} ingfavorite fantasy oy movie characters o hide and seek pames.




Types of Play

Charsctidh
Itis instinctive e.g babies
mouthing objects, banging things
or touching taxtures.

Senzory plays belp children to
nuestigate, sxplors, and draw
n'.am:lj.t's!lpnﬁ.- .

Activities to promote

Provide a ssnsory stimulations,
Preparing sensory bins with
different cotored objectsand
aounds, Tale children outdoors and
allow them to touch feel and
explor=.

F'rzt’aénd plays

Characteristics

Thisis planned by childrsn
themselves. [Eincludes fantasy-amd
dramatic plays e.g playing mom
and dad of feacher and students.

Advantages

Pretend plays help to develop
cancepts, conminjunication shjlls,
emotional maturity and cognitve
skills such as thinking, memaory,

Activities to promote

Pravide oy ldtchin ==t dalls house,
doctor's set, costumes of favorite
chararters I|il-iE Hanuman, Chota
bk, ete,

This is play which Is also reforred

Toas young scientists. Children use

material arolnd them to build dhd
create novel things ke hots,

‘towers, tiinnels, mountains ora
darn.

Adyantages

Constructive plays improve
concentration and attEntion span, It
also enhangces cogpitive skifls such
a5 observation, spatial refations;
abstract thinking, reasoning,
persaverance and fine motor skills.

Activities to promate

Provide building blacks, play
dough, sand and castle materials,
meccano games, toy tools and
construction kits, craft and knitting
kite, earpentry kit, gardening kit
etei

Thisis 5 fun filled Imaginative fres

play. ttisafovorite game of
presghioolers,

Creative plavsspark imaginatians:

asit help provides apportunities for

divergant and comvergent thinking.
Ik also enhances socin-emotional

and perczprual-motorie skills such

‘a5 eye hand coordination.

Activities to promote

Provide eolours, papers, rahgoli,
carmeas, baards, water calours, best
from waste mater|al, dressups like
dupatia forsares or bad theet to
maka tents and huts, rmusic and
mitgical Instrirenis st
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Benefits of play for children with disabilities

B Besidesall advantages and power of play mentioned above, stages of play and involvement of children in

typesof play can provide importantleads foridentifying delays and disabilities very early in young children.

B Evidence suggests that play based early intervention is most beneficial in developing communication and

pre-literacy skillsin children with disabilities such hearing impairment, ASD or Specificiearning disabilities.

B Experiential learning facilitated by play helps to develop concepts. This is especially beneficial for children

with visual impairments.
B Play helpsinimproving concentration and attention span and thus can help children with ADHD and IDD.

W Children with socio emotional or conduct issues benefit from play asitis therapeutic and provides catharsis
to pentup emotions.

B Play helpschildren with physical or motoric coordination issues such as Cersbral palsy.

B Playisaleveler. It pravides opportunities to develop friendships which facilitate acceptance and inclusion.
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All children are capable of learning, some do it independently while some others
may require, a little support. Scaffolds are supports and assistance extended to
children with disabilities for activities that they find difficult to perform on their
own. These could range from verbal prompts for giving cues or providing teaching
learning device such as use of computer softwares. Visual aids like graphic
organisers, pictures or glossary page are also useful scaffolds for learning.

The following section has scaffolds detailed as per disability requirements.
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AREA

Scaffolds for Hearing Impairment

STRATEGIES

Draw child’s attention to sounds and paint to your
sars and say ‘listen’,

Check sound of hearing alds every day,

Hold baby close to you and speak.

Sing rhymeas/ action sengs play music and tap or
clapin rhythm.

Usa rattles, musical toys, but talke care that it's not
too loud or harsh.

Matching objects-2 spoons,2 tooth brushes ete. Many
games can be played which make child look at your
face and associate the ebject with what you say.

Kaep some things hidden. Say samething about the
item, 'l have a camb’. Show the camb and then say
something more when child looks at you, *the comb
is red". This creates the association between the
words and the things that child sees,

Talk in normal voice. Not fast or slow or don't
axzggerate,
Talk about all activities and things:around by
painting or showing.

¢ Glve options™ Do you want a ball or do you
wanl a rattle?
Face while tatking and don't turn back,
Label things In meaningful situations e.g. Here is
vaur blanket. come we will sleep!
Ask a question, take pause, give time far
child to respond.
Use good voice inflections and stress the key words
while speaking.

AREA

R>

Age | Birth to 3 years

STRATEGIES

Make every activity of the day a language

learning activity.

Talk in full sentences about happening e.g. ‘sparrow
Is in the window',

While daily routines like bathing, brushing talk
abiout things and verbs

Expand child's utterances. if child says ‘out”. You ask
‘you want to go out'?

Read stories &amp; show a thing and tell about it.
Repeat words in different contexts e.g. bring the
ball. Give ball to grandma.

Maintain éye contact.

Give visual cues by showing and Tactile cues by
touching on cheeks and throat

Use mirror for madeling the speech sounds

Don't say wrong or always correct the child. Say you
said't’ Its /d"

All people around the child should use Sign
language in routine activities and conversations.

Draw attention towards hand movementsand facial
exprassions,

All around tha chlld need to use it ln dally routings
and converzing,

Gently guide their hands to perform.



AREA

STRATEGIES

Mohility

Draw the child’s attention to material | person of
child's interest by calling the child that facilitates his
moving (creep | crawl | walk.... based on his
developmental stage) towards the target.

To sustain interest and concentration of the child
use a variety of activities. Initially support
physically, and gradually fade support.

Hand Function

Give objects of interest to the child such as rattle,
squeeze toys/things and provide time to explore.
Initially encourage the child to ute both hands to
hold the objects.

Let the child reach for the object/peison at a
distance and hold.

In case of toddlers who can sit independently,
encourage to picking up objects{particularly edible
ones such as murmura or puffed rice) with fingers
Encourage playing with toys such as blocks, squeeze
toys, stacking rings to enhance hand functions and
finger grasp.

For any routine activity such as feeding, bathing,
dressing, playing with the child, keep talking like a
running commentary evan if one foels that the child
Is seamingly nat understanding. Cantinue to talk
with suitable facial exprassions, and maintaining
eye contact. Repeated contextual talking facilitates
undersianding and reciprocation in the child.

Appreciate the child's efforts to rezpond or
communicate orally or by action or gesture, Do not
worry if there is no clarity In the child's response.
Notice that the reciprocal communication is
emarging in the child.

Scaffolds for Developmental Delays

AREA

COGHITIVE

Age | Birth to 3 years

STRATEGIES

Start interactions with a smile. Take efforts to let the
child interact with all Tamily members/familiar
people. Let the child watch the exchange of
grestings with approprate body language, namaste
with folded hands, bye-bye with waving hands, and
50 on. Alwayz encourage the child’s efforts to join.
Etiquettes muich as 'please wait), ‘da you need more?,
‘thank you', clap with ‘that was great’, ‘sorry, | made
wait’ and such secial gestures may be used in
context and begun early in child's life to promote
soclal skills and social compelencias,

Opportunities to make cholces by offering a few
items (bus or car? Red block or blue block? Milk or
water? and letting the child select one right from
toddlerhood, leads to decision making skills.

Games such as finding hidden objects, pretend play,
making patterns and sorting with
blocks/beads/spoons and cups.... Lead to thinking,
reasoning, problem solving skills.

Feeding, tolleting, dressing and such activities of
dally living are to be systematically taught children
who have developmental delays,

Begin with easy steps and move to complex ones.
For instance, when food is placed in mouth, chewing
and swallowing is taught before 'pick up mixed
food/piaces of chappati/dosa... and direct to
mauth’. When this is accomplished, mixing the food
[tearing to pieces and directing to mouth,
Appreciate every attempt by the child, Physically
guide and support, and as s/he learns provide only
verbal prompts and finally fade supports as s/he
masters the skills.
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AREA

SPEECH AND
LANGUAGE

v

PERCEPTUAL
MOTOR

EXECUTIVE SKILLS

Scaffolds for Specific Learning Disabilities

STRATEGIES

Talk to the child about all the activities that the
child is engaged in

Expand the child’s utterances by modelling to make
it more meaningful

Play sound recognition and discrifnination
Encourage the child to ask for things {helping with
the name) instead of pointing out.

Play games like ‘hide and seel’ for finding ohjects
and label them.

Sing nursery rhymes, songs, prayers and encourage
the child to imitate with rhythm.

For improving speech prenunciation playing games
likeer rolling the tongue, making sounds , grouping
sounds together, tongue twisters etc can be
undertaken,

Encourage playing with dough for making shapes,
rolling with one hand, two hands etc.

Play with stacking rings/ boxes games, rolling ball ,
throwing ball, passing ball from one hand to
another, throwing , sorting things:

Introduce simple puzzies and then gradually
increass the pieces. Support and encourage the
child to do it together and later independently.
Imitating games like hop like 3 rabbit, walk ke an
elephant ete.

Opportunities to make choicez by offering a fow
iterns (bus or car? Red block or blue block? Milkor
water?” and letting the child select one right from
toddlerhood, leads te decizsion making skills.
Games such as finding hidden objects, pretend play,
making patterns and sorting with
blocks/keads/spoons and cups.... Lead to thinking,
reasoning, prablem solving skills.

AREA

EMERGENT
LITERACY &
NUMERACY SKILLS

ATTENTION

Age | Birth to 3 years

STRATEGIES

Read simple story books with lot of visuals with the
child

‘Shared reading’ printed labels or cards for objects,
toys, routines will Help develop print awareness .
Story reading using colorful books and materials
will be helpful for emergent literacy and for
predictions about what will happen next.
Sequencing activities helps to reinforce first this
happened, then and so on

Involve in activities that help in understanding
‘more-less, far- pear, heavy —light, long-short,
serldtion based an size and €0 o,

Ensure the child is attending to you by establishing
eye contact and calling him/her by name,

Identify activities of his/her interest and begin with
those to arause attention. Then move gradually to
activities that you choose to invatve the child in.
Know his/her attention threshold and change
activities without thanging the objective to sustain
the child's attention. E.g.if the objective is sorting
objects according to shape, have different sets of
materlal such as blocks, beads, kitchen utensils
such as cups and spoons. When you see signs of his
insing attention while at biocks, guickly replace the
blocks with kitchen utensils and continue with the
same objective of sarting,

Activitles to arouse and sustain attention can be
with ather sensory motor areas too,
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'STRATEGIES

‘Observe what the child is doing and follow the

child’s lead and interast.

Do not force the child to give eye contact rather
come into the child's line of Vvision by placing
yourself at a lower level than the child.
Engage with the child using facial expressions,
gestures, tone of voice, sounds, etc. about what is
happening around.

Be energetic, excited and enthusiastic while
interacting with the child, Keep the interaction
enjoyable,

Expand the interactions by changing one thing or
adding in one new element at a time.

Have 2 clear beginning and a clear end to activities
e.2., a cleaning up song at the end of each activity
can help the child know that the activity has ended.

Provide accoss 1o low sensory areas- setup areom in
the holse or 2 coimer In the room with low lighting
and noise reductionifthe child isa sensory avoider.
Provide acceds to different textures, sounds,
maovement if the child is a sensory seaker.

Provide altermate seating using ball in a tyre, swing,

round cushlons ete,

"

Usa visual supports Lo promole understanding of
language &,g., Use a gesture or a picture to show the
child that it is “tirme to eat’

Do not use baby talk. Use clear speech, Use good

voice inflections and stress the key words while

speaking,

Talk abaut things naturally in meaningful situations
and in reference. Encourage the child to see/f hear/
feol/ smell/ taste. _

Say what you mean and mean what you say.

# Label the child's emotions toincrezse self-awareness,
* Valldate the child’s emotions by saylng and

acknowledging that yes | understand you are
upset../ or | know you are.

Teach the child to regulste using cornfort toys,
fidgets etc. and keep them in fixed places so that the
child can easily access therm when required.

Do not discourage the child’s stims (& motor or
verbal repetitive mannerism to soothe self}-e.g;,
rocking body, swaying side to side.

Stay close to the child and be comfortable while the
child is struggling with emotions,

' Glve time to unwind and recharge.

=

Demonstrate and develop social skillsina
purpeseful and meaningful manner through direct
instruction or by modelling expected social skills
e.g,, greeting an elder, saying bye-bye

While walting far a turn In different situations, give
something to the child to see/ do/ hold. Use a visual
timer/countdown for the child to understand how
long ha has to wait.
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Give choices and opportunitieswhenever possible e.g., Do youwarttowear the green frock orthe red one?

Give meaning to the child's vocalizationse.g., ifthe child says “Ba-ba” say "Youwant a ball, youlike playing with s ball” and give
thechild aball.

Provide AACs [Alternative and Augmentative Corimunication) boards comprising of signs/ pictures to encourage the child to
cammunicate, Model the use of signs or pictures for the child and gently guide the child to use them., While using pictures, try
keeping tham infixed areas in theroom.

Respond immediately when the child cormmunicates.

* Always presume competence- If the child does not respond in the way you expect, it does not meap that the child does nat

understand.

B 2 B B B E @A N

State your expectation clearly. Tell the chitd what to dovs, what not e.g., tell the child to sit down vs. don't run
Discuss the child about the activity hewillbe doing.

Break the activity intosimplesteps,

Demonstrate thechild everysingle step of the activity,

Supportinstructionwithvisual, auditory, kinesthetic, tactile input.

Repeat activities,

Give time forchild to process your Instruction and respond.

Trysinging instead of saying and repeating the instruction.

Use specific cues for the child to know what is expected from him and where he can do the activities .., if the dining table is
used for a lot of activities, placing a specific table mat can clarify to the child that Itis eating time, a red cloth mat on the floor
with a box of toys can tell him that thisis where he can play,

Usefamiliar bins/ trays to keep specific materials/ toys so that the child knows where what will go.

Bujld consistentand predictable routines. Inform the child about any change thatisgoing to happen.




AREA

STRATEGIES

STRATEGIES

Foading, eating and drinking - using or adapted

tools/utensils (spoons, plates, cups) to promote

participation in self-care by drawing on the best motor

ablility or potential of the child. Reinforce with smile

and claps for every effort the child makes,

= Start with easy steps to more difficult or complex
steps- with full physical prompt to partial physical
prampt.

% Provide and encourage child's participation and
salf-initiated activities in s=if care

* Promote and encourage child to participate in
personal hygiene care such as bathing, grooming
ahd oral care with modified tools )

Make up a silly song or rhymes that are high pliched
along with facial expressions and make up silly
sounds including - animals, sound of environment,
vehicleetc . _ .

Talk about or ask about texture and colours of dress.
"whatcolorisyourfrock?”

Plan and include choices- toilet first and mitk next
cholces by pointing or touching real objects in the
order they prefer.

Talk about body parts - your ears to'listen, hands to
pat a cake nrr.laﬂ, rub your cheek, rub your
stomach...lags, hands... _

Copy back or resonate back all the baby seunds the
child makes and try-out new sounds

" Use bigtoys - soft toys are.great to hold and grasp
‘than hard objects- hand painting, squeezing
sponges, play dough like chapatti dough

% Play outdoors to touch, explore grass, sand, leaves

elc to encourage or roll or crawl on soft grass or sit

with suppaort in differant surfaces outdoors

Mobility that encourages through play so that

children learn to move from rolling, crawling,

sitting, side/extendad sitting, W sitting on chair , to
standing; and walking (with support)

Encourage hand over hand -reach, hold or explore

abjects with both hands (if the child tends to use

more one hand or one side of the body)

Encoursge bilateral (both) leg and hand movements

of the child ina tub of water under parental

guidance and watch - to make stepping movemeant,
kicks [ watar, gic

involve parents, siblings, extended farntl?- 1o
interact and engage with the child by smiling,
playing peek-a-boo, or mirrar play, finger play etc.
Encourage child to share toys or food with sibling or
family members or next door children, ortake

child outdoors to watch other children play,

say "hi" or"bye"

Pretend play using toys o hand puppets, bab
Kitchen set or household utensils or balster pillow
that makes “:fm or car or aute ride around
the neighborhood to play out different emotions -
happy, sad, fear, otc.

Play a number of imitation games using rhymes that
pramotes clapping, moving arms, waving, shaking
the body et

Take the child outdoors to point and name the birds,
domestic animals, vehicles, vegetables or fruitsin
the market

Count things as you dress the child. Two socks, Two
sleeves, onelegin, two legin asroutine the child hears.
Mudge and guide hand over hand the attention of the
child at other pictures the childis NOT looking at
Point to parts of the book - Frant and back ofbook,
fiip the pages of book




STRATEGIES

STRATEGIES

Stimulate visual curiosity by using various light
conditions such as bright colors with good contrast.
Routine dally activity things could also be colorful
stich as milk bottle, plate or spoon. Mother and
other family members could also wear dress with
good color contrast.

Touch |e, tactile experience |5 essential for
understanding the environment,

familiarity. Speaking along with feeling, exploring
and touching will help to bulld vocabulary and
concepts. |

Feel of different surfaces will slso help in creating
readiness for Braille and other tactile leamning
rmatarials.

Story beoks with Braille strips at end of the page
and highlighting a key element of the characters
with different textures will assist in identifying
characters ina story.

Conversations help in building knowledge and socio
emotional well being.

Glve the background about the context about which
a conversation is being done. Add the missing visual
information also In the language input.

® Use words like look and see here while conversing,
® Addressthe child by name and name people who

are talking coming in or leaving the room .

Provide auditory listening inputs and talk
descriptively everything around,

Improve auditory perception and comprehension by
way of sound makers and toys.

Sound localization activities will help in mobility
training.

Reduce auditory distractions and do not play the TV,
ar radio nonstep and loud

Create safe clutter free environments for mability by
eliminating sharp edges, reflective surfaces, plug
points, wires, etc.

Encourage exploring around for confidence in

moving including staircases.

Searching games gradually increasing distance and
incations will help in overcoming fear of movement.

!

Use stimulating materials for olfactory (smell) sense
training and for learning concepts related to tastes.
Olfactory sense also helps in mobllity tralning for
locating kitchen, washroom etc,

-

Use real objects, encournge exploring and
undertaking daily living acthvities like brushing,,
bathing, dressing, eating and fetching things.
Describe and show how different devices or things
work and Its use

Undertake task analysis and break the task into
small and sequantial steps by explaining each step.
Mediate when required as imitation is difficult.
Read to the child and describe pictures and
ilustrations,




STRATEGIES

Very young children with a delay in head holding, rolling and sitting. can be encouraged to look and reach for objects/toys hung fram
low support overhead.

Children whose arm and leg movements are limitéd, encourage to move their limbs by tying sound making objects like
anklets/bangles on thelr arms and legs to encourage Idf.king and reaching.

For children who have not achieved head holding till the age of 2 months, ensure that the child Is placed on his/her stomach to
experience tummy time for 5t least 30 minutes 2 to 3 times a day, You may place a rolled towel/blanket below the arms. Be caraful to
keep thelr hose free when they lle of their stormach.

Use physical and verbal prompts or aids like crawler, scooter beards, walking frames ete to support oldér childrén who do not achieve
milestones of crawling/creepingfivalkingon theirown to explore theirenvironment.

= While playing ensure that the child is using both arms and both sides of the body equally.

Ensure the body is maintained in a symmetrical position in all pesitions and does nol remain constantly to any one side for children
who have limited movemants and ability to move from one place to the other.

Ensure that after the age of § months the child is in an upright poasition for longer periods through the day and those children who are
not able to siton theirown, provide them the necessary seating support such as padded low chairs, pillows, a bucket/tub, corner chair
ar specialchair.

Give opportunities for children with delayed physical development to play outdeors for which they may need additional physical
support. Itisimportant to ensure their safetyatall times.

As child learns to sit, give a small basket and encourage to put and remove things like balls/cars{household items from and into the

basket A child wheo Is not able to sit an his own by 6 months may take support of pillows and special chair to enable to sit. They may
also need physical supportor prompts te do this activity.

* Childrenwith swallowling problems may Havétutrydlfhrﬂntupﬁuns of food to enhance their diet,

Children with physical limitations who are not able to start and manage using hands to eat finger food by age of 1 year need to begin
with giving items like small pieces of banana/ corn cheese balls/ murmura ete. Do not worry about the activity being messy,

Children unable to hold a regular spoon after age 1.5 years due to fine motor challenges need to use spoons with thicker handles, a
spoon inserted intoa universal cuff, special partitioned plate ete to enhance independence In eating.

Let them participate in all ADL activities by participating fully or partially, based on their abilities. Keep talking to them through the
task as you complete the rest of the activity for them. Use*hand ever’ or 'hand under technigue,

Children who cannothold a regular pencil due to thelr fine motor challenges, nesd modifications e.g a thicker pencil or erayon, putthe
pencilinto apotata/ aripper/ gas tubing or tiea cloth around a pencil to make it thicker.

Provide balls of different sizesfor children to play with to ancoursge movement and enhance coordination.




5

AREA

STRATEGIES

Encourage participation to the maximum in all routine activities like feeding, dressing and other activities of daily living. Use alds to
ensure participation,

Encourage participation by using “hand over hand technigue” ie the carer holding the child's arm and gulding them through the
complete activity or “hand under hand technique” ie the carer only supports the child's arm and guides them in the direction of the
movement required. In this method the support is given and withdrawn through différent parts of the activity. These technlques arz
very important to be used when training children with phyzical impalrments to move towards indepentdence.

If, child unable to physically participate in daily routine activities encoursge participation through verbal or pictorial prompts. Be
patientand look forleads from the child In the form of non-verbal communication.

Encourage participation In cause-effect activities. Like playing with pop up toys, pushing a button to start a musical toy etc. Use

physical support asitenhances their understanding of their environment.

When placing the child on the stomach be mindful to keep aif passage/nose free. Special attention to be given to children who have
poorhead holding.
When carrying children with poor head and neck control, ensure that the head and back are maintained in midline,

» After age of S months, feeding should always be done in a sitting or semi reclined position. Children with physical delay, unable to sit

independantly even after 6 months should be provided special chair support, Feeding in the lying position is dangerousas it lsads to
frequent chestinfections.

Ensure the food consistency is appropriate to childrens' ability to manage suck & swallow, For childran with difficulty with such-
swallow, movie tawards a normal diet with care.

Children whao do not learn to stand and walk on their own by the age of 1. 5 years should be madeto stand using appropriate supports
like standing boards, splints and footwear as per thelr needs and context. Standing should be done for at least 45 minutesa day as this
isimportantta malntain hip and bone health for non-ambulatory children.

Introduce different types of foodsafter 6 months of age.

Intraduce playwith fingers orhands using soap and water or clay dough.

Encourage self-feeding using hands based on abilities of the child,

Introduce toys like rockers, moving buses and swings based on abilities and interests of the child.

AOTE: All of the above must also be done with children with delays.in physicol development. Adequate support as mentioned above should be
provided te support them to enable them te participate..




Exemplars of Activities for developmental domains




Domain 1: Approaches to Learning

Domain Element | Awareness and familiarity

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parent can sit The parent can malke. |F the child s featmg The parent can placs @ | Parentscan groop the The parent can daw The parent can piay
aprinst the wall, with funny noisesor eallthe | hungry, the paremean | eauple of toys (n front, chitdienalsimilar agey | anoutlineala face 'lpaking in the minor’
her loge bent and the child 's name frivm wait forthechild to uf the child for him/ler | topsther and drgania lman g blank spacos with the child arid tho

chiid sittingon herlep; | acmoss the room and' express ther hunger o plch Winstever tay piaydates which may for facil features ke child can focus o the
Inawaythat they face | talk as they approach vizgslinple unterances | thechild likes. The center around a eyes, nnse, eyebrows expressinng asked to
gach other, The parent | thechild; this will and gestursssuchzs: | parentcan then particular theme heeping azide culouts e |mitzited), .0, Say
can try makingvarieus | make thechildlackfor | pomting. Onoe the ercourege thesiildto | e.g play dave with of these said features. suefyrne (0 the
facial expressions the parent. The parent | chlld starts expressing | pitk a toy via verbal theme of foods we eat/ | Thechild could be e . . look
towaids tha child such | canslsatrytoholdthe | hig/her need forfood, | prompts and by 1oys we play/ colars ssked to place the happy! Ourayes are
aga cmille, 2 sacl face,; chilel tlzze to her facs repeat the procsss for chiwing the chiltl sach' | sround e cutoutof the correct criviklod, a7d we ayn
=xoited expressions, and make vanious: their toys: toy and askng which feature op the =miles on eur faces| ...
and growling. The soundy such pya s/l would want approprate blank 2o to sleep! Our oyes
parent can ticlde the babble o' simple space, arz closed and wa're
child, stch their utterances to gain the storng” The pareat
tongue olit and roll it sttznbion of the child. must remembar o
hack in, white meking Il the parentuses make oxaggeratod
salinde phrasac, ghe S0 uss EREring Ioizes whils
phrases thsl inglude they pretend tosleesp,
Yol morlulation,
Whils the parent s The parent tan solily The parent and the Ounng linger playand | Thepareitcancall the | The parentcanengage | Thechild can be
singing lullabies or rub thie palm of the child can participatein | while playing songs, child by name and ask. | thechild to belp with angaged 1o coloy/ drs
miakingvarious sounds | ‘child 's hand in small anactivity of throwing: | the parent canstoc the cfild to fetch housahold chores such | 2 picture and put it up
like humming, they arculzr motons. After a =il in & tub, While the game/song for things called our as cleaning, amangmg for display. The parent
can cuddle the child, that the parent can throwing the Ball, the o ime snd waltto | e Privs, go g=t the play items, putting nesds to remamber o
keap the child '=hands | thersing dsongtothe | child can call outa ubzarve ifthechild has | ball, Rohan, po get’ katorisih'a drawet. appreciate the
an their cheek and cinid and tickie. name suoh as Paps or any response (@squeal | water from mummy. They can create Songs dawing; tell others
allow thechild to feel Mama. fnordertohelp | or tug) that indicates that 2o along with tha alvsddt the zhild s
theyvarisils: the child throw the they want the parait tash such as, 'it's time work.
expoessicns and ball, the parent can to @ntne Il the child 1o clean up now; it's
vibiratjons. tihs thechild s name i5 not respanding, the fire o clesn up now;

whita throwing the
all.

parant can mafntain
ey rantact and ash if
s/he cando agan’ and
coritinue,

hey ho! The charry ho!
It's time bo cleab up
now’ ar engage e
ehild In agtion rhymes
Lke 'Bits of paper.




Domain 1: Approaches to Learning

Domain Element | Awareness and familiarity

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
While singmg, the The parent can mimic The parert ean take Athome, the parent The parent can play & While =t home parents
garentcan strokethe the sadnd of tha chikl the name al the child can play Wideand seeh | game of whe isin the can enrouragn thes
face of the child with kabbling and whils drézging. For gainocalling olt tha bon!. For this gatie, child ta wazh hanelz
matanals of vanaus encourags the child i sxample, “this |5 chyic ‘s mame and hidea mirmor betore and alier meals,
textures Sich a5 a reply back Priya's tress. These saying “whers are ueforahand In & iz well ws nelp i
cotion swipe, cloth or are Priya's socks,” youll |l ean't sga yoyl® cardboard box o that laying the tabls.

3 powder puft

the chuld doesnot
Enow what i=in L
Then lat the child apen
thie bak and on

The parents can timg
their chiltl's tooth
brusliing rawting Thoy

openng sihewill ook can pley nne of the
at salf it the miniar chilrlran 's favorile
THe parent and the sungs and have the
chufd ¢an =k about child brush teetty antil
thelr discovery. the song ks aver.

g of the parant, who The parerits can take The pirranttan ghace

fa natinwview of the-
ghild can =il the child

' malieznd the ather

parest prompks the
chitd by talling “leok
papa/manma is calling
YOLL" Parents mgy help
rhe chile to find our
the caller 1fthe child

‘burris towntds the

cller, thet the parent
calling the namea can
hand = tay of & fe=d
Lstrieta the child, In
ornder o 5818 pUrpass
behind cailing the
child s name.

the child tothe garden
inthe mmpound and
eall other childrss to
plsy 5 garno suchas
rolling the ballto the
chitd whoae name &
called it

Tiva boxzs; that
contaly thechild 's
faverite shjecton the
tabie ane covered B
a i one dhoovered,
Haxt plaze twe
uncover=d bosesin
Trontof the child, ona
box contalimngtheir
favarita ltem and ane
containing someathing
lum Have the chiid
reach into the covered
o without looking
and fecl the ohject,
then encourage the
child o look at the two
objects on the table.
and tellwhich ane was
inside the hox/bag.




Domain 1: Approaches to Learning

Domain Element | Awareness and familiarity

Birth - 3 months 3-6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
The rEmt can hideshe | tha parent cin let the
feather inside & book chitd sit down and pick

and encourape the

childtotouch ard fealit:

without looking at L
Placing one hand ower
the ather, show and
tell, how it |5 used on
the face of the child.
Thie garentreapohds by
saying “thew turn"-and

gently streke the

forshead of the child
atdseeif the child likes
it i the-child shows any
signs of siress uea the
feither an the kiness ar
feetor legs and move o
the hands. As the
parant touches the
child with the fEather,
name the hody part of
the child like head,
nose, cheeks, =ars,
hands, |lege, stomach
and faat

up small stones o
sooop sand (hand
under Band] ko b
cups fone very minall
and one bigl. The
parent carl count Gut
loud as the child
senops up the handiuls
g "onehand full’ 11
e Fandiul” 1M......

Hang a lightweight
Lail/ balloan frans the
ceiling within reach of
thechild. Cali cut
different hody parts for
e ebillel b 'use po kit
the ball, such as
herfhis head, nose, ear,
wrm, hand, fingers,
lag= kivea; and feel

The parant oan play
inusic antl dancain &
funny or 5illy manner.
A the child stars

gigallng, the parent

CanEnp music gnd
uraits far the child's
racponze, When the
c!ﬁrﬂ Inaficates for
orE mugic, the
pErenlcan mods| tho
camplete senterjce.
And say " Ok you dant
e o play sarie nata
muesie ™ anid <an start
the dance.




DOMAIN 1: APPROACHES TO LEARNING Pl
Adaptations for domain element | Awareness and familiarity ]Efs-":e ;:;

Pop Chiesks
The parent can fill air i their mouth and ask the chil to
pap thealr-fladeheake

= AcHivity deonstration i retjiired

« Can guldes thie child '€ hand to tha ehoelis 23 tined while démonstrating and ek hapd sier
handstrateny.

« This activity will help thechild to make =ye contact and bring awareness to the others face.
When popping the cheeks; parent can call thename for ey= contact.

= Alfow more tine for the children with cerebral palsy or £ to completa the actaaty on guide with
Hanels

Eprten|ours

Matertals:

Toys and obijects of 4 different colpre Chart pape of the
calors of theobjects: Any itemis that can be sorted ke big
Blittons, Socks, snoULnG; Cups pot bottin Caps shoes,
matching idsto cantalners

Process: ,

The parant can start by sorting thefirst twvo pairsof seckaas
they guide theiy hand over the child's. The parentcan then
take lots of toys and objects of 4 difforent colors {they can
tahe 2-3 colors alto), They can then hy the colored chart
papers on the ground and sk thiechild to taks gl the toys
and plijects from the ksshst and sont them azzsfding to
samecolors ad of the colofed charts. '

||| Thechild may require demonstration of the actlvity for ane s=t of toys, While sorting,
ML e of the thingsto be sarted can baused

Wl | 1ist=ad ofcolorsand charts, thechild cansart utssie shapesorsaiie sizes.

wen || Thechild might end uplining toysinstend of sarting. Parert<sn call tha child by name
ASD and asnist phisicallytasort,

10D || Farentcanmeducethenumber of objecistobesorted.

- May requite bigesr tuys ef objedts to grasp or may nesd band over hand strategy.
PHER: Fallowing positinns tan bis used for this activity,

{Pic Source: Disabled Village Children)




Domain 1: Approaches to Learning

Domain Element | Curiosity and exploration

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
The panent can hang The parent can try The parent can place The parent can put the | The parent can stick The parent canmake g | The parent and the
eolorul tovs thet make | making mietic with the child on twummy en | child down on a plastie | old plesue pipesar paper windmill out af child ran play & game
solinds ati the cradle hauzehald (tems or amatandsit ata mat and drop 2 pioos madafram colorfil bright paper, of choamng tha
or-thechlld's bed. caniry ana make distance with some handful of boited cardbaard an thewall, allow the child te appropriate itsm
Thay can than sounds of anlmals objrcts that are safe potatoes orrleeontaa | They can give some meve it arolnd In based on Ure sire
encoursge thechild to | [cats and dogs). The for thechild to putinto | tray. balls |n & bowd 1o the yarious ploces, andask | The parsnt can keep
loolowt them, and sgkngs can come from: | theirmouth. The The panent con et the chibd 5o thatsfhacan the child what clothes, sodks, spoons,
move arms and legs to | vanous angles while parent can call oyt to child explore by drop the balls from the | happens when itis piate ima basket and
reach on kick oul the child looks. the child and picking up, pinching mauth ef the plpe undar s fan] in the: Atk the ehild to pick up

' encaurage hin/her ta then, squishing thens, hreore ouicide. wihich ane will fit
reach out for the smasing them, The careziver can also adults prthe child?

objects. When tho
child heldsan alsjact fi
his bhand, theparent
opend his'her palm
and says ‘give and
takae it from thechiid.
Then parent
encolirapss the child
to open hisfher palm
and parent givies the
abject to the child
saying 'take!

Parent can heep
Interesting toys or
bioalks at asafe
distance. Get down to
the childl s level and
crawl alongside
him/herto a toy or
%eTe1

Whits feading the
child, the parent can
FiGeE BNTCESIVE
g=stures and soothing
sounds. Thay can alio
smite, talk or sing to
the chnld.

On the fleor, the
pareiht cal rell &
plastic hattle fillad
with color water.
Sllew the ehild 1o
foliow the tottls from
side to side, back to
frapt Other s that
chin produce holse and
b used to fill the
bottie inthde:
1)Beans

2} stones of vanous:
SiIES

Parent can make the
ehild sit alorig with

faamily durlng lunch

time heeping =
s=parats bowl for thé
child. Grvezome food
in that {like - piecas of
ledli, ehamau, Fiscults)
while pther: are
ZaTINE; SNCoiirdging
b her 1o eat along
with others.

The parent car riake 8
tiracetet with bellsor
tahe a toy with a bell
Arrangs pillows, sof
toys and blapkes
around the ethild on
the floor, Holding the
bells up forthe child te
e, narent shakes
thern to make them
ring- Cancmaling the
bells under or in‘arie of
the hiding locations
snoulires "Where are
the brells#" Lift sind
shake the things
smountl ane lyy ome

provide the child with
ey that make sounds
or changs colon

Parentean fill & jar
haliway with water
and add turmeric to
turn it yeliow [
destred, Glve the child
a |ittle plastic tumblor
with which to transfer
water fron ane
container to anathsr.

Parent can jirevide &
small ear with a raps
to drag from ona place
to anuther, as well a5
an obatacle colrse by
placing toys, ciathes,
and other items on the
way. Toss the tay cas
over, undar, arargund
the ohstacles and ask
the child ta il 1F over,
undes, or around.

Play the siploor float
gamin Parant can keep
a tub of water nearby
and allow the child to
watth'and commant
on what happerns
when (tems are placed
it it anid sk shoul i

91



Domain 1: Approaches to Learning

Domain Element | Curiosity and exploration

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
When the parent The parent can make. The parent ean make Parent can shake the Theparent can ke 2 The parents can take The parent can piace
approgches the child, the chiled e dawn on theehild sit with his e | abjzcl that coivcesly Tow small =lped the ehild owtside 1o variouy glaysas and
softly tauch ar pat the hisor horbackl0n her sibling= or ot|yar the Bells to wateh the bativanic and placa oxparience the natural cupsan the table and
portion of the bedy in draw atigntion, He children: Give dath of chiid's reactions them an the wall just warli, Prik up falien fill seme water at
uestion and say simall bells to the big them & comparatile aver the child's head, leaves, fiomers. and different levels, Glve a
something ke "5o boe with a colorful biry, sucl 25 stacking Burin playtime, while | allowing thechild to ather ifgins and woollen spoon o the
happy wseehmmasr | ribbon Encouragethe | pngs: Enocurage the thechild sengagedin | mamove the balloons exclaum, "Look, | found - | chifd to exploneand
happy to see Mani" child to teuch his or child io wateh and other acthvitles; parent | wnth his hands, & leafi™ Alinw the child miale different sounds
whilesngaging the har toas, play with his toy while | canintrodues s new to explore and label with by playing them,
chilel in Tinger play. the ather 12 eloing so. toywrappedin the abjects he or she The parent can

Whith s, bnghtly colored paper. COATIES BLTREEE: demonstrate once,
Allow the ehild ta

: Investigate the new toy
Wi a3 parent The parent can LNE A | pytouchingit, gaming: | 118 parent can allow Tuys or a teddy bear
approsches, they can stuffed animalclose | iy, and removingthe | théchildtositing cari be rolled under the
wear anklats and Iz the child and covar The child can cofntoriable positon. =ofd or gining table:
create noises o arolse pretend to converse, axplore the neirtoy in Place mediim-sived The parent €an then,
curipsity. caress, or feed i the coyer (s bright batl) | Wulticolored ballsinz | draw attentian to the

' Kesp an ey en Lhe by tauching. cartlbigard Bow Aethe tay antl walt for the
child 's reaction and miouthing, throwing, parent offers each child to seek out the
chanps over to play and turning it around, | tolorballoneata parent. The parent can
‘with both at the saime tima, the child will be say "Ohbkhh! you wakt
tirmes 38 stoes the ; - encouraged toexplere | it comeon, Et'=do
child cres out far E‘:ﬁ:ﬁ;:!ﬂﬁ the calr, this together" and then
attention. Place the various shapes and can ute 2 stick ta pull
plisk amimal in framng sizes frarn around the oubthetoy
of the chifd to houss (Safe Utenstls)

encourage the child or
harto imltate the
actinry of the panents;

The parent carl than
us2some utensils for
wiater yswell as any
ortlser &dibls s duch
as carrots. The chiid
Has awanosriul
appartunity to
andpestinent wilh
various pound|ng
saunds a5 well =
wiier and athor
iatenals




DOMAIN 1: APPROACHES TO LEARNING

Adaptations for domain element | Curiosity and exploration

Earlier years
[Birth- 1.5 yrs)

Later Years
(1.5-3 yrs)

‘Description of the activity

R

Search your lavertetoy

Matarials:

Assorted rowsehold items, Thechild s fovonte oy orobject
Process:

Keep the child 't favorite sbijects/toy hidden In a basket of
assoreed housahold itens. Ask the child to find the toy in
the biasket.

Ballaons anwall

Matorialn:

inflated sraliballouna

Progass:

Blow Up small balloons and stick them clnsely on a wall
vilthin the ehild 's rach. Encurage the child ta remave
them framthewall

» Glve clear instructions using gestures/ wands.
. [}emnmimrtm;ptwhtpthmuuh hand over hand with instructions.
- IFthichild does nist winht to pirt e hand inthe baskat due to many different testures, reduce
the number of textures and Lge the textune that thie chilld is famillae with to lide the favorite

k.

= Iftheee sre o Micultics i moveiment, use comvfortiblesnd modified sititg for the child to fres
e Nards focexpioraton)

« Thechild may g&t vary Imvglved with the Salloons and may nofrompete the acthvity, Reduce
thenumberof bailoons, encoyraga the chyrld gnd assistto fimsh theactivty,

« Hesp the balloons atthe helght of thechilid s reach

Bnll/Stickdrop

Materials:

Tubesof pagartunngt madewith Chan paperor cormagated
paper, Tie of stick with tape ta the wall in & manper that
tobks like & aze, small plastic balls o small toys tat cin
el down the tinnel

Progess:

Siick old plestic plpes or pipes inade out of cardbaard on
th=wsll Give a bohil of balls to'the child so thal hesan drop
them lrarm themolith of fhe pios Puta tib or buckstat (he
ghctof thotumpet sotharthe balls are oollected inthetoh.

Givie 2 seiind Bihd Instroct the child ta putthe ball in the pips anly when thessund iz |

BE ) heard
M| Theehild'shandto b guidad o the mauth of the pipa
- Mwnuﬂm_hﬂgulde_dz:zﬁmmethﬁd might repearadly like to dothis actvity and |
ASDU mightenjoythe partwharethe batl rolts out
siting of thachild may reguire atizntion, The dhild with defieulty i hand movements
||| may need somesupipon tio put the balls. Haid over hand stratsgy cati e wied to
Pl | encoursse to participabe. Adjust and restrict the wnnel leagth k==ping in misd the-

chitd sreachrange:




Domain 1: Approaches to Learning
Domain Element | Initiative and Engagement

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
One or two pieces of The parent can place. The parert ean play Farent can.give the Theparentscantakea | Theparentcanamange | The parentcan keepa
nwspsper can be the child an Lhair with @ ball nesr the chilel som= naTui-malithed the chalm to resemble bag ol assortzd voods
tueked berigath the starnath m thiar lap. cluld. The parant £an rowspapars and amply plastc bottta, automobile seats. [leek and key, cup and
cushian of 3 couch ar \With bath bands, hotd I’:ﬂngthg ball closs ta ancourege the child o Give tha child atew Invite the child to act SAUTEn spaonand
upholstered chairand | the child. the child or engage in | tear them upand stuff | plastic strows and e asif heizopeningand | fork, spoon-bowl
hung down to the floor | Make sure thair some catching and et by & box. thé chitd drop thefiin - | cosing the altomablla | pillow covier-cushlan,
kg azuran ltcanbe | midsechiom s properly | tossmg by themsalves the Sottle door, The parents zan socks, shoes| and
within the child's supported to catch the eye af the Encouragethe childto | encourage the child to
grasp, Kicking and the | Liftthe child gently child, After that, the pretend to put his pair thirgs.

zolnd af this

newspaper will sppeal
to thie child.

and nwve lin ber up
and down, back and
forth, as Il she were a
bird ar an asio plane,
while nsaking sounds
ik "burr" or "zaz"

t!amnl it e It fior
he chilil to reach cut
and.getthe ball (The
bl ean bie brightly
cobored, have sound,
and ba syilishy.)

cestbHelton and then
pretend to drive,
Demonstrate how to
manewsar s ficihaus
steering whesl When
tuming, mowve thale
body fram side to side,
Discuss whatsuer
Eodes acTEEs un the
side of tha roall. The
parent makas sure i
cometo 8 complete:
stop at all traflic lights!
Reminds the child to
unbucliz tls sestbeliz
and apep and elozehis
doors whes they
et homes, Similarly
parent ezn pratend
paly with the child
pretending ta rideins
bulloch cart, bos, b,
or aefo plzne.at other
limes.

Toyn with manipulabie
parts, such a3 3
leitchen set, doll,
sutomabile, o asfo
plane, can be given 1o
the ehild ren to play




Domain 1: Approaches to Learning

Domain Element | Initiative and Engagement

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
As the child llesana Make a largn arcle Along with the child, Give the chlld & small Shesdvegetables such, | Wwith man imagined The parent can take
mat, parent can held with 2 rope or Laras, the parent et conduet | amount ol dough to asnotsto and bhindl, wav. Tays ean (nclude Uhe il 1o the
al'suspand an olyEet Terys znd varied pveryday tozkesich 35 | play withwhile the for oxample, can be ag any manipulstive vegetablo rmarkst and
w frontaf the child: texturesof itams can falding clathes, parent s coaking and ysed i make sEMpPS companeEntsas -encourzge the child o
Miow the child 1o b placed in different farming dough balls, rarverse with the Help the child stamp possihle, Gloh as toy ask {or same
reach farthe dbject by | spots, and the ehilid onwipinga washed chilld. Give one of the some tumieric pasieor | cardoors opening, dall | vegetables from the
placmg talosetothe 3 bem the midille, it Thechildwodd | «chiid's clothes tofoid an the chilid -safe hands movmg, and 3o vepdor gvethe
child, Stewdy shift the stomach down. Keep reach for whatever was | alongside and chat color on plain paper. o, maney for the
abjeel's pesition s an 2ye on the chld I the parent's hund. I | about while falding : purchass/ earmy the
that the chilel zan witille he'reathas lor Hol, present the lténis | clothes While vabdidcing biag with lght waight
continue to reach for toys ant moves to the child or assist simple things, parsnt vegetabies
it. araind the child I getting can ezl aut for the

tham_ Ales, say things childg and ask for
[k, "Comsan, now sssiatoice: "Could you
you will eat an apple.” help papy main
putting the-dollon the
L : ) i phielF¥ Farmiit can
The parent birlnpsthe | The parent can kesp The child can be asked | The panent can Create SEANAras N The parent can fill an
child 's hands to the child ocrupiad by o sitin front of & encolragethe child to whizh the ehilZ will 2y droppar With paint
hig/her face 1o gently plactng hirn/ heran parentwho will hold partcipatein seif-care | ran)ire asshitance: and jetthe child
touch their cheeks. the mat with tne animal face placards;, | imsks such = putting ofier lo assist "dovou | queszrthe lld o
Whizn the child safe toys to plav with, | suchiags cow, cat or on thoes The parent want Mummy to psmist | Pelezs=the paint =nd
touctes own physicl slich &5 a soft ball s dog ahd makesounds | candomost of the vau with this?" Place create a nsw typo of
part=, the panant small dram 1o heat, foreachone action far the child but | 5y obiject that Is Aartwork
cano dn ek with ampty botlles, orsafe igaye the final step to slightly out of reach for
that patt lletickld the | plsstic cyps then. The parentcin the ohilld and wattfor
cheeksf pat the palm/ ' allow the child ro the ehild to want
stomp the fest ste. imitate their assistince. When the
grandparents of fathér | chiid asks for
when thay are sutintance, parent
brushing their [air by providas it

Prowide the shild with
pocels from the kitchan
that can e stacked,
For example, a longs
Bowil, @ redium bowl,
and ffnaily a small
Lserwdl.

giving the child 3 comb
and telling to ¢omb his
hair.

Piaying with the child,
parant can ask the
child ta pretend to bes
vepstabls selles, o
milkman, hewspapear
man. Halp the child:
wlhiere needad,




. : Earlier years
DOMAIN 1: APPROACHES TO LEARNING [Birth- 1.5 yrs)
— - - W - ummf’
Adaptations for domain element | Initiative and Engagement (1.5-3 yrs)’
‘Description of the activity Adaptations
Animal Scunds » Theghild can bie shown how the soundis ni'-:ad'uc;d _ _ _
Matarials: » ifthechild han visual difficultses, letthe child feel the eutolt/shap=and then proceed with the
Watenais actvity
Aninval placands of cow; cat, dog . Ea!l the chijld 's name before changing the animal cutout each time Reduce nlimber of
Process: animais

Patant) carefiver holds oot hﬁ Fﬂn:am if Tmrgt-u-f ihe
child who 5 s=atad. Sha makes the sound of cow 'moa....
mac’ and waits for the child o =act by making the=ame
seund or i any other way. Aftar the child gives reaction,
changeionetanimal lacs il acaid

Stock Ringsf put blocks inthe box

Matorinls:

Toys

Process:

r'-i_lahe thie child sit with/without suppert and put stacking
eiigs) Blocks and contalner in frant of the child, Let the
chiled play with thass. :

= Fol cerebral galdy, provide acariios sitfor the child tesit,. Thechilo wy et biealle to grasp
theangsorblocks. Helpthechitdwith Errspme fhetoy,

» [fthechitdisficated in aligning thetoys. give anly two ringsinstesd of many,

« If heshows na imterastm it help the ehild hand on'fand to put the nng and encournge as the
activity completes

Talking snmy phone

Materials:

Cocorit shells, thread

Process:

Clesiin the coconut shell propety, Artach 2 ha|Fshislls at two
erdds ol o threarl Use ape of Hhis shells as i reepiyer o
ather zz spealinr Tha child | can u=e eoconlt shall-=25 2
t=lonhano.

i coconut shell 15 not svallable, use paper cup fon the
activity

HI Ak the child to use gestures and signs alongwithvocallztion whilespeaking into the
-~ || shall

M || Feslthetoxtureaf coporiutand help to place the shellan thesarin tha right position

Provide enother matedal instead of shell, If the ohild [s nol comfortabile with the
enture, Raplacawith papercup B

|PIEP: | Adjustthe giip size. rhishotlissmall.thon replace with o bigger size

ba: || Guiidethechildwith dsmonstiationsftheactivity




Domain 1: Approaches to Learning

Domain Element | Risk-taking, problem-solving, persistence, and resilience

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parent can wait Plaong thechildona The perentean covera | The parent can Takingsome clothpins | The parentcanplayan | The parentcan playa
sometlmes for the miat on e foar, the lenle caetinn bov with cantinually drop 3 and aneld plastic obstacle course raco freasure-HLnting

child ta ery mo'indicats
hunger; or the chila is
wet invtead of meeting
the neads by regular
checking. '

pamEnt csh =irca
destance away fram
the child, open her
Fands, and bechan the
cinld to come te her.
Repeat untll the ch|ld
trlas to approach tha
afuli.

brightly colersd
Wrapping papen Cut i
e vakias farms,
suchasacirde ora
souane. Thar gather

items from arcund the:

hause, such as a littls
Ball arblocks, forthe
child to drop mito the
baw through the form

lovad toy et Lo ths
child and pick wup.
Every time the parent
drops; miskeasllly
sound and when the
parent picks up, ask
thie child to clap. Allaw
thie ehilel to drap the
oy, Make the same
stiinds T s/he picks i

cantainer, the parent
ean assistthe child in
pinning the pegs ta the
plastlc conta|per's:
wall,

by plecing sond
cbstacles {pillows; tiny
bosas) In the way and
urginig the child 1o
bring a toy or ook
from the otherside

pame Hide soverat
tems about the housa
that the child can get
Lo (under the sufa, in
the cupbicard, on the
shelf). Gve thechild a
Ilat of hints Lo looak for
ook carsfully, look
under the bed, walk a
little ahoad, more

slits ori the tap. up of drapsit toweatds the doar].
The child could be The parent can play Cut out any familiar The parent can ralss Theparent can
s=ated on thie- with some tuys and colourful pictures into the left hand of the chalterige the child to
parent's lap, In this hide them fram the two, the parent can child, make a furnmy walk poross the houss
position the parent child whan s/he is encourage the chifil o sedird, then raise the using & path anly
reads Lactll=batiks looking, And sk ths put it bogether likes Hght to another saiind, | inadsd! plilaws (cad
of picturs hooks with: | child fo discover the puzzle. recoat 1t for the child Usa as fewy 253

wirlon medilatians oy, Ussvibual cuests tas immiitais & repeat pillcs]. The child will
Mlowing the child to helpfind It aradually, lerve the hizve taplek wp the
tauchor poinl at the Hide pehing & wall: child "s Hand 1o make pillow l=hind tham

tacille pictures, the
parent idantifies
zach pictidrothe
child touches:-To
encollage
|pteraction and
sngage the child fn
theactivity, hooks
with (Htograted
syueaky toys might
he used.

The parent can play a
game of "Hide and
Seak! with the child,
Az an sxample, hide
behind & wall while
ealling the chuld ‘s
name: Then come aut
and say "boo! Regeat
jnth the child
fespands. and then
e fum with the
activity,

the seund, allow the
child to recognize the
seruntd fallow the
FESIUTE

and put ot o frontof
them with sach step

a7




Domain 1: Approaches to Learning

Domain Element | Risk-taking, problem-solving, persistence, and resilience

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parent can ash a The parent can gata The parent can give The parent canputthe | Usinga balloon filled
frg sy guestions fow bripht storybooks the child to mateh tha child's Tavesite wy i a withvals, the parent can

utilizing ehild tzlk
white interacting with
the child, such as "you
want mainza,” "where's
mom,” "shall we go
out,” andso on
allowing the child to

respand In own

laripuazs or with
simple gestures.

and rsad tham to the
child every day in the
liveliest way possihia
Inclute Lha child in'the
progess of flipping the
page gving the
cammand "Tum the
page" and assistin

rloing s

zamie lind of socks or
same hind of shoes

hig eontanery Box The
pamEnt can instruct the
child wa Ml the
container/ box with
large blocks. Show the
child ta dump them
outto (Ind the Loy
Altsinataly, hide the'
toy inside a full
laundry bapan ask the
chilid to toke i out.

chaltenpe the child to
keep the balloon off
the ground for as leng
a5 they can using their
hands ant feeti

The parent can glvs
thechild garmes to play
on thejr own, such as
block staching. shape
sorting, ring stacking,
and pop-up toys.

The parsnt can count
the child s toes ds the
carogiver takes off the
child's socks arput It
an. When ehating o
the child, pause and
waitfor the child to
resporndd, This will help
theni understand how
to tave tumns.

The parsnt can play 4
pigce pursles with the
child, assisting in the
process

Theparent can puta
iemon on aspoon, snd
hanvg the child walk a
apecified distance.
Emcourage thein to
walk as fast as they
can without l=man
fallinz off!




‘ Earlier years

DOMAIN 1: APPROACHES TO LEARNING [Birth- 1.5 yrs}

Adaptations for domain element | Risk-taking, problem-solving, persistence, and resilience I[;ir;ﬁ ,:;T

- -

'Description of the activity Adaptations
GhstaclefSensory Crawl = The child has to face the patontfcaregtver e see hor lips and exaggerstod faclal expressions
Matarials: « (i there is difficulty In seeing, guide the thild through the ohstacles and Nues softer objects ih
fems like pil lows, toys; clothes thepath
Prociss: « 1 the child shews proference to n specific materal, kesn that materdal anly In front of the child
Create obstacle with itenws availsbie in the house in the and avoid using othesobjacts,
path of the child, Lot the parent sit 16 front and call the o1 « Carry the child through the obhstacls cotirse through sach dbstacle. Maka'the child fes! the
to epme to hyer, Let the child crawd gither over the obstacies obstact=and talicshout howto overcame |t
aravald theslziz:les

Note: ' Erisure items used are safe'and continusus adult
sy pervision isragiired

Birawsin bottis Hi Eeranechild haars soumd balore potbpgineacstraw

Matarials: ¢ - Lo . : — : -
2.3 battlos, strawa/ Ben/wticks VI || Letthe mouth ofthe bottle be wider than normal, Keap thematerials nasr fo thechild,
—N— - ) The siting Tor CF c&i be molifed so thal the ams «an gome to the mmidline

Give the child = set of straws! pen/ sticks and 8sk to put €l || comfortably.

them inte bottlesona by one

"% WSO/NDD Lisehand et hani stratesy fthe child resists




Domain 1: Approaches to Learning

Domain Element | Creativity and imagination

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Running the fmgerson | Plaoing a rattie or bell Parents can sing action | After visiting a Farent can tell the Parentcan let thechild | Parent<an make the
the bady ol the chitd Inthe child 's hged, the | poems snd encoursge | vegetable chilil to Hlyve 3 bathta do mizssy play with child, listeh to fast
the parent can tickle pareint can aggst the thachile tocopy, Siig | vendor/market, the herfhis favoritetoyand | sand, watar, prams, druinbast | folk milse
an the underarms. child te mowe itand poems with diterent parent can ask the aress itup: (Letthe water and shampoo Haldirg the chuld's
Al can Blow inthe obserye the selnd pace ke slow, st child to show haw the required material like surls fiands dance and move
child ‘5 navel by camng fron it and migke mrovemerils vegetable wendor was b of watar, baby with the zhild
making 2 burre or repeal accordingly and help sefing: Canask how soap, scrub, towel, according to music.
hahaha' sound For continuous child 1o imitate mummy/ daddy speak | comb, powder, powder Encourage thechild to

stimulationtie an phane or how pull, drags be ready) rapagt and 2ijoy the
ghunpru /4 sniall bell tumniy cooke inthe i
on the child 's hand =t kitchen, For alf this
the ehild explore anid have: ome toys,
abEarije Elioks, uternslls
available,
The patent can put the | The parent can use Theparentcansingto | Parenteansitinfront | Parentcan sall Playing with wind-up farent can encolTRgs

child dowrn an the fioor
and talk from the laft
and right sides. Imitate
the child'szooing,
ghgeling and other
zounds lile ciapping,
gently ringing a bell
=tr, thatthe child
mmakes wihile
intesacting,

hausahald Items like
Wk oS Lo ek
different noides for the
child. Repeat eounids
atdifferent volumes
and in different orders
o ksap the interst
Then give the ltemsto

the child and helping

ta immhe sounds

the child when' the
child s restiess/falling
asleen bathing
halmngthe child to
sesockate ILwith
ealming feeling.

uf tha child with things

Tike

carnb, book efc. and
gives imilar iems o
the child. Parent pleks
oneitem ata time and
encourage the child to
da thezhmsand
Imitate parent’s
actinn.

different lor paper
boats in waler inoa twh.
Float boat In the water
and pruntto sach heat
=nd say ivhat color it

is Then tell thechild to
point to that boatand
plek itup.

toye are alsg good
opporturity for using
imagination, Barpm
car| provide halp ONLY
aftebasking "Should |
helpwau”, i thachild
miakes cannot win up
e toy, than psrent
can provide hand aver
hznd help for the toy
e movs orwind up

tha child = gketoh with
a paper pencll, 2 calar
of slete, and chialk,

100



Domain 1: Approaches to Learning

Domain Element | Creativity and imagination

Birth - 3 months 3- 6 months -9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parent can give the The parent shaws an Farent can pretend to Parentcan creste 2 Parent can give
child a few hitches obisct to the child ahd takz a phone<all with specific apaceTar tha clavyatta and allow
utensils (glasses, cups, | hidesitin cardbonrd sameobjoctand speak | child from a largs thom to maks shapes.

spooms, bowls, eto) bore. Peremt ashsthe te the chilill Pe=the cardbosrd bow. Cutting | Parents cartalk about
dusing the parent's child to find. Thechild | object to the child 1o adogr large snolgh theshape, ask
dally roulineactivity in | catnes crawling, opons | that the child can talk | for (ke child to pass in questions, and
the kitchen, And allow) | the flap of the boxand | bacic and numgrous apprecigte:
the child to explore remove the object. windows on the sides
and play with them. Cliangs the lacation of of the Box, the parent
Encouraga thechild to. | the Goy and continge can assistihechitd in
store thein i larz=s gaintingand
bing of stands glving & decorting the box
reward for completing with stickers, Rugs,
this task |kiszes, hugs, cushians, books, and
ebe), stufted snimaly ean ba
keptin dnce the bog is
ready, Thisumque:
Intation can be ussd In
avariaty of ways... 25 3
peacefil spol; a post
office, a cave, or a tent
e play n.
iftar thechildsitsonn | Parentcan rotl & ball Using empty béaies, Dtaw ashirtin
towie] or Biankst, and stop it deliberately | tHng pots & panswith differient calars snel
parent can gently pull wihile talkling abaut woatlen spoomns, ott. provite bunons of
timfher asaund the what the parent encourapethechildin | calortobe fixed on the

ronin. Pretznd the
blianket s a train or g
boatand thal are
stopping st different
places,

daing. Parent couild

ancourege the child to

do thi same of rolling
the rall snd stopping
It Thiscan also by
done with toy cars or

otharobectz of dajly

use.

ke music and play

ar singalongwith the
chilel, Beat on a driria

and count¥l, Z)or 1.2-
123

shirtdrawing. Eg. red
buttons for red shirt,

101



DOMAIN 1: APPROACHES TO LEARNING (Bleth 1.5 yr3
Adaptations for domain element | Creativity and imagination E,h:.r:;ff
Description of the activity Adaptations :
Pulloutthetoys » Bomonstratethaactndity

Matarials:

Anvy torys or edibles the chuld likes, Strings to moke = barmer
inthatub, Plistictub

Process:

Tlethe strings te form a mesh insidethe twh, Putthechilg ‘s
toys =nd other objects under the string mesh. Ask the cild
tm take autthe toye by manipulating thestring,

+ |Fthe child has difficulty (n s=eing, let the child fesl the mesh and objects bafore starting the
aetivity
« Ithe child ls not be able to follow what to do to Take out the toys. Need tobegulded by hand
overhand strategy

« Agsistby hahd over hand stratsgy (Frihechild does not havesitting balancs or tilt the basket for
thechild toreschin

# lMarmothetoy/ cbhiect thatthechild pulissut snd olop o appreciate efforts

Swimming Fishes

Matarials:

Blue cillarwaltes; Flsating colorhil toys & small plastic fish,
colarad epstic band.

Process:

Lt b ehild puok &l the irmatecisls 100 bottle ars by ons.
Clase the cap tightly, Give to the child to just pressthe
bottle from cutside with bath' hands and sea the fish/
elastic bandsand othermaterial fleat/swim up.

» Lissthis activity totalk to the child abaut fish, gelbhg down; camibgp and swimming.

+ Help thechild to pour the water ln the bottle. Take the hottia with a widsrmauth

+ Hetpthechildto pressthe bottie o show thesffect:

+ Forthechitd ren with movemantdlficulties. e hand over band strategy, Use small amount of
water (o pour &t ore tme, Sitthe ehild in 5 comer sit or comfortabile siting befora starting the
actiyigy with a tray of all materiat within the child 'sreach

« I thechild doss not understand thie activity, guide with one step | Instruetions till he completes
It May bave = beshown pressing the bottie multiplet|mes.
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Domain 1: Approaches to Learning

Domain Element | Self-regulation

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
When changing the The parents can ask The parentcan place a | Parent can keep the Parent can offer the Parent zan play The child can play any
wet dioper cloth, Ifthe | thechild Lo glve bow of objests! toyd in | 1oy bk or the child 's child gptiony of Tew statiss freess game. gamewith parsnl
child is crying, parsnt R/l o toy starting fromt of the child. Az favarite oy out of boaksto ol in the Papsnt can sy stat, sihling or other
camgently say ‘weare | by placing their iand s/he starts toling out rezch bt at a ploce nilghit, Parent cafm reard and the child sarts children which
almest done, youdon't | and tha object onthes gach tay, porenl can ivhierz the child can selected plaiure books | sither moving around requfes tum tekdng.
likEr | kriow but youl child™ palm sa that offer anetner toy and pes 20 (at the child ey ight the roam ar dancing te | ‘and ensure that the
will feal happy oncea the child oniy hastolet | gives it tothe child in will'try to the music. Say statue child has to wait for
dry” soothing the baby | go.The parent@n use | sxchangetothetoyin | communicate (o and the child freezesin: | her chance |bat ball,
with a gentletonsand | the same phrasi the chile 's haneds frnciira that lsm. aparticularposition. | ealvom. hit the ball
grving samesoliitoy e | whensver playing this making it look like a with a ragket]
hnld. game antl encourage gElie

the child o mahe 3

sound, Take itie turns

with the child.
Parent can mike the Parents can niake the Parentcangves The parant can seta Paeents can give Parents can begin
child sl=2p on the child it along with buttor aperated toy particulartime for’ pigeyback rides, mtrnduring the
chestor on amcking atfiisefamily mentbers. | that malkes souaddfhas ehitd to go and play in tichling garme, zide to concept of time. Talk

chair, minking siow
rocking iroNe ents 1o
estabilish a rivpthm 1o
sieep

faibling{ atter the

children
encourage tha child to
affer histoy
Lielonglng/ food ta
pthere Sepezt (o
miake the child get
waed tothis hahit.

Farenis can fjHay
rolling the ball to each
other with the child,

light ta the child. Show
the child once huw to
put It dn and of.
Parsnt lets the child do
it his awn, When
the child iz unable to
apersts the oy and
wants their help, fer
the child ask for the
help by expressing,
crying for them, calling
thom, banging thetoy
and came nesr =
them Yor holp.

the garden every day.
Al the designated tin,
thé parent can put on
fresh clothes and
shaes for the child and
let the ehild solact (he
tysrihe wantztd Ehe
to pliry In the garden
child can hedp in
selecting clothes,
pltting them arand
putting an the shoes
and carrying the twy.

side rofling (the child
carl ba swathed with a
soft quilt] arplllew
fights with:start and
stop mstructions can
e played.

Faronts talkean

activity that the child
enjoys e g, bublles
When the child says
bubbles; parent says,
“blow?" |f the child
limitztes Bleww) thor ask
“Blow bubbles?”, and
see if the child
attempls wsay both
the words. Takes urms
with the chiid to blaw
buibhles,

abaut what ve doin
the moenimg (getup,
gat breawfaat; pliay),
what we da in the
afternonn. Parent c&i
do 3 role play of

| gettingup from bed

and ask thechild le
guesswhattime afthe
iy do we do that and
similatly =an role paly
Tor different times of
the day,

The parant can
irstruet the child te do
ety the sakie
achon astheparent is
doing With the right
hand But with the lsh
hand and after waiting
for 5-6 seconds.
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DOMAIN 1: APPROACHES TO LEARNING

Adaptations for domain element | Self-regulation

Earlier years
[Birth- 1.5 yrs)

Later Years
(1.5-3 yrs)

Squash it . b.nmunih-atﬂ_lhaatmws'nndmﬂ;renamnnfthe[mlr.1
« Guidathechild's handts squashthefruits

Matarials:

Anvy fruit - Banana, fprapesimangs et liowl forpe encugh
for tlie messto be contained

Progass:

Give some pleces of the frult in & bewl Gultle the child to
squash the piec=s of fruits biykand,

ataund the cut frutis i the bowl and et |f.
chilld 5o thiat thie hand cah e fresty to the midline.

i

« IFthe child does not |ike to touch the fruits, mndify the activity, Glve the child spoen to rove
« Elye a bigrer Bowl to'tha chilid bo sqliash 17 e eljild e difficLiltyin band movements, Sitthe

» |Fthechild doea not understzad the sctivity, guldewith dhsstep Instrictions ull hecaniplstes
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Domain 2: Socio-emotional learning

Domain Element | Relationship and Social interaction

Birth - 3 months 3-6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
As the parent labels The parentcansitwith | Parentcantalktothe | Takingthe child outto | Theparentsitsinfront | Telmgthechildtothe | The parent can show
the body part, the bend kness snel place child about family thi garden, parcntean | of the Baby with camb, garden, the panunt €30 pretires af thelr
parent can kaftly tapar | the ehild on theg pictures Wher gfhe intéract with athers bewak, and ather such allow the child ta play holidays and 2sh atwout
gently squeces the Em LTy resting the natices them. Photos and invalve thechild m | goodsand gives them on the jungle gym, or the tnip: Ask ahout the
toe and other digitsof | ohild 's backen her aof famiily members that. Say 'seethat 350 | tothelnfamt Theadult | use swing and othes frelings, hew they all
thelool, She can uze knees She guas engagad inverious and 0. Aah, do'yau selecis onethingat o gardeh eguipnient to fiets wihen thay were
soft brushes, suchasa | behind and thean activitizs will interest want to-go there?' tumg, while the baby play slongside other Ut orwhen she was
powder putt. If the comes back again and the child the most! '‘Look atthat mrlan selects the same. and chiidren traveliing, orwhich
child appears to b2 gently tolichas the Alse have photos of. the slide! the baby then Imitates favorite food did she
havimg fun (silling}, child s forehead with the chilel. hér pardntc’ actiong ke or#al
she can halt the her forehead while
bty and Tnguirz, conietanly aling w
"Want mare?! hifir the ehild.
restarting
Approach the child Farent can placa the Let's et GOING - The Tne parent can The parzntcan Play retneying games The parentcan
with aclapsoundora | child anthe flosr arant <an position practice a reutine of demenstrats making ljke designate 3 talking
chuclle and paient supportad by thechild In such sway | any stlonllloscliap, lnlid or saftsounds Shiow the child his/hes Hirwe with the child
can iry to make eye enshions,pillows. that s/he ean view raising handin ‘hi’ with clanging two prefereed toy, As the. svery day, Tallc to the
comtact. ancs the syw Sittingon thitfloorin parent when the proature antouching items together. Then child izwatching hida chilel @nd shcw
contact s sstablished | Frontof theandant, parent encourmges the | nosewiththechiidso | istth=child use it behind a bartisr attention to the child
she can keep wliing parent rotls the boll e child to wich the thint the chilld intorscts | varpous Toms; N - clost enough for the Iy rupresting thiir
anid watch how long the child allowing tha objocts, loaves; wit] this action banging two blocks child to reach it, If the words, showing
thechild maintains &y | sfhatoiry to resch for | flowers, or pet any wheiisy=r s'he smes tagether, stomping child fails In getilng i, expression, nd
tontact it. Then som=ane csn dbiriaukic animal the parenl. fest, clappinghandite | parentcan nodding hesd.

help the child push the
bzl liack 5o that the
child leams back and
ferrth inractions.

imitate or follow the
parsnt's inzirodions
Jor mpking Toud
saund! gruoft sound'
with vanous items:

demaonstrate how o
retrieva it

Simllzey hide the
obyjocs witl stnngs o
beretneved fram
undar wala, of ehalrs
Make thiz alcoa
."'_':_‘i‘I'II'I'ILI:I'HEHiI'DI'I EII'I'!:E_
Say "Where e the
Bunny rebbit gona?
"Where s bunmy" |
found bunmy" "Can
yau find bunny™
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Domain 2: Socio-emotional learning

Domain Element | Relationship and Social interaction

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parent can have The parent makes the Play nmitation/Mirror Farent cn designate 3 The parets can give
the child | tummy child leinher lap, eree parme b snugela tima with the apportunities fnr tha

down pamlion. This
get down to the chlld's

hald Fig/har hand and
plaoe £on parents

Farmohmvies aifd phjacts
thechld 15 notfamilar

ehild Bgaryelay wiissk
they kiss, hug, spwegle

child ta perfaren far
tha family especially if

leveltoencourage eye: | face, say ‘Amima/ma/ wilth. The ehild will and show affectionfor popular jingles or
contacl. Thechildwill | munny simitarly do have no cue ol how to eachother songs are played.
love o see thar face with father, o he use it and will iookat Perfoom by nay of
ifentifies the parent the parent for cues shalong lezs, clapping,
reck|ng, drumming an
a plate. The child to
sxiperience happiness,
sxcitemant whan the
Tamily claps or gives
the child high fve:
The parent<an heig

the child 1o mave ta
music and sound by
SIMEME S0Ags 3nd
rhymes of shaking
rattlos or somes ather

miezledl tays Ba maklie

zoind.
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o . : _ . : Earlier years
DOMAIN 2: SOCIO-EMOTIONAL LEARNING [Birth- 1.5 yrs)
. . . ” a_ps . Later Years
Adaptations for domain element | Relationship and Social interaction (1.5-3 yrs)’
Description of the activity | | Adaptations |
Songswith actions » Thechlid can facethe parentto watch hersingthe song- _
Matarials: « Parentcan giiide the child to hiflve whenever required nthe rhyme
Asack /hand puppet  {fthe child |s not siting atone placa during the actiity, take the child an the lap, and guids
Frocishs through hand aver kand strategy to give hin five.

Parent wears the sock puppet while the chill is sited in
facingthe panent. Parem sings thesongs of ‘give maflve’
"Clap th=ir hianids

Giveman f'wn,

Nodtheirhead

Glve s five

Shalethir hands

GiweEive

Whito doing the edions ke shake; nod; clap and forea<h
action, the child c@n give Hi- five to the puppet on the
parent'shand.

« If regqquired, thia £hild can be sited in the modiffed chiale with arm's free and the parent can
showthe hanid puppet ateysisvel

Enlloonpainting

Materials:

Ballapns, watencolers and pms toprick the balicon
Process:

Fill sneme watercolor in tha balloans and tie them securely.
Prick 3 hale n the ballnon 5o that the ealor €31 Come out
Erom) it The child squeszes the ballgans o apply the palnt,
Lay out some chait papers/ canvases or washable sheats
farthis activity.

Talk szl the calars and |2 theehlld chezsstha ballosn

Farent/ eareghves can halp the child to fagl the baundary of the charthe has to dathe
petivity on so thal the paint does net go out, Also the boundary can be defined by o
string tofeslit First Féw movaments can be done by guidise and masf hand.

The child sy not ke squeezing and messing the cham, He can do the activity for
shirtar ime

Hand aver hand strategy feeded along with larger areato paint o that the paint does
nntmm duetud]ﬁ?mlrjrfn handinpvement. Slﬂnscaﬂ be acomer sitor ad afited chalr
with s suteut l.mym.ﬁvni.
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Domain 2: Socio-emotional learning

Domain Element | Self-concept

Birth - 3 months 3-6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parent fingerplays | Parentcan hide her Parent can play gamas | When dressingthe Farentcan sing Parent cen make Parent can make a
o tipe soft obiact on lzze hohind 5 plllow I lvin g lingers, child, parent can put rrzeey thymes of eutouts of giris and eralt howsa with i
varoos bedy parts ard than eall out the Sthgs are availatile i uljtbiyo sabe and agh bedy parts with oz clathos. sxk Hhe the-faps with the halp
with a rhyme to maich, | <hild 's name, T|'|gz- . lwcal distect; where which s/he wans to actions like Head, knee: | child tostick fheep the of thechitd. Inside,
Pat-a- cake activities ohild il oy to fallow rarenl.s apens maby's widr, Stinllatly agh and 1oe, coprect alinihes an the plate imagss of
Like ™1 mride for’ (naine) the directiivn of the ingers, touches each which toy 5/ e wants correct plcturef lumible | recogrizable family
rice m:ther galm) | soLnd, finger; sngs the song o play with orask o upE some male and members and a
mitke dotigh In their and then help the thild | pick up one toy and fermate clothesand ask | photograph of a child
pale snd then pat the meke & fist. Lyrlge it o them, the child to separate staring out the
chapati -giveane ' the child's clothesand | windows. Distuss who
matithfulte you, one ma's clothes: Everytime | 15 insigle and what
to parent, one birother she separates hisy' fies thesy are up o,
(2 be ssdting nesrby) elothes, the child says'
and any other family Radha's [ Amu|'s
member.” clathes’
Tha prarent can gantly Whznewer parent Farent can sitivith the The parent fiold the Play a game of Pareatcantike the When thia ghild is
massage the childand. | interacts with the child steye levetand | child s favorite identifving people by child to the garden and | experienting an
biingthechild 'sboth | child, call with proper | takethechildshand | Barmentelasatothe | faohing 5t the let tha child try to smotion, the parent
handsf feet tugether narme. to tauch tha parts of :F”d :ﬂhdﬂ_dy. 'M'I.l'r the aflectian in e mirmer. | climb ansiingsonhis | can label the emotion
and enroirage the their face repeating el i g wWihe owr. They can hefp for the child, Parent
clified rer el at isfhne the names. encalitages tie sHid Aparertcan playwith | only when the child can introducs '|.am
awn handsfeet The parent can<ing 1o rajse nik arms the child by maming asks for heip, sadd!, ' am happy!

) sangs (Follk, thyires, s the gleeyes: differziit hody parts plataids to thechild
vermaculan which tatk | Parentcangne and pointimg ta them. with pictures on the
about body paris support by tallng hold | The parent can naswe saine. Get the child
dellberstely polnting | ofthechild'sarmand | e bady past snd Familiarized with it and

-at the child 's body F'l” [“”E.":rﬁ ﬂ;m 4 make the child pomt to encajrags the child to
parts. Repest the By raviiod B #h?“ it ar parent ean paint tall what they are
songsand encourags rileie HiEgriT. to body part and have fezling. Lil="What |5

the child toindicate
hody parts in response
to the sang/rhyme

Playing hide and sesk

swihile the thild s

armsfless are Ihside
thie slesves 'pamty Ly
saying, ivhere (s your
hand/where has it

ane?' and pojnting at
the arm/leg sayin
"hare it 18" also helps
the child the 1o
particigatein the
itﬂﬂt}r

‘Hhie child nameit.

Biya fealingl” s she sad
ar happy?"
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Domain 2: Socio-emotional learning

Domain Element | Self-concept

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parent can snag Parentcan teach body | Parent can keep the Pliy tense and release, | Parent<an play Siman | The parent can make .
lingers o frant of the parts viz ks sctions Loy bex of child's Parent can ask the savy! with & bwist. puppits oul of socks
child and Lok at the like- “hlitik your myes falorits toys ot of child 1o lreaze cortain Pareits s’ Radlha of finger puppats and

child, gainthechiid's
att=ption and call cut
the namie. Az s0o0n as
thiz chilid looks at the
parent, glvea hig

show me your teeth,
rills2 your hands”
{Start from pronpting
Ao gradually redusing
the prompts) -

reach butata piace
where the child can
sete. The child will try
to ommuricats $o
proctire that how,

bady parts and than
release While seeing n
the mimor (Only keare
thar hand and
release),

wants and the child
hearing her name
wolld say/pelnt whit
shie wants: Parent goes:
and It far the

chil

Create a stary reiating
to thie child 's typlral
Irustration and fears.
Enczurage the child i
male angry face and
sid face whan théy are
frustratesl or happy
feee usngclay ar
whest dough

White taking a kath,
paranit can palng oul o
baidy part, name them
and tell the child that
'neny e will clean
‘Thiscan be
B oroutice Gk the child
starts naming all parms

Farent can hawve the
child wear differant
things like different
Caps, sranees;
sunglatsas, cape, hold
Hiffarent things 2nd
ez Himeell! hersallin
tha mimror, Farsnt ean
keen asking who'ls this

‘aiter each costume

changs, remforcing the
child's ramam by saying
"this s supesr=an Aou),
1his iz pirsts

AL TR A
e’

The chiledand parent
sitback-to-back (or the
child sit= with support
of in & spesfal chair.
Where is "raime" of the
childl? Parent calls put
the child 's nomee and

sncourages thechjid

to respand. Thisway
SnEsges N queston-

and-anwer session,




DOMAIN 2: SOCIO-EMOTIONAL LEARNING Birthr 1.5 y7%)
Adaptations for domain element | Self-concept iﬁ?ﬁf
Youwrsand :11ina:-.l = Tallita thechild and givethe child cues fartheanswers

Matarials:
Diressorgarmentsof the family members kept ina pile
Process:

Make the chlld plek or touch the clothes that belong to
“theirs/mine”

Trle the child to the cloth line where clothes are hanging.
Let the child touch the garment that belongs 1 diffarsnt
family member. Whese is Daddy's or Aji'sete

+ fthechilld tras difficulty insesing, letthechild feel the clothes shapa and size.

« Ifthe child Isnot be 3bis to fllow whatto do, sort the elothes with the child Into two pliesof
‘thejrzand mine’

» Wraiuired, make o child st In edaptedsit

Gepder ldentity

Materials:

Cutautsofboysand girls

Process:

Mgl he child “arevou a girl or boy!. Oncetha child answers,
ashtosortoutplcturesof boysand girls.

Emphdsize saying tie wards "Boy" afd Miel Explalh the activity by deimonstrating
QTHCE.

Inct=pd of picture cutouts huve 3d modal

Instead of pictirasines raal fhetrs offamiliar prreans

Bindi Sticking

Materials:

il

Apacketofhindis

Process:

Get 3 doll and ask tha child to stick the bind] on the eslled:
out part of the body

M’gu-:’_ L2 larger and thicker cutouts for sasy grip forsorting
oD || nstead of picturesise real phows et familiar persons
HI! Say'thebody part and IMthech |l dees ot indesstand, palitlfout
A8 || ifneeded, provide ot of proniptsto coinplete the sctivity

| puidetHechild'shand b tho port callid out

Adult ey have to take each bindi out of the packet and glye to the child and then

Caltoutfewerpartswiich the chold is familiarnith.
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Domain 2: Socio-emotional learning

Domain Element | Emotional regulation and Competence

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parents can wrap Holdingthe child The parent ean make Farent can hizh five Farent can behavesilly | Parentcan make. The parent can read
the child with 2 soft under the armt frmly, ceying sounds hiding thee child svery time or dance torapld smojls showing the stoey books which
shewt of cloth) ansuriig | thoe parent can host Ela foce under 3 theyaccomalish nusie o atisimpt to bzt emigtions. Parant | Have sinoliohs at

the hand and legs.are
Inside the wrap, Farent
can gently ruck the
child and sing a
familiar song.

the child 2 little in the
air [belne careful not
to tug the child hard)
saying cnfs and
|aughing and repeat
untll the ehild anjoys
It Parent can hiake a
vanety of expressigns
and encolimge the
chilld to da tha same.

dupatis; As the child
attempls to pull the
cloth away the parent
emergesautof
dupatia, smiles and
glegtesand tickles the
chilld. Toll the ehild 1
am fine, Priva.

spmething, ke a
game, completion foad
ol potty tine, Lat the
chitd be famitiar wath
gesture of liles and
tlisllkes of behaviar.
Parert can disliboe
tetayeor oy not
Ehowinginterest or
shaking one's head

wear the child 's frock
on the head or place
the shoe an the hands.
if the child {aughs, the
parent can laugh atang
with Himfher

Thie parént cani alzo
pretend to te slnnkmg
frum the child s cup or
try to sip frbm the
bortbom of the cup, eat
from an empty plate,
EC OUTWaving to the
child arid in the next
mament, walksin and
says hello, An adult
does not laugh until
the child expresses
emotions ot reactions.
Farent can necruit
siblings to pley'the
"siify Billy' gama.

can play & ggmawith
thechild of "Haw are
wa feeling todoy” Let
the child pick aut ane
Emaji. Hawy s mummy
fezling tnday? The
chyild can pich o
angther emop. This
way let tha child,
Identlfy feelings with
emajis

display, Ask questions
redated to why certain
things happened in the
story,




Domain 2: Socio-emotional learning

Domain Element | Emotional regulation and Competence

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
The parents can ke The parentzan call the | The parent can give Parentcan sitin front The parent carmeonat | Parent alang with the Perentcan make an
the child's hands to chiled's name, smile. the child kisses, hugs, nf the child, hald the the famlly membersin | child can read hooks emaotion relay race.
memuut.!':rami Jat tha and tickle hinyher. shugghes, massapge har | favorits loy/ pillow, this twist af peek abon | and disrigs the Arrange the toys ina
childl steck their hand. IFtize child coos, coe toretax Fiug it and passitts game. Family members | emotions felt by the straight line like a relay

back at the child
hayinga to and o
interaction

thechild and guide
himfher to hold and
hug it and then passzit
baci. Male a game out
ahit,

While playing /'
sl=eping parent cam,
miahe the child hold
his{her stuffed soft toy
J il

Hige at different places:

and mahe diffesent
anlnipl snunds. The
parent can hold the
chiled’s hand and lead
then townrde the
sount, B coriing
niar, the family
Member €30 amelge
and say 'boo’ and &t
e saieE linee the
parert can hug the

character Usipgthe
emofi Gulouts, show
the correct emaj
matciing the
characrer’s emotions

race, Place an emotion
placard near each toy,
Every tima tha cfilld
reachesaach boy, they
act the ermnotion, Same
cues fak amotions will
besad, happy, Engry.
exncited, guilt,
surptised, shocked

child on hearing hao,
When the ehiild s The parenteanblow | The paront can make Parent can play follow | The pareiit can make 3
crying, the garent can raspbermias on tha ey oontact amd losk the l=gder with the path of games that the

put, tiwe child in the
cratlle and gently
swing It Ensuns the
ehild 5 nat in hungry
or in pain

el e's gy = [will
titkle tha child making
hirm/fher laugh

right into the child's
eyeswhian feading,
zhanging diaper, and
aiving bath or wiwen
the child i crying to
establish trust snd
conmectedness,

chitd, Parsnt can give
comrnant ke take a
bigstep firnacd, jume
on the spot, givea high
five eto, Whan the child
does the sctlion, mrent
can g fshiake hand/
o o boss fo the child
showlng & responsa.

child has to complate.
Place stack the rings,
build a 3 bloek tzwer
with blocks, put katons
ingidi pach othanos
per thesize, play the
dirum &te In soms
distanco to-2nch othor.
The parent blows the
whistleto start and
hielps the child ba rin
to the first pame and
helps to finish it Fss
andd thon niivs one by
one to finish each
game anil funto the
finiah ling. Thie parent
can clag ant
encourage the chid to
clap as they finlsh sseh

gam E




DOMAIN 2: SOCIO-EMOTIONAL LEARNING (vt L5 yre
Adaptations for domain element | Emotional regulation and Competence I[:,h:.r;:.ﬁf?

Description of the activity.

Hursary Rhymes

Make the child say nursery rhymes with actens that show
cancefts of emations; ‘me, my feelings etc ke ‘this the
way we clapour hands’ or “when you are happy; clap youor
Rands.

» Sing,the hymo with fackal expressions and actions _
+ fthechild is ot particl pating, 2yide the actinns with hand over hand strategy
+ Repeatthe rhymes many tines

My puppel feets many things

Matarials:

Masks! puppets/of thestary chamcters arastery baok
Process:

Tall thestory using puppsts / masks [ story Books with
volce matlulation. The story should b= such that 2-3
srmabions are repeated like hiappy, angry, sad erfearn

Story telling can mclwede a sibling who plays a part of the
stary character |le “See hare comes the ——" Thischild
canwenra paper mask.

HL || ‘Tell thestary with facial expressions and voice modulation for'emaotions.

ﬁti Tell the story with facial expressions and voice modulation for enotions. Llss 3D
: mopdelsforstory characters

May not hear the whole story and atteation Will be on the mask, Us » story book
instead '

by showing bafore e ivony by hiesib|ing 25 children =hda o get seared ol face maghs,

ﬁ The child can be weated animothar's lap. Ensurethe child should get tsed to the prask -
o

Ta k=0 i story iaetheir dally riutins toma ke U b o stary) Eachermadiesiory




Domain 2: Socio-emotional learning

Domain Element | Prosocial behaviour

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
When the child Farent can hold the Parent can hide a toy Farent can build = While folding clothes, Parent can ask two e thochild a cup of
wingeles any partef bis | child in their arms and sarmEwh e whiers i wwer with shoe bowes | parent can show 2 Farnily reernlery to red beads and a friend
Body or kicks with the b, life the ehild ar will be possibie for the: | ur glasses ar bowls, elathiss to the child hold sgch dnd of the ‘s eup of boodsr 2
legsthe pareptcan ask | swing together znild to fimd ralla ball to hnock ani hids i inthe @ile rope. Then walliunder | different calor, Give
the child "do you want Encotrsge the childte | down the tower. Take ol dry clothes. The the rope and ask the the pair of children
me to pick you® with & find the toy, When the | wrpswiththechild to | child hasto find thase | child to follow. Then one siring, and ash
smie, wait for 2 few ohild finds it celebrate | desc: twicim the pile, When lower the rope and theam to oreEte oo
seconds and when the he has found It the again walk under it neclilaze in alternating
child: pnfleates " wam” parEnt repests (Lwith und ask the child to color
then the aduilt picks anotherclath. follow. Thiz way the
the child family members keep

lowering the rope el
the parent and the
child have bo orawl

under it. Mike (Lafun
activity with clapping
or kigh five an crossing
underthe rope, faciol
euprasslons to show
surprise, thinking,
asking the child what,
to do etc, Ghve pitmty
of opportun ity for the
ichld to imitatz on
facipl expressions g
action.

farent @n interact
with thechiid with a
smite and tap | touch
the chin with her fmaur
tostimulatea
responsse

Parent can maks the
cHild sit o kel
farary and puts on
happy and cheerful
music Holding the
child's hands parent
ean dancwith the
child to the rhythm of
ke music

Family members can
taka the child out for &
stroll inthe garden or
sutsifle and encourage
the child ta ifilemst
and respond to other
pEople's grestings

Sit with the ehlld on
the floot facing b
plastic bucket and
Hae a toy landy.
Shaw how t drop itin
the bucket and then
fabm turms to play

While laying the table.
Hie pairenl can sil ke
child ta hand hor some
sponns, plate ortable
miak The parent can
ask the chiid to find s
plate and bawl In the
dmvEr and bang L.

Parent can sing sangs
and dance toaetfizr
with thie clyjid, ploy
Fugelt (hold the chnlr's
right hand with el
ard ket hand with
right] and g round
and round slowly,

Invalving two children
Farsnt can teach to
play a "pitlow game
Keap 3 small boak/Ball
on the pillow Letsach
tha child hatd ope side
ahid walk stros the
room without making
tha objicl Tall. '




Domain 2: Socio-emotional learning

Domain Element | Prosocial behaviour

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parent can engagsthe | Parent can ack the Parent.can |le down, The parent can Hand Farent can encourage Parent can creats The parent can sitat
child by playing with child Fanthe toy sfheis | putthe ehild onthe and create 3 tunnel the child to raly with make-belipve foud afe en of the table
finger puppote: ' playing with. tummy and tallcto the | with thaw log and the duetor sat and dishies to pass. Monge while the child ity at

Emzourage thechild ts child'in s/ herown ancourzge the child o pretend toput Sand with the child, parent the other & ioard is
releass ILin parent's language showing crawl through, slightly ald, ghva medlanearin: | e paint or draw kept betwasr the fwo
palm by holding the emations an thetface uaeze their lags any way cainfort the pictures of yarialis with “walt writlen pn
toy from the atherside | Whenthe child bables f«ﬂ'ﬂie thechild thesto | family members dishes, suchas the parents as wall as
and pulling It gentiy ssomething, the perent | pass thiough the playimg with himfher chapatl, dal, rice, thechild's side. The
and then relesse o can rexpond |npreper | tunnel. vegetables, iee cream parent c2h placea
foer a gantle pull abd entEces frin a or cut nirtires-from oiegy Bank in the
release motion recipiocal babhle Paront can show tha the magazine and'stick | center of the board,
Expression of surprise ian paper plates. alpng with colns ina
and amazenient evary Parent cam st2rl with el Parent pulls the
timethechild thte first “elish.” Hawe piggy banlcto hisfher
introduties nav tays. the child namea the shde and rovers the

The parent can ciose
the eyas of the child
and produci the toy
from behind. Parent
can act sutprised with
hand on face And
=uclamstion on face
onez the child can see
thi toy,

fopl. Agk If they like it?
IFtheyrde mot ke it
hiave themn say, "ho,
thanh you" If they do,
"Wes pleasel"
Afterwiard, they pass
the plate tothe parent,
asking, "Waould you
llkgzoma_____ ?
The parentean then
respand with a ",
Hrank you" on s "ves,
plsazs” This can
comntinte until all
dishesare o

Along with the child,
parent can paint/calar
usingsames=t of
CrRyOS

ward walt, nest pulls
tha toin bowl thwards
himsell/hersell and
then deposrts a colnin
tha piggy bank. The
child s word “winl 15
net covered, so the
chilel must walf for
his/ber turn. Onee
piEznt's cojn s
depesited, parent c2n
push thecioln bowl
townards the child and
st it on herjhis wait
word so that theword
is eoynred bry the coin
bowl. This indicates
child's wait ks oeer and
hefuhe can deépsiita
cain in the pigoy bank




. L . _ " : Earlier years
DOMAIN 2: SOCIO-EMOTIONAL LEARNING [Birth- 1.5 yrs)
- - - - um“‘“
Adaptations for domain element | Prosocial behaviour (1.5-3 yrs)
Description of the activity | | Adaptations |
Turn Taking « It the child bas dificulty i movement, then use carner chiair so that hands are free ta move
Matarials: midiineforthe activity
oz hall, Bycket o Us=the waords 'miy turn, 'thesie tum' snd 'walt while doing theactivity
Procoss: « IFtha child engageswith the ball use hand overhand strategy duringthe child ‘s turn

Parent stands with the child a lite away frim (e bucket,
Parant anel the ehild take turn 0 throw the ball inte the
frasket. Onlandingthe ball intothe buciet, both ciaps,

Cooperaliton

Materials:

Pilloweee, 2-2 meditm sized bally

Process: '

Ploca o bail an top ol o) pillowiase held 8t e adges by
patent/ careghet and thechild, Both nyove across the rom
while kesping the ball on the piltowcase or aunch the bal]
mTa the arcatchingiton the piliowcasa.

use this sctity te talk abieut thi colors of the ball, Told sght’, “ne falling! "'move

B coretlly
v Parent! caregiver can help the child to haold the oillow a3t the Two etdpss and give
directionsarally tomove in the mom, Movesmall steps and |ead theway.
ASD] || thstead of moving with U ball, launch thie ball Into| the aie citching It on' thie
DD | pillowcase: Repeatitfewlimias

Sitihe child i 3 caiener sit amd [suneh the ball inte Heail catching Lin o plllowesss,
IWrhechild isurahis 1o hald the piliowrase: then tie iton the arms of the chairthat the
child js sithing on and ask the child to just kz2p the hands on the edges 1o fe=] the -
movement.
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Domain 2: Socio-emotional learning

Domain Element | Engagement in play

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months

Parent can tiea mobile | Farent can place & tay Parent can stuff light Parentcan take s Farent can call same Parent can play Parent can collect
toy or coloful scarves! | Infronteltheehild, let | fabric scarves or tlipatts at loast 2 Teat the children homeand | puttingthe doll o same thildren, make
dupsttas/ hangimgson | the ehild play with it dupiatto intsy o latg Tiaa smallobject | mvethem thotoyshike | sleap. The parentand poe, Fie each por
the cradleor the child after @ while tal= the cardoand tehe) box o toy on one end and carsor biocks that the child take ane datl wnelarge shest of
Deif 50 that It can be towy and hide behind with a small opening sherw the child how they can play together - | each. The parent can paper and apile of
seer) from lylng dowin tre child. Let the Encourage thechildto | they can pull dipatta or slunpsidz aach instruck tha child o collage inatesials, ther
phsition Parent can searchfor foy and pullout thescarves. to bring the abyject other imutate the parent 2od encurage them to
call attention of the gsalst the child o towards them. Pament sing a song or pat the share the matenals to
child to the hanging reach the toy. can l2ave the child to doll to sleap |ika how craate one collage:
with songf Ausc! play with it aftars/he parent doesto the:
staaingand bry te has learmt todo so, child; Chitd does this
touch the toy with the along wih the parent.
child ‘s hards ar el Farent can madel and

t3lk about othier ways:

to take care of the doll.

such as burping her,

changing her clothes

or dizper, combing hef

hialr, Brushing hes

teath, singing = har

Simnitary one can play

fe=ding thi doll or

{tylng aty grplana

together.
Paront can tesame Family mambers can Parent can give Engago family Parent can take the Parent czn gather Using dolls, tadely
snkleis with sound- olay peeb- abop, Thay | differsst testuced balls | neinbers to play child to thegardanand | =ame childrenand besn, or my of the
mazking besds ora car hide behind & ko the child vo hold rolling the ball to the eitoursges the child pray relay raca In the child ' faviorite stufed
bracalat thon makes a charr, & sofn, or & and roll child and back at to play gamas ke bat & garden Toys, panents cap teach
sound when the child curtaln and then the famlly member. ball, kick the ball, emations, Modeling for
meyaedthe legor hands | appear oul of nowhars While playing passing chagn the 5l thielr Lgtle dne by

Both unintentionally
amif Later intzrtienally,

in the child's line of
STEICN, Making an
gxrited sound,

the ball, wsesimple
eurmmands/directiens
e "elveme Lhe Ell,
"taka thelbail

giing the bear a hug
anid saymg, “The bear
is happy when | hug it
Orcan wipethe sy of
tha-doll and say 'today
the doll s erying
heziizeshs s sad’




Domain 2: Socio-emotional learning

Domain Element | Engagement in play

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parant can placs FParentcantiea Give the child When the parentis Pretend play talkingon | Parent can take Parent can encourage
different colpred saiz Balloon an the childs hausehald [tems lke working in the kitchen, | phone with the child pletures from Imiation al varous
toys bamides tho child anlds. Tha ehild pots, pahs, spoans, BIveE faw canERiners using any toy, Give magazie ar [lyers, cut facial gestures and/for
to-eng2ge with, ncreasas the kicking ate, that mebke nosz to | filled with rice and dals | time far back-and- them cut and mount body movements

ta reach for the shaka, drop, or bang ard allow theehild o foith convarsatinn each one on a plece af during play, such as
balloan, then together, handle therm and with facial sxpressions | eardboard [abel the raksing both thelr arms
shake them Letthe chjecisandencourage | above ther bead and
child hear the sound. Pacent c2n gollecta the child to describe then dropping ane arm,
Encourapethechildto | numberof sacks and the ahjacts Then dowr: and sesing if the
play. Then askcto hand | ol them Inte balls. parent can guite the child car Iinitatethe
the contamers hack. Placeih= balisIn o thiid to use these parent:Or standing =n
i buckst. Havethachild | oblects inpretendplay. | oneleg briefly & then
Baraptcan play or sing | sitone to two fa=t olongwith thece Jumping twies_ Or
songs and ciapto the away from the buckst, pictinfes. sticking out Ltheir
rhythrn, Encoursge the: | and parent can sit next tongue and then
child to imitate. to the bucket. Parent blinking thelr syes.
Sing Twinkle, Twinkle can roll the balis to the
To check the reaponse | Parent can hong a toy Parent can punch :Lﬂﬁf i}:: ::’:: ﬁ}:ﬂ Eﬂld 5; ql'.-l,.fha :1?'?!:“:“ Parent can aliow the Parentcan hide
ta attention, the inwhichmusicpliys's | holesin the lidof ban d's-;n o e o i -IJ:?F ' "1"1':" th chilt! to play snd titterent toys around
pRIEAL Ca) ke sirinig s pultesd, Taking | “emply containerand | iane The child can hﬂdi: mi-;:lﬁhI 'l:ll:h rﬁﬂld eplimmitietthe: || daholasnt o Py
sound with a rattleand | thechilds hand parent | fill withwater o make | 050 -l s't: d'l' 'i'r”‘g hEF 4o | child has to put a ball sk the child to find
bring it clpse to the car teach the child to a fun bath time oy, and the pareﬁt'ars h 2 I:rIIFL ,heal'lz i ':; or objectintoa tham,. As the child |5
faczslowly&siopand | pullthestingtoplay | Thechildeanrmakeis | ponrecige oo | ;”::r;: I'!_h‘.f_ beyl | comtainer, getting olos= e the
tako I{ back ajain & the misle, Thechild rai i an herell ora oy fock ogather and sing I L i indopantd=ntly. abizct guide him in the
repest ‘will try to reach for the & s0g like che: Parent et fill 3 purse direrction by saying
strifig an his/her swrr noe’ or any othes In with ltems similat to ?p;rm-gnd when i
alt=y somie Hie, locil diglect those they camy. It can gets really cloge then
mudﬁim}rm” say hat, [F thechild
Spread the child's phona, mirror, fake ey ffom e
finger an the Ehleand | keys and passport é : 'r}g F aﬁﬁ'my t::lﬂ'
the parent cat tolch photos of famity fn‘;ﬁ_ "r{lm i .
epch finger, sing and inaiiihers, Bindl INSERNe ot e
play’ akhad bakkad pachet, red erayon ete,
liamibiey b, assl Five it i the chidd and

nz=bbhay poore say!

watch as child takes
iteny out of the purse
aiel plays with-theém.
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o . _ . : Earlier yoars
DOMAIN 2: SOCIO-EMOTIONAL LEARNING [Birth- 1.5 yrs]
- . y Later Years
Adaptations for domain element | Engagement in play (1.5-3 yrs)
Description of the activity | | Adaptations |
Bretond fitchen PFH_I' :ﬂil I Talk ﬁuutthﬂlr‘.ﬂﬂﬂ!hEﬁtﬁhE&ﬂ
Matarinls: v e clifld fieel te| the yseafesch
£ Totoy Fi hon 3ris W || Makethechild fieel thet=y andiell the ys=alee
Process: . MightTocus attention on onetoy atily. The child might not understand the comeet Wway
Lat the child uss the ohiscts provided It the kitchen st in ‘Asp || toutethatioy, Demonstrate the cofrect use. And encourzie to play with othuor toys
afty waly to play 3130,
BifcP: | Frovideacormersitand the objects can be ploced within the child s each

{pD | Might facus attention on one toy only, Encourage to play wath other objects also.

|| Pemanntrate theuse
Sensoiy play ﬂl‘. tall the chl_iﬂlu SEOOR
Materinls: — - . — v
Caulliflowes flarate, beans, 2.3 kinds =f dalk, catrist pinces, ASD | Lettiiechildexplore thematenal feannntscoop
puffed rice, tuly, 2 sats of different sized spoons, ampty H" I the chiild is unableto use smaller spoans, zve ladlewith long handle and grpper to
:’““"“'E : ﬁ& scoop, Sit the child ithes ina comer chair or adapted chair for easier reach nf the
Aslethe child to put all items in a tub and mx tiem with his U i A — — _
s Then et the ehild seaom the mrcture using different {op || Helpthechiidtoscoop the ftems. Letthechild sxpiore the nateral if cannot scoop

sized spoons and hishand intothesmpty container
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Domain 3: Communication, Language and Literacy

Domain Element | Social communication

Birth - 2 months

32-6 months

6-9 months

9-12 months

12- 18 months

18 - 24 months

24 - 36 months

Parents are suggested
to make use ol the
waking hours to talk
it thie chile: Lse ot
good intonation
pattEms Le voice
inflections imasing
song manner. Use
pleasant toras and say
hisre cones papa
Similarly talk of nther
family membsirs

Use baby talks, and
talk about whatsyar is
Fappemng areund tha
baby, Use babbling
sounds, Wit for the
baby's reaction and
reward the child by
repeating the child '=
sound response, Whan
Lhe child respands,
hug the chyid.

Whensver soimeane is

_going out take the

child to tha doar gnd
zay 'hye bye! Model
the sction by helding
the child ‘4 hand and
waving itwlule saying
'bye-bye' When the
ehild is going out with
zameans say "byebye’
by weawing own fand
arid also making the
child wave hanéd.

Placs the chlld an tha
parent'slop and speak
with the endagiient
wortds such ag my [Iklz
cub, hacchu, Kissing
the fore head use
flattering wards
Maiptain Eye contact
antl make simple
sonthing comfortable
sounds

Make ehifll ar saothing
sounds. This atracts
the child due to the
rltzh and the child
Istens sttentivedy for a
shomt peniod, Such
playiul activities
Initiztes turn taking in
infants;

Show actian pletures
b the child and talk
abeut thepictome (rean
expressive tons. Show
apiture ol a child
playing with the
parent and speak to
the child about the
action, ollow the child
b miteract, Frompt the
child with gestures and
wards pointing to the
[pickures.

Farents could grab
SR opparunity Lo
cammunicato With the
chitd while daing
imistines such as
caoking or sorting
vegetables, Converse
siuchas Today |'m
tolng Lo pragare
Bhindl, walt for the
chifd toanswer, then
further say yee bhindl
ig grepn, didl liles it, or
bhaiya likes it =tc.,
These Kinds of
conversations based
anroutine activibes
can also be done while
seting dressed,

Malke eye contact

by kesping the child "
fayoris tang near
ther face. Encourage
the child to show and
tall.

Parentscould errange

& tound Imitstion and
hentifying play . Haye
3.4 children gst
together, ask them to
zit back-to-bick Orie
of the chiiclien can

ma e arry familiar or
unfamiliar sound,
athers diust recognize
the sound ar make the
same sound,

Play 'follow my clap’
Tell the ehild 1o copy
the'clap patrern that
the careziver is daing.
Bepin with simple and
then to riare steps
[lap nnce; thep clap
twice; clap once and
twlea 3¢ 2 pattem).

Fole play & tea party
with the child to
practice the social
commurigation (How
areyout Please come
in, thank you, Can |
have some mare)

Huoid the chiid and noll
a0 the bed with the:
ehiltd. Talk and faugh
with the child, Plzy
with figure puppets
ahd havesimple
TonyarRatione

Azl basic guestion |Ke
T youw wanta
bananal’ and say y=s
with 2 nod and let the

«child imitate, sk more

yes/no questions and
let the child follow
it )

Far Social
Cammunicatiun o
parent or s caregives
can tell & suory with
puppets to the child:
it can develap
language and
commilmication skills

Maliz a pratend
telzphone luzing:
eoconut shellf cups)
o Rava
CONVErsat Ons usimg
that,

Engaps the ehild in
simple play which
irvohes Ehing turms
Litee, dunl thiz ball into
a baskat. Lot the child
stand behind caregiver

‘ahd watt for their turn

and the caregiver diaas
the same
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Domain 3: Communication, Language and Literacy

Domain Element | Social communication

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Lie dowm propped up Move fingars ke Talluto the child while | Grvethachlldachapce. | Putatoy orabook + Oneobjectone o hielp thie child liarn
by 3 plllew sntl place walking actions Moys playing games al ‘my g he part of thi hello- inslde ap =mply attlon -spaken & 1 $ing these songs on
the child tvmmy down. | them towards the turrafid thieir turn poviel - by roLtinie cardbvaard bew sipned ar Eachuréd her/his own & to
afi therr chestso they child: Then qnckly=nd | Also, parentar afamily | when they erevisiting Wrappea i a colarful o Pick upthe truck l.‘ﬂﬁluragl."lmgua'gﬁ
are face-to-face. Talk gamily tickle saying miemlser can use a friend or neighbor paper lke a gh. Clap {3y Thank you} sing & familiar song
sing Lo e child. “here comemy fingers, | obfects like wearksg a Afzo encourage the their hands when the o Show the ball {say and leave out & word

) tem they mome; closer | zap;orsocksor chiid to do namaste; palyy frres (o opan the Thank youl For the child t Al in,
and claser” Laughwith | bangles or bindi to shalke hands ste wrapper and then o Push the car away Forskminpla, “twirikls
the child whan yau taka turn wearing annpuice whit's fsuy Thank youl pinkdeietts - = s
Lichla. Elzny. inkida. o Givenie thairtoddy sea i the child will
{say Thank yeu] ;mn{-ﬂnmﬁ!:’l ..E-![
The child can take o Keepthe aup down | =yrae i fiil iy the
turns copying actions f=ay Thank yol} missing word: Use
on orwith tings aa o Share with tihaya e puppets = do
they grow older, such tsay good boy with sctions
asdrumming vy 8 ‘rameor li'ﬂl"”d gitl
el oF MOvirg a CEr wWith narma ' —_
When they puSFE the Drape sheets anil
automabile, they can - biankets over
Whenever the baby create sytrbélic notses | Parentarafamily Aparertora famlly Engzge the child with furniture. Crawl i with
gurgles/ coos, parent sueh a5 “beas besp” or er c2n do mamber could involve | glay and then the child: Uas =
can g neat the child ‘mua” with 3 toy cow, | Preted play“ridelike | thechildto participate | intentionallyleavethe | flashlightto mishe
anel respords with & Lesming te imitate 2 pony” can moke a m corpversations with rearm by saving "hye' | shadow puppets,

snile anvd falk to the
child

ahd duplicate is a
crucial part of helping
child ren lezen new
ahllitios.

Talk to the ehiledren

while asking questions
and waiting fra
response an though
hating a canyersation,
Mimic thejr respanse
which may be gurple,
legs Wicking ora laugh.

sound af tlek tich tlek.
k) etivesn can sk
“are you liking pony
ride?? [ you want to
et down?

thi child on any toy,
plctivre; durng playlng
with Blochks, playing
with bullsste

am going o dry
clothas (Ur some.
errand],” This way the
child will be prampled
Tor=sjireszmig his/ler
Warih. '

Make bedtime fur and

o port of the day the
child looks forward ta
Play & quiet game
befors going bs bed,
Forexormple, pick
something in the oom
and give the child
cluas to h=lp the child
guesswhat itis. For
exanifle, ! s=g
somieth g whar e =7




DOMAIN 3: COMMUNICATION, LANGUAGE AND LITERACY

Adaptations for domain element | Social communication

Earlier years
[Birth- 1.5 yrs)

Later Years
(1.5-3 yrs)

Roli the ball «Cansethe liallthat hasasoundta s

Matartal: Al the child does not pay attention, parent can make the child sit-on the lap and recrult the
B batl) toy car sitiing to be the ather pacticlpant to catch the ball, Use hand over hand to roll or catch the
Process: ball/toy car

Parant and the child sit 2t distance facing each other,
Parant rolls the Ball to the ohild whila calling attentlon anid
using words of exeitement like™ mll, catch, s rolling to
them* et=fo involue the child, When the ball reeches any &
the participants, arent can clap. Ask the child 16 roll the
ball aelk.

off the child Ras any phiysica] difffculties, sie'the chlld inl's corner sil on a Bolsierand roll the ball
from a shioizat distance sa thatltmolls into thechlld 'whand.

Serving frulits

Materials:

Setoftoy frurts that can becutand joinad agan, Toy knife,a
pilata

Ayl thve child whieh frult he wants to cut. Cutthe frultswith
the child snd belp the child w serve e frult to parent)
caleghrer and everyore aounid 16 the room. Whils the
activity 15 going eh, talk to the child about the
characteristics of the fruit (tzdte, color, likes /dibiliesy
wham toserve, howtossrva e,

|| Talkduring the activity and sncourage respanse from the child, Ensure that the child
By understandsthn caregiver'sconversanan.

hands tomovetor serving

wy || Caregwercan guide with hand over hand strategy and also.give directions and hold

RSO || Lsmonlytwefruits for iit]!r]‘ty. Encouragesemmumication

(PHERS | aive tho child whille serving Fruris,

Sit the child #Rherin a cornar chair or adapted chajr for easior reach of the matznal

R || Useonly twe frults for acthvity. Encourage comirlunication




Domain 3: Communication, Language and Literacy
Domain Element | Receptive communication

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
During daily routine When thechildistong. | Inthe presenceof Playapamawherethe | Play 'resdy, sst go' Chooseaspeciltoyor | Play ‘'dowhat the
actiyltles ke mpssage | quintly, familly members palnt | carep|ver ask the ehild aetlvlty with can, treat Tor the child that leader ashs The<hild
timie, feaiding af bath, pargntearagive at indedusleand zay | to peint out differsnt phiysiesl raging ar-twd will imizies 3 saarch Has ta actaut the
parent can tallowith makesdifferent ‘this |s Dada, thisis things im the house. oalts. Pay attentian worthwhile: Hice tha veroal imstruction
the child with diffetest | sounds ke clapping. Babia! Then callbutto | "Say |l can'tsee tiat the child only e ina placs where gnien by the adult)l
sing song tone, yarying | gently ringing a bell Dacla and encouraje Bilialywal® Expect fhe releases thecaronthe | finding it won't be too want you to fouch your
yajze and facial stc. Thiswill the chuld to look At chifd to move towards | word g2, exzy.or toc hard, Bring . | head 3 tymes, | want
expressions describing | encouragethechildto | Dada. This can be brother ar call out’ the child inta the room | you to Jump and touth
whil mavement af the | Lum townsrds the donzwith athar Glve a food (tem and tell her*Manima youl toss),
chilil ig baiivg cdone & =olreeiafthe calnd. HiEnibars too. (bizeuit, apnie)] to e haz Midden atreasurs” - -
describing the actvity; | Call the chifd by name child anrd ask the child Give her clues by Qea.r_'l' story book and

while making the Jher ts give to father, saying, “you are ash questionsabout
solnds. Lirother, sistek, petiing clasern” or, “yau the character, In
are getting farther” pleture hook aek the
the ltarn, hide it apain Fhings are used for.
and agniiv, {E{_J_‘p _t“f—”'”k
tral-affes]
When the child crjes Hang a wind chime Offar the child & hetwvity Photo Mdbam Show picture bonks Texn 2 paper/plastic Attach a plastic tube/
the parent cancallthe | coseto where the wontlen spoan and Make 5 photo album el pretures ol cip a2 wy animals, | oapdbogrd roll upright
child ahd say, ‘wait | caregiver leads the show hovw to pound It | withfamily members obijects ahd ack the Giva the child one into o shos bak witl 2

#m ceming”, ‘areyou
hungey”

child: 1t car bed
hame-made one made
by hanging 2luminum
at wodden platas close
togethar

o the tray. Next offer
the child the birush and
any other material that
can =ctas herfhi=
driemsticks. Then offar
her/his different items
to beat, such ac a
shest of toil, 3 matal
pot,  plastic bowl, 2
pan, 3 newspaper

pictures init tse itlike
2 bhonk end-ask the
child to pointtothe
prermin e g "Wihars =
papai

child t= namethem
and if possible, fimd it
i thi house and bang
it

amirzal atatime ond
show the child how e
Hide it Inthe paper
cup. After the animals
are hidden, ask the
child, "Where istiger?”
and give the child cues
to figure oot where the
animial is hidden

hole cut ji the
shoebox’s lid. Hold 2
bails in frant of the
child, éneé big and the
sther small (pretemity
inenecolor s thet the
anly differencein

‘betwesn them = in the

size}. sk the child
which ane he wanis s
putin the tubs lzbel
the size of the ball as
heputs in the tibs
Once the chilld begins
to undenstand, Aok thie
child ta plek the "hig
ball' znd put In the




Domain 3: Communication, Language and Literacy

Domain Element | Receptive communication

Birth - 2 months

32-6 months

6 -9 months

9-12 months

12 - 18 months

18 - 24 months

24 - 36 months

Bgrant can rn&k;a Same
solids ke those of
anitnals, yahiclae, st

Take the child
outdoors for a walk,
When taken to parden
thechild can
experience different
chirping soutids of the
tinds; other.
stimotmdimg sounds.
Barent can twrm the
child face af the child
towards the sound ant
namie the solrce (ke
Crow or SFI‘J:I-E'E'EW ar
atfier the child ren

playing

Place the child in the
centarof the reom
Make differant nolsos

fram different
directions uslng vales,

teyd, utensils, or any
sbjectreadily
available at home,
allowing tham to tim
thair haad and
respont in the
dirzetinn of thi: nokse,
iMaks gestures o
ooivigf crawl intheir
diroction,

Sing familiar songor
play lten device, do
mimiple body
movementsand let the
child imitwte and

familiarize: Prompt the:

«chiid to respond to the
musle/ song on their
awn,. Let the child hold
the rimmaf A bed or.sofz
and tance on the
mmugle played, Aduls
ean join the child too.
Move their ianchs in
motion While singing
rrseny thime

Hawe cards with a
laop’ (Punch a helein
athpedrime of dach
£ard, Insertane plecs
ol string er ribbon
through the hole in
wach card, Tie the enils
of the string together
teform a lpop). Huve
nictires of cobunon
items or food iterms
stuck o the cands.
Hang these cards at
warious jHaces inthe
oo from
doorknabs, cabinet
hriots Whion the
caregiver see thechild
looking at the card,
say, 'Oh, youare
ookingatthe_ |'

Encourage the child to

give ehappatisto
fornily raiembers

auring mealtsmes, Give:

instruction, “go and
glvechapatl to papa.

tube-Above activity
can e dane boe ol
tha child understand
the concept of
quaritity, e.g. ane, all
Ak the child to put all
theallsm the tibe
and help the child to

do uy, Bapeal for 'ans’.

Take picturas of both
actwity and tse an
abyect to Tepresent
both activitles. Have 2
first: then boprd 2nd
attach the pirtores/
sbjects on the board,
Shiow tha child ths
pojects while the
CAfEEIvVEr speaks "You
can play afar you eat”
[Asgoon for eat and 2
pmg-pong ball for piley
car) e wd)

Il the child in the
kitchen by asking the
child to.ghvesmall
onlon o big patiato; o
small plateftig platn.

Arrange lora hoig play
with thechild and sk

to nafmate what s/he is

doing. Do simple
actions likes told
clothes, clean dishes
Encoursee the child o




Domain 3: Communication, Language and Literacy
Domain Element | Receptive communication

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Talkand namate small | Gentledance Play ‘gove and take’ Dunngmeathmechat | Giveadupattatoeach | Choosei-3toys Put speak full sentences,
siodfes using Turn e the music _games whh the child with the child, Say the famlly msmbee. Put the toys on thersble, and prompt whare
exappardbedd Hold the clild close whils pamng the words far diFerent the dupattas ovorthar | free from distraction. nooded.
eRETEsTans and wihileswaying to the shiectasthechild s firodzsand tastes a5 heails towoverther Cover thechild 'seyes
Intenations rhythm and singalong | object eg. glves me well msthings thatare | faces Singa wilille the earepiver l4se a small box of bag

' Dia's glass, take uzed during eating song. .. Where, ob, takes oné of the oys and place anm object
rummy's hand e fond. : where, ch, where s away. Soy, “Where s Inside suchasa block,
"ﬂﬂ"l"ﬁli" mem her's TE‘d d}‘? TE'dl'j:f'i 1‘__|:I|'I:E"|" Place thesane blach
nume)? Help thechlld | snd pretend to look for | 3nd adifforont object,
find the femily it. Then put the teddy suchasa “?“““_E“
membar, bimcdcomthe trbite and ﬁl:lll_hﬂ table. Have the
call the attention of child reach Intor the
the child that teddy o bag without
hﬁ came bﬂl:k lﬂﬂklnﬁaﬁd f“_ll tl!ﬂ
objecl, then ericolfage

Sing nurseey mymes
aboutcomemali
afijects, body parts
air, i the child In
differant tones: high,
oy, and =oft tones

Mitnle singlng, move

hishands gently in a
dancing matian

Say, "open and closwe"
psing doors, tows with

ids o7 safe hottles with

litds or containers with
lcle, Make up azonp
about it as bioth play:
"Open and clese It
clap, clag, clap” {clap
thair hands).

1 Sthe ehild to look gt

the two objects on the
tahleand tell which
anewas insidethe
hm‘;’bag

A parent ar a Bumily
mambar can makes 8
photobook of family
mambrs of teachnm
or staff working in the
center place photosin
asmall photo album,
Gothrough the beok
with the child, point
every photo and say
their e

Before readinga new
book, @ke & "plolure
wealle™ with the child
and ook atthe
Nisstrations first. See |F
the child wants to tell
the sty just usine the
prctures a5 2 guide

Make an activity dut of
sorting and nanung.
laundry toms. Hame
each ltem of dothing
‘and glve tha child
sinipie instroct inns
Wiy Lhe chlld Lises &
phrase, repest It back
o thoem,




. . N " : Earlier years

DOMAIN 3: COMMUNICATION, LANGUAGE AND LITERACY (Birth- 1.5 yrs)
. . P i o Later Years
Adaptations for domain element | Receptive communication (1.5-3 yrs)’
Readmg Time - Epsurcthatthe childis Iistoning tothe parent! carsghier.
Matarials: + Far the ¢hild ren having difficully In seelhz, choose boaks which have either papup up or
flower pockethiooks) « Incase thachild lsnot comfortable sitting in thelap then try sittingwith the baby oo a swing
Process: + Thebookcan beattheeyeisvel '
Pt/ careplver mihﬁ the childsit in herlam both fﬂf[n& « SH thechild In d% lap shd = theechild i invalead with tﬂllfhil‘lg the ook and tuming the
in the same draction. She can hold the Book in frant of the pages
bahy and rend it &= the child by pointing at the glcturss
mokdng desired sounds and expressions Tor the child to
]y then?xpr—ﬂenr_u.
Senlends expan yinn !-ll. Calthechild 'sattentlorsnd prﬂﬁ thfpuppﬂrmimrtn e I.‘ﬂﬂ'trth.ipéuﬁ[slmﬂy,
et —— Caregivercan help the child 1o do tha activlty or ask {he child to Imitate her doing the
::w ﬁ L ] J petivity, I the elild atill dbesa't lellaw, Tet the child repeat thi instructiony ard make
The'cliild s intriducad o 'Rajl ‘the pujipel. Raju will give S A ICEY
"“m“’g‘”hitf bath parant/ 'ﬂa!:f;EEme"""”[ fﬂﬂt‘?— Lise (BICR: | 1f the instructinns involve mahility, careglver cn camy the child and e the actian
action verbs ks "Roju says sleap”, "Raju says clap” "Raju tagethar
says oEt,” “Rad sy Jumip,” Ralu says clonk milk” “Raju -
eayshuzesch nther Rapy sayssmile” et || Caoregivercan helj thie child fo do the nctivity or ask thischild 1o Imitate herdolng the
O aathvity:
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Domain 3: Communication, Language and Literacy

Domain Element | Expressive communication

Birth - 3 months 3-6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Blow an the child ‘s Encourage thechildto | Playword gemnes by lse animai sounds Kesp couple ofknown | Teke magazing or Shorw plcture story
stemech and walt fur ke noises by rapeating the soundy whea playing. Peint objects and ask the ftyers. Cut out the beak and ask the child
the child 's rosponse. responding ta the thachilel rrakis ol pieturs of anmnal | ehald to bell what itz pletitres and maunt to tall What s
Ea silly-and play with sounds s/he mekes, as *Bada; Dada” Then, when readingan ‘I'I':qulld_ﬁn rEpeEat eachone on a pieceal happening, what will
sounds, Maks il In convarsatinn. waltto seeif thechild | aniinal book then after or ack the cardbeard. Labal the happen, wha is there,
scaggerated mouth Hepeal sounds they says than) again, mizhe tha sgund that questions like whatda | objectsand encourage | what ara-they doing.
movements while miake B sdd new Change the sounil a animals make Yoo want tc eat- the ciuldren &
saying different words bit... “Mama, Mama” banana or apple? The describe the objects. Show a picture tale
3olnds and encourage and walt lo see if the chikd can say hig/her Teach the child to give book ta the child and
the child to make When the child cocs or. | chlldiries a:different nreafnrencs, thie ibam whan the aul therm to descr|be
sound babhles be surete -sound, CArERVEr 53y, GWE what is cecutring,

respond and take Wwins me___" Reversethe: | what will happen, who
In “talking” game where have the i present, andwhat
pictisres, and the child thay are doing.
atks them togive them | Ajematively,
encourags the child
: during stary ime. Give
Look atthechild when | When thechild iscalm, | Show thedifferent 5t tlown beside the Play Imitation of Haveavarety ofdress | them a picture Hook
s{ha prakias saunds. walk back and faith vegetabla/ruit and child. Turryon the soimd gane. 2g. the up materlall caps, and let them ereate

Talk back 10 and say
whitsfhe says,
Pretend to kave s
corversation,

slowly, pass in front of
the child then smite
and talk to the ehild if
thay try to getiheir
att=ntich.

destribe thaht usinp
soLinis,
Whenthechild =

‘mekingsounds, makp

simillak soulhds and
hive g back-and-farth
canwersation

mbile pecorder and
talk o the child; make
mouth noises, vocalixe
In i variety of ways,
:znd o on, ta gel the
chiid 1o tatk bach.
Pause betwesn thelr
vorallzations so that
the child hasa chanece
to amswer them. After
Eame time tuen =i tha
recorder snd play ek
the recording for the
child.

child says ‘Lalala’
parsntsayy "lalata’
Then pareal wails and
zayz'dadada’ pnd cues
the child tiy repeat

dupattas, bags ete The
chiid and parents)
sibling wlll choose
clathes for dressing-up
and labs! thair dress
up material, soying
“Mine ks red”, "minels
St el

thaoir owm starlse Ak
therm ta prgbe
auesthons e what,
why, and how to assist
the child in mar=ting
Fhie sty

Sing riymes/ smiadl
bihajans and askthe
child bt repest draing
albng from memery

Askoquestinns about
the activities dope &t
home by the mernbars
[who cooks faad? Who
ks tham o garden?
What did tham do in
the garden? What
happened o didin




Domain 3: Communication, Language and Literacy

Domain Element | Expressive communication

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
When the child cnes - sa finger play songs Sing rhymes that have | Cutout a shepe, such Farents or famlly Aslethe child to repeat
say “ate you hungry [/ and rhymes to make repatitive words, a5 & firefly, from mambars cah ' make a sty artell 2 story
leyour ndppy wet) do the ehild respond with ammal saundz and eardboard, small the thacocksinto while soning the ook
you want mama’ and |augh, smile; miowe encourage the chid te | anough to fitaver the puppEss. o the same

earnfert the child,

Hands and legs or
babblig

verbalize sounds

lens of thetorehilght
Secureihe stencil aver
the torch with tape
Make the child
carnfartable inaroom
andturn affthe [lghts:

with the child '$ sochs.
Put the¢ehiid 's sbcks
oyier his hiands and the
adi |t sooks oyer thelr
hakyie Latthgir
plpoet hands havea

Haveapictureofa
hnuss |p & tray and
cover it Lg with small
Styrofoam hialls. The
chilld will Blow the
lizils and labe| the part
ofthe hiouse that [s
visibie ez doar,
window, oo ete.

Trn an the flashight canversation with the
and thine tatthewall | child 's puppet hande,
mesd to the ehlld, using rew votabulary
Move the light-slowly wrirds.
along the wall, to
attract the child 's
atteritian.,
Tell'the child to point
at the firofly that's
buezing araund the
will,
Uis= tays bo marrate Decarate thie

simple staries and
enogurages the child to
miake some siumls

cardboard fulvez fram
nil=t paper rolis or
alurminumfolle Letthe
child hélp. When
meady, hiold ofie tulre 1o
their mouth and talk to
the child Glue the
othar tubato the child
and let ber imiteie:
thent. Encourags hir
o il into the tube,
Lize the tube to make 2
variety of nolses and
spunds, say one- twi
letter wards and
encouraze the child to
do the same.

Find some svervday
abijects thol are

Jamilizr to the child

and 22 11 ha can
identify the objecty by
their function Flacea
bill, spooi, cup and
shoe ot in front of the
child and ask, “Which
cnede them put en
their fool?" or "Which
onedo themdiink out
of ™ 3w saa (Fhe can
tell them the abject
and its function.




Domain 3: Communication, Language and Literacy

Domain Element | Expressive communication

Birth - 2 months

32-6 months

6 -9 months

9-12 months

12 - 18 months

18 - 24 months

24 - 36 months

Ruild a towar with the
biocks or katoties and

=iy "L, U, up Than

Build house ar roads
with Blocks ar erafi
pabar anid talk tiy

alongwith the child, them, And ask
pitich the tower to fall questions to help in
down and say ‘down, building these
down, deanm
Blow the hubihles-
wail- for thechlld in
asi for more.

Take a quiet, peaceiul
walk Inside ar outside
Aprog to b wary gisat
aAnd pay attention to
the sounds that are all
stound them, Ask,
“What do them hear?™
Talk about where the
solinds may becoming
from. Attheend of
thes wath, reflect on
all the differesit sounds
thasm heand together,
See how mary the
child can remembar
and talkk about [

" Glve the child thei

fovorite toy ar food
placed neide &
cantainer that 1y
transpamnt Wail te

see what the child

does. When the child [s
‘ursuccessiil In

opanmgask, "do them

want me ta apen it?"
Say "Open” and
rEwATT Ay
wocallztion other than

any angry authurst
regarding apening

Make paper planes or
teat to float )i water
[Increass curosity andl
interast| As the garent
iz meking encaurage
the chlld to esk what
thesin are dolng ete.




DOMAIN 3: COMMUNICATION, LANGUAGE AND LITERACY oo
Adaptations for domain element | Expressive communication I[;T;ﬁ y::?

Description of the activity

Adaptations

Materials;

Hleturebooks, Handmade actile story hooks

Process:

Malee taciile bool with just one or twio Bird or shaw picture
books of domestlc anlmals the child seas sroind the
el ghborhood

» Ensurethatthe child is listoning tothe parent! caregiver.

+ Far the ¢hild ren having difficulty In seeihg, chonse books which have either papup up o
definedshapes or big pictures that could befalt by hand for identification

« Inezme the child s notcomifartable stting o thelep then try sitting with the baby onasling

+ THebuok can beat thaeye favel B '

« SH thechlld In bF lap snd let thischild b invabend with todching the book aid teming thie

Lis= 14 for stoey telllng With the child by repeating sorns ley [sapes
phapemicsounds. Encourage the childtorepeat.
Haw law BowBo
- baaban Moo Moo
Thek Tuck - Birr By
- EEEEEE
Feely bap Help the child tosay thename2f the obyect
Materlals:
Bag, spoon, comb, puif toothbnush Assist the childto fesl the obipcts
Process:

Put the abysrix [anoan, camb, puff, tasthbrich] iits a bas,
Encourage the child to put hands [ate the bag and sxplore
and l2al the objetss aid pich It bUt Ask the child what the
‘abject s whiletlsin tha bag by fealing (L Glveaplicrisaf ths
answers. Talen out and explain the function ofthe olyect

Can use hand over hand for the child and guide to shew the yse the object like
combing hairwith a comb.

Thachild can basitedins cornarwith supportsd both sides (fnecassary.
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Domain 3: Communication, Language and Literacy

Domain Element | Emergent literacy interests and behaviors

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parant wears colorful Paint put pictures from | Use big colorful Liss board books with 30 20 matching Tekethechildoutfora | Takesomestiff card
Banples an har hand blg. calorful plewwpe pletures of diffarent bright colared Take real objects |he walk and Il the child paper and punch hokss
and holds the child = Ltvaks g read out dally ohyecte at pirtures Narrabe tha frunte, pinzs egatables | recognize) idontify th into it Pass a ribbar
hand tomove the lowid, Allow thechild 1o | amimals and read staty In the same vway s and keep trafficsignal, Show thraugh the papers o
Bangles side to side. explora 12 book togsthier with the every thime with volee flzshcards of thesama | them the logos which inake i intn a Lotk
The child 's eyes will Male reating fun by child. Draw sttention modulstion and The child can match they are very famiilar When them hear the
fetion the movement addmg facal attihe chuld to the [omTing t0 MEges. the real obpect with the: | with (washrooms bes | chifd saying a word,
and enjoy. Sxpressions, voice pictures and name This will haip thechild | flash cards stop, pest office, write |t downin the

rad ulatlon, spund thein as tham g the Loy pradiel the tlory haspiel), bieok. Whanever he

affects, ard animal
sOLNES

pages. Books with
pictures in different
textures can also be
paad te Tamlarize

"With textures lile soft,

smooth, rough etc.
Give board books 1a
the child to explare:

and the reaction anid
stowly they will start
showing pireferences,
Hold the child s hand
and help the ohirld turm
tho pagas.

zayys b again, show
thechild the word in
the book, Have the
child reael the Wareds,
Acld rdwviclual words
to ather pages.

Keep soma backes that

{ ‘arefamiliarin thechlld

Handmade rattlez and | Havo the child an Use toys o narmate Have @ reading time Let thechila scribiie Ask thechild ta saareh 'svicinity. Ask the chiid
colorful eloth can be turry ang kesp 4-5 siplesiares. Hole Tal= out 5 book and with the riathker anthe | for famillar pichuess o r=ad & 5tory o the
shown an=n beals sound play by self orwith show plctures, gshthe | board, Thechild =n \lays chips, choclotes, | carsghver. Encourage
Troum framnt veheh the e child to makes - other lmily membars. | child to poiivt aut to imitidte the action of cocohut ol in the thi ¢ hild with
child is lylng on one lond of & book circli Socks orfingar the pictures in the theadult newEpaper, appropriate.
sidfeand oy it, so puppeis/plcturs bogk. Pause ir, niagazines. ENFTESS NS, EUES,
thiat this ehilil s pliecards can be usad, Botwesn i stary aid ‘wordi
ancouraged to reach ' ash, "mo what wiil
eutta it happen. Wait for the ﬁgﬁu;m?‘;héﬁ: r
e ey s

8 Re-enact parts of book

A parent or care giver s animal sounds Hidle szime colored All ictures of the child. | during the day, ER.

cah read a ploure
book to tha child. Also
bright oolors pattam
boak or 2 sensory
book can be prepared
and can bie shown iz
the child

when playing or
reading to the ehild.
Foint tut a ploture =f
ar animal thon make
the sound that animals
make "Aoow goes
mia," ' shesp gnes
li=a

flash cards (1 an
envelupe, let the child
apen the ervelspe and
renove | he flash cards
and talk 1o the child
abeiut the plotuire an
the Mash card

car b2 in & photo
albuim and speak
ohoot it MiEmativety;
thie faenity alhdin also
I3 pood o stan of
canvarsatians ke
“loak here; dads |5
WeRFINE a turhan”™

“Hagi like the malhit,
tlow 21 3 tortolse”

Clt out characiers of
Fhe story arid put them
on 2 board. Prop the
board up azainst a
weall. Sit with the-chld
Tazing the board. Tell




Domain 3: Communication, Language and Literacy

Domain Element | Emergent literacy interests and behaviors

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Aparent and a Makeastap and go the story that goes
caroglynr can stk 3 card alongwith thie with the charactars,
biack chart paper on child. Pt musie anid mioying cheracters as

any ather color anthe
flmor and can give
crayon lor scribbling

damee: Rancamly pick
up the cards.and the
denjonstrale to the
chitd when he hasto
stop and when he.can
conflnuets dance.

Serup chairs to ook
liké the bits in 4 trom of
neaile hall. Imvlt=the
child te lvea passenger
OF MOYIS $06r,
Dembnsirate [aw o
witts tichets Tar the
passengErs al movia
gaers by szrbbling
nanes on cats,
Encourage the child to
tafke turns ta be the
ticket issuer and writs
naknes dnd Mand oul to
people.

they g=.

Onice the kid ean
recognize ahd paint th
things 0 a fanliar
book, have him.or hef
finlsh the last word of

1 thesentence, suchas

“We st on gl

Oraw stmple shapes

Gl oLt crayons &
paperand while
colorng sing “Wheels
on the Bus )
Encouraging cincle

scribhl=dunng

“wheels oo the bus go
ritlined and paund®,
harizentzl lines when
the “wipes on thehus
g swish, swish, swish"
‘and =o o '

Miske the ehllr repeat
the tmgar play sction
the parent does, Make
the child clap 2 times
and touch tha hapd
(parent tomodel or
show and t2l) Malke
the chlld patthe knes
Z tise=and touch the
noze Maje the ch)id
elap 2 times and totich
e stommack kalrf ear,




DOMAIN 3: COMMUNICATION, LANGUAGE AND LITERACY oo
Adaptations for domain element | Emergent literacy interests and behaviours !f:f;ﬁ y:sf?
‘Description of the activity Adaptations
Identifying fruits tame the vegetablesand make the child repeatit

Matarials:

Any locally avzilable vesetables Fruits in varous sizes |iks
hanjals, canots, lady finger, potato, torate er onion,
baskat, plctures of thevepestabies

(Stant with sctsal Vegetables or frults then muve to
Loy minek Uﬁﬂhhlﬁaﬂdtﬂf—h 1o pirtures)

Procsss:

Whein the child can identify two ot more fruits orvegetables
{aetialf 1oy piefurs) make the ehlld soit ane vegstahleof
frultintoone basket.

Mediflersilons/short /g fsmall]

+ Farthechlid renunableta dothe sorting, Use hahd over and strategy _
+ Usziarger frurts of vegetabies forbetter grip and placement near the child

Canaskthechild;
Giverme QNEBIG tomato
tmesmallele
Exparience Boak Letthe child latan to thewords cacefully and repeat
Materials: ' J
i ket indith ok i Esfeltarl et
Hartimirio e riasabiodh Make the boox with picturesfolijectsthat can befelt or large pictures.
Process: Simplify the explanation and reduca thesventsin the park

Make and expmriencebook an thechild s vorl= place |ile
park. fead the Heok along with'the child and recall the
ExnoTisnie.

Thachild will be sited in modified chisif, Hand overkand supiport tofesl the tstures

Simplily theexplanation
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‘Description of the activity

Listening
Materials:
o Hnveseyeal pans with warst iniat differsnt lovels (ke
adattarang/ Water Xylophone
same plastic containgrs with sead or graine fo inaks
shakers,
Plasticplate
RitbheBand
 Flatplasticusle
Process
Enendrapn the child [ta make =gund by strking on i
Encouragethachild tovocalize
Uselanguage - Stow, fast, Loud, High, low ofc

Water Xylophone

- '\"

Gultar

Fay attention to the different solunds

Guirlethe child with hand aver kand stratezy for water xylophane

dattsrang can have lessar bowls
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Domain 4: Physical Development and Health

Domain Element | Gross motor skills

Birth - 2 months

32-6 months

6 -9 months

9-12 months

12 - 18 months

18 - 24 months

24 - 36 months

Parants could place
toys af mobiles first on
atie 5o and than.an
the other mide in the
erils or hammoch

Allow the chilid to lis
ot thelr stemach and
chostfacing
downwards and make
differest sounds ke
whigtling, gigaling to.
draw stention. Gently
fold the elhovws, 5o the
wlght can e shifted
ot thie forearini. Harp a
toyin the front sothe
child lifts the head and

Parents could play

bl and seek kind of
ame with their chld.
Call gutto the chila
from a hittle diutance,
play music angd make
actioys wocall the chid
tovzenls the misic.
Moy from ona side tp
the ather I such a vy

30 8540 move i and

ot of the child's

Find & box a littke
lasgar than the child 'y
bady, 5o e can crawl
through eastdly. Cut
brovth endls off the bos
toiadie a tupnel
Pilaze the chid on the
floar af one end of the
tunnel. Fasitlen the
chilel at the otlar st
of the tunnet and call
out to thie child, Try te

Parents can roll 2 ball
tawasds their child and
stop it daliberataly,
Encourage the child to
roll the ball and alsoto
stop It This activity
cafi sso be done with
toy cars or other
objerts ol dally uce.

Crab position,

Yo makeittun, place
the child 's feal on
pager plates and have
the child stralghten
onelzg statimelo
dosiroy 2 Dotk tower,
knoch over a bowling
pin, ar kick a ball.

Play hopping an one

Teot with your ehild

‘and move across 3
T,

maintains this vision, Thiswill miake | get the child to come
position the child look for you into the bow |Ftha
and try to move chiltd newds halp, reach
tewarls you. iry and gently pull the
chiltd through the Loy
o the sther side,
Bepeat several timmes,
Be aol lagws child
tmattended dunng the
activity.
Parants can usesaund- | Rolling on towe - Paronts could putthe Flll & strall tray or Parents can mhe the The child can lie on Tako tums jumping in
making E=ngt=s or ganents could take 3 child i3 swing and open contaliner with chuld to the gard=nand | their back Places afd eut of a hoog kept
light ob|ects and toys Fowal snd apread it secure the swing, te wit2r ar small hisve a racs with other stuffed oy, ballar ol tha ook or & ciicle

that make sound to
enealrEg imbk
movamonts

Place their child on the
towel Hyow want in
rall tha child on the:
right; pive sttmulating
tizys on the right side
and pick the towel on
|t siele, turm the child
-gently to the nght to
facilitate rolll g

prevent a fall.or haold
the child from betind.
Thechild 's f==t touch
the ground so that the
child is enmuragsd
kipk, Placa erinkle
paper or fewzoaner for
sound under the child
‘s feafso that when
Kicked the papar
makes noisa and the
chilel is encoLiaged to
nove thelr logs, You
can also Lise 30ivE tnys.

multicolored balls. fut
It on & table which has
ashort hoight, Maks
the child stand near
the tray and hald the
‘ehilel fraum Behind. Let
the child play with tho
water or the balls for
same tme The play
inalefal will motivate
the child e sand
L.

the children {simple
races fihz- go touch
troe nd comae back,
hap like a rabbit, walk
like ar elephant).

small pillow to hold &
with shins or feat, T2l
t= child do not dinp it
asthere iz ‘tiper’ or say
samething similar that
could aiann the child
nat o drop the ablect,
L et the child hald it far
&5 lony 55 possillls,

drawn on the fioar, Say
v, P out™ 1tk
child Firdy it diflcullto
Jump, have thechiid
Jump fram same
cughigng o ffpn a
frimpaoline.




Domain 4: Physical Development and Health

Domain Element | Gross motor skills

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parents could make In lging pastion, Place the infant an Farents can play a Farents can teke the Hnes Walk: Heap the Try filling some soft
the child sleep in thalr parent can ghve thelr rolled towel apan a chasle pame wham chitd to the gardanand | toyson one staoland bialls I & shallow Box,
Iz, ehild's oad on ehild a stiniulus ks bolster (thiek the parent crawls an Ak thechild to eollect | thehasiol on abetlar Onea'the child 1=
belly and armscan rattle m their hard an hedshests tghtly all fours and micyes fallen flowers, toaves for the chiid o do knee: | comiortable, let the
corme ot ofthelapon | oneside Thecohild rofled) to encourags behindd the ehild saying | and k22t In & box walk fromm ane placeto | child dive into the balls
ajesfle and eall'the kries to reach oot for the child Lo Bean all Ham goling Lo catch another, Altematively and encourage the
chilidigive scunc or stimulus and wrns to fours {armisand festion | you' . o(name of the: |=t thie chitld pusha chuid to throw cut the

vajee making
stimulus liphting toys
{ rotties | snuipbring
‘toyl enczuraze them
to lift head and (ook
Gt

one side. Ifithe child ts
unable to do, assist the
child by turning the
swastgentiy and
repest Ul the child
parfarmss the actvity
ind=p=ndentiy.

the ground). Allaw the
¢hild to taka weight an
iz lsands and lift iz
head. In the front give
a meving toy [ car toy
to encourdge the child
b move forward by
tickling an his foot or
by gently pushing the
child 'elegs:
alternatividy.

Ina Big tuib with water
thevhild Is sncaliraged
ko kick ond spiash with
handsand legs.

chitd |

cart that is heavy or
push an empty
syltcase to pratend
play that he s going
somen e,

bails from the box
while the paranl
catchestham,

Collect savoral small
lialls and put ther on
the figor Fmd 2
container largs enough
te catch the halls, and
=43y to hald. Parant
can hold the containsr
it thest hands, slightly
abowe thechild's lewal
Have the chifd try ta
throw a ball ints the
comtaipier. Move the
coritairer so that the
pasznt can catch the
ball, Warking togathes,
thetvo of you £an be
atike to get all the bzlls
Ifite the contaliner.




Domain 4: Physical Development and Health

Domain Element | Gross motor skills

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parentscan tiecolorful | Toy Stand:- Hit the kall while Farentzcanplay 'catch, | Witha chalk parents O & clown facef the
gt ribban oF Make simple Toy Stand | sitting snd thipw! with 3 blg could draw blg elreles chilg 'y Baveriou

"EungLirEs’ on the
child’s lags, when the
child moves their legs,
s/he will get attention
2p thelr leg and try to
reach thelr legs. i
unahile to do L, assist
e child Lo Mol thie
legz ant Bring them to
their mouth. Repeat il
the ehild leaing and
can perform,

[Stand which s 2t 5
reaenakle heght

Hang diffarant toys ks
bells, rings, toys with
lights, colarful nbbon
and sgueaky toys on
It) Keep It near the
chilld 'z play aros, bllow
the child to reach for:
the toys and @uplore
tham by talching,
halting and hitting
them,

Parents colld piace
thechild i sitting
positon, Hang a
calorful squealing ball
i front of the chald.
Allow the child ta
rezch and touch It Let
the chilel hald with
both hands and hit the
hall to make L move.

Encourags the child 1o

Pt tie ball and
st esero with both
hands,

batl.

of Hiffsrant edlours ir d
pattern on the
Nmar/prownd. Parsnt
canthen ask the chili
to hop to the cucle, of
which the colour will
becaliad out.

charactor an a [afge
cargbesrg oo Make a
large mauth, 2nough
to pats a ball througl.
Cutout the mauth
with scissnfs,

Colgur the clown, |Lean
the clown face againet
awall and keep 5 ball
few leels away. Have
tha child stand nest to
theball 2nd try to Kick
therm Inte the clown's
misuth.

Havestung taking
chart 5o that the child
K o iy

tiines §/he has totaks

3 rmand when will
their tum come-

& ‘stanid boara' o
heip thezhild
undesstand wheresfhe
has to stand for the
actvity,




Domain 4: Physical Development and Health

Domain Element | Gross motor skills

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parants can move the Tummy tirng paintmg. Crawd with help of Reach the car by Carpetthe stelisse Cut out big green
child '§ lops {p 3 bioyels | Put bripht watswalor prarents’ hand, crawling Sit &t the bottaa of elrelos From paper snil
mgtioi. Ask thechild ot the paper and op Placa g towel (like2 In crawling position, thie st iwith baby, scotter them dernes:
what they're domg fhe paperina slingt under thechild's | putmonng toycenin and place atoy anthe the fioor, Suggest the
usingsimple langigs | transparent beg and lselly and hold bath front of the child, Moye | first step. et the child chilld to [rop from one

“go" and “stop.* Gently
¢lap the chuld "s hands
topether Lo same
s Bring srms aut
Infrontand clar over
their heard, then (o the
rght and lef to the
baat

seal tightly. Place the
child onturmmy and

-give the sealed bag,

Allow tha child o
=inutipe tha bag.

the sides of towel
Ploco a:stimulating toy
inthefrontand
encourape the child to
tices forward by
moing the towel
Repeat il the child
leains to crawl.

thie car farward and
ancourege the ciild to
foltow by cawling: it
the child has difffieulty
incrawling, acsist the
child to move farward
by mauing thelr cne
hond and eiher log
(Right and 128 leg)
forward, then opposite
hand and leg
slternztivaly, Aszist tha
chiid on their hedly
with your hand,
placing under the <hild
s Belly. Encourage thi
child 1o mirve forward
by propelling gantly to
reath the can

reach up for the toy
and caich 1. Flage a
toy on the sscond step
and ttract child's
sttantion o [t A the
chitd reaches for it
halp thei leam 1o
climb the step by
bending thetr kRee,
and placing thelr
harpde an the step,
Asthnchild grabe the
tay, place another tay
on tha next step for
them o retrieus

circle to another. Taik
abzut what they sha
doing as they hop
along.

Parznte csn givea:
small stool which is of
the same height 33 the
hilg and=sllew the
child o hold the stool
andd walkwhile
pushing thestool,
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Domain 4: Physical Development and Health

Domain Element | Gross motor skills

Birth - 2 months

32-6 months

6-9 months

9-12 months

12- 18 months

18 - 24 months

24 - 36 months

Plary crizs crosswith
the child (mmedistely
ofbar the chigwer. First,
tak= their nght hand
and try lo streteh (1o
badch thelr l2fl fool
Then rake thisir left
feand and stretch it to
try and reach thalr

rght fool
Moving the childs’ l=gs:

at il thav're eyelingor
bending both krees at
orcefollowed by
strateching tham out.

Farents can place the
child an both thais
foot Hald the child in
this standing pasition
seurely, Walk the
child around the room
in tis position with
the child or reach a
ball ar favorite toy by
wealkirig Tk thidwith
the chiid.

Bushcare: Provide a
pusheart [ Homsmads
wialkerta the<hild,
mzke tha child hold
the handie of the toy
and push the child
from kneeling to
stahding. Then
encpurzge the child to
star with cart

suppart. gradually

sncourage the child to
prush the cart forwand
by faking steps Assist
the child il nesded snd
practica vl s/he leams
todo the actlity
ingependently.

Create 3 stenping-
stonetype of climbing
shructerswith
eushions and Eillows,
study boass etr, forthe
ehild to clirib on them.

Parents can make the
child sit on o bolster
and present toys at 2
lowisrlavel oriothe
feft or right af the chitd
50 that 5/he can bend
or.stoop o pick it ug,

Plage the child in'the

center of @ large roam.

gegin blowing bubbles-

nearthe child,

Byt remtstrais o (o
¢chas=aad pop the
bubbies, than
encourage the child to
foliow,




DOMAIN 4: PHYSICAL DEVELOPMENT AND HEALTH (e L8y
Adaptations for domain element | Gross motor skills E,h:.r:;ff
Bolster Horse | « Eyory timo placing a cup, glve 3 sound. The <hild will stack the cups on heating It. Say the

Matarials:

Balsters (can hemadewith thick ress, turkey towel.

BT pipe 2 feet'long can be wrepped fightly with sheets to
miziea bolstor)

Process:

Ensure vilen child is seated on the bolster the knee to fest
It mqactly at 40 depree angzle. Stabilies hip ard back
stipport. Pretend the balster is a horee and the child is
riding it Alternately, Physio Balls arealso good lorseatihg.

Break the stack

Materials:

Plastic contalners, Cardboard Hoxes, Paper or steel or
plasticcips

Process: _

Place or stack tha marerials one on top of another at
differemt helghts ar shapes, Onee the material is stackad,
thechild can push [Ewith the hapd to male itfall,

worrd “Break” for pusting thestack tamake Ll
+ Helplnstacking
« hssist the child with hand over hand stratsgy |f the child has difficulty lii ceslng, moverjedt or
utiderstanding, '
« The caregivar can hald the chilld for stabiility. Seating and positionlig on boldter needy to be
-ad|ust=d depetiding i the mustle toneol tha child, IF ahy delay in hesd Ticatlon ten enstine-
that mavements:shall include prajper suppart to the nech and shoulder. Ssmedchildrenmay be
stifi and extend themselves (with fest scissaring). Thesechildren need to be givensuppart for
feat with @ small bolsrers or relled towol, stabifize hip and shoulders, and knee fram, hyper
extending.
« Child with cerebiral palsy will nesd support to stack to enpage fands In midline. Ensure
pasitioning andseatlng s appropriate toreach the material and has backsUppart.




'HI" Let the c¢hild throve thie hall when he hears thevond *throw’, et him coumt the number

Aineries ) \: = ;'-__.! A of bottiss which have fzller, Lot the child piek the fallen battlas and put tham n

Materials: Ly Hﬁﬁw position. |

:m:bﬂtﬂﬂnmnmgmﬂ ok He \{ | { L W Guidethe child's hand to roll thebal) in the nzht direction. Letthe child Relp in putting
y = « | i LR Sy

Arrange tha botties||llee nine pins: Encourmge the child to - J__ ﬂ ' brarh the fallan bottles

o e balant Mg ss I te poltiesTak ﬂ’!? Lut the child help in positioning the bottles, Assist to face the bottles and throw the

BB | hall

‘pifer: | Handundorhand oncouragechild toshoatat the pins.




Domain 4: Physical Development and Health

Domain Element | Fine motor skills

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parents could place Farents could first Parents can give Give thechlld cymbals | Parentscanplay a Parents can mahe a Parents can give thelr
rattle or sy abjest or clap- placa the child chapatl dough to the 1o play with, parents game usingamalicups | varioty of tays ehild brall three-pisce
soft tuy wiliich e not eomiartabily in thar clild and let the ehild ean mako the child =it 16 tranisfar water (ro Svailahle like stacking puzziote put topetiar.
sharp inzide the paim. lap fon the swing. feel the texture and with cymbals which aNE comtanerto rines, nested cups. '

Give gentle strokesan | Make the child pay mianipulate it with sfhe canbangto make | anathes
the back of the hand attzntlon on their Both Fands. music. Different

anid the ask the child hands, clap their You could alsc et the Cymials can be made

to apen gradually and | hands topether and child play with cooled | by using piastic llds,

placz thelr finger or an
abjuctta hold and
repat till the child
holds thefinger

ancouraps the child to

‘repeat. IFthe child is

wnableto perionm
asslst with thelr hands.
Make |t moie playful 5o
the childenjoys and
ﬁen‘urrm. ACtion songs

rice on the plate.

ald pan lids withaut
charp adppe,

ke rilly polly to da

gctions can be

sncoyragad.
Paremtscan brng a Parants canencourage | Parent assists with Hide small toysina Let the chilld play with Encoursge (o make
sl rattle like toy the child to hold and tucking the other tray of dried feaves blocks. Try to get the rangoll with fce
pear thechild 'sgalm, | dropatoyonthefloor, | hingersand encouragss and ssk the child te child to put one black poiwderfeangall.
arce the child grabs pick it up-and give it activitles of uging szarch Lol on top of snother and
thetoy, hoip to bring: hack Keso repeating e finger when crente hig tower
ather hand arv grab the activity. doing action songs to Encourage the childto

thetiys with both
WEGTE

point "at" or ute inden
finger po pueh through
the dough ar use Ihdee
finge: to paint of play
In eand of grzin placed
inthe plate.

choose & hall & s
ittt kneek ovar hig
iEnnmf.




Domain 4: Physical Development and Health

Domain Element | Fine motor skills

Mear, hested (nsloe
ane anothes Male the

Placea mobile or toy
that e eving amd
movemaent above the
chifd. The child could
trach thie oy,

Parents can pliscean
tumimy. Add soma
waler to a challow tray
anda lew lght plastic
balls. The child will be
able ta tradk the balls
floating acress the
‘water and grab them
with hande

Take & basic link toy,
meke the child sit
comfortably and show
the chiltl how to hold
and pull the rings to
= 0l e
Encourags the child.
Assist as reqitired,

Eatwith fingors:

Ina bowl, plocs plazes
wl fruls/chips. Assist
thir child to take food
fram ble bow|, using
index finger and
il and ke Lo
e mowth nnd eat,
Roward the child by
clapping and ssk the
clild to-=at oftan,

babyy <it an the kitehen

Show the batry how to
toke out the bawis,
and 1o stack thain
amin sEnording 1o
wre- Lot the baby have
same time D explore
theé Bawis, flpure sut
how they go together,
and enjey the:
sxparisnce of taking
them apart and
putting them hack
epeiher. Canalzo do
thik with diffarznt
sizad bowes/ muitiple
eelorel and siz=d

e B

cantalter ant trace =
bottl=cap onil. Then
eill put the cirele
shope a little |arger
than the sxgct siz= of
tho trace: Put the ld

back on the container.

floer faxt io the bowls.

mastered this move to
a thick shoalac with
the e#nd byund ln tape
to make jt rigid: The:
child can pass cothon
reals siraws, large.
buttoas tomake balts
and necklace.

Taks the lid of one

Farents can put the
pegs on clothesand
agkthechildto
remaove them arwhils
putting the clothes for
drying.

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
|Parents can wrap their | Paments can make their | Encoursge thechildto | Use s newspeper to Wonrden ane-piece Attach a suich orplastic | Ashthe child to collect
neck with 3 scaef with child sit en thelr lap. plek up pleces i food, | wimp up 2 toy, Along purrlos: Lep the ehllg rod 1o & Styraloam Mowers and legwey and
ity etids hanging a Haye the ehild pick up cut frint, broad or’ with thachild uriweap put back ane-pers hoard: Give the child make a despn
little. Lean overtheir things from the Sesket. | hsouit{proande the toy. wodden puzzle pisces TCUTEAIN MIEs 1o Pass: :
chilld 5o that the scarl Use differam textured assistanee i needed to in the approphiale througt this. Move to Glve the child some
touchesthechildorls | objectorcolorfulplece | pick up) to feed sell zoace provided. cereal sings after the dough to make rotis
withunthe reach ofthe | =fdoths ausilabie at and family membars child |z abie to pass
child. Smite at the hame. a¢ 3 family acthity. Parents can SLEree | through the ring
child wheh s/he tough bWl A ofi the introduce big beads.
atgrablt. glasses Once the child has




Domain 4: Physical Development and Health

Domain Element | Fine motor skills

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Fistcryon; Oneatatime,givethe | Parents can ask their Cover the child s boily
Giva colorfil cravons child a bottle cap te child to remve the with newspapar
and a papét to push through the circle: | arbiciezirom the crostinEa e authit
scribble, AssiEtthe i the {ic of the shopping bag: Letthe ohyld watch
child and show hawte | contalner. Pass them wark in the
Fiold crayons ang nezibles anid colns: mirror Secure the
scrizbie, Alow the through it so that the encl s with tape to koep
child to do by child enjoys the sound it top=ther. Once sfhe
thems=lves, of them dropging Into has anjoyed the new

' thie matatlle container outfit, 2k the child to
Gradually move to figura out how to take
chiana and/or mjma, itaft

A bvity Cotout 2:3 simple- Ghva the child o shape

News Paper Tealing.

shapesfrom the sides
2nd top of the sturdy
cardbeard boxes. Ask
the child to drop the
shapss into the
matching holes,

st=nell, papet, and
color to outling,
Givethe child loosaly
clases] jars, and hotiles
{m oy By EHen asslven.

Hand over hisnd guide
Aescoup dals orgming
wilth azup held by'
ioth hands from o
utensl,

A parent can give
erayoes or finger pamt
Tape paperdown and
et the child deslen
atything. While they
are drawing or
ifestghing sl 1o them
about ealers or their
design.

Put masking tape oy
stichtrs downon a
table and lavethe
child try to peetf itofl.
Try to gat tham o anly
unn the index finzer
and thidml te plek srd
peet th tape off the
table Help out by
pecling up a smiall

adgn to start [toff

Parent cap stick s
fingsr puppeth with
elcro arid givethe
chifd t2.peei apart.

Gl the child bubsle
wrap and et then) pop
allthe bubbles Have
them try papaing
e with anly their
index fingor and
thumb




. . . o Earlier years

DOMAIN 4: PHYSICAL DEVELOPMENT AND HEALTH [Birth- 1.5 yrs}
- P Later Years
Adaptations for domain element | Fine motor skills (1.5-3 yrs)

Unscraw thecaps » Providejarsthathave bigger capsinglzs. _
Matsriale: + Assist the child with hand gver hand strategy If the child has difflculty in seeing. mavemerntor
Different typas of Jars with screwing caps }bndmndm CE .
Procoss « Buerytivne glve a cound for thechild be release and drap the kall

The ehlid bagto unscrew the caps of the jars

Pullout the socks

Materinis:

Ol socks or pieces of cloth stuffed into a contalricr with a
holeat thatop

Process

Let child pull outthe old socksor pieces of cloth stuffed ina
ontamner by pullingthem ene by one

Balldrop

Materials: _ _

Tiys oy balls, Abashetorcontainertodrop

Process:

Give the child ane toy/ ball at a time and relesss i 0 the
contalner

+ Kzap the contalnerto drop theballs rear to thechild to require minimum movement from the
chilld

» The cazegiver can hald the child Tor stability. Sesting'and pocitloning o0 bolsten head b be-
adjusted depending on the muscle tane of the child, If any delay in bead fixaticn, then ansure
{thatmavementssholl include proper suppart to the neck and shoulder. Somechildren may be
st ard otend themeetves fpith feot scissaring), T s children need to be givenisupport for
foet with a small bolster or roilod towstl, stabilize hip and shoulders, and knee from hyper
sxtending

+ Child with =eebral palsy will nesd suppart to stack to engage Hands In midline. Engure
pesiinning and seating [sappropriate tareach the material and has back suppart




Sandsculptures alkabouttheachiity s thachild plays

Matsrialsi Bemenstrats once whatks raguired and thenchild can explarz the variols shapes

Sand, small vizes of tumbier/cups [eany w hold], Plastic
showvel
Process:

The <hild may nat be able t= do this astivity due ts sensitivity t= the texture 5f =and
Instead hecanuse play doughformakingshapes.

Er_irinum:ﬁ the child to play with pesr group, To niakes the
cake orany familiar items withwet sand - plek the wet sanil
using Hingers snd fill the tunilalerand Un-meld the L misler

Child can be seated on the fioor with mother's hand support -at the Back, Or an
mather’s lap Hand cverhand assistance to be given to hold and illthe tumbler.

pnthefloorand mmovethe tumbler siowly. Allow the child
to explore tirmwelsand.

Bemonstrate thescuvity onceand asalatin doing




Domain 4: Physical Development and Health

Domain Element | Perceptual motor development

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
When the child s sake thechild tie on Hawe a specific bowl ) _ Parentscan kesp thair | Play ‘dodgingthehall' | Play geme with two or
attending to the object | theirback, stomech or | and spoan forfeeding, | Play the 'Simon tays’ chitd on their lap, with the child three children 'Filling

at e lirve, e it
stoonly b pne sideand
thepinoye itin a circle
a little largar than the
child 's face. Place
bright, colorful
sfuesry loys infront of
the child, then stightly
mave the toy from sile
to side within the child
's visual field The child
will keep looking at the
toy [t the diractionin
which it ls being.
movnd, '

in asupportsd sthing
pasition. Parenis cad
blow bubbles and
make the bubbies [ly
all arpamd the child,
The chitd follevs the
bubhles (n'different
directione. Bubblec:
landing and popping
on thechild s body
alkd stimulates tactile
SEfSS,

‘=a bhalors th rroad

time, show the child
the bowl and talk with
the child abolst what
they are going toeat
falie lhteresting
expr=eslnne for
creating sicinment.

kird of ganie with the
child. Firstcls It for the
chite theh kst the child
capy.

bolnce tho'ehild and
=t the child shde
oown thelr legs.

my bottle’ Keep a tub
of water and small
cups, Makaghem Gill
cups or bottles fram
the sarne tub), The ohe
wha finiches first helps
the athel ta finlsh

Farents can inake thie
chind wearsoft
homemade calorful
capswith hanglng
attachiyients e
pomporm ar frll &nd
uee woft homemade
cotarhil blankets for
holding and
expenancing oifferent
celare Fnd tecburas.

Takea (ivediuin- to
large-sized) ball and
rofl the ball directly
tovarards the ehild
saying pimases |k
“Here is the red Lalll”,

Decarzte a cardboard
wrap tehe with stickers
and othir dacnratye
Ibermis Lo make i| more
Int=rzating. Place the
tube anet a srrall i=m
(bl car, ortoy) omthe
fiear, Sit with your
child on tha floor
Fositinn the tuks 5o
one and restsn the
child 's lap, and the
other end stlchs ui in
rhie air Show the child
thie spnadl all or toy

“and have the child

iralch gz Lhey drap it
into the wp of the
tube Say, "WWhere dig
It go?" as the child
releases the toy. When
thetoy lands in the
child 'slap, say, "Ther=
Ttis!™ afd show the
child tha 1oy,

Obsorve the

siirves ndnes:

Durng play tme, when
thechild iz active,
mike them abserve
tiffelent situations
around them. E.z.. Put
on the fan, put off the
fan esk the child what
happenad. Let the
child show the fan and
say someth(ng about
It Whenan the ganden
gl thachily o point
olit the sutinds when
hoard (Example whare
Is theszroplane, the
car [vanked ore)

Show and modi
waving by o the
famliaradult or tothe
toys when theactivity
s,

Parents can st on the
feorwith thechild and
‘show the child How to
ral! a ball to them. ol
the ball back to the
childl Asthe Ball ralls:
tothe child, 2ay,
“Ba..ba.,ba." When
tha ball rezchestha
child say, “Ball”
Encourage the child to
roll the ball back to
tham With anathar
adull, sit aoross the
ffoer frorn each other,
each with the child
seated batwesn thely
legs. Show tha childrzn
b to ol the b=
bacl and forth to ach
other, As the hall rolls
away frivm the ehild in
thair lop, w3y, "There
gees the ball” A (he
ball approaches the
ather and "Here conies
Hie ball.

Play basketball in the
hiowse. & basher eaip be
Hept at= pincs, the
chitd hins to tale the
frall ard by sied thraw
iE Insigis the baskest
from a distapcs.




Domain 4: Physical Development and Health

Domain Element | Perceptual motor development

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Sing 2 common [ullaby | Tauch the things - Give 2 toy can te the gk “whers' glieston Show the child how to | Pasteapictuneof a Glve cut-cut paper
[acing the ehiig with ploze diffsrenl oys on child which has light ke whars (s hiL 3 hanglig alloan face on abox. Make a with holes an the
enaressiand. The ehild floar [ike soft tovs apd sound white mom/dad/nanietc. by | backand forth by slit an the mouth. Take | sutlineof the paper.
willllggen to the sound | ftesthedfruit moving. Move thezzr | naking the gesture of | hand—first one hand, photas of differant Gl the chilld & thread
sned walch the fvesetabled/ fabirics I front of th= child uestioning with hand | then the utherand items fadible=and non- | and ask him/her to
movemenis, with dilferent textiires | frokn obis cormer th and ten point to the then allowthe child to | edible); Teil the child diaw aatring through

ithe wool and velwet. another, let the cfilid familiar adult dao it. Also show the o feed the open the holes op the
Leave the child near track the ear and encouraging the child chitd how te hit the meuth by passing the outline
thess oblects, G an Fallaw It, allow e o di the sarme. billoon with a Ay photes of l=ms '
opportunity to reach child to hold the car swatterar plastic bat. threugn the sjit, Mako
sub forthem and and explars 1y moving @ list of fuss wihaeit the
axplome. / hitting. let the child child pieks up = hon-
pay Bttartion on it for edible lood ftem ane
few minutes, fres o fesd.
Hang differsnt Hide a Bowlk, &y, or Whiletiathing lat the Parpnt ciin bloib Danw a g 2o path an Credate a fiip ook with
stimulatingtoys on the | apy other object undar child smell the bubhles to fall downin | the floor apd ask the the chlldwith feathers,
top afa matar swing a hlanket and mahe 1t fragrance ol ssap, and | frant ol biby while child ta mive along sandpaper, erepe
ot near whera the child | partially visibia, Then, Ezy, "wow, what a standipg. Encovrgee to. | Lhat path, paper, colton and 2
steaps [Toys crib ask the chifel to fimed pieasantsmell’. While | pop bubbles by ' tha child towch and
mabiles, hanging bells, | theohjert. "Where s cooking, parent can clapping hetween explore.
colorful Abbans, [it 12 Come find it mahe the child smell Hatds or by poking
tizyz etel lhe cotled vegetaliles | with thelr finger.

and appreciate the
smmell with & happy
gestire,

Gently'massagethoe
r_prld 's cheeks and
chin grgently touch
thechild 'a lipx'tn
stimulate sucking

Activity
Hand averhand
Encourage the child
Tinger paint or dsbible
dahi or micof com
starch, sugar amid salt
uging whal=hand,

D dIferenl patkerng.

on the floer and ask
the child to |ump in
and out of those
Keep a pile of mixed-
up cdeited
peEpelfpiatesandash,
Lhi chilel te keop them
In the correct mannen




. . . o Earlier years
DOMAIN 4: PHYSICAL DEVELOPMENT AND HEALTH (Birth- 1.5 yrs)
Adaptations for domain element | Perceptual motor development (1.5-3yr3)
Description of the activity | Adaptations |
Pull Strings » Talkabout the activity
Materials « Balp thechild with hind over and strategy
Procoss « Thechild's positioning anid sesting for the activity should bie aperopeiateso that the choulders

Encournge chiltl to use botlh hards and pull different
eolaured yamusticking out ol the colander holes

atichsiand

Matorials:

Shon ko with holes Toricecreamaticks, liecreomsticks
Process:

Wiake same holes in the shoeebox, Colar the holes. Put ice
cream) sticks into the holes match the color of fcecream
stichswitirthehale

aresuppoited and the eficoursge Useof both hands. Canusecotnerseal

Listan to the name af calor called out and then pick the Smu coar stick to da the
activity,

Mako the halesbigger. Gilde the chitd withhand ovarhand strategy.

! -, il ) Parent sssistancewiit berequired. Holesghould beat mare distance from each othen

Aliowethe ciuld mo e tin| e tocomplste the sctivity, The child = positioning and =eating
tar the activity should be appropriate so that the shoulders are supported and
encourageuso of both hands

Aszistwith hand overhand strategy




Domain 4: Physical Development and health

Domain Element | Health and safety

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Place the child near Placzaspoonorbring | Futthe child on @ chair | To set 2 rootine; smga ﬁ-. parentor 3 camegiver | Show plotures of Set a rowtine for the
the chest by esting on | Mo the child s mouth or on their lap white wane araund the can pive peeled unsafs |temn Uke ke, | ehild and mathais the
patent'zlap sothatthechildcen | oueryone isasting. routing, and conduct barana, chapatyrall tee - | biads, oz and 2k ean | child to follow. Sing

mauth it, Opan ther
muotith 85 a gesture for
bree child 1o frifeate
Fraizs or zrile onoe
the child has taken
spaaniil ol waksy

Give @ separate plate:
and put some food on
It that the child con
pick up ani ezt

the activity so that the
child follows i

hoid 0 band and at,
Shira (1 the bow to 2at
bry theseil

ithetouched orcan
s/hegocloseto it

sonps for the foutine-

"this 15 the way we
birush our teeth brush
aurteeth,

Placea couple of drops

G puffed rice/ corezl

Tatk with the child

af heney an = pacilier to the chald in 3 bowl when working in
of on b elaan cloth Let the child play/ grab ldtehan - the gaais
wiraoped oncthie child and feed saif hot; knife [s sharp not
‘s fimger, Let the child Wash hands of the. to touch (make
TR child balnre eating and axpressione of paln
sftar pating. Lot the and animated face to
child be familrar with sxplam the dangsr) |
the hahlt
Show picture hool and
gl the child how the
spaan lodk and what

does it ds, what goes
PRy ele on a8 gas
stove,

Drpw 5 routine clock
an paper with the
clild, ot the child
participats, agd
prompt

Provide sevarst objetts
duriag sath tme-(a
feather, eqttan, lesf,
reckoeis, ] and b
thi child predict
whether the oblect will

float af sink, then test

tham.




Domain 4: Physical Development and health

Domain Element | Somatosensory awareness

Birth - 2 months

32-6 months

6 -9 months

9-12 months

12 - 18 months

18 - 24 months

24 - 36 months

Farents can give hugs,
Lisses and blow an
thatr childs stomach.
This not anly bulds
conrmectian but alse
stimulates the gart of
the bady once
tauched,

As tha child s sltting
blow sir softly frem
diffiremp sidiove o (st
the child react ta that

Have the-child sit on
thelr knees and hold
wunito their hipe: Move
their legs upand down
50 1t loohs ke the
child |5 riding a horsz,
Switch the direction
the child fnces; Facing
the parents ar facing
aiay to [aolcat the
gther side. Can sing

Spread old
newsgapers on the
flaar Fill 2 plaste bowl
with wateranid place it
an the pewspapers.
Brop ice cubes inta the
eaten

Ask the child to take
aut the |ee cubsag,

Keep sand/rice/
hay/mud In 2 tray ar in
‘o cornar and allow the
child to play /make
paEltems In it er hide
toys in it and look for
(18

Parents can do fnger
painting and palm
panting with the child.
il the chitd to put
the palm Inany
watertoiar tray gnd
prntl on & papern
Malre differant
patterns out of tham,,

the tub with drying
cloth and then steps
onto firfished line.

Lakdl ki kaathi',
gllg Gall in hand - take Play with fruits Plary imusle which | Creale an obstacle Tie up old sarees/
3 big ball which Is fess Take differenl lruits rhythienie wiiich allows | coursa whereiheraane dupartas and crzat=a
wreight and celarful, [appie, banana, the<hild to imitate, 3tubsarranged; astan gell house, lat the
Give this ball inthe arangs, Gea)and place | Gheadrumsstortoy | point and a finished chitd play there with
child ‘s hand, them on the play area. | kayboard which when | poink. The child starts Lowys,
ancoirage the child Lo Agh thechild to pick bp | touched creptec frovm the bodrd, poes
hald with beth hands. sach frntand put sersned, 18 will help the o the tub with wet
IMunable to pgedorm thyeem [ the bashel child to try [Four mud, nextinto b
aesisf with water, then inlo

Whei the ehild is
Upsst, parents aan
rock/swing the child by
holding the hands to
calniy the child,

Sl the chilid aasy-1H-
clean objects with
differamt textures that
s/t can fesl and put
in their mouth,

Suft, clean cotarful
dupata balls can be
mads and given to the
child e explore. Make

Ibat differsnt mzes, e

wanatiens in making
the Bl

Eg:- Kot arie
dupatta at various
phﬂes and ther make
a [all, the ehild will
sxperencedifferent
terturs

Attach-an apompriate
riyme or sang af ipcal
languzps with some
actions to the daily
rostine activities | ke
bathing and sleeping.
The child will start
assadating the twis
together,

Explore with Hot and
Cold wates, Fill two
bottles with warm and
cald water and give it
o the child to rofl,
tieely and play with it

Take the child to the

.garden and allow 1o

touch variogs leaves
and {lawess.




DOMAIN 4: PHYSICAL DEVELOPMENT AND HEALTH Birthr 1.5 y7%)
Adaptations for domain element | Somatosensory awareness iﬁ?ﬁf

» Assistthe child whahas difficulty in seeing with hand over hand strategy whanever needed

Ciotch thafish :
« Damonstratethe activity

someaidpet bottltecaps, Ten strainer + Usziarges strairer with longer Handletor thechild ren with physicil difficulies.
Procoss « Sitthechildin acorner s far supportarin thefap forthis activity

Float the caps In the wirter tub, Encutirage the chilld te figh
the biottle taps Seoip and place the “caipht” fishonto a
byl

Froemy LOyS - e || Talkabout the toys stucl on the table. Tallkc about the stickinessof the
Matorials: ; £ s ]['j i } E}- T, Hi tapeand process aftaking off the tape.

Somenp| srisand oy st ooy mpe g " <A :

Process: | - _ W e "I-;f } [ ‘5‘ VI | demonstratethe activity once with hand overhand

Shiek =ach toy an the table with the fape, Encovmge the | ¥ A0 = L2 =

child to pull out the tape and free al| thetoys ", u.:." - Asp | may net like the stickiness af the tape. Instead cover each toy with a

papercup.

Give support to the child with pillows or relled towel to sit
appropriatety forthe' activity, Assist through hand over hand 1o pulleut
tape.




Domain 5: Cognitive Development

Domain Element | Exploration and response

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parent can call the Clapping hands, Parentscanfinda Parents can place sand paintingon light | Parents can placathe. Heep the toy mechanic
child while moving . lumping et whits In coloslul toy that fits In. | calorful ballsin s b Put some mity e child |n the wickey st to play around,
tlose the child in the water Add toys, tha palm of thee carnarwith twe empty | sand on top of 2 basket or tub filiad
raom to prompt the blocks, spoans, fup, nild's hand, Flace the | containersata plastic translucent box | with clothes: Let the Paronts carl play
chilld to trek pacent's petals of lowersetc in | ohild on their backand | distance fram the lit fram inside, Let the child explore and sit balancing a book en
movernenl, bath water, show  toy. Allow tha Balle. The child is ehild cleate drawings, inside, Ask the child 1o the child's head and

Watar piay- parents teddlar toexarming the | encoureged 1o take shape with the sand. “tokegoat” thecinthes walk o a'strsight lite
can put toysin gentls tay for & few mimutes. | one ball and place b from the basket. Show
waem water and sllow | Takethetoy fromthe | Inyide the contalners Hidz2 asofttoy n a how to do it [n case Play sty box® Put
the chilel to take it aut. child ‘= hardsand ane by ane. The child cartan friv behind. thay do nat f&wyalﬂnrerlt te;:rml
i _ red
-gentty place it inyour | will then come back fnvitethe chiidtoopen. | understand, Onceaall things in & bo/ha
palm. Show thechlld forthe second ball and | the flaps to find the the clothes sre taken huhgzl;:th <hails &
your clogsed fists by erawl towards the 10y, out, ask the child to !mhﬁ._m' e hall
ciasmg froth hands: containef ty placeths put thesy back ggain. robber hmugf Ak ‘th .
"Whers did it go?" second ball, The child Reinfores the actvity [T

Inguire the child, *Hore
[t izl " ey oxclainy oz
they opsn their palm
ard reyeal the Loy th
thevhild. Repeat the-

k= rewarded by
elapping and verbal
BNpression

~gamee with different
hand and toy sach
time
Whiln hreastfeading, Flaywith windup toys Parants ean g e
bring the child S face that nstnew and make chilld teathers, ser=ory
till the breastand let predictablerepstitive colorful objects that
thechild lstch ari to mevsnenis, Parel Ereehile will axplare
feed, can engage with the by mouthing it,

child to build up the
axclierment to viatch
and play with the toy.
Use tap, pull back toys
te help track movipe
oplacts,

When anyensis
leaving tho housa or
ayen from ong room to
another enceurage the
ehilld to wive byn®

Pick the nght object;
Title & cuntainer which
ie trafsparant, In that
kesjy diffarent things
wihilch tho chilld 45
Ezmiliar with. Ex:
Fruits, Rattle, Ball,
Bottle, Toy car, Ask the
child to pick tham
from the coftainer by
naming the ohject Ex:
Fick tha Ball, Plck the
fatiie, Plck the
Bottle,. .. Etc.

by asking “what did
wisu tehke cut from the
basket?" "Bid you put
the clothes n tha
baskst? Enmurage
thie child to say “Yesl™

or shake head or ann,

Heep some different
sirec of containers:
with ther lids mpee
up, &5k 1he child = fit
the correct Ud with the
commect contaien

chilid-to put theis hand
and tellwhst 2l thivgs
aretheore, by teuching.

-4

Tie a hox with gift
wrappor ar color pager
anid encourages the
child to open the
wrapper, The wrappes
can be loosely postad
far easy pull for the
child.

Have the child carry
haif 3 glass of water
rom s pomtm the-
reom toanather and
pourit into 2 tub, Maks
tha chllel repeat this for
i number of glasces,
L& 5/he hecames more
comforizblo In dailng
w0, Increasethe
arnount of water in
gach plase.




Domain 5: Cognitive Development
Domain Element | Exploration and response

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Associate a thymewith | Parent can place the Whose bite - make it If the child, doesit Bo with sand anda Give thechild objects
the feading time and child on the lap an aethvity wiile carmectly, pratse by wide varicty of made ol different
move thefoading: [supported by a feeding the child. Tall powarding: If unabile to cobtairiars [differant rattep ik shaw them
bottle in timewith the | cushion if neededland | thechild, "This s ilo; azsist the child and sizes and shapes), o2 and bt them tauch
tune 56 that the cnfld give asmalltoy Inone | Amma's bite, this (s repeat il the child preasuring cups, plastic | if, wiater and then alr
shuws excitenant by kand of the child. Help | daddy's bite, thisis: perlormais. bottles, funnels, large (L= fan).
moving ther handsor | the child to transfer sizter'=hite, Grand spoons. Show the child
legs and malting the toy to the other Maa's Grand paa's ParanEe can inalthe o use the containers

3ounds to get the feed

hand while singing 2
‘rhyme o talking and
conversing with the
child by relling mihat e
going anor by ashing
griestimons: Farentcan
do this with fdifforant
toys to sustaln ntarest

ol thm <hild.

bits* 2 you glve 2ach
ticuthiol of Tood. Say

(Itin seng style so that

each family member
can be idenfifled.

Firrd the Liafl

While playing drop a
ball iy front of the
child, on tha ground
L=t the chifd alasrvs
R the Ball 1s threwn
on the ground and
oving here =nd thers
by rolling. When the
ball strick hehind a
stpol'or biox, ask to go
apd ger it Aflow e
child to reach and
s=arch for the ball and
explare,

chitd play with pull
apart toys and
encourage the child to
pirt the partbsck

togother again,

Parent can put s sinsdl
guantity of the child ‘s
Bavaritz hguid (e cup.
Parant talks with the
chifd to draw attention
10 the hiquid In the cup
snd ehcourages the
chiid to lookat the
liguid ang gildes the
cup to themouth and
sticolrages the child
o take insmall sips.
Parent can pralssfor
lpping.

sing songsin local

languages while daing
activitias.

prayided to make

shapes Inthesand.
Encourage them to pour
sand from one containes
ta another, making
different deosigns,

Patents can placesame
paper cups in front of
the child, Put alittle bt
of dry dal in one-cl

and damonstrate how
ta paiir the dal from ohe
gupi to anather: Ask the
ehild to fll the rest of

Roquirama s
ardbsard, felt, stiff
pper, foarm, saft plastie,
shoe boxes. Take any of
the mafenal meationed
ahd wrap it sround the
child ' feat. Securethe
Imaterial with tape. Let
the child walk around in
thenew Sy Slioes’
Take the shoee off atd
imak=anathsr pairusing
some other matednl
Have the child watk
arpunid in her palr of
cardlozrd 'Silly Shiows

Guth=r i plastic bin Rill
of leaves. Talk ahout
their shapes, clors,
and sizes and about
How Lheyars the same

ar different. Then give

e ehlild & bucket and
let it filland dimp
Jeaves, crumple them,
and toss them. (Kaep a
amnall broam handy 8o
he can helpwith clean-

Wb




DOMAIN 5: COGNITIVE DEVELOPMENT Birthr 1.5 y7%)
Adaptations for domain elernent | Exploration and response I[;ir;ﬁ y:;?

_'nmipﬁmunfmeuﬂm

- =

Materials:

Different fypes of Imaves, Rowere, prassand bwiss

Process: -

Spread the abova materiils gn g paoer drinet and hetp ths
eIl e i the Tesin res: colars &id shepes,
Follewioaciwity) Useihesefor coler stamping 3/t actily
afi@chart pager

» Talkabout the textire,; colors and shapes

+ Hayelesser materials for childranwhao donatfesl cominmable with many textures

+ Seatthe child In & corner chaie o Lap and niatesials should bewithin child's reach for children
‘who havedifficulty Inmgvement

Ot and about

b Take the child to varicus sutdoo locations and engags
childwith thingsfrom the snidronment |{je:

¢ In the garden, let the child =xplor the swings, loys sod
plants ' '

e 00 the b=mich, hold the child Lndst the ameand ia e
standing pesitizn, let Mimsplash in the Water llle 2y cding m
thewatsr

b I the market buy things like baltoons and play with the
¢hild

Wil | Describethe surroundings and encalrage qusstion answers, Letthe child, fesl touch,
VI || fasteand hearall materalsto explore.
The child may net be caimforiable ina market. Letthe child explors things that he cin
S0 || touch and lesl, Camhet should enphasiz and denonstrale the comeet way b use
||| theobjettzinthesurroundings.
IIHIII}:I!!: Thechild can be taken aut onthewheetchalior carried to the sutdoors
jop || Demonstrate the correct use of the matenals found outdoors ke swings, balloons

Bic.
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Domain 5: Cognitive Development

Domain Element | Logic, reasoning and problem solving

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parants can keen Farent can place toys Parents can keepsome | Parents can give2 Farentzcan tic ane Parents canpilace Drow @ largs face ona
objects of differant In frant of the ehlld bright tay heyond & differantoblacts tothe | sndafribbontea string ortapedownan | eamibioand bos. Cut cut
shape, color {rod, and deliberately pillow and encouraga clilld to explore tham smail toy, Ropeat for 2 thie floar 3t one end af ‘a circle wharo the
black, yellow] and size | sncouragathechldie | the child tocross gver in & different way 1o 3 more toys: s taps the roam), Place matith is Popa oali
near the child so that opanthe fist and insert | the pillow te get the work. E.g. give 'Ratte o attach the frezands | another length an the through the
thechild can puih or ar2itle. Pargnt can by and Brum' ohservathe | of theribbons (o a other side ol the roam, | halefipouth and tell
WIpe playiully move the chitid whats/he 1= abe at different parailel to the first. the children, “My

child 's hand and doing, allow the chlld points, such that only Clear the flonr space friend is hungry, | fed
slowly [ot go of the 1o heat the drumwith | the tepead side ks s2en betweenthetwolines, | thechild sn 2pple. But
child 's han, rattle and abseria it by the child. Let the Make the child stand gfhelestll
engouTagIEg the child mahing difterznf chitd explare the on vne sige of the hungry.. What man we
te play with the ratlle slinds. ribbons, |1 8ihe does room and tell thechild | fesd the child nexa
placed in the hand. not pull up the ribbon, | to sty behind thellne | Keep “leeding” until

show the child how o
pull it ip, then givea
surprised look whap
the toy arives. Lt the
child do the same with
other ribbone

until instructed:
Caregivearwill stand
behind the other line,
Tell thechild that
when the parents’
Ly “Gresn Light!”
5/he must iy b met 16
the ather side of the.
roam and ciiss the
otherling But ifthe
parent sayd, "Red
Light™ thioy must stop
and nat imcve. After a
sutiessful gractice
garme, hurn armund and
face away from the
child Then call out,
“Gieett Light!™ Quiclkly
call- out, *Red Light!",
Keep playing until sfhe
crodsos thee lins

the childrsn want o
tip thd box out and
tart over.




Domain 5: Cognitive Development

Domain Element | Logic, reasoning and problem solving

mosamient by reaching
Gt

Birth - 3 months 3- 6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parants can place Hald ar tre colorful Parentscan placetoys | Pretendthat2 boxis Cutup picture piecss
windug toys on the stHpes of calarful In szl thin 3ocks. Set | notopening and allow of 2 farmilian nem [Ball,
bad of/cradle m away lacen/cloth topethar, all those in o tray and the child to 'ty and pot) stick therm ' vn to
thaithe child can see hold 1t at 2 distance let the chilg-explore apen it cardbosrd and ash the
near the eya leval. and encourgs the through the socks and child ter jain it together,
Onee the toy stops ask | ebille bo cateh it Ly and take Lhe loys ke & plizzie,
‘thechid (f they “want 2yt

mare” then wihd up

again.

Wihan the child 1s lving Parznts tan play with Cresbe situations

the parent can briskly the child using a pest wh=re the child has o
tauch the head or any beee wyhmre the child shaw inform that
other part of the child et drop different something ls not

with o dupatia or sarce objacts and also WOrkING, £, remove
to makethechiid manipufate the box to the batteries from the
respond with suuind or retrleve the ohjects child ‘s favarit=light

and sound toy. When
thechlld pushes the
buttpnsand it does
not Work, pramp the
chitd to show and ask
far help tyarbally { or
through photas),

Heep anobject ata
height from the child
whieh thiy =an'L rsach
with their Biand, Let
thye child fatehit

Parenls can play 'what
i infesin g with thelr
chifrl, Shigw a picture
of famibar tems with
some part missing and
‘asle the child to find
out:




DOMAIN 5: COGNITIVE DEVELOPMENT

Adaptations for domain element | Logic, reasoning and problem solving

Earlier years
[Birth- 1.5 yrs)

Later Years
(1.5-3 yrs)

Stacking blocks » Domonstrate how tostack blocks

Materinls: « Encottage thechild with clappingonstacking.
Blocks with difforent colers + Us=Targsr blocks for children with physical difficulties The child inay need belp to place the
Process: block perfectly <o thal the stack does apt fall Seating of the child should be such ey provide

sUpportunds the gim
» Gllde hond overand Tehild s undbils thdtach.

Provide the children with twe different coloes of blocks,
Encourage the child to stack the blocks, If thz blotks fil,
aasistihechild baputitback

Fishing pins ‘e H1 || Talktothe childaboutpulling, retersing, sticking, moreorjess

Materials: .ﬁ"l:?_-j.' . .

Old pet container, Yarn thread, Magnets, same paper clips, "'f\ 1l /1 1 1|'. ¥l || Dumenntrats theactiity and ther et thechild datan own

waoodien twigsar brapehesof the trea e ¥ PY | Asslut the ehild with hand over hand stratsgy to Use fhe pully, Seat the child with

El ntnl“mumged:emuid t5 ik Bsuany pRerclipsontie A _ﬂl:ﬁ mppurturr:ﬁwmharmmhlﬁlknumnfb:hhmﬂi

fisar wsing the pully made from old pet cuntaingr and |~ : - - issistthiechild with vt suer kand stratesy il

thradd with mignets stuck at tlhe battom of the container 4( 1“""-~::,, J ) iLL i = ool

The pully k= madewith the twig fram whers the contaifier = ;. g

saning: el T
S




Domain 5: Cognitive Development

Domain Element | Concept development and Symbolic representation

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parents can play a Farents can use awn Parentscan mtroduce | Farents can let the Mfter the vessels are When child is taken Parents can mn up
rattle sound back i hanidsto reake shadow | theehild o new child watch them puta. | washid ask the ehild oulside show the vome bangles, bndl,

forth around tha ehild
‘siare.

puppete for{fe Baby.
Talk and sing as they.
maves thelr fingers up
and down whilathe
child watches.

pormans catiing hoio

‘WMadel saymg Hells,

Hamiasts for gresting
the guast and ask
tham e wizh Gy
respanding baclk
shving Malln, Mamasie

[zrge toy banpath'a
banket &flow bz pul|
the blankat off 1 find
the toy. Mext, can hide
the my infoont of the
chitd but cover Rup
with aneof the twa

tesort aut the eut)sry
G the correctpliles

cammon siEnages ol
park ar hatsl efc. Show
and tall the purpose of
use through lzbels of
feod of milkcarton,
soap covers, biscult
cavers the child is llkaly

fibbans, wallet and
ask who wears what.

et blankete that are next b zim rioLtinaly, Make 3
10 each other, Finally, memery book of labels
uzz the two blankets of packages the family s
Liut Fide tha Loy Liging. Conlec object lo
wittiout the child E:‘rp%e soap ooverfor
watchlng them and thing, milk for
see If st he can figure drinking. Challenge the
aut whare s hiddon, chlld routinely te
remember what 5/he
saw dunng the outing -
"What waz the animal
that ran across the
road?
Oneethe child makes Put nrasks with Talee s platz of romy Furonts ean mix Parentzcan take leg Whan the child isabils
any seund, the adult differemt faces on their | crimipled paper/ potatees, tomataes, cream sticks angl celoe eche back
appeEacs immediately feez (can mabsfacex 2t | Mowercand hidessine | anlons and askthe sticks with r=d, blis, words/phrases, teach
miaking thesaihe Flee Bk of pa s Loys unddr it Ask ke child ba put them in Black, yellow, gresn tha ehild to repeal
sound af the child and piatas) and when child to.search for it separate hashets colons: Tale empty words/ phrases
disappear Now the caragiver catches the Jlastic bottles and tolor. | matching the volume:
adult will appaar only attsntlon of tho child, t with the samecalors. and pitch/tons of the
whan tha child makes remanie the mask and Let tha child match the prezented word]
the sound azain -glve a big smfle to the sticks with the botties phrase
child Lo that the ekjld by putting the matehing

doasn't got distreszed,

stick i the bories,

While on outing. Start
the count game Upto 3 -
Let us count motachikes
-1 F 3 Letuseount
tormatees-12 3.




Domain 5: Cognitive Development

Domain Element | Concept development and Symbolic representation

Birth - 3 months 3-6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Bruring tumny time Hawe small bottles and Farem=can fill a Farents can show a Parents can fake faw Parents can narrate
placa splnning lght punch simall hales In dishpan with wWater pleture book and ask | Blocks and paste simiple story with 2
toy it Frant al the Litties containing and placa it an's touwel the child to namathe | picturesof mobits, car charactors ta tho child.
chila. rtems which smell anthe Roor lor better, diffarent parts of the znid awrplanesn them, ise differentvoices for

Haye flawers, outside), Givethechild | body a3 polnted out. Ther keep the block the Z charmtiers. Enact
cardariom, laman anid plasiie orsiesl cups; with mobile picture ear | oul the slory with
all natural and organic spoois; Bowls, anda the sar and pratend to prafrs dunne playims,
smells which the child furmel. Watch (t pour, use it like @ mobile.
can explore and thap splash, and maorzs, Add Semilarly take two
ik abdaut It sarie foud :dlnr’lng tio Imabilas with cars on
the water for a new them:ant pretenrd te
twist. move them from
opposite sides and
Barents.can play Have a bubble wrap Tie several scarves Farents can playa crasiy th:m.- Encourage Sing number flymes;
music, pause, give tightly tapad an the togather to/forin ana yame with all the the child to do 5o taa, o0 s with the child,

sxpedtant ook arid
incase the child makes
any sabimd
Imiriediately play the
MISic 3Ea.

Noor. Have thechild Lz

iy down.on the

bubble wiap. [Pareits
can raanitar this
activity by being
present.all the time}

lotg length or tak=3
dupatta, Puton a large
T-shirL The pament
wiads up the tearvay or
tupatta 2nd stuffs
them nto the ehirt,
with ane end hanging
autfram ths nack af
the tshir. Make the
cliild sit on the Hoor
and =it opposiia to the
chiid. Shiow the chald
theend of the scad or
dupatz and begin to
ol it out. When'it's
long enouih to reach
the chiid, ghee the child
theend and encoursge
the child to pull it oul
fram their thim,

diffarent materiais (big
filecks, small Bocks,
small ball, big ball, ling
pendl, shot pencil)

:amd ask questions to

put-allsmall things
tnguther, ar pive the

=mall ball. lang gencill,

Gnee the child s familllar
with the activity romove
the phatos from the
block anil encaurage
thechild to de pretenid
[iay,

Requirement; 3 types of
dals, & bowls Pour a
simall amount of sach
da| mto & # separame
bowl, Setonesetal
Bowls i a row on the
tabla. Keep the ctharsst
ol bowhs separately on
the sie. Ask the child to
match the bowls of dal
o the sarpples i the
P,

An ansortment of toys,
such &3 wondan blocks,
rattles, and heads,
Saine bawls, baskets, ar
sorting contslnzrs. Stal

While ¢limbing up ang
down the steps, count
the steps, Encolrass
tha chlid to continue
e counting smer the
sequence 1= starterd for
the ehlld, Tepeh the
chilil ks enurit objects
when the parents
staris the seguencelor
the chilld
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Domain 5: Cognitive Development

Domain Element | Concept development and Symbolic representation

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Shake! Shake| Shake! with the ftems moed Parents can teach the
Mako shakers by toputher, Encourage the | child low to mahs snd
putting 3 srall child to sort the 1bems My pepar planes
amoaunt of dried rice, |t difierent
Liams, motal bolts, containes

sarid, or marbles in
eMpTy piaskc batties

Gluethe caps securaly

to the botties,
Rainfririce them by
covenng thecaps with
masking tape. Let the
Infants explore the

diffarent sounds mads

by the shabers. Sing
the song:

Shaka it bigh (hold the
battle overhesd],
Shake it low thold the
bttle by the feetd,
Shiake it, shaks it,
shake it watch usgo

[zhake it sz you tum

ground] Repestthe
song replocing
high/low with
Fast/s|w amid
front/baci

Parents can tske the
chilel “s favorite biscut.
Break b such that ong
plezz Is small and thie
otherone s visibly big
Offer the child and ask f
le wanty big blscuit or
simtall biscuil. Whatewer
piece the child reaches
for, labwel i for the child
bysaving ¥ Bisewit”
Similarly use nther
abjects and things w
eal,

Roll et daisgh ort a
lightly Moured surface.
[=t the child do some
rolling, too, Offer the
child some lids that are
diffzring In size {one big
and anesmall) pnd
shiow thie child how to
[rress them into the
el Malks & rati from
the cut-out dough, Offer
chitilea & the chuld for
eating bigor small rotl.
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U . " . Earlie
DOMAIN 5: COGNITIVE DEVELOPMENT (Birth. 1.5 yrs)
Later Ye
Adaptations for domain element | Concept deuetupment and Symbolic representation (1.5-3 ,:;T
‘Description of the activity Adaptations |
Tracklng M « Latthe child fesl tho full line pattarn ant the Iaying the buttons/bleck
H:tr.ni;: # ChTI:d::n Iir'le':epm:nt:ﬁr:nmtg:ﬂrnm:::;::hr;zszh I:.:;:;:j Femant

EapgmBumtons) blocks, Tmeingtratks of varousllives
Process

Mak= tracing tracks with ribbons or papes, Ask the child to
place big buttons on thess tracks, The tracks can bz
Fiasizantn| ing sifip orzg-mmgor inany line pattarn

v Make lin=s short.

s Gulde hand under hand. ehlld Enotableto dothen calegiver can help,

« ILisTmportant to use specislized positioning equipments for actvitles regulrlne anm use and
visual attention.

Colourmatching

Matarinlz:

lcecrearnsticks, colars; plasticbottes

Process:

Take o creant sticks and colour {he sticks efthes red, blue,
tilatk, yellow, ‘gresn colours. Take eipty pmtf«: bittle
and cololirit wllhﬁwmm cololes. Let the child mateh the
stickswiththebottles,

Ml || Talkabourthe colors

[‘\ﬂ' Inatead of colouring, stick diferent embossod atickers on the ice sream sticke Stick
U matehing stickers on the plastic bottles formatching

Take the botiles ar paper cups with bigges mouth for the child to'de this activity

Lise lessar colnorsatong time.

[ ﬂ!é indegeldantly, Stick the bottle/ paper tup ontable to Kesp L stasdy
1)
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Domain 5: Cognitive Development

Domain Element | Attention, Memory and Perception

Feactan,

miks some gaoly faces
and valées, and thsi
wanish behind their
hiding spot.

Call the child 's name
[rom warious parts of
the room, Praise the
et when thay turm
thesr head Lo locate
hevaice.

stegs, or sliding staps.

with anything from the
other parent's
wardrohe, such as
shorks, socks, or
undershirt, Continue
ta havethe child Fokt
for aceeptable clothes
Tt papa and set them
dawn on theflaoras iF
they were drassing the
parent Keap the
undershirt under the
malls shirl g the
shirt aberve tho pants
to kxep things inarder.
When nezessary, make
adjustments. Fiay
agaln when the parent

is dressad, this time

with the flmt parsnt or
Baby,

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Barent can sing actlon | Show atoy oran Show the child & bal! Farents can hide toys Tape huge shapes to Amange a variety of Parents can show the
sone (K8 l obijecttothachild and | thencover itunderane | In diferentplacesand | the'lloor, such asa garfriEnty on the bed ehildan astivity, such
o) el & ema s | thowt Bide i Babind af thres plastic cupa. make the child look for | eircle, séuare, or of tha llear. Tell thwe ‘ar"This s what the
B 0w IR sl tham. "Whars did it Make sire the child their toys. &ssistthe trangie. Takethe hang | chidthatthey'd liketo | liondid  or "Thisie
ot fm g g ger @ | g0 Inquire from the seeswhich eup the ball | child by gwving clies of the child and tead dress the olther parent wiat the lhon did."
=) chiilel, After a fewy s il uneer. Mz, and directiong. Piay & the child around the and that they'll need After a few rlnutes,
Him 3 fune it frantof | | Secands; unvelt the enceurage thechildoe | game lika find where shapes: Tomake the assistance: Request have the child imitate
the ehild ‘cfacn and toy. _ grab or tap the cup the "doil! bat' &. activity mare that the child select the action that he ar
stop suridanly and Altemativaly, they can | with the hidden ball enjoyable, ke the first place of she hay seeh, Increase
abserve the child s conceal thenzelios with a "you fourd 1617 cliffarent vidlke, such tlathes. Encourage the | thetinie bebasan

behinda char Appear, a5 huge steps; smali child to start dressing. pbservatynand

imitation gradually,

Taoke the child aut for a
wiilk and ask the child
L poInt ot the
varizLus landmarks)
TENE

Kesn building blocks,
stackilig rings,
pegboords for the child
temake fifferant
patlerns.

O the child 's
attention to signs and
symibmois that N ar the -
ey EncuniEeon &
d=ly F=nia,

Make = book with signs
and logos in itapd
discusy them s =
read by tho'chlld,

Draw s mazeon the
lloor. Ask the child 1o
wall thrmigh that.
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Domain 5: Cognitive Development

Domain Element | Attention, Memory and Perception

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
To draw the child 's Parent can hum Parents can show the Farents can hide toys in a darhened rmom, To entertain the child, Asgign the task of
attanuan, the parent soothing songs by child pne of the uneer utensil arany shine a fiashlight at Act out acton rhymes malching blodks (o
can hold an object, haldirng the child cate | eolourful landis, then closed conkaine, childrons band sothat | or sing 2ction songs phatos aff Hlosek!
such gs acolored pam whenever the chifd is guickiy stich It promptthechlld o theshadow ismeflected. | Any vernacular Have a picture
jroim e & ball, & to 10 crying.- Parents ean somawhere ot their find It. on tha wall. Wave to rendition of Fvd Littke carid/photo of & simple

Inches from thachild s
wyes anit gently wizgie
It

sing happy and
cheerful songs/music

[Ihomemads tambara,

bells etc) te engoge the
child abve reward the
chig whenever thereis
any rEspunse,

body, without showing
the chuld where it's

:ﬁzmg By placing their

nd on that body
sart. Resyove thair
|:mq1d anrl ‘ask the
child. “Where's the
Bind ¥ Begin Lo ook
orthe chuld s body for
the bind|, Check thetr
hands, they sy,
Moz, notthEm?
Check their grms, then
say, “Nooog, nat
there" Feep chiecking
until them discovar the
lindl, then ray, "Here
ltis!" and show the
chilld the Bbindi ok thelr
hody, Repeat, placing
thve bind| i diffarent
[laces esch tirme, Afer

-1 Few cimen, glyve the

chilld a chonee to
search for the bindi
Ehemsalves.

the child and piaka
willy shadow shapes
with thelr fand and
talk about It

Morikey that 1s refated
to Five Little Monkey
fflnger play}. Once the
ehild has stiresssiully
imitated tha
tehaviers
Continuously sing at
least 45 rhymes to
Hetp with reemory,
group skills, listening
skills, and social
abilitles. Songs that
aid in the
identification of bady
paris, outines, anid
inmitation ahilities,
among ather things
Check to s2eif the kid
Is exeeuting thaaction
that follows the rhyme
when the caregiyer
cings PALSE

house {4 triangular
block placed ora
rectang|e) ready
whanever the child |s
ahla bodo 5o end
assisithe child in
placing the blocks bn
thia carnd

Choos=an image ora:
satting that the child
enjoys.

Warking on @ teilemop
of level surface allows
thus eh el to see the full
orahlem.

Allow the child to
compliate the lagt plece
=f a madeup puzzle
fora 3-4-piete purrde,
Otice the child has
mistared thi, they
can mimplstethe st
twa parts of the mads-
up puzzle.
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Domain 5: Cognitive Development

Domain Element | Attention, Memory and Perception

Birth - 3 months 3-6 months 6-9 months 9-12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parents can maintaing | Parents can take the Invalve the child to Take two nuge
routing for feeding and | ehild s haivels in theles sort ot thejr clothes glassas/bawls and
other ADL dctpyibians and teach the child o from otheis’ elothes in hltle myg;tﬁmg;
like bathing clap slowly using the hose: beneath the cups,

different ways anil
sequence of claps [l
1-2,12:19%, 13-4,
Clapping can be made
mare |lemesting by
using rhyyiviac ar oigs
the child likes moving
o

Sensary frames can be
e by remoyirg the
glasz from an old
picture frame and then
pluing different
teitres to the frame
Allow the chlld o
sxperience thesensory
frames while twmmy
divwm. Give the narmies
of the texturnsto the
kid while he or she
explomes.

thowing the child
wharg the toy/foed 1=
higdden. Thas instruct
the child to keop a
close aye on the cups
and to r=verse tham.
Check o ses whethsr
they recall whore the

1 toy or fcod was

cancaalsd. Do not try
1o fool thechild;
instestd, show tham
whers the object iz
concsaled ond
sncaurage then to
stay focys=d on the
task and {Tnd the [tam.
It theyve fipured out
hisw o fined it with two
cups, add a third,

Flay pesk-a-bag with
ciothes onfaca ar
kand In face and allow
the child 1o pull
ciothes from facs
laugh loudly when the
cloth [ removed.

Parents can make e
of mch of tha
foliowing shapes
circles, squares, and
trizngles, and place
thiarn on the [laar,
Match theshapes with
the nild,




DOMAIN 5: COGNITIVE DEVELOPMENT

Adaptations for domain element | Attention, Memory and Perception

Earlier years
[Birth- 1.5 yrs]

Later Years
(3.5-3 yrs)

Description of the activity

Adaptations

Catch the lipht

Materials:

A blnck dupatts or =iem-ina ream with a dim ar minimal
ighe, Tarchlight/Candielight, Colander

Process:

Put on the torchi nd (= light behind the black translucznt
duginttn. Move the torch light and edcolmge child to Brack
aind ateh e Tight.

Listen snd remeinber

Materials:

Toys of objecisthat make different ssunds,

Apleceof card boand orsoresn

Procoac '

Give the child byo difesant toys thet husdiatinctly differznt
stues - 3 bisllatiid & queaky toine Let the ehilld play with
toys fol bowhile antd then guickiy hids tha toys behind-a
screenandsay TwatchAmma, weare gaingicplay a game"
Wake = sound from one toy. Swickly romoeve the screen to
ask “wnat was that®® Which one. of made that saund?
Slowly point to one each In turn, H the child choose
inenrractiy make the nois= azain behind the screen

Onee the child hias nastessd thesbunt df the tey, eve to
familiar but different fems.

» Talktathe child introducing words like *light”, mave” "eatch” -
« The child will fiot be able to track the light careglver Uses owt fingen behind the cloth and the

child tias to trach itwlth hisfingers.

| « For children with cerebral palay, the child can be seated In the lap for the activity, Suppars

| shoulderts gncolragemidllne and bilateral isa ufhande

HU | 0w frequency toy ke a drum

Demaristrmes malltiple times (fehe child i not able to identify the bell's sound, uze a

PSR o answor and repeatthe sctlvity

v Letthe chiltl fool the toys that dremaking the sounds

The shid may npt name the nght name of the tay, but after askmg 2-2 tmes, prownde
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Domain 5: Cognitive Development

Domain Element | Estimation, imagination, and creativity

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parants can put somg Parents can show the F"l'acr_ta reil fed lse @ mirrar to Run some waterina Play filling up bottles Ifwite twoar three
eolorul dough tha chitldd hay ta T cardbosrd tunnel and practice silly faces and | tub, shallow =nough with ginall cups and ehildren to play
tradsparent bag and things ab and off have 3 stripg stick out. | saunds with the child, foii the child to sitin. hig eups Lot the pretond pames with,

seal it Altew the child
during tuiityy the te
patit.

including; lights, water
taps, otc, Repeat "Onl”
or "0 gach time. Try
thswith a flashiight
too, Thechild will
anjoy walching the
light intevé around the
roem.

Take & thick preceaf
yarmat mast 2 feet
long. Tie a small object
Loy =N one end.
Show the child hiow

they can pull yarn te

bring the ohjsct
towarrls them.

a.g. kissing faces: Usea
warloty of facial
expressions While
tatkeng,

Place tha child in tha
b, Gpen a tube af
budy paints zpd dot

the <alor on the child 's:

arms. The: parent can
spread the-color with
their fingers and
encourage the child to
do the same. Add
other calars o ather
body parts—hands,
tegs; feet, notk, canars,
chest, and back, Let
the child spread the
colors sround, thin
wely them off and

aiscussicn e around
honw many small cups
were iaeded to il the
bottle and now many
blg cups are required

o fif] the bottle.

Sur ot resaureas such
a5 hoxes, pre-cut
NEWspApsr ar
Wrapping poper,
nhbcng and baws,
card, and erayons ana
sl mkke Miow the
chiid to pick a box;
wrap it with ribizans,
and paink i Lesing

-4

‘Keep boses; pipes,and

ather items anid ask
thein o playa gas
statiom, o keep'a
Kitchen set and ask
them o prepare and
zarve the puests dr
keep a table char and
some files and ask
them to play an offica.

Separatea purzle sef
into indivirlisal plesss
and buty the picces in
a broe filled with sand,
shaving fosn, dirt;, or
spbudans. Instruet the

piayagain. craynnsand rarkars kid ta'search fora-
and maké the child to puzzle mece, Waork
- lold white card Inty togethar in reassainiie
o FI.FITD.”'_ bPDH £an 1-39 Pﬁll‘Eﬂt E‘Dul:d ﬂllﬁ Pamﬂt'j-ﬂaﬂ Pl.-rt oan fast ﬁ”ﬂ'l'n‘ l:hl'.dmﬂ Tﬂ'hm Smﬁk tEI:tHfE—Ei ihEEl'-i hll"ﬁ'l-ﬂi!.l' mrdg ant thia iaq_u-:'e:.aﬁ'e?ihg
r=atl bo a Wi by the sonie fabrics inside & rvusic and hald the tomusicwith avariety | onthefloor inaversty | slus themtothe has found all the parts.
; gluet has the part
palent A colarful tissime bok with a slit child 's hant while of bests and rhythrme of pattarns. The child gt
patiem baok ora and lexthechiid pull' | doing activitiessuch as | Change their can bessated in the : -
sunsory hook can sise | them out duncing: than change | sxpressions, nod their | center of the floor. Find a plastic stick that | Selecteasy-to-put-on
b created and shown the nusic toa different | head, move thalr Allgw the child b Is about a foat lopg. and comfartabic-to-
1o, thythm artempo white | limbs, clap ther investigats the Male @ paper, nhbon, wear garments. Put
helding the child ‘s hands, and swing their | qualities of each sheet | OF h!;rr: snp.Secure the elothes in & box
kands sind boauncing,. | body to the music of paper one st stma, | onesnd of the and place it in the
mving, lifdng. and Danco wlth the child to | Shevw them how 1o streamar ta the top of canter of tha room,
L_Lu{trnﬂ ine l_'hq]d dg.wr; N rH.\.u-ﬁ turies; USINE Phr _h:.r 5hrgﬂ{l|ﬂ-& the stick “"“h 'I:HFIE. Al thE:hltd 1o Iﬂ{“'-
while doing various gestutas and alat of erinkling inte a ball, Glve the child the stick - | through the clothing
actiohs to the pace movement, fldating, falding, and with the streamer Bk with yedr,
ahd rhythin of the soan, attached and Encourage thechiild to

mu=c

domanstrate how to
winye it hesict the child
inexplonng the

try an =ame clathes
and then gare Inthe
mirror: Hawe 5 Dress:
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Domain 5: Cognitive Development

Domain Element | Estimation, imagination, and creativity

Birth - 3 months 3- 6 months 6-9 months 9 -12 months 12 - 18 months 18 - 24 months 24 - 36 months
Parents can sing 2 Bas|c actions such as Farents can give Farentzcan tehe = streamer by making: Up Famda:;ﬁmthi
four-line rhyrne with waving, giving & fiylng . ealours and biank pletire of the child ' clicles, snakes, and ehilel s all dressed up
ropeated phraces, kizz, and othiae simple papar té the childfor fayoris thin g Cover othar shapes. Play ‘and wall ground tho
rhythim, and emptions: | acts that the imitates and undersepervistan | the item with cells same marching music home or take pictures.

ke
traditional/regional
TS

on & regular basis

let thams scribhile,

tape and adherzitioa
stilf piece of
cardbaard: Then, s
farm a puzzle, cut the
snapshot in hall Give
thie child the piscet o
massembls

i the child |5 having
trouble, ghve thie child
the intact photograph
and imttruct the child
an iow to put the twa
piecEs teeatiier.

and have the child
mureh while waving
bz streamer when.
they are ready

Parents<an placea
rattie with a different
tetureld grip an the
apen paim af his hand
anrd bet the chllel fiold it
lor & white so he ezi
grasp it on [is ow,

Parents coudld make
the child do stringing
activitizs with plsstic
bangles or with papor
tubes cut n pleces,

Parnts can make the
child batarice ball on
cups, cartorts, of paper
tubes and encourage
thechild to walk 2
predeterminad
diskanto.

Spand solie tihe with
the child in a bublble
rath. Allow ta sitin a
bucker or Tub filled
with Loam bubbles for
a'while Blow the
bubbies and (et the
chilel play with you,

Encouraze the chiid to

SOV SUMTITEF-ETHWINES
seady such a5 grass or
Movwier seEds, n a
patch of din outside or,
in g plant=r insde.

PaiEnts can rmidke
cofbages with different
colored papes by
rolling, t=aring and
erushing,;

Jze diolls, stuffed
arimalsand props like
sinpty cantalners or
pretend food/dishes &
crisie seenatios for
tha child wheso thay
piay alongside tham
having & insaginary
fea party, Imamnanry
breskinst
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o . o Earlier years
DOMAIN 5: COGNITIVE DEVELOPMENT [Birth- 1.5 yrs)
- - - - - - - " ] ummf’
Adaptations for domain element | Estimation, imagination, and creativity (1.5-3 yrs)
Taysinthe boy « tlame thetoys tha child s putting Inthehole _
Materials: + Ensure that the adges of container are not sharp, Let the cliild eiplore the size of the hole
Container/box with lid (e.g. jce.cream tamily paci boyes), bafnrehand.
same toys arabjects + Mothercan assistihe child by kand over hand angl gradually fade away essistance.

Cut 2 cirele in a containes il The child can be seated gn
tmothal’s tap with fest resting on'the lloor. Erficourngs the
child to put cbjects into the hele of container, Cnce
finished, mother and child can try'shake gut’ the.contont,
i the meut-level, place three containers with differem size
helesinthe lid Thechild haste estimatewhich toy will pass
through which'sizihole. '

« Allow the child to take more ime to do the activity,

Toyintunnel

Materials

Thiek string or hada, Cardbiand tunnel, Toy car'or ather
sound making balttied to a=trng.

Process . _

Fixa rolled cardboard cunnel on thefloor, Take a thick plecs
af string 3t lesst 2 fest long Tie s small obyector toy on ane
end_Arid hin the string through the tuhinel so that [t sticks
autand the child can hald itfrom the otherend. Show balby
how they can mull the sting to bring the object, tawards
then and pay,

+ Talktothechikd about the activity "pull thecar “car ls colning out®

+ Demonstratethe sctivity onee. Assistthechild tomake It fn to pull thetoy toveardstheeh||d,

« Malethe string smaller i the child shows no (nterest in thie activity so'that immed iat==ifect of
his actionissaen

+ Positioning the enild i suppartsd sesting or prolfie Wil abjects placed near the visual fold
andreach isvek




Descripiion of e acthiity

s -

Materials

Ussdl buttehs or Pom porns, halr rublber Bands, tape to
make 3 5uare, OR uramlm'papua"ln pasiear table, Brush
(ald paiit brush can slso beused or washingbrush)
Process

Sprinkle bearia/Ralr tarids/ buttons arourid the table.
Encolirage child to push with birush (tool) inta the soiare
madealtapsnn apag=r.

Actvityvariation

Use sprall plastic balls te push into & shoe box or paper
house

UﬂllﬁlmdﬁﬁntﬂmplmlﬂqUHnr] inwhich the objects nead to meve.
Hold the paperhouse wupellmmnltduuml muuﬂdtw{ngadiwty

The child nxsy notfollow instructions. Restrict the alls/ toys to nvininuim two clours
and |ess numbers, Increase the size ofthe souare

Lise spectallzed positioning 2ids for activities requiring anm Lise and visusl attention.
Usa 3 lgrger paperorhotse 3nd ball Assist the child (Thand ovements are reatrictipd.

Mystery Basket or Box

Materials:

Qup, Spoon, Baby butte; oy food, , oy phane, Maksup
brushoratoothbrysh, packet of soap

Process:

Find a box, bsasket, atcomtaines witha lid, and plagechj et
inslde w!mm 1ﬁtl:mgth¢ child see whalt 7 is. Demonstrate
1o the child by pulling eut the object and playing pretend
with it—"drink® from the bottle, "t the pretend food,
“taik" on the play phons sie. Glvethechild s chance o take
outohjects

Talk aboutwihichever sbjectthe child pullsout

Assiat the chitd and hand over hand stratzgy and guide the child how =ach ob|rce
fumctingny.

Make thehole bigeerand guide the<hild sbout what to dowithsach cbject

Make theholebigforthachild with metenmpairment.
seating of the child ke stable so that chlld is less amious abaut falling down, ¥asp
obiectswhorethe “haleaf box® (s within reach levol, Assist with hamd over hand.

Aszigt the child and hand ever hand strategy and guide the child how each objece
functiond, '
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- .'"Lp‘lnyi I'ﬂ e role:
in ﬂ;eir children’s edm:ation.
students do better in school”

ffllilmilﬂs a ﬂmt
who believed first”




The family is cansidersd the first and foremast educational institution
that mices and educates children. Leamning for children that is said to
begin at the time of conception 13sha ped hjﬁ.hml[}'intamrtiuns and care
afterttie birth. Therefore, childcars is a said to be st of abligations that
must be carried out by families and most importantly undertaken by the
parants. While this is true for all children, it is more essential in case of
children with disabilities. This is because familiss and ecpecially the
parents love thelr childres unconditienally, understand the child's
differential needs, their ways of doing things, their barriers and also
spend most of the waking hours nurturing them, The svéryday
experiences and interactions within the Tamily if systematically
undpitaken can help young children with disabililiss to develop and
discover their worltd like all other chlidren. 1t will also help them like the
typical children to learn to develop language, communication skills, and
relationships and facilitate social well being. For this te happen, the
families need to be encouraped, educated, motivated and at times
trained in various-developmentzl reguiremants. This helps to build
strang foundation for futurs learming and success In life and also fosters
responsive parenting. Responsive parenting is a parenting style
characterized by the parents' high sensitivity ta children's neads and
acceptanceof the child's needs; feslings, and interests consistently. For
achieving this progress of family towards empowsrment Is to be
meastred which is termed asfamily outcormes.

Meaning of family outcomes

Outcomes are sfatemsnts that edpress the results we expect after
services are racelved. Early Intervention programs usually focus on the
child sutcaomes in the areas of physical, social, emetional,

‘eommuriication and cognltive dévelopmnt The family srvices provided

in early intervention centres (CIC) are conceptualized assupplamenting
the chilld development services that professlonals provide to childran,
Thus, even though mary early intervention programs spend significant
resources addressing the neads of familiss, the early Intervention
programsoften entail profassionals o work snlywith children. Howevear,
research evidences shows that early Intervention programmes can be
more =ifective if they support and empower families to actively
participate for achleving child outcomeas. Henee, aleng with child
autcames family outcomes are significantly importantand need tobe an
integral pan ol EICservicss, ' '

'Family outcame’ can be described asa banefit experienced by familiss as
3 result of services recelved, A family cutcome is not |ust recsiving
services, but sormething that results because services of supports are
provided. For example, assessing and providing parents with
information about their child's disability 15 2 service; if the parants
meaninghully understand thatinformationand find ithelpful In accepting
thecondition, describing their child's problamsto others and responding
effectively to oyercome t, then tistermed as family outcorme.



The PEHAL ramivior developed for eayintervention and prepatory school s nversal As menitcnedl eatlieithas twosectons. The hid scuriularramework
covenng 5demansof developmentand the Family outcomes measures named IdEA.

IdEAaimsto
1) Make parents aware of developmental milestones of children

2) Traln them for active participation and contribute for thelr child's learning.
3] Network and advocate for theirchild's needs.

IdlEA i diagnostic and developmental in nature. EIC or ECCE centre would be able to judge at what level the parents-are functioning and accordingly arange
obsarvations, provide infarmative sessians, handots and undertake activities for their future progress. The ratlonale ol this framewark ls that enhanced farmily's
h'lmvlﬂdﬁu.skllls and abilitieswill maka them competent partners intheirehild's education.

fhuﬁammrkhq‘thmm:ﬂnns:

oal nnﬁlnd rs Samplaith! nn i




(TheldeAneedsta becoriducted as angaing sctivity sf the EIC. eanbeimplemented s 3 CARE programasdescribed blou

Communicate Evaluate and Improve




Good communication heips to inform, repssure, and engage families. Pasitive cojmmunication and relationships with families help to build
trustwhich Isimpertantto maintaln partiarehip with familizs and work 253 team to help children mest their goals.

The section 1 of IJEA (strategic directions and indicators] will provide guldelines to commuricat2with the families about the following,

®  child outcomesand family outcomes,

® the development afthe child and the family's role in the child's autcomes

®  theplane, strategles orchanges donetoinfluenca the learning of thechild.

®  Smallsucesssasarachievements of thechildand the concerns regarding performanceof the child

For program to be effective, the early intervention cantres need to arrange and offer servicesand support to the families in effoctive ways.
Providing verbalinfarmation isn'talways enough.

Section 2 of IdEA {content topics and Activitles) has listed soma content topics to educate and empowes parents. The sample Sctivities

givern inthe ldEA document are ice breaking which will provide opporiunities for experiential learning to the parents, It willalso help them to

liaridle emotions, manage time and work pressure and handle confiicting situations. Important learnings mentioned in the activities will

hielp to draw inferences from the activities conducted. The sessions can be conducted infollowing way;

1. Presenting newinformation usinga video, an article, a guest speaker, printed handouts, booksete.

Z. ﬁ!l.rrangihganﬂ_mndurtjngthemntluaﬂng_activ‘ities=1a_engage'-mefar_nrli_es

3, Processing the information gained from the activities through discussion, writing an the tepic, sharing experignces and garent
perspectives, ete.

4. Helping familiestoapply the nev information intheir own livesto achieve both childand family outcomes

The centres also need to follow developmentally appropriate practices while warking with children te achisve child outcomes and family

HILCOMmes.




Frequently 2nd closely abserve the family whether the program is benefitting both the child as well as thefamily. Sharing observationswith
childran's families strengthens the connection and families feel valued. These observations shouid be specific, and random If any situatian
ocours

The section 1 of I1dEA (strategic directions and indicators) will help to direct the observations. Observations cari be recorded for both
chiidren andfamilies;

Acrosssettings (e.g., Indoor actlvities and outdoor acthities)

Duringroutines (e.g., mealiimes, diapering and tolleting, arrival, and departure)

Astheyengage |n play experiences and various activitles move fror one activity to other

Situationsdemandi rigsalf—.regulﬁtiun [e.g. sharing, socialinteractions)

Asthey interactwith other children and adults

collectionserves asaconcreterecord of the child's progresstoward individual goals. Italso helps centres to svaluate the =fleciivensss of their
prug;r.am.=Inputandwspattlyasufﬂﬁﬁrmﬂﬁnnﬂmbmm intsntionallyand regularly,

E B = =5 B

Family Ouicome medsuresisa purtufthe eantinuousg uatlny Improvement process.

The section 3 of IEA [parental perception) isasst of questionnaire in theform of 2 rating scale for the families: Thiscan beadministered at
definite intervals like after twio months of admission of the child in the centre and then at the end of the yesr. The questionnaire can be done
by the families in print form or In 2lectronle farm. The data of the rating scale can be analysed. This allows for comparisen of famlies’
responses at two pointsintime to measure bothi imipact and anymnngemrﬂmu

Using outcome measures data, the centre will also be able to svaluate whether the families have achieved the intended outcomes The data
<an also be Used to determine where (mprovernant i program practices might be needed. Conducting a self-assessmentof parformanczon
‘esch of the Indicators ahd related phct[:e.'.'rehﬂ;r intetvention programs can use this documerit asa gelf-assassment of the degres to which
theyareimplemantingthepractices for eachindicator,




This comprises of 2 grid of goals, strategle directions and indicators. Threz goals acrenymed as IdEA have been set for empowering familles and measuring their
respective outcomes. These arshierarchical and imterdependant.

H identify B ! Advocate
Goall | BN Goal3

!

OQUTCOMES

Goal 1: Identify Developmental Delays | Disabilities

Goal2: Engage and participationinintervention

Goal3: Advocate forchild's rights

Strategic directions: .‘:‘;inrtagitd‘mmtiunﬂre subsections of each fmniipautmm&and'mgﬂhﬂﬂme.sﬁhﬂﬂ help to achieve the respective outcome and ﬁnaiiy.
theGoal. The EIC centres need toscertaln thefarnily's evel offunctioning and indertake strategic directions s steps, |
Indicators: An indicator is 3 specific, obsarvable, and measurable characteristic or change that will represent achievement of the outcome. The indicators
correspond to thestrategic directions. They wouldindicate the level offunciioning of thefamily.
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Outcome 1: Family will be able to identify the developmental delays or disability in their child

sr. No.

Strategic direction (SD)

Indicators with example

501

knowledge of the expectad performances of the currenl age.

Parents express concern that their babies’ abilities of seeing. moving or responding
-are not like other babies of the same age.

sp2

| Understanding about developmenial steps of the subsequent

stage.

Parents enquire when thelr baby will achigve the rnext level, For example if the baby
Is i raising arm, parents ask when the haby will grab things,

SD3

Evaluating child's progress as per ages and stages.

In @ discussion session about a—.ppreheﬂsmnﬁ parent mertions regan:tmg specrh
rilestones of theirbaby about which they are concarned or not concerried.

Outcome 2: Family will be able to accept the delay/ disability of their child

sr.No, Strategic direction (SD) Indicators with example

- Acknowledige thit ndividual differences exist. :;::;:1:': Lr:;?:i:—pmﬂnfh of frequently comparing thelr baby's achievernents to others
5D5 Awareness of strengths and limitation of their child. K:E ::I !'::;:: E?ﬁi E:::; I:;;Eﬂi&z:e:{t;ti’nrm which milestones are achieved or

20n Aecaphence of eans in learning anid readiness ko biidee While glanning sessions ar IFSP, parents show positivity snd alse mention a time frame

try which askill could be achieved by their babies,

Outcome 3: Family will be able to exhibit knowledge about barriers and facilitators for the developmental domains

| milestones.

Sro. Strategic direction (5D) Indicators with example
) ) : Parents inform others about the difficulties/delay caused due to disability like mobility
507 Knowledge abeut barriers associated to disability. o limitac spesch Sk
) ) . - : In @ group session, parents provids examples to others about what could be done at
SDA: Uriderstanding about rieasiray to svercome disability barriers. home to overcome children dificulties/support children.
ity Undertaking preventive steps for minimising delsys in further Parents inform aboyt activities they have already started deoing so that their baby does

not encountar difficulties, e.g. have got a walker or a gripper.




Outcome 4: Family will be able to demonstrate an undmndin; t’tmtfmrnlving and

engaging in intervention is beneficial for their child
Sr. No. |

Strategic direction (SD) Indicators with example
sp10 | Ensuringiargets completion, Parents cartainly complete the tasks of home 2ssignments or follow activities,
sDi1l Showing increzsing level pf professional partnerships. Parents raguest for increase in duration of =sssions:
| Parents suggest and voluntesr for family visits and involving other family membsers for
5012 Demoristriting nead for 5 family spprozch, &8 4 g 4

examizie celsbiating Grandparents day.

Outcome 5: Family will demonstrate interest and initiate activities for learning

sr. No, Strategic direction (SD) Indicators with example
i L - i . Parents attends specinl talks of experts arranged farthem (6.2 enhancing memory
b Demonsiraingmacro s ayiena interestin.child learming In children) and keenly ebssrve and take down notss of suggestions,
| iz . 5 Underiakes turnsand alse takesieadsin interventional sessions.
5014 Active participation in the Int=rventional sassions d alse takes teadsing HEnETSEES
so1s Inltiate supplemental efforts along with professionals Voluntarlly makes new stimulation matarial for acthvities,

Outcome 6: Family will monitor and facilitate their child's learning

Sr. No, Strategic direction (SD) Indicators with example
givee Initlative in reparting performance /sharing concerns about Active on parents chat groups and [nforms achisvemants and or concerns about
! learming. learnings.
5017 - Eagerness aboul child's performance in the intervention. Asks about assessment reports and lpoks forward to apen days.
SD18 | Suggesting aftemate strategles/activities duting intarventional | During one - an - one discussion, shares home experiences and ghves suggestions to

| sessions.

professionals to try them.




Engaglng in constructive engagaments Begins to take interest in other famllies and initiates conversations.

initiative towsards building refationships Shares owr concerns with other parents and gives a ‘Fgﬁli'l_g_:nt‘ togethamass.

WA b

Comiort in developing partnerships

-Shnw.mnﬁﬁm in asking for supparts for services.
suppliers of taaching aids or parts of an assistive device:

| Bemanstrate an undarsanding that shating sses helps ta find salutions and reduces
tensions,

e S
ndicators with exampls

[
lr.."

Formarnplaasio foraddressfor.

Equity in teaching and leaming.

Approaches concerned professional for specific Issues for example approaches

Awareress about hlararehy of escalation levels.

| Knowswhere to ask for help or where to lodgz a complaint or How to fill request form

for concessions and facilities

Saa:taﬂsithpmbhm solving: Contacts ather families for ﬂbeumslirg_gmcemm

Mentoring and sustainability Empathizes, motivates and hand holds new families.

Assuming leadership and accountability

“Actively participates in parent netwark and heips io develop parent suppart systems.

for child Hghts.




Thesecendsection eftheFamily sutceme frameawis ik comptises of . Thecsntenttoplcsand saimipleactivities

Content toples; Suggestive conteht topics are mentidned for each of the thres goals. Theseare the topics relevant to Elemﬂl:l'sﬂmmtubout which the family
should have information. This information will help the families to E=in knmvtadgeand understanding and participate in the carty intervention and preparatory
‘programis effectively. Sessions in the form of lectures could be arranged bythe EIC centres and handouts if needed can be provided.

® Impartance and finmmbrsufgmmhnnd
development.

® Dovelopmenial sges and stages

® Diversity, Deviations & Disabillties

® Barriers for development
® Syrstegies for family overcoming barrier

® Planning and undertaking intenventional

® llonitpring progress

™ Augrnting strategies

® Developing stimulating material
& Maraging family time

B Saff skills development communication,

® |mportance of ceaperative wark and team
building

® Concessions & facilities

= Rights of children and disabllities

Activities: Experiential lzamingenhances deepsr mdenuﬂd!ngmnlquemmﬂmislmm rkisthaft!-lm#’:ﬁ. Pﬂmﬂnrnnd Interesting activities anﬂﬁmhm
bheen provided. Forexample playing kabbadi, watchinga movie, making a frult safad etc. Thase have tips which will help the cantres to highlight and create the purpose
offamilies' involvement. Nine activities (three for each goal) have baen devaloped which can be Ussd as lca bieaking activities to leam the content. The activities may
betaken bafumthak:tumnnﬁmmnmmamhqmﬂlhetpﬂmfnmmeamleam the content meaningfully,




Atacilitator is needed to conduct the activities. The facilitator should ensure that everyene in the group are comfortable and
agree to the confidentiality.

| | AL : .u. ;:. - . .-_. ..- - ‘e- _ _li:l . c : ﬁp‘h- '.'-_ M :- t N

Participants need to be Informed about the activity that It s experiential, participative and hence they nesd to be Interactive.

dal, cultural, ethnic etc. while planning the activity.

Handouts could be provided in local lsnguages wherever required.




A Whick dupattasr 3 scarf or any long piese of clath which Is thick and is not transparant to use a5 a blindfold, One voluntess participant as 3 blifid
fold persan and ane time keeper for the activity.

T —

« Onieparticipant isblindfolded and lginfonmed that ¢/ he hasto rescha pmuhrﬂmmﬂtﬂﬁmwmm .
informationhanidautsfor their child are kept. Thezime keeperstansthetimeclock.

+ The blindfalded participant is then disariented by boing spun around wmurﬁmm'ui is to maka them .
el 'thmf o paeent feals when s/hz Is confusad by the suggestions, |deas and comments of others shout
their baby

+ The other participants, whe are ot blimdfolder, keep calling out to the blind participant snd keep dodging
away. This situation sheuld make the participants feel that the tind folded panticipant (5 lost by
Untiecessarily lstening and being carred away by others and vindow shopping hers and there takes away
ciicial time.
« The me continues untll the biind participant catelies anothsr pirlcinsting player snd the eilitstor
remowves the blindiald and Mands over infonistion about developmental milestones. de‘rnys ‘and referrals
farit.

+ The time keepar records the ome taken,

Part2:
-";:;Fuﬂ;mmnksﬁum blind falded participant of Part 1 nat te blind fold | keep eyes and &3 spen and ssarch for the information tabls by
hin
. Thehmdnuuuﬂnhmuﬂunamhmdad over. ass/lhewas blind folded.
ﬂwﬁuuhhmhrth&mlﬁlhmrmﬁed bythe timekesper, WIﬂiuutﬂiuhllpdﬁb{d.muunﬁanm forthizwalk s timed by the mekeeper,

Discussion and
Reflections:

W [ifference betwesn the Part Land Part 2ol the activity is discussed.

®  Discuss how chicisl time for the child Is Test in Part 1 wihien parents sre notvigiant v, in Part 2, 1twas quick.

B The participants nesd to be enooursged to draw parallels regarding thesr espanences when they wers confussd by others who suggested waiting
and watchingfar therr child's devetspmental delays:




inmltmﬂurnhm

itisalways wiseto bavigiantand not lika the biindfold perso

Parents need hbﬂah¢m¢ﬂhﬁdﬁm‘smandﬁta§:and majar achiavaments:

Parents need to have imowledge about children's various doveloprental milostones i what 2 beby/toddler/child should be ebleto doata
particular age,

L] P-a’rann:ﬂiwld approach specialists and net have a 'wait and watch spprosch’ i thelr ehild's milestones are delayed nr iFthey suspect s
disabillty,

Apsiroaching tho Mgt peapli 3oy the child froin futther dolays In develapimont

Time |s precious; each single day isImportant for children's developiment.

BEEm

Retulreiiarts:

Each participant is infarmied to bring a frilt of their choice.
# riife, o Big spoon and bowl to make the salad will also be needed,

Activity procedure:

1 Thefsrilitstor to request the participantsto sitin scirtle.
Askeach Ghatsshow m&mlk:bmnﬁm{nutﬂuybmght

: mmﬂmumhMﬂmm!mappm,mMEmmm&m
They may aiso sharetheir reason for salecting that particulas fryir.
Iivolvethe participants to make & fruitsalad and serve ttoall

ns W

il fruits are difarsnt in cotours, E’Emmm:mt;shnpe size, kaste et
Hewevar when mixed theycemplement each atherand make the fruit satads mare tasty, colourful, autntve and sppealing.
Would the fruit selad tasts equally goad had it been made out of onfy onesingie frult or the mixfruit tasted hattar? Blscusswhy?

Iil'lll

Eachehili s diverseand has own strengthsand tralts.

It |5 imporgant 1o recognize the unigee char: Fos anil abilities ofaach one of them,
Achild should not be jdged by the sutward appearance and stereatypes.

The hidden vallie and the Worth n:rumg:tfﬂﬂ:mm hemﬂuﬂ;ﬂsad and pppreciated,
Childron diversities helps In group wark and lssrmings 2s thoy complement oach ather.




Requirements:

Activity procedure:

+ Aday or two before the activity the facilitator should request avohinteer participant who wnows a different

Activity: Role Play: Classroom and school teacher

& participant acting llke a wacher speaking snd wiitisg un the Board Ina languapge and seript which all other participants do not know. For exampls
iFall partcipants know Hind), chooso 4 invite someometiteach who is Bengall or Mirath or 2ny South [ridrn anguageireponial lanpueges. Story
cards ora mobile lsving plotures of thestory Foxand thestark.

- The Fox and the StorkStary
A selfish fox onitie (nvited a stork to dinnet at hik hope. That mﬁh&phwshmrmi ed o71 the dowt with her long heah. The fox
operind the dorrant said, “Pleats come i and shaes iy food. " The stoek was vary Hiingry s the food smelled delithous! The fox served the soup
H:hﬂhwhﬂltmaﬁdunh&jumnﬂﬁpﬂh&rm&w hungeyas i could ndthave thesolp, The buwl vias tod shalltwfor Her long beak.
VWbl laavitiz hlshotise, the Steirllssid "Tomarrow evenlng, pleass join me fol dinnarist iy hame"The na diy, when the fox arrived atthe sdds
heenic; be sawl that thoy weke hiving parridg foc the dinriar. The Stork wassccammibtative and had the porridge saryed in shallsw ds'well tha tail
juis-Both enjoyed thtwﬁm:nmﬂmmnhgmﬂrhmﬁduﬂmd:mﬂnﬂﬂ:wwhrhisumtupmm and promisod never
to repaal the nlsake

Moral of the stary: fie sensiive tn othess peeds)

lerigliag= and sTriptte sctas s toacher,

+ Whileundertaking the activity the faciiitator should request the participantsto sitina circle

= The participann teacher could then tell tha story of Fox and the Stork eraily In 3 langiiagz not known to Lhe
participants. 5/heshould notussaay plctyrasat thistime

« Shethe shiuld could ask questicnd in-betwesn the story wlling and ales after the nammation 18 complole. For
examiple ask guestions like what was the stary about whe witte the charsciers Tn the steryand what did the
chnracters in thestory have probien,

« Remembe thet the guestions aiso are to beasesd in thelanguage ot Knmen (o ths participai.

« Amothers may nothave understopd the story due to a differentlanguage, the participant teacher should then use picture card eravideo twexplain. For
answenngquestons, the particpants may be allowed o use muitiple forms of espressrons liee draong, 2cting; miming, sketchmg ete. to show thewr
Unclerstanging.

+ Adiayortwo bafore the activity the facilitator should request a valuntest participant who knows a different linguage and scriptto actas ateachsr,

« Whileundartaking the sctivity the facilitator should request the panticipants ta sit v a circle.

« The participant teacher couly thes t=ll the story of Fax and the Stork amlly in 8 lanzuage not known to the parficipants. S/he should aot us= any
pletures at thlstme.

« Shefhe should could ask g uestiainis i hotween thestory telling and also after the narration (s complota. For exarsle ask giestions hke what was the
story about, whowers the charsctses i thgstony and wih st did thechsracims inthe story have problem

« Bememberthat thequestons alao aredo b atked i the language not knowi to the parficipairta

« Az otherz may not have understood the story dee to a different lanzuage, the participant teacher should then use picture card eravigeo te explain. For
angwering questions, the particl pants may le allowed to use myltiple formsof expressions like drawmg, acting, miming, sketching etc. toshow thelr
inclermanding,




Discussion and

Discussion ®  Discusswhy majorlty of the parficipants could not answerthe questions initially when the story was natrated oralty anty.
Reflections : B Also discuss how the particpants felt when they could not answer yuestions because they did not understand the langiage of the questions or the
rar thewriting o the baarnd.
[ ] m:mmmmwﬂm;nﬂﬂmﬁm ‘What grablems Le. barriers each ane gfthein faced and how did they facilitate nach ather o deink
themrlﬁn why?
B Allchildren canleamand mustiearn.
L s children mqm'lmﬁn_nﬁ:rln development and |eamingwhich coutd be due to different ressons. One af it could be a type of
Sy of dalayed) e e
W [ifferant disabilities Have different bamers-and facilitatars,
B {niess barners are removed; chitdren may not leam or developashill,
®  Understanding the barmers and mﬂngdlhmammnmumuﬁfﬂdlﬂﬂn \earning and develapment in children,




kn object o gift wrap ac parcel for passing |, music and o box or @ bowlwith chits of hitariais sitivities written on Itsuch assinging an action seng,
Ioggingon thespot, patyour head and your turimy at ance, hop fifty fines, imake others laugh for one ouinute etc.. '

« Thefacilitator cauld randamly divide Lhe garticl Fants into two groups Aand B. Inithaly theGroup & .
‘could bathe paricpantsand the Group 8 could be the spectators.

» The perticipating Growp A will sit in & circle and be given mstructions an how to play the gaima of
e &H
- When the music stops the person holding the parcel neads to pltk upa chit from the bex/bowland

perfarmarcandingly.

« D not ‘'out’ awﬁmﬁnﬂmwrﬁh all greup participanis. (f the masie stops at 3 particpant whi
haszirandyhad tum, then fustinstnictto sassthe parcel to the nest person beside.

- The p-runfpmmnmm plaving untll all have got tirns, The antlie sequence ks 19 be then
resrsed whersthe spectator Group Ewill now play. thv:amaand the Gioup & who played héctme
thespectstors,

Discussion and

EEREE®

Discusswith the participants asto when did they enjoy more? Playing snd participating or being spectators and obisarvens?
Whit died Group B feel when they were observers: Ditl they leam sometinng by oliserving?

Diecuss how did the Group A feel of being spectator after playing the gatne fimt

Draw paraliels about beingengaged or s mere spectator In iitervention programs.

Discuss the benefits of participation and engegmg:

Important leamings:

ﬁhmﬁvn helps to leam and prapares apersan far a task andalss jmpravesskills.

Hewever, though obseming samions of s teathat or & therapistis hgwﬂmlh parents to help thalrchildren, mere ohssrvstion is not enough.
Parents nesd to be partitipative.

B Participation can bring in prrental creativity wnd belongingness and thus make them mote responsive,

- Haspfﬂum and engagipg parenting helgs in chilidren's’ gfuuﬂh and develaprent.




Activity: Celebrations and Entertainment

Reguirements: Thetaciiitatar could discusswnth the poiticinants about an &vent 1o pecalebratsd in ne cantre, kocordme to the [@rgatsd activity myitation cards
catld he spprapriately orepared to-Celebrate ‘Grandparent=s Day, "Family Day' | Haldl kunku, Fancy dress ety inwiting the
grandparents/sihlings/extended farpily membersfother reiatves/nends of the child.

Alterpately family sports day of ercket/kabaddi/foothall ar any other local ganie or mateh could be amanged,
Occasionally screening of movies sich as Lagsan, ChalDe India =t could be arranged

Activity procedure; 1. Theentire planning and amang=ivsnts of the event isio be undectalan by parents in a collectiye
ManieT.
2, On the day of the event, the mvited family members can be shown around the mtereention
centre/preachicol andalso meet the =il '
3 Thechlldren and paresits af all children be made responsibletapsthsr to put dp thi sntirsosen
fromstortle finiut and thestai could beaudiencs:

Diszussion and
Refiections @

Thefeedback can be taken from all the stakeholders aftes the eves L arin the nant session with the patants.

Diseussonteamefion and howsaach persan playedarole loinale the aclivityasuecessy

Stress that afl participants played &n important rol=and gavetheirhest zbllities

Biscuts same micra b small absarvationsabout theirfamily membes's particpation

Maki 3 point astdy how madro Lo bigpa leyel planning was dene

CHecuss e each parse In theTamily playvean impartant rale ofd brings o cestain respaisibility. [ust likethie 2etivety, when all are invalved in the
upbrmeirg of thechild the ouicomes becomss asuccass!

Share mgenepoesirom the activity on un ity and teamwortk resu lts  nsuocess!

Furand entertainmant |s alse casattal a3 3 strass bustar fonparents,

Wisiting the early Intervertlon will help thechildren and pareats know each other's faillas
Maeting othersgives a Teeling that youale not slonz. Togsiher Tamilies tan cross hurdles easily:
Famuliez are an mmbortant oo yroe and esch menibars canty Dot (5 ozl

Important learnings:




Regquirements: Printed mazetraps, penclls and smssers.
 Agtivity procedure: o Thr_fm:mmtnn:mutd-ﬂ'mhmumhmmd:u&ﬁmmmﬂpanﬁmrnﬂueﬂtmunm
Discussion and. | L] ﬁﬁﬂmwrththewrhcrmnhwhltﬂwhltimﬁnamHrmﬁnﬂttﬂ'ml-tnzhmﬂrﬂrmm
Reflections : ®  Werethemazs easyordifficuli?

B hich section was most difficult? What did you do?

® Wasthere anyonewho could notgetous of the trp?

B Uraw parsilsls tothe chifdran's perdformance.
Important learnings: ®  Pathsand achlevemntsfarench chile miy diffr.

® However ang has to keep trying and not sve upl

- ﬁlhrnm - strategied need lnbafﬁ!d o help get out oF & situation or achieve 3 tash,




The facilitater nesds to inform the parents to make a Journal with follawing instructions:

« Think of @ bullying incident that youor any of your family members orfriends faced in school, college or community, Write a short story ordraw 2
wymbolic picture of t.

+ Colfect pictures of Salt Satyagragh or any other indiap freedom struggie snd pasta it in the Jourpal

- Cofiest pirtures of various campaigns such as save oll/save waterrleanliness

Activity procedure:

: Fmtdpantitnba requestedto hﬂngﬂw Joumelsona riaﬁgmmfdﬂ

. ‘Iflm seating m 4 orclesach sne of theem be requested to share the joumal pages antl talk sbaut

Dlszuzsion and
Reflections :

nEs

L Ti'iﬂftdlltlml‘eﬁtllﬂﬂ?ﬂi‘ﬂwﬂmmﬂnnsmﬂahupmﬂﬁs:ﬂmwmmﬂmﬁWUHﬂrﬁﬂm:mghahdh&mdnﬁtﬁl
- participants’ narrabons:

The problem

Wha faced it: Indivichsa! or & group?

What was done t3 solve the problem?

ftis |mportant to share and talk abontissurs of problemsfacesd mﬂmmmsuﬂawfnm.

Probiam coutd be individuat or faced by group.

Alring concerns to solve prablem helps aneself and others and helps to reduce stress.

Therets a level of escalation of writing complaints or airing otit cancerns. Try 1o follaw that.

Campalins catch attention of puldic and help to creaite awareness.

:rﬂmmmnmmwmmm .mhm;m'mnmnmllty Help them alr it out to parents of tsachers.

Eﬂd mﬁhm , commuriicate and halp each sther salve the issuss and create aviareness about ahilities of children with disallitiss and
i ntinl nesds

ERREREEN




A long strong rope or & san

-Thnfnnlfhhurﬂwu!dchwd!ﬂwmrhnmﬂfﬂinmnniqmtmulm‘ma rules of playingthe tugof war should beexplained,

« Eachteam hasto haye e leader. Theleader hasto ensure thet theirteamwins.

. Thegammhsm eacliside pulling atthe rope trying ta pull the ather tezm over totheir side.

+ 'Thia team that has pulled the other teath has one team member from the lesing side joining the winning side. Inthis way the strength ofthe winning
ﬂ:lnmm

« Aminimum ofthree mundsummcrﬂiu@muan ba Mﬁeﬂmﬁgﬂmrﬂﬂhﬂumﬂthugﬂmnmp IEMIBHJEL

Discussion and
Hﬂl'lld'.hnr

L] ‘I'Imﬂrﬂrlpﬂﬁs are saked to shate thelr experience of belng pulled in opposite direetions and cotnpared it with their own life situations. The push
and pulldjn their ves bediscuss=d.

W Parbitipants alse share how they strategizéd and ployed thie game to win ever mdre peaple te their team. in the sarme way they as parents or

carsgivers haveto show progress, convince, Invalve other family membersusing differsnt stratugies and win overthem.

Parentsieed to notwork amongstthoimsetvesso that collectively they learn and develop strategizs to win,

Parsntstn realisethatthey hovetn take charge of themsslves witheut having any external hislp or support.

L N .

Engaging inconstructivoactivitias heljpz builds advociey graups.

Parents need to shareand socialising for prablenysoiving.

Parents also at times havete sssuming lesdership st the same tme besquaily accountable.
To bring about a change collective effortis essentjal




Ropes/Dupatta ar Long scarves (o tie the fest togsther

-wnmmwmﬂinaﬁmnmmmHnmnmumn
+ The particlpants adjuininglegsto betivd by s rope or scarf so that it becomes ke the piirhave hree lags.
« Thetacllitator offststartpolnt.
« Thepairtoreach mﬁmmltmﬂmmw

Thefacilitator toaskthe participants to describe their views about the game playet).

H:rwdldﬂwyhl &ﬁuﬁtﬂlﬁrhgwngﬂﬁmmwm'mgl

Hew was the experience walking togstherwith a partner having same issue? Waire they conperstive with ach otfer ar werethere coriflices?

Discuss ifthey falt caring about the partner and ensurad that tha parines dogsn’ l-tn-p.

E &m[wmdmwﬂmmﬂﬂ-fem:nﬂ with pareiital experiences of working tgethier, giving suggestions to other parents with same

EERmaE

Jninlnghmd;, assisting others helps tosaly '
Bullding mhﬂumhipsinrbammm af r.hndrmt: emnﬂa].-.
One can reach 208l by working In partnerships.
- Lﬁ[m;m;nddﬂt‘rﬂsﬁntmmmmhﬁnniﬂqmnhwm:nmpmwhﬂmhﬂﬁﬁrw ant depend upen charrty




Section 3

The third section comprises of a checklist to measure how far the outcomes

have been achieved. The checklist is based on the three goals and outcomes
mentioned in the grid. The checklist serves dual purpose. Firstly it is a reflection
to the EIC whether they have been able to empower the families and secondly it
is also a self check for the families about how much they have been empowered.

The checklist can be administered at the beginning and at the end of the
program or even at regular intervals to self check the family progress.



Instructions:

Sr. No. ts for parents outcome measures

5Dl I krtow that my child's abilities of seeing [ moving or responding are not like other children of the same age.

; | enguire when my child will achirve the next level. For example if my baby is raising arm, | know next,

s vy aby will grab things.

<03 In & discussion session about apprehensions, | mention the specific milestones of my child about which 1 am
concerned ar not concarned.

SDM4 Now | don't coripare my child's achievements to others,

. While planning sessions or IFSP, | inform which milestones are achieved by my child or insist for soma skills that
need (o be worked mora.

SD& While planning sessionsor IFSP, | am positive that within a specific tirne my child will achieve a particular skill.

sD7 I am able to infarm others about the difficultizs! dalay caused due to disability likke mobllity or limited speech etc,

<8 I & grouj session, | tan provide axamples to others about whist could be done at home to overcome
children's difficulties,
| am able to suggest actjvities which my child has already started doing, o that further my child does not encountsr

=0 difficulties, e.g. have got a walker ora gripper,

5010 | le=rtainly complete the msks of home assignments or follow activities.

SD1L | raquest for Increasedn duration of sesclons.

. | suggest and voluntesr for farnily visits and also for imvelving other family mermbers for example

0% Celebmting Grendparents Day.
|'attend special talks of expents arranged for parents (e-g, enhaticing memory in children) and keenly observe and

SBE2 1 take down notes of suggestions,




State

Mo ot o

| undertake turn taking and also take lead in interventional sessions,

Vvoluntarily make new stimilation material for activities.

i active on parents chat grougs and inform achieveents and of conceris about leamings of my ehild

017

| a5k about assessment reports of my child and ook forward to open dayswhen my child’s wark is shared,

sDis

During one-an-one discussions; | share homa axperiencas and also glve suggestions to professionals to try them.

I tale Iriterest in other families and also Initiate conversations.

|'shisres my own concarns With bther paents and this gives me s feeling of togetherness.

| understand that sharing issues helps to find solutions and reduces tensians.

| feet confident in asking for supports for services, For exarnple asks foraddress for suppliers of teachingaids or
parts of an assistive device. '

| knewi where to ask for help or where to lodge a complaint or how to fill request form for concessions and facilitias,

| contact ether families for discussing concerns.

HEtpRYtans, motate and Ward Hold maw Sl

| actively participate in parant netwark and help to develop parent suppart systems for child rights.




Many things we need can wait. gARI S¥al B 9ga WRI A1) ¥ TEHa! 8

The child cannot.

(e gTe1e 1 Wl REGH
Now is the time his bones il @ o ® Tl
are formed, his mind & U Wl ARIRe 3N
developed. e |} R SR B <8 2
To him we & Gﬁﬁqﬁﬁwﬂtﬁg Y
cannot say tomorrow,

'His name is today. qTeis &1 "a8 Ul 3Tl gl







" Inclusive
3 to 6 years



National Initiative for Proficiency in Reading with Understandingand Numsracy
of 'NIPUN Bhasit’ is an initiative of the Minisiry of Education, Governmiernt of
India, to achieve Universal acquisition of foundatlonal literacy and numeracy
skills ar the primary level by the year 2028-27. It came into ffect after the
Mational Education Policy 2020 Highlightsd that a significant number of
children currently in elmentary:thwlidu hot have foundational literacy and
numergcy. The misslon will cover the learning needs of children in the age group
of 3 to 8 years. Itis underthe 'Samagra Siksha Abhiyan' Forthe implementation
of NIPUN Bharat, a five-tier mechanism at the national, state, districy, block,
anid school levelswill be setupin all statesand unlon temitories of India.

The Mission of the NIPUN Bharat Abhiyan Isto provideaccess and retain children
in'the feundational years of schosling. It is alse suggestive of providing need
based quality Inputs and tracking the progress of sach child In achieving
learning outcomas of children. Towards this a competency based curriculum
tias beendeveloped subsuming the domainsof developmentinta 3 Goalswhich
arzas follows:

GOAL 1: Children maintain good health and well- being
GOAL 2: Children become effective communicators

GOAL 3: Children hecome evolved learners and connect with their
environment

Rationale for MIPUN inclusive

The NEP (2020] which Fas paved way for formalizing the curriculum for ECCE
upholds leamer diversity and has endorsed squitable and Inclisive learming
pedagogy. NEP In its saction 6 has taid specific provisiens for socie-

econamically disadvantaged children that includes chitdren with disabilities
-and has suggested making use of universal design for Leaming for successiul

Inclusion mmngmmn view the NIPUN Inclusive has been designed,

Aboutthedocument

NIPUN Inclusive hastwo sections
Section 1: This has extended competencies which children with

disabilitleswill need

Chitdren with disabilities require additienal suppert in the areas of
communication, Ustening, mobility and hand functioning, adaptive kills,
cognitive skllls, percaptial metor skills, engagement skills, social shills,
organizational skills, activities of dally af Hving and additional areas. To
address those needs this section hasidentified extended competencios to the
NIPUN Bharats' 3 goals and their associated competances.




Extended competencies

Receptive language
languaze)

|first language/homs

Undterstanding of names of mast people, toys;
plctures, objects, and matenals e, in the housshold
and famliiar enviranments

Shoi understanding of concept words, suich a5 on,
under, behind, next to, first; ast; above, balow, basie
coloura) Show increased understanding of more
conceptwords, sueh a3 more/less, first/lass, big:
bigger, biggest, morming/daytime/ night time

Following directions that invalve two- or three-step
sequence of actions which may ar may nat be Inter
relutes ("Plasse got your bag and then wear your
:-hn_m"}

Comprehending Wh questions

Understanding complexsentences used indaily
routines

Enjoy hufrise through wiord pilay | jokes, ridelles, words

thnt arefunny)

Identifying pairs ai.wprds-ﬂ,h_a_t rhyme

Engaging In listening to storjes for lonpger periods of
time

Expressive
language
(first language/

hame langusge)

Expanided vocabulary includs 1,000 to 2,000 words

Using spontamgously new vogakulary in spesch

Asking the rgamng of unfamilias words and expenmant
WIth using thism

Lzltg multiple words to explsin [deas

Uslng words to express eniotiens (e g. happy, sad, tired,
scaresd)

Talking in sentences with five & s words

Usitig words with past and future, Lise verb tenses to
denote and describe avents from the pastar futura. (He
fumped an the bed, Fam gaing to grandma's houss)

Fetelling 3 3-part story or svent in sagquencs

Using prapositions (i everyday language, [at, m, under)

Recalling and deccribing & pravious evant, tuch 23 what
they ate at the birthday

Using intreasingly comples langiage in response to
fuestions toshaw understanding of new ideas;
experiences and congagts

Using sesitunces that show an emenging undertanding
ormmwtm like plural farms, gender
wmrdr.ﬂr.iﬂ g'the dogs wes= barking! )

Hﬁpfmrlﬂng:nnry through drawing, acting, ar
srn,mgmlth ashistance




Listening to others and taks turns [ o group discussian
for & short periot

Fespondli o greetngs

Stating paunt 2F view, Wes/dislies, ane apmions usg.
wards or gestures

Relaying a simple riessage (fram grandparent to,

Enjcying and participate in fdkes and humor with peéss.
Imike up silly jole)

Using and responding to @ vansty of more complex nan-
verbal cues (facial exprassions for pride, displeasure,
encourgement]

Beguining to Understand that sonie paople and peers
iy not understand home language

Workirig with caregivets and peers to solve simple
prablems verbally (Childl states i wantit, | tesk it first’).

Listening to oithers and responding in group:
conversations and discussions

initiating conversatinn by making statements or asking.
questions

Adjusting Intonation and volurne i a variety of settings
{whispers when a baby is slesping)

Usigspeechact such as request, apalogy, descripticn
el




Extended

Print awareness
and appreciation

Cemanstrating interest in any type of printed form

Undesstanding that print carrfes a mezsage.

Pretend reading. Halding a kool upsght B turming
pages ohiclry ane from front ta back

Demonstrated interest in digitized reading

Ak others ta read or write for then

Talles to othir children aboiit the content of different
frerahs

Fun thelr fingsr under or over print left to fight as they
pretend read the text

Vacabulary & Listening with comprehension

mmh:ﬂﬂm ﬁdﬂmﬂjngmd participating in day-to-day
Vocabulary devolopinent
Famillarity with signs and labels

. Communicating different languagss in the stirmounding

Decoding Recognizing letters
Seur symbel comespendence
Blending sounds together
Recognizing sight vocabiulary

Semanties& | Fnowledgz of words & concapts

Syntax Butiding newvocabulary
Using grammatically correct sentences in comversstions
Using grammiatically correct different latguages '
exposed it surroundings

Phanemir and Discriminating sounds and wards with similar sounls

:::':h"‘f entifying beginning and eriding sounds snd '

identifying If 8 glven sound is In the middis in familiar
arsl madie up words:

Discriminating lrrl:unm:m pnthmtmd iduriﬂ'l’}.r]ng
mpnndin;mmthnsmh asa quuwn’m redquet or
commant,

Comprehending rhyming patterns

Comprehending attophenes and Blends in the werids:

Self Rogulation

Sustain|ng interest, attention and cneentstion in
read] Mg

Adfusting and handing reading material, posture, a8 per
the mmulement

thnu:ﬁllngrﬁfdif;gmﬂrﬁﬂ' al a1 per theintersst if glven

Showing metacogn|tion: skills like adjusting strategy for
brettar comprobansion

Exhibiting exectitive furictioning such a5 memary,
Irthibitions and planning




Umplmmmundemindm

Demonstrating an understanding of narrative text
structure undsrsiending h-r:stnrytelllnmhlihig

Asing questions or answering while a book is being
read aloud

Mahing connections of characters and events

Reading letwesn linez and infarring

Ideritifying the main characters und central idea

Contextually undesstanding the rew vacabuiary and
phiai

Summarize the story of text and answorin g questions

Ceveloping 'theary of mind'

Physical and
motor
readiness for
writing

| Physical aivd motor stremgth for writing

Pencil grasp 5 hold the wiiting materisl appropriately

Bilateral int=gration for writing

Adjust hoty pesition as well ashand coordination while

writing

Mechanical
Writing

Tracing ond copying shapss, figures, tetters with
appromations

Copying words and particular style of wribing

Surface mechanlcs of writing (Caghtalization, ﬂﬂhwm}

Writing words and shert phrases by dication

Shiows interest in writing with the varicus gadgets,
{Motnie, 1zptop, white board, smart boards, magnetic

hoards )

Initiate and enjoy wiiting gamesand salf exprassion

Makause af phonmcs for writing & invents spellings to
write

Write messages to exprass themselves

Usitig mired language codes

Writing the inissing alphobets, construtis weinds and
short seitences for picturss

Wilte for diferent purpasss in the classraom's activities
and at harme




Extended Comp

70y shapes, 20 shapss, straight lines, curver lineg, plalp

Concept Colors, shapes, distancs, measyrement, size, length, i .
Formation weight, height, time: Geometry and surfaces; corved surlices
Number Sense Ceunt and t21] how many SpatislSanse Geometry and spatial sense
and Cardinality  yumeral recognition Understand directions.
Sense of order [can eount ahead of 2 number up to 10) Undesstand molements
Humlbier senss, duantity and couriting ‘Shiapes, Dats handling
Counting and Cardinality ‘Geometry and Fattern
Demonstrate beginning undertanding of pumbsry, Spatisl Sanxe i
number names; and qumenals i i
Understand refationshlp Lisivehivolony
UE“E = = mmmunu:aﬂ:m Dasm‘hrﬁg,mmpa r.}ng'aﬂ'f.i IMERELFNE
Mumber | Addiion, Subtraction, Multiplication, Divisian m:ﬁ:,ﬂm fmon sihuies, pattems, and
:L“::f:' wd | umber relationships and aperations Begin to maks predictions 2nd colléet dats infarmstion
Thinking Operations and algsbraic thinking Utdessiand graphicuormation:
Humbers:and ppnmtllnns I pasxal Undesstand and interpret mathematical information
Est|tate nuniber of abjects in 2 small st Probability Guess and predict sbout slze
Compare quantities using appropriate vocabulary tenns Guessand predict shout capacity
Measurement | Length, mass, vallime, temperature Guess and predict about occurrence of events
;h;:uwnh comparison, classification, time, sid Problem Solving | Explore and think thraugh

Sorting, classifying, and patterning

Explors measurernant of abjects and quantities

Resssn gl G selve e problens

Raason logically to solvi non routine preblems
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Communication

F sudmnalnd Carm B -'lq.;.;-r':.:rl
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Sketch dliagrams to solve

Uise symisols to solve

Reasoning

Put =floris to think

Comeup With solutions

Connections

Applicationof rules in diffsrent subjects

Application af rules in svaryday situations

Relationships

Understand rhythm

Undentandrpetions

Underiand sfing

Understand sorfing

Untlerstand categorizing




| Extended Competaricies
ot b Bt i bl e

Iﬂ“-l" WA R R R W g R
=ibered Conmipotancies

ietentifying probism:

Craafiig Salution

Iimpraving solution

Attention,
Memory &
Processing

Mamtenance of attertion

Gathering Information

Analyzing the similorities-and diffecances in the
nature/people:

Creating rrle=s by setting relations (cuiture
environment)

Sequencing and Reasoning

Mol narmating svperiences, stores

Gensrating infermation

Brganizing information)

Recalling Infarination

Attending instructians

Faliowing instructions

Undesstanding and namating the staries

Spatial retationship

Humbersense

Comparison and Messuremants

Shapes and Sizes

Solving Probfems

Conceptualizing

Obsatiing

Reasoning

Estimation,
Imngination &

‘Creativity:

Geneveting ideas In form of piciures

Cance, Music

Exploring through various play, culture, acts




lillilli.ll!ﬂi.-

Watches athers' behaviours and changes / mdrﬂeimn

Adaptability behaviowr
L Hdu:!.'.‘uﬂd H.ll_ﬁ'lﬂid conventions
Adhare ta rutes

Moral and Ethical | Copes ar compromise with frustration

Development Show ﬂ*mnw,gmu of remars= if done something !i'm:mg
Understanding a‘l'rrghbrnfnﬂ\ermﬂ&

Cevslop 2 sirong senss of faimess and accepiable

Concarn for punishment and understanding action-and :
reaction

Equal and fair sharing of materials

Shiow signe of empathy if unather child is upsit




Multiple means of:

ion

Engagement
Action and
Expression

Representat

Guidelines for

NIPUN UDL Activity
3 to 6 years




Section 2: UDL activities to achieve the learning outcomes as specified by
HIPIJH Bharat Curriculum.

Uriversal Design' for Leaming (UDL) is an educational framewark based on
research in the learning scignces, including cognitive neurnscience, that guides
the devélopmesit of flexible learning environments and learning spaces that
canaccommodate ind|vidual leaming differences,

In the context of knowledge, assessment and curricular development
"Universal Deslgn” refers to the devalopment of assessments and curricular
development that are apgropriate for all children to the greatest extent
possibile, Universal Design allows children the spportinity to demonstrate their

knowladge and skills in 3 variety af ways, All you ng-:hlwren are entitled aceess
ta, and meaningful participation in, age- appropriate, individually-appropriate
and culturally-appropriats early childhood cwrricula and asssssmants.
Teachars, praf.:tlunﬂrs ind sarvice providers suppert children's access and
particiation by ideptifying and providing learming opportunities, materials,
and teachingstrategies in flexible and individualized ways and throughavariety
ofleamn|ng inodalities.

The NIPUN Inclusive section 2 entails accivitios designed hased an e Pre -

‘school 1, 2 and 3 of the NIPUN Bharat curriculum in the Universal Design of
Learning framework toensura all children can sccsss the pre-schoal program
withease,

Tive activitias manticned in this section dre exemplar activities to show the

implenentation of Universal Design of Learning st ground level is passible, for

maximum participation of leamers in the lesson, the activities have included

directions for multiple m=ans of representation, multiple means of

engagementant multiple means of action and expression.




Cluzs/Level Pre-schoolLovel 1
MIFLUN Goal land3 Domain: Social emotional development and Numeracy
NIPUN Compatency pevelopment af Fine mator skills and gy=-hand coardination, Participation In individual and team ganes end sports, Concept Formation,
Measurenient
Activity Topic Bigand small
MIPLUM I-ﬁ.hrnh'lt HW1.3: Farticipates in the-activitlesand ks, Injtiative
Dulcormes HWL.4: Walts for theirtuin and follows simple instruction with taachers support
11 5Compares o obfects bated on coe obiservable property, for example-length, welght, orsize
ILLE: Serlstes | arranges 2-3 abjects/ pleturs cards In 3 s2quencs for mmpl:—:hapz slm occlfrence of avents.
Pre-planning for Arranging learning comels for students to choose options.
activity:
Material| resource Story flash cards, different big and small items
preparation:
Activity content;
Story: Raju and tadu weare best friends. One day they were playifigwith 2 big red ball, near 2 mangs tm-e.ﬂ#,[u Kitked theball hard and [t went far. They searched evarywhere but
coild ot find tha red ball. They went totheir mother and said, “We lost our big red ball”, Mothersaid, “Don'tworry', Shie gave them s small willow ball @nd saitl, "Don't kick the
tall Phay ‘eatchand threw! as the Ball iz small”. Raju aind Jadu were viry happy and stact=d playing wld'rﬂmmuﬁ yetlow Ball. Jadu threw the small yellow ball at Raj but Raju
coldn'teateh it The small yellaw ball went bﬂ-ﬁnd the mangs tres. Thay hoth runh!hirlrdihl!mlnp mhmﬂhﬂrmaﬂynﬂw h11l1nd£uundrﬁqmdblgba1l acwell, Bajy and
Jaduljurped with joy. The-pnnwhadbnl:hmahbfgfudhauindmemuﬂﬁllnwballhrpluﬂn[.

Activity introduction:

Teacher narratasthu story and dossa mle-play for the same. Thefurtherlesson willbe canductsd as fallows:




=y
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'Universal Deiign for Le:

Multipie means of Representation

Multipte means of Expression

Listan and see: The story |8 prasanted with stary lash

cards arranged sequentially on o board or s chart. The

teacher draws two tirches on the floor (ons big snd ane-

smiall) and places some big and small objects She
instructs the students to place small objects i small
circle and big abjects in big circle, Teacher shows
pmmmdxmdﬁith questinning xrm'lgt them in
muemupwmmmuf wquhh the stary.
Move: Children are mmmﬁlﬂ.m;?ﬂjﬁ:ﬁnﬂ,{r
objects in smalf circle and big objects in big circle.
Verbalize and create: Tesgher can involve stiidents in
the story by asking than to ropeat ‘lsig ball' end 'small
bail’ They assist in armanging the ploture cardsin
SN, -

Childran arrange cutout of 3 cireles from small wo big

Use Technology: Teacher showsrhymes on big and
small

Relevant Participation: Children are introduced to the

{Barming corners where the matenals such as big and
smadl ohjects could he arranged, Coloring of big and
small objects, Making coltage with big and smali pieces
of papers, Children woti(d we oncouraged to choose &
cofnerand fearn coopertively. Teacher could scaffold
anil assist wherese) required,

Observing different behaviours and interests:
Segregating big and small items, pointing to big and
small itams, workshests completion is obhsarved for
different lavel of participation

Activity elosureand summing up: Tha teacher could help children toshow differest big and small thingsin the classrooim and whist they see arund them m thesurcaund ing.



Mote: This lesson 5 represantative and steps of the (esson can be used for teaching through first langusge

Clags/Lovol

NIPUN Goal

2andd Domaln: Literacy

NIPUN Competency

Capital lstters

Activity Topic

Letters [ Alphabets

NIPUN Learning
Outcomes

ECLL L& Exhibits skills of early literary and print awaraness in the class/hame, For example - recognizingfreading the wrapper of their favorits
toffes or biscult _
ECLL LT: Listons attsntively and repeats familiar words and sounds

Pre-planning for

Maks tactile of the alphabet L in capital [etters and toy abjects matching them like Lamp, Lion, Lock ete. Arranga the leaming comers.

Material/ resource
preparation:

Cut out of tactile atphabsts, 31 objects, picturs cards, toy car

Activity contant:
Recognizing letter L

Associationof fifsound withletterlL.
Recognition sfsbjectstarting with |/ sound
Alphabat Songof'ABCE.,

iy litioiiteton:

Teachersifigsthe slphabetsong A B, C, DL with the children Further lessonwith becoinducted a5 follows:
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'Universal Deiign for Le:

Multipie means of Representation

Multipte means of Expression

Listan and see: The teacher sings ‘Ja@e . A, g8

ot e g SN, TR Y SN The teathier shows.

the pictures and objects that start with L lattsr fike
lamp, liszk etc, Then assaciates the ssund I/ te letter L
through axaggarated emphasis on tho first lotter Lin
ezch word and simultanecusty pointing to the big L put
wp on the hoard or chart or cutout of L on the fanned
hioard.

Verbalize: Children rapeat the the sound [ and wards
Create: Matching Letﬁawl. 10 obiects starting with letter
L, use play tough to make lutter L _
Use technalogy: seeing viden of song #eE W

Relevant Participation: Feeling the lstter, activityof

putting beads o |etter shoge, inove o tiy car on shape
L. coloring shape L or the objects pf L lster, matching
tetter L to objects staruing with letter L, play game on
cotnputer to reinfarce letter L, look 2t word picture
hook

Observing different behaviowrs and interssts:
ohse|ve the partic patory befaviours and suczess in
activities of drawing; coloring play daugh shapss;
pointing to L objects in picture books kte

Activity closure and summing up: Taacher wraps the activity by gving an overviow of the alpliabet and the objects they are assocated. At the same time, encotiraging the

studentstn repestafiarthe tenchel,



Class/Level Pre-school Level 1
MIPUN Geal 3 Domain: Numeragy
NEPUN Competency Nuribiar S=nse, Sequeticing, memory
Activity Toplc Counting
NIPUN Learning IL19; Counts ta three objects
Outcomes 1L 1.28: (dentifins/counts abyects arsund ke Fier/ Fis own body parts and drws inferences ke te hands, 1 nose, st thimugh posms
Pre-planning for Make flash cards of numbers | 2 and 3, Make shapes of fishes with 1,2.3, written on each, puta u-pin op these fishas, make a fishing pole with
activity: magnet, papier plates with 12,3 written on It
Material/ resourcs Fashcards, magnete fish game, pebbles, paper plntas.'mnnlrmilﬁarﬁfiﬁﬂwm
preparation:
Activity content:
LH‘EB&EH‘]HEEHW"IHE!I{I'HMI e
2Assockate umberswith counting
3 Posm;
Twolittiehands ta elsp, lag, clap
Twolittio legs go tsp,rap, tap
Twa littleey2sare openiwide
Onedittishead goesside to side
Acttvity Introduction:

&;ﬂﬂ%aﬂdmwldmntﬂ close =yes and doequial breathing of yoga Le, breathein for the count of 1,2,3 and breathe out tothe esunt af 1,2,3. Then a poem af numbers and body

parts'tw littehands.. 'Eaun;wlﬂ'lt}!!ﬂudmtimhﬂhﬁflﬂmnhmnﬁu:tﬂMELME



Universal Design for Learning
T 5 = T —ahE

Multipie means of Representation

Multipte means of Expression

Listanand see: Teacher Gses Mash cards to show ke
numbers and count 1-2:3 and children will ses the
flashcard gnd repeat. The teacher through fishing
2ame practice picking 1 or  or 3 fishes with the
magnet fishing md and 1I1n:n gve children a chance to
l:ﬂi:h‘tlmﬁshﬁi and ealint low many they have
mgm.
Moves Teacher calls aut any mumber (rom 1 to 3 and
then ask children te gat her that many things: She
halps tha child. Then she places thasa many on top of
that number card. Showil to it with papers, pebbles,
beraves, flomwiors tc,

Touch: Therile numbers, nuimkers on Aasheands could
beof sandpapor or folt material, plcture boak.

Create: Childrzn match the numberwith numberal
ﬂ'ﬂi‘rﬁ in 3 workshest

Relevant Participation: 11 tha learing comers
children explore counting through Tactile number
cards; objectsto count and migtch with number cards;
fishing game for recognition, bresthing exercise,
citlonng the numbsers with number of things in the
same coler an a warksheet, nutiber books

Further learning activities: As s follow up, childran
ran do breathing exertise everyday to cauntof thres
hefore starting the day.

Observing different behaviours and interssts:
Quoserve and record children’s mierest and socoesshul
completion of the activities. Also their efforts thraugh
drawing or coloring of numbess, show numbers inthe
picture hooks, pick aut flashcards of the. numbar
ashed,

Activity closureand summing up: Teacher can show 1/2/3 abjects intha clats and count tha niimbsér af objects topether With thischildren.




IL13- Remembers and recalls 2-3 objects dsen ata time

Class/Level Pre-schoolLevel
HIPUN Goal 3 Domaln: Cognition

NIPUN Competency Concepts related to onyironment, exploration and expenmentation, momory, identilication, tequental thinking, vocabiulary enncliment
Activity Tapic Piiir objects by its functians

NIPUN Learning 1L1.1 Uses all senses to observe and expiore the envircnment:

Outcomes 1L 1.2- identifies dnd names common objects, leam objects snd its functions

IL 1-4-Places 34 ohjects of two groups in one-to-ane currespondiente

Paem;

Herewago round {the mulbermy bish)-3

Here we ga round the mulberry bush, sarly In the meming
LThisisthe waywe brish ourtesth, brush ourtesth, brushour teath,
Thisis the waywabrush ourtesth, sarly in the morming.

ZThiswths m}rmmbmrhair ombiour hair, cambur air
Thigis the way we comb otir air, aaslyinthe merming

3.This Is theway wesat our food, estourfood. Sat aurfood,
Thizle the way weest our food, 2&rly 0 the ioming

Pre-planning lor Prepiare picture cards and workshests; Afrange objects imthe leaming corners
Gvitv: N .
Material/ resource Real Urush, paste, comb, small mirrar, plate, spoon, soap, wates, shoes, socks, trausars, shirt, drum, sticks, botile, cap, bat. ball, cup, saucer,
preparation: Miniatire representative alijscts, play dough, picture cards, action plctures, picturs nutline for caloring, workstiests
Activity content:
ifentification urubjem,lhﬂirmnruunaznd attlons associated with It
Pairob|ectsas pertheir function:

J..Hnumhm,z.ﬁ:mb-mmﬁr,a. Plate=sjroon, Soap- water 5, Shoes-socks f. Trousers-shirts 7. Drym - stichs 8. Battle: cap 2.Bat- bail 10. Cup- saucer

4'T'htl |sthe way take a bath, toke a biath, tukea I:aﬂ:,
Tmﬁthewwmtnm bath, early mthemaming
5. Thisthe waywe wear our shirt, wesrourshirt, wear ourshirnt

_Thiu l:tnaww\yamrwrmht.ﬂﬂrmHquﬂmg

6.This mewmmiwwmﬁmrwrﬂm,mrwrm

This istheway we wearcir shoss, earlyin the momning
“TThis [sthe waywe gotoschool, goto school, g to schosl

Thisisthewaywiego taschoal early in the marnitg

Activity Introduction:

Sinz & poem mmnudumbuumb]ﬂu used forself-care (paste and brush, plateand spaon, mug and sosp, comb atid mirron, pantand shin, sheeand sacks). The futher lesson

will be conducted asollows:




‘Multiple means of Represzntation

mmmﬂﬂnﬁwﬂe&t

Multiple means of Expression

Listen and se£: Tho teacher agks faw childron to
choose vne object sach from 'z pile of real objects. She
starts by talking aboot itand deseribing it fumcteon
fike comb and then pairitwith mirrarand associate it
together

Move: Group wark: Teachair sticks charts with picturss
ol the objects of a particular group like daily seil-care
‘objests, utensily for cooking, objects used toclean,
misic instriments apd obildren have to find the
picture card that pairs with the pictures an thechart
fikte plate pic an the chart gairs with spoan picture the
chitd has to find and stick it on the chart.

(Games: Mystery box af bag of ral of minfature objects

Create: In the watksheet, color the pictures af objeats
that go {egether

Verbalize: Children participata in answering questions
in the middle of the activities: Teachar will say ong
‘object and childran will say the paired abject.

Relevant Participation: Children movt to leamming

‘corhers wherde they sort objects from a pite of
‘miriature sbjects arflashicards, mystery bag for

pairing abjects, Rate play or Mime the function of the:
object of comman use, Provide kitchen and doctor

-sets, mintiture mechanic todl sets, make things which

are paired with the playdough,

Observing differsnt behaviours and interests:

‘Observe and record Lie different belaviouis anddeyel
of participation in deing the activities like child finding
the abject pair of the picture an chart, carrectly sorting

objects, or using the carmaet cambination of tays in the:

kitthen or doctor set iike cup and plate. Recard the

mn‘ntrnspﬂrmsstu !hzmlm'mgntlﬂw
Level of support for expression:

Show the picture cards at the eye level one ata tine
md #k iz an apple?! andtl'm-ﬂmdﬁn

« Child can touch the Yes or Na card ar

« Tap with fist oce for “VES" and tivo tirses for *HO"
II'H N N - N

- Blink eyes “once” for YES and "twice™ for NG or

= Glven a conuninication picture board.

Retivity closure and summing up: Worksheets to mateh same bjects and jaired olijscts will be given.




Class/Level Pre-schaol Level 1
MIPUN Geal F & Domain: Language and communication, Cognition
MIPUN Competency ECLY1.7: Listens sttantively and repests familiar words with their soinds
[LLE: Lises sences 1o observe and explore the envirsnment
Il 1.2: {dentifies and names comman ohjects; sounds. peaple, pictures, animals, birds, avents, e1c
1L 1.6b; Expresses curiosity about the immediote surroundings and ask relatod questions
Activity Tapic Fruits
HIPUN Learning Tafking and Ustening:
Outcomes - Language and Creative thinking
Vocabulary Developmeny
Concepts relared to onvironment: Fruits
Pre-planning for Usered, yeltlow, grean color sketch pens to mark en the hard of children it'ﬂ'lﬁ.hﬂﬁlﬂﬂmgﬂihﬁ'ﬂﬁiﬂnﬂilﬂﬂhmﬂj'hﬂﬂﬂl kept st placesinthe
activity: rooim, Cutsomeapplesand bananajust before classto putin the fruitsaiad. Someapples. hananasand grapes to e kept atcormers of theroom
Material/ résaurce Crayans, Real frults, Plastic play frults, picture cards, workshests, sand tray, fruit bowl, tub, watar, clean clath to wipe
preparation:
Activity content:
Fruits:apple, banana grapes.
Feature of fruits:
-Apple red, big,sweet
- Banana: Yellow, big, swee
-GrapeeGreen, small, yweet

Vocahulary introduction: Apple Bamana, Grapes, Red, Yellow, Green, Big, Smal, Swest

witivity Inticisction;

Thitedchor put o small dot afeither yellow, red, af gregn an the hand olthe childran, Or e colint o 3all ehildrén have to run to this place whire the fruit whichis of the same colar
asthedotonthairhsrid skeptin therooim. Teather calls outeach fruitshameandell childres in that frult comer kaveds ralsetheirhonds with one child holding thefruit. Shesays
the nani=of the fruit and its cotor, The ather children repsat it This way sheintroduces the name and golor of 3 fruits, Then she asks the children to gt the frstand drop itin the
boxn teachar'shand. The further lesson will e conducted as follows;



Multiple means of Representation

Multiple means of Engagement

Multiple means of Expression

Listen and s¢#: Childron pot oppiortunity o iee the
real fruit asthe child lolds itduring fruit cormer actiity
and sae the pioture card of that fruit shain by the
toacher. They ses the real fruit and listen to the pams,
size and color and tastias the teacher pulls out feal
frullt from thie b and pretends to bite the frult and
58, "}rqmw it sweet . Listen 1o teachier and other
children repest the mames and charasteristics of
different fruits 25 In next activity, the taacher preparee
Iruit salad with the help of the ehildran

Touch: Tﬂﬂh&f’ﬂihﬁ the children to help 1 wash ant
clgan the apple and grapes to make & frult silad
Mave: Chilel e use the tuls fillod with water bo wash
the fruits and wipsa theapples with acloth, Children
also help in pesling bananes: They help in putting the
grapes in the fruit bowl.

Create: Children can help to put all ingredisnts n 8
Friut bowl to make tha fruit satad

‘Use technology! seo videas with frult songs
Verbalize: Before ryaking the {ruit salad, [ruits 2w
displayed on & t2bie in-front of the child and |5 asked
o prck fovortefruit and say the name and ens
characteristic, “This &5 ‘name’ Itis: =

Relavant Participation: Real fruits, Ty frules,

“statnping sctivity, colorihg sctivity, techinolagy,
discussion, matching worksheets, pictire booksn the
|=aming corners:

Further leaming activities: Infollow up lessons, the

teachar can do stamplng sctivity with friit stamps.
G emibossad frult autline for childran ta ealor or Lsa
finger to trice the outline, piay dough to maks frult

shapes

Obzerving differsnt behaviours likz saying the
namas and characteristics ol the fru Iu.=ﬁ=.-eﬂhg;_m1d
tauching the realand plastic fruits, interest in the frum

SONgs

Collected varied types of work:

Prints, coloring in cutline, play rinugh shapes;

workshest of match sbiect with picture, pictura with

picture

Level of support for expression:

Slhaw the picwre cards at the £ye level one at 5 tme
and ask " isit an apple?” and the child can

. Chﬂd g touch the Yes or No card or

. _Ta_']:i-iﬂi‘fh fistance for “YES" and tivo times far "HO*
ar

« Blink syps *once” for YES and "twice” far NO.or

« 'Giveh a camimunization picture board.

Activity closure and summing up: Thet=achier sumy up the ciass by sxplsining the benefits of frults snd ghves them Irult salad o eat.




ECLL-L8- Attenipts to wiit= by drawing lines, serilibling.
EC12- 118 Seritibles with eraynns (large sized)

Class/Level Pre-schoolLevel 1

MIPUN Geal Llandz Domain: Physical Dovelopment and Early Literscy skills

MIPUN Competency Developiment of ghoss motor shills; Developmmeit of fine motor skills snd sy=: kand coordination, Early literacy skills

Activity Topic Prewriting skifls

IIIFUHI.amulhE HW 1.18- Exhibits fine motor skills and simple eye hand coordinatlon in m‘!ﬁuu:#hitﬁu llkuuibhllpf, prlnttqg,thmdmg.mlur[ng, olay
Outcomas malding, teanng and pasting

Pre-planning for Make aslightly tightatta/ dough forehildean to play vith. Preparns sheets with a large circle boundasy drawn to seribble in foreschehitd
Matarial/ resourcs Preprepareid sheets, atta/ Play dough, Largesized Crayons, Wiorkshests - &riow, tracing alphabats, snimal drawings to color, Grippers
preparation: '

Activity contani:

Ftatlngwi‘m atta/ play dough

Serilibsling vt crayonsichalk

phmﬂ*":hnaw < niEaw, chaow- nvson, ko khaoon, Mskakiaoon, iskokaoon ™

Activity introduction:
Theteacherstartswith activity towarm up fine mator movetrent:

1.Pairthe childres; Tell them to sit facing each other, hold each othar's ears lightly and play 'chaew- maow, losko Hhancrn‘h:r rocking gently in tandem. Attheend of the phrase;

children can tickle sach ather, Do 13-4 times

lﬁh&i“tﬂ&ﬂﬁﬁfplﬁ}'dﬂﬂﬁhhﬂﬂﬂh:ﬁ“ﬂ and ask them to knead it, press it, make a round. Make snake by mlling it horizontally etc. and play with it making different shapes The

further lmunw!llhmrduchdas follerws:



‘Multiple means of Represzntation

mmmﬂﬂnﬁwﬂe&t

Multiple means of Expression

‘phrase! a0 liwtan to other children, Children observe
the teacher making different shapes with-atta,

Thi teacher gives instructions to scribbils Inside the
bnundarr!scrlhbh lalelis Wiih lﬁ@m_-dnaym
Inside the elrele.

Tw&:nppm*tun:ﬁufurtﬁmh and feamwill he to use
thumb and indexfinger to held sach sther's sers,
handle atta, use [2rge crayons to seribble

‘Move: rocking in tandem to the phrase, tickiing. using
hands to playwith atta

Create: atta ﬂaurm, sake, scribbling within boundary
Verbalize: Children get an oppartunity to-say the
'phrass'

Relevant Participation: Rocking helding s3ch other's
‘ears, Hokllng, making differant shapes of atta/ play
‘dough, messing and scribbling in the boundary

Further leaming activities: Scribble with chalk on
zlate, Dralw 2 square [na A4 PﬂFErauhm:nd stick Jes
creamm sticks or Hmomsﬁuksmr:hqua_m:h[[d
stribblein the boundary using | hrush ar crayoen/ can
tzar papsrand paste them)/ Hngdrpﬂnﬂn(ufmn[
Jipe:

Observing different behaviours: saying the phrass,
interacting with the pair partner, choosing from

aptiens of crayon colors for sonbbling, concentration
and going actiyity with interest and enthusiasm

Eullmdnrhdtypuﬂwmt'

Difterent shapes made fram atta/play dough, shests of.
'mplﬂndm*[hh'itnw

» Upper body stability (support shoulder joints)-
shoulder welghts

+ 'Weight cuff in hand for stability
+ Stick paper on the table
+ Putgripperin the crayen to increase the thicknass

Activity closureand summing ups: Dis play thie children's work  theclass,




Class/Level Pre-school Leval 1
MIPUN Geal Land3 Pomain: Sociol and Emotionsl Developmaont, Numeracy
NEPUN Competency Declstatt-making st problem salving
Neselopment of pre-social behawior
Concept Formation - Shapes
Cﬂﬂﬂmﬂ'ﬂllh—ﬂhﬁmﬂuﬂn,Tﬂ.&nﬂ,ﬂ;ﬂﬂm Matching
Activity Topic Shapes-Circle
NIPUN Learning HWZLE* Fmtn:tp-atm il‘l-:l tokes initiatives
Outcomes HWL 4: Waits for theirturn and follews simple instruction with teachers support
HW1L.18: Exhibis fine motar skiils and simple eye-hand coardination
flLf: Usesall senses to observe and explores the enviranrent
11125 1dentifies. basic shapes lika Uall. thoe Lox, birthday esq, ice-creain cone
Pre-planning for Piace few itemswhich aredimulsr in theckassreom i differant piaces.
Moterial/ resourcy Few 20 circlershape cutouts, Shape workshieets and pegs (coloured bits of paper, rubberbands, bindis etc), mwa, chakla [m-urn_g_hmfurmmn [
preparation: chapatis), puri, chapati, bangles, ring, orange, toy drum, diffsrentsized balls. round biselite, stesl round thali, steel round katoris (small bowds),
tiound Buttors, round bax
Activity contint:
Clrcle:
Chamcteristics: Round, No edge

it e

Tar.'j-mmm 2Drimle cut outstogroups of 3stddents and sheuld ask each student to taurh it ane by ane and hotice hiow it has no sharp edges or tums ahd s smooth. Theh she
asks therm ta run thelr fingars averthe sdge and féel thisshage with theireyes closed. She should Introduce tha namea ‘cirele’ forthe shape Children can repeatthe name. Tescher
talls thatcirele hos noedyges and itis raund, Further lesson will beconduct=d a5 follows:




‘Multiple means of Represzntation

mmmﬂﬂnﬁwﬂe&t

Multiple means of Expression

Move: Difforsnt circular abjects are placed in difforsnt
‘places in the room. Children are given opportunity to
‘goaround the classraom and lack for chijects placed in
the classroom that are circle/ round/ have no sdge to
see and oplore the shaps on their own.

Hear: Teacher keaps rapeating in shart intarvals that
the abjsels to be searchet are circla/ round) have no
odge.

Toueh: Children can touch the 20 clrcle, and other
‘elreular abjects in the clags, crumple bits of paper into
‘apaper ball, _
Create: Peg the circulatobject with & bind orany
other pegon the shape sheet

Verkalize: Children namme thie shaps with the teaclise

Relivant Participation: To tolch the shaps with eyes
cloged, pey and sxplore clfcuiar vhjects In the learhing
carner, finding thecircular abjects in class, [osking at
picture boak, and athars could he doing the pegging
activity, play with ball, crumple paper

Further learning activities: In the followup lessons,
children can have warksheats for tracing circle;
seribbie/ draw circle oh 2 slate, string basdy-and make
‘aoircular peckiace, draw circles on thesand pitor on
the greamd, stand in 2 circle and pass the Ball to their

Obzerving differsnt behaviours: efithusiesim to find

cireulss objects, play'with ball, keenness to do the

‘worksheet and concentration o picture bock

Collected waried types of wark: crumpled paper,

shestewith pegs

« Child can sit ot one place and be the keaper of all
things found in the class

= Stick the sheet on the tablo

+ Giveshaet with bigger pictures

+ Playwnth 2 bigger ball

= Can point to the ctrcutar objacts on the shest

Activity closure and summing up: Thet=achier could atthe end help chlldren to refleni on the properties of a circle and name circular oblacts they ses around them,




Mote: This lesson s represantative and steps of the (essan can be used for teaching through first languege

Clags/Lovol Pro-schoolLevel 1
NIPUN Goal 2and3 Domain: Socialand EmotionalLearning, Language and Cognition

MIPUN Competency Tallting and Listening: Vocabulzry Development

Activity Tapic Sink snd Float
MIFUN Learning HWL3: Participates in the activities and takes Tnitdarive
Outcomes HW1:4: Walts for thairturm and follows simpleinstruction with teachers suppoit

ECL2-1.12: Collzcts objects from their immedlats enliroiment e.g., leaves, twigs, pebbles, feather ete. and wlks about them bilingually.
1. 1.5: Carnpares two objects based on one obsenabile property, lnreﬂmphﬂuﬂ.ph, weight, or size
111:22: Uses vocabulary to express welght thraugh poems and storles

Pre-planning for Prepare 2 simall tubs with water before the class starts. Hide the objects that will be added in water in the-class. Put up » chart of pictures of tha
activity; obijects teacher has hidden

Material/ resource 2 tub, watar, commen nbjeces fram the environnient (wood pisees, petibles leaves and flowers, toy car, cain, paper clips, filled Balloon, keys,
preparation: rubber ball; fee cream stick, small plate), mlwﬁng .m-m. plastic sheet to kesp tub with wmaﬁ m&wwuls

Activity content:

Heavy weight objects sink in water: petibles, toy car, toin, paper dlips, small plate, _.

Light weight ohjects fleat on tap In Watar: Paper; leaves and flowsrs, grass, balloon, plastic spoon, lce cream stick, plastic ball

Vocabulary List: Heawy, Light, weight, sink, flaat

Poairy Teacher mate paern (ke “Lift, Iift, life, whatcan | (117, | can 1t chapati, pur, plastlc bow| flowess, pillows and teaves, LR, 1k, (ify, what can | iR

lﬂiﬂtﬂhﬂdﬂwﬁum

Teacher starts by painting ta the char with pretures of objects and shows them the real objests corresponding to the pictures. She names all nhje-'ts.ﬂnm all the objects are
memﬁmmmu welght and explains hyahnMnEpthHandlﬂm how things thatare. haawy will sink mdl@unmwillﬂmlnmﬂr Mﬁlnharlﬁmnwﬂl
heconducted 5



‘Multiple means of Represzntation

mmmﬂﬂnﬁwﬂe&t

Multiple means of Expression

Lizten nnd se£: Teschor shows dilfsient things
‘gathens and sak children to giess which ls heavy and
which is fight

Tauch: Children zat 1o tourh the objsits whien the
'tmhuam them te find the shjscts She passeza
pehbila and lesves for camparizon of weight 1o all

ehildred. Latsr she will alsa allows ehildren to drop the

‘objicts one sta time in the tub ol water and observe
whether itfloats or sink. Shewill introduce thewords
floatand sink and prants the wards written on a chart
paperand stuck on a beard,

Create: Children can colar the pictures of snly abjects
that sank smang the jumble 8f various objects given'
of Eworkahest

Verhalize: The children guess which object will sink or
float, answer which nbject sank or floatad,

Relevant Participation: Children can moy=ta kearming,

corners wherd they can themselves experiment with
‘putiing chjects ina glass of water, soe 2 vides of

sinking and flaating on computer, do warksheets
linzad on theactivity done in the class, colour, and
paint heavy and light objects llke leat printing, colour

the pebble

Obzerve different participatory behaviour: Observe

and record childrens’ participation duting the
-activities. See how enthusiastically they sbserved the
activity and answered the guestions or do ther awn
exparimantation in theleaming comars

‘Collect varied responses: Collect the coloripg

Wworkshigets ar pfrhﬂn;;r;egu; children can deseribg
tieir observation of whiat they saw during the-activity.

Activity closure and summing up: Thet=achier could bl children to reflect on theproperties ol the Itz that Snkandthose that flaatedand connentitiaweight,




Mote: This lesson s represantative and steps of the (essan can be used for tepching through first languege

Cluzs/Level Pre-schoolLovel 1
MIPUN Goal. 1and3 ‘Domain: Social Emational Leaming, Language and Cognition
NIPUN Competency - Developiment of pro-social betavior

- Mecabulary Develcpment
- Meaninghul uses of language
- Cognltive Skilis, Dhservetion, Critical Thinking, Problem Solving, Reasaning, Curicsity, Fxperimentation, Exploration

Activity Topic Soluble and insoluble
NIPUN Learning HW1.3: Farticipates in the activities and takes initmtive
Otitcomos HWL.4: Waits furthetr turt snd follows simple instruction with teachers support

111t Uses 3l senses to obserye and oxplire the anironment.
IL15; Compares twe objects based an one obsariabile property, for mxample-length, ieight, or size

Pre-planning for 4Glasses to b filled with water

I.M‘:

Material| resourcs 4 ghasses, woter, cimmon objzcts from the environnient, obsérvatlon sheet
preparation:

my contant:

Things that mix In water and cannot be sesn separately are called 'soluble’
Things 15:1 don't mix in water 2nd czn e sean szparataly are called ‘insoluble’

Activity Introduction:

Teacher asks the childran i they want to se2 miagh. Shetakes 2 glass of water and imives sore salt in it 6l s totally i She shows to the students and says * s2a the nagic.

Canyau sezany saltin thiswater ™ The further lesson will be tonducted a5 follows:



‘Multipte means of Representation

mmmﬂﬂnﬁwﬂe&t

Multiple means of Expression

Lixten, See and Verbalize: Teacher explains soluble
“and Inseluble. Common ibems like sand, sugar, glitter
‘otc are each mixed in-a glass of water one by sne and
the result is ohserved,
Verhalize: Tedcher ssks siter mixing &ch itsm
‘whiathar soluble or insoluble and children will sihswes
together

Create: The teacher makes ‘nimbu - paanl’ to peplain
the concept,

Touche in a katori, macher can Lot children tnuch the
wister and see that no saltis theresepararely and, in
‘anuther |adle, the glitter/pebbles arsthere separately
in the water.

Relevant Participation: Students can go to diffsrent
leaiming torness and can explore putting different

{bamis in water and check whether they sresciuble or-
ot they can paint mixing two watar colors, thay can
also expariment with putting differant water colour

haldy beetroot etc in 3 glass and sesing tham mix
with the help of the teacher

Observe participatory behaviour: ghsorves the
participation m activities ir the learning cornarand
their focason doing the activities. Studepts can mark
the glasses which have soluble items; they can put red

stiekors on saluble and blus stickers on insolulsle.

Activity closure and summing up: Th= teacher could halp children 1o reflect on how the solutian looked when things weie misad ond when they were et and conaect it to the

termnalogy of soluble and nsoluble,




Note: This lesson s represontative and steps of the lessan can be used for teaching through first lsnguage

Class/Laval Pro-schoolLavell
NIPUN Goal 2and3 Domain: Langunge, Physical Davelopmantand Cognition
NIPUN Competency Participation in mdiwvidial and team ganes and sports, Decisioi-rmaking =nd pmulem solving, Vocabutary Development, Listening: with
Comprehension
Activity Tapic Picture description, and nursory rhyme for teaching concopt of vahicles
MIPUN Learning HWW1.3: Participates in activities
Outcomes ECLE 1.1 bo Attempts to understand gestures, signs; expression while taflung/interactian
FCLL 14 a: Recitas mpmdlyfntzreﬁngpomf sangs with actions. Participates in rhythmic aﬂwlms.
ECLLLT: Llsmnﬂ'mrlmly and repeats fnfnllrirwurd: and ther sounds,
IL 13 at Resmembars and recalls 2-3 objeets seen at 3 time
Pre-planning for Arranging lsaming corners forstuds it to chooss options.
activity:
Material/ resource Using & square box (6 sides) for picture description with each side having the foltowing: Vehicles in the air, Vehicles in the water, Vehicles on the
preparation:: resatl and vehicles on the railway track and two sides smpty, different audio clips of sound of thesevehicles, separate pictures of thevehicles
Activity contant: Whesls of the bus g0 (round ani raund)-2
Picture description thraugh ehicles on tand (Car, Bus), water [baat, ship), air Wihesls of the bus 20 round and round all over the tovm
{plene and hﬁllﬁhpl!r:! All <ver the tewn
Poent (Tapcher Made): Any ane af the Bislow cirani.'r'gi':r'e.'m avallable|n loeal dislect Hmﬁfthuwgu [hgnh honk, hisnk)-3
' Hoen of the car ga [hank, honk, honk
All over the tewn
M‘ai'lfdes vehicles some travel on the land, Takea bus or take & train, Take a Bell of the cycle goes (tring, tring, tring)-3
vehicies, vehicles sume travel in the water, boatortakeapians, Ball of the cycle goestring, tring, thing
wehicles, vehicles some travel on track, vehicles, || Tokes tax), take 3 car, Maybe Al over the town
Vahyeles some travel up the shy, nesr or mayba far, Chilidren in the cizss go (bumpety bump, bumpaty bump, bumgsty bumpl-3
s love aur vihicles Bigandamall, Take a racket to the maan, But Chiltlren in the class go bumpety bump, bumpety Bump, bumpety bump
wie love our vahicles, which n];;g:s_dlfﬁ&r!ﬂtwﬁﬂ Hesyre to cone back snon Shouting hurrey!
Activity introduction:

Theteacher ashs theclass how they came to sehool oday and elicits answers. The further lesson will e conducted as below:




‘Multipte means of Representation

mmmﬂﬂnﬁwﬂe&t

Multiple means of Expression

Listen and se&: Teschor will eiplain solubisand
insoluble. Camman items lke sand, sugar, glitter ste
‘arecachmixed in 2 glass of water ane by one gnd the

result |5 ohserved:

Verbalize: Teacher will ask after miing2ach item
‘whathar soluble or insaluble and children will pihswies
together

Create: The teacher will make 'nimbi - pasni’ to
explain the concept.

Touch: in & kator|, teacher can les children touch the
wister and see that no saltis there separarely and in
‘anuther adle, the glirter/pebbles arsthere separately

Relevant Participation: Students can go to diffsrent
leaiming torness and can explore putting different

{bamis in water and check whether they sresciuble or-
ot they can paint mixing two watar colors, thay can

also experiment with putting differant water colour/
it/ beetraot/ ete in 3 glass snd sesing them mix

the particlFation indstivitlesin the l=arning vermerand
their focgson doing the activities Stadeits can mark
the glasses which have soluble items; they can put red

stiekors on saluble and blus stickers on insolulsle.

Activity closure and summing up: Th= teacher could halp children 1o reflect on how the solutian looked when things weie misad ond when they were et and conaect it to the

termnalogy of soluble and nsoluble,




Mote: This lesson i representative nd steps of the lesean ran be used for teaching through first languagn

Class/Level Preschool Level2
MIPLIN Gaal 1,2and3 Domain: Sacial Emotional Learning, Literacy, Cognition
NIPUN Competency Participation in individual and tsam activities, Language and Creative Thinking, Vecabutary Develognent, Conversation and talking skills,
Indegendent reading for pleasure and varieus purposes, Social - community helpers,
Activity Tapic community helpers and theirroles and toals:
MIPUN Learning HW2.41Waits for ther turrand follows twio-(ine sirmple instrucoons:
Outcomes HW2 6:5hows focus on assif-selected sctivity or task to compietian
Wz 10:Plays cooperativaly. with ether children and makes plan for what and how they \'lﬂ.“ play
ECLL 2 JAttempts To engage In conversation in school and home with unfamillar teachers, new I'rlmds, schoal staff, nﬂ'm-idu.'ru ele.
ECL2-2.1 Artends, Participates and listens to others during conversation
IL2 35; Reinembais and  recalls 34 abjects seun at 2 tine
1. 2.8 b: Expresses curinsity about the inmediate surroundings and asks duestions (develops rélated coneepis|
Pre-planning for Arranging leaming carners for students to chosse options.
Material/ resource Waorksheets created in the form of storybook “My Community Helpers', fiasheards of community helpers (Preferably uss the same pictures a3 in
preparation: the stary heok), Match the fallowing worksheets. (Preferably use the same pictures axin the story boak), videa of community halpers
Activity content: Carpegiter Bulldsfurniture (ke table, chair, bed usfrig aw; najls, hammer
Introduction to Community helpers: Palleaman- Keeps us safe, usas 2 stickor gun
Doctor- Trests uswhen sick and gives Us modicineand inlections, Thofollowing aroas can Hetovorod:
Teachetr- Teaches Us to learn vatious things, uses white/black board, - What isthewaork of sach comeaunity helper?
marker/chalk, booksetc. - What mals theyuze?
Tallor-Stitchas clothes, ke shirt, dresses using sewing maching, threads, clothes (Hote: Theselestion efthe typeof community h nlp-ersmn bo zltered dependingon
loesl communities)

Activity introduction:

The teacher shows & bandags on her hand tells the children she got hurt. The teacher and students discusses about doctor, Bactor helps us te gat well Doctor is @ community

helper. Thetestlierthentalls that there sre other community helpars and malkes a kistof helpers. The further lesson il be conducted as bolow,




um«.ﬂw——-ﬂr,wﬁ:q;-mu Ty

Multipie means of Representation

Multipte means of Expression

Listan and see: Teacher shows pletures and talk sbout

the community helpars

Touch: Children enact communty helper with by
mintmruliksmhmpe,m biiack lyasrd,
sewing mochine, hammerete.

Create: Children uss matthing sands to match tools
with the cornmunity helper, read the names of
community helpsrs :rldr,hr_mn[:

Use technology: teachar shows 3 videoon commmumnity
heipers

Verbalizo: The children says the same of community

soings with 1hi tzacher

Relevant Participation: children can move to activity

cornars where they hove prctures for aolouring, prazies

for matching tools with the comnwunity helpers,
matching names with pletures, watch a video with
Eurn'-rmuﬂr&it&rlﬂ‘mm the fallow uj; lessans
children cat have worksheets, sing songs abuut
doctar, acher ste. During story tme can Include
community helpers in the stories:

Flash cards, workshests and Starybaok halpd them
raconredt with thair expariencs

Fanty dress an Community helpers where children get
to dress like one can be condycted,

Observing different Behaviowrs and interssts:
Qbserve and record the student's participation gnd
lntarﬁnﬁnnsdurlngﬁemhﬂhﬁ. Sae i studant
mély atched five community helpsrs and
with tools Completed coluring the picture
ﬂthe:mnmmwhipm Ammﬂmwr& the
name of a commbnity h&lpqr

Listen to or racord what children say: Children can
describe their experjences in the class;

Activity closureand summing up: list cominunity helpars and their tools i the class.




Mote: This lesson s represantative and steps of the (essan can be used for teaching through first languege

Cloas/Level Praschool Level2

MIPUMN Goal z Domain: Literacy

NIPUN Competency Listening with comprehension, Banding with Books, Print Awareness and Meaning Making, Pretend Reading, Phonological Awareness; Sound
Qjmhnlﬁsimhﬂnn; Prediction and lse of previous experiences with knowledae, Early literacy shills, Writing for self-expression, lﬂah useof
her/his knowledge of letter and sounds, invents spellings to write.

Activity Topic Child should read CVE words ending with the following word families: ‘at’, ‘an’, 'ap'en’, ‘ed', 'in', 'ot!, 'un' (The list of word family can be
alterad)

HiF.HH Learning . Literacy

Outcomas ECLL 23 Makos various sounds/words for ploy- for exampli using n-&m:lE as a frafnfscooter and mahes sounds like an sngineharm.
ECLL 2.4 Sings/recrtes interesting poems with action, participates in rhythinic activity,
ECLL 25 Attenpts to understand the flow and :Ih'm:nalrt;r of the print during the r=sd aloud sessiuns.
EQLL 2.7 |tentifies 2 partieular sound In diffzrant words for sxample'n' sound in mame, nall, net.
ECL2-2.2 Sings short peame and rl-r,u-nzs.

Pra-planriing for The child should identify al letters arid letter sounds.

activity:

Material/ resource Fiash Cartls, Workshests, Colaurs, Educationsl CVC Vidaos, toy modsis

preparation:

Activity content:

Reading the given cvoword with ‘at) e, bat, cat, fat; hat, miat, rat sat

- Readingwith corsonarit added befora theward family *at'

- feading nowwords with ‘at’

Activity introduction:

Theteachershows piciure cardsof hat, at, mat; hiat, @t fat, The ieacher shows one pictire 3t o time; all children will say thaword togather.




Universal Design for Learning
T 5 = T —ahE

Multipie means of Representation

Multipte means of Expression

Listan and see: e teacher distributes alphabst cards

to the children: These can b Rash cards or cutouts,
The teacher will sgy the ward e-h hatand spell it
children with /bffa//t} come farward and read
phenjcally.
Toweh: children pull sut a tay fram the bagand say the
wird. Children make spailings frofm maghstc
alphabets, stick playdough on the spailed words
Create: chlldren match puzres with conronants and
halt flc 6 ore plec=and “at' with hlf pic

Use technology: teacher shows 3 video song on
phonics

Verbalire: children sy the name of pleture anid spell it
153 group activity or orns by ane

Relevant Participation: children can have o cholzs to
calor SV words, or draw pictures. Teachar assists to
write the spelling of the word and hang on the TVC wall
plong with their pictures.
They can be engaged Lh digital garies of CVE.
ttrmu*lwﬁm activities: Children sing and dance
Hﬂ'hh‘l:ht- mlﬁmdum\imngﬂm@ dsring story
ﬂmt‘ﬂ‘: words can b highlighted, books for reading
can be used

Chaldren wnte spellings of tho picture provided on ther
slgte,

Children Who can read and wiite can make o rhftming
wisrd

Observing different behaviours and interssts:
Qoserve and record the student's participation and
interpetions during the activities: See if studant
auccessfully motched the puzzies, says the words and
spells the word ; alovd or writes the words or docs )
activity sieets, Alsa note the leved af support needed.
Listan to or racord what children say: reézord how
children read theword with phoericsound and make

Activity closure and summing up: Child rer Lan faad CVC wond written an the OV wall




Class/Lovel Preschool Level
HIPUN Goal 2and3 Domaln: Literacy, Cagnition
NIPUN Competency Vocabulary bevelopmest, Canversation and talkifg shills, Predictiom and Use of previols experienceswith knowledge, Observation,
Idantification, Explaration Social - famlly, house
Activity Topic MyHoms
HIPUN Learning ECLL2.6 31 Recognizes, labals, ete. for example- sign/symbal of arbulance.
Outcomes E012-2.1° Artends Pirtidp:ter. and Iistens to others duringmnumallun
FGL2-2.7: Bick's pleture boaks, !ﬂlﬁmm post=rs.
IL2.1: Uszs flve senses to obusrve and sploreths snvironment
1L 2 321 Remamiiers snd recalls 3-4 objects seen at a time
IL 2.8 b: Exirosses cutiosity about the imiediate sarfaundings and sk qlestinns [davelops related eoncapts)
Pre-planning for Arranging leaming coriers for studeants (o choese options.
sctivity:
Muoterial{ resource Warksheets created in the form of activity booklet. flashcais of house and different rooms, objsctsffurnitore seeryin thesa rooms Match the
praparation: following workshests: Sight wordsflash carcls, ste.
Activity content: 7 ded Hoon| — Roon whete the family sleeps, store their day-to-day belongings like
Theranesptofhoms clothesstc
Thediffersntraomsin the houss: Iiving roem, bedraom, bsihraom and litchen, 'nhlemifﬂmnuremn Bad, Cupboard
w:.mfwl&nurfnmﬂymmhmlnmrhuma 3. Kitchen - Rootn whers food [3 coolid
Every house hasdifferunt roams and each room has a different functibn, ‘Objects/Furniture sesi Refriperstor, kitchen cabinet, Cooling Stove, sink with t=p
Diffarent obierts ars Keptin different rivoms dapending on the functlen of thist faaim. 4, Bathwoom - Room used for Activities of daily lving like brushing, hzﬁnrrg ote:
1.Living Room - Roon) where the farsily sitstogether for recreation purposes, guests ﬂbmmmrhﬂuc’m.mmmm brush holder, taps, wash basinate
aro welcomed 1n that reom, many & times family meals are taken in that roem (Note: The selection of the type of raams can bie altered depending on local
Objects/Fumiturasesn: Sofa, chair, table, television comminities)
Activityintroduction;

Teacher drawsa bigoutlime plcturs ofa holss on the boatd/stick d plowirsofa house onva softboard, Shethas ssctions drain In the houseio represent different rooms. Sheelicks
framthechildran whatpicture isitand whatwill be glacedin sach saction. Tha firtharlessan will bacondutisd asbalow:




Multipie means of Representation

. e

Listanand see: Teacher shows plctures of the things in

each room |ike bed, sofafchair gas and say the word,
Thitdran stick the pictures m different sections and
teacher will tell the names of the roomua.

Touch: Teacher bses furnfture incdels of doll houss
{can be madsy and makes children place tham in
different rooms, ssihg the namss.

Create: Teacher conducts group actiyity where
ehildnen wil stlck pictures of appropriste fumire in
respective rooms on 3 poster af sach ream

Move: The postes s umg on different walls, In 2 game,
teacher will say the ward and children will run to the
said room poster

Use technology: Children can yes photos/picturas of
different types of homes and roams m the house/Flay
agame of matching room o s furmiture.

Verbalize: children take turns to say the wards in the
game orshow a pleture of it

Relevant Participation: Childres g=t to sxplors Lhe 3D

midel of the house, And piace furniture,

+ Children ealour the pleture of house and different
things

« children will have worksheets of matching rooms to
thing; written nanes to things and roems,

Further learning activities: during stary tirse they ean

listen ar resd or zeea story of house (Goldilocks stc |

They draw pics of the things they have In thelr house

Ust Blacks during ploy tmeto mike a houss snd

things in the houss

Observing different behaviours and interssts:
Quserve and record the studant's participation and
interactions during the activities: See f studant
successfully matched the rooms and the things in the
Carnpleted coloring the pictire of the house:
Attempted to write the narme of & roams,

Drawv things they haveat hone end tallcabout it
Listen to or record what chitdren say: Chidren can
destribe their enperiencesin the dass.

Activity elosureand summing up: Tha teacher could Hhee hal chilldren t say which roam do thay e maostand why




Class/Lovel Preschool Level2

NIPUN Goal 1,2and3 [ P

NIPUN Competency qungwnthmmmrmpm Sound: Symbol association, Prediction and lise ul‘ pmwusnpm'wnmmth kmoviledge
Cmﬁpumhmdmeny&mm Ililunl— &n{mi[s
Observation, ldenﬂﬁnﬂnn MeEmaTy

Activity Topic Sounds of Animals
MIPUN Learning ECLL 2 &3 Mﬁﬂim,!ahﬂntr_ tor example-zound/animal
Uuunm ECLYL 2.9: Fxpiesses by drawing symbolic plctur'ez paying attantion to figurescolours, size, #te and talks about it.

ECL2-2.5- idantifies few letters and sound
L2, 2-Destribas comimon objscis, sounds, people, pictures, snimals, birds, events, eic.

Pre-planning for Arranging leaming comners for students ta choose options.

Material/ resource Flash cards of animals, toy animats, hand puppets of animals sound playér
preparation: '

Activity content:

- Farmammalszndanimal sounds

- Vacabulary: farm, cow, moe, dég,wuhf,simﬂp.hu &F_ﬂ*qﬂ!ﬂ,p!ﬁﬂm& CatFeow
- Padimefanirmal sbunds

Activity Introduction:
Thet=ashersings the animaizany ‘Old Mac Donald hadta farm' orany animal soientin local language The further lessan will beconducted 25 balow;




Universal Design for Learning
T 5 = T —ahE

Multipie means of Representation

Multipte means of Expression

Listan and see: Teacher sings the songd with setions.
The children foliow the actions and say the sounds

Touch: The teacher prasents toy animals to the class
one by one with thelr saund. They play with animals
miaking the sound

Elﬂlﬂ'tleﬁthu‘ will have gmpactr'mjr whers
ﬁhitdrﬂn tmi pfﬁmmﬂfnrﬁmﬁunipnﬁu'ﬁlﬂh
saying thesr sounds, children will dn attion of animals
m\-dm'dn sound

Use technologyt Children can see audio-visual of
animils making sounds,

Verbalize: tha children talle turns to say the soutids of
aniimaly as thiy see the plotire ar hsld the toy animal

Relevant Participation: Children would be Intreduced

to the lsarming comers where the materials would bie

arrangod.

« Children would bea 1o coloir the plctura
of animals, dio iﬂlulﬂﬁhﬂlﬁ.lﬂd and say the
-zounid

Further learning activities: Childras would listun to @
story of animals during szory time.
n mftm:hmﬂ:p they will make animal face mash with

teachar's asusionce; wear the mask and say the seund,

Observing different behaviours and interests:
Qoserve and record the student's participation and
interpctions during the activities. Se f studant
auccessfully motched the animals and the sounds,
Campletad coloring the pictlre of the anlmals
Attsmpted to say the name of the animal and the
yound and sing the animal sang

Lizten to or record what children say: Childten can
lesicribe their axperisnces-in the dass.

Activity closure and summing up: Tha teacher coule thenwrap upthelesson read ngwith apetira bvok with varlous animais




Class/Lovel Preschool Level2

NIPUN Gaal 3 Domain:cognitive.

MIPUN Competency Talking and listening
' Calendar Actliity

Activity Topic = skills:days of the week

MIPUN Learning 123 Identifies spacial days like Saturdzay, Sunday, holldsy s,
Outcomas '

Pre-planning for Arranging learningeornirs for stugerts to chioose ptions. This lessen to be plannad and aligned to birthday of a child in theclass
i. I = = = v

Material/ resounce ealered crayoes | pencils, udie player or samething te play the seng an, calendar, colared restangles of cards with the days of the veeak wri
preparation; on each card

Days ofthoweeh: | o . | .
Sunidy, Monday, Tuesday, Wednesday, Thursday, Friday, Saturday /{Names afdaysinthe waalin Hindl brregionatlanguags)

Activity introduction: . I o
Theclasssings birthday song foy the chlldl's birthday, Teather shows the calendar andasks What istoday'sdste. Sheshvwsthe corresponding dayandsay the dateant day,




Multipie means of Representation

. e

Listanand see: Teacher poiiits to the birthdays of
other childran on the calendar and say the day's name,
also can point to any upcaming event |ike sporsar
fectival, holiday and say the day. Then read oyt the
darys of the week pointing on the calendar

Touch: The teacher gresents reztangulir cards with’
days of the weskwritteh on them (textured cards can
be-used), Al follow the tsacher putling the cards an

the soft board and repeating the day. Childran play 2
gamaof sequencing the cards fater on.

Create: Theteacher plans with tha children what food
they will have during break thing in the caming wesk.
Children can say or point out pictures of the food tems:
shown through pictures pasted on the vocabuiary wall
Use technology: Chiliren can sing and dance to
sidiovisual of wesl days songs shown by the teacher.

Relevant Participation: Childres would be introducsd
to the laming cormers whare the materials would bie
arranged. Children stick the days of the weskon a
sequence train or caterpiliar.

Children play Intersctive games on computers where
Mbﬂg'_aﬁmuﬂ"' Ininot accepted.

Further learning activities; Chlldran would sing days
of the woek sang.

Thie lessor would be revised everyday by eliviting the
clay and writing it on the beard. '

Observing different behaviours and interssts:
Quserve and record the studant's participation and
interpetions during the activities. Ses f studant
successfully sequence the week days cands, rzad them
aloud or answer questions pertaining to them

Listen to or record what children say: Childien can
tll the classif they baveany athsr activities scheduled
in thewesk liks drawing class or dance ciass.

Activity closureand sunming up: Tha teacher can sum ub the activity by reciting thedays of the wesh and singing thesang,




Mote: This lesson s represantative and steps of the (essan can be used for tepching through first languege

T PreschoolLevet2
NIPUN Goal 3 Domain: Cognition
NIPUN Competency Concepts related to onvironment: Fhysical: Water, 4ir, Seavon, Sun
Showing understanding of concepts, Curiosity, Probiem solving. rossoning, Exploration and Expenmentation, seguercing
Activity Topic Water Cyele
NIPUN Learning Lz 1 4ises five sensos to observe and explore the envirgnment
Outcomes IL2.2-Bescribes commen abjects, sounds, people, pictures, animals, birds, mrrm gl
IL 2.6 Serigtes | mmpsMulﬂpcﬁj'ppdunmﬁfn a sEyUETRE £ !h:pt&, siz, oocurmance of svents
II. 2.8 b-Espraseses curfasity about the immediate suroundings and asks questinns (develops related concagts|
Pre-planning for Arranging leaming corneys for students to choose oprions.
activity:
Material/ resource Sequence prctisre & mrittan sentenca cards of the story. Vitlea and prirt form of the story
preparation:
Mﬂi‘trﬂnhﬂh
Drippy the watrdrap was lloatmg an the river, twas 2 sunny day, Drippy falt very har, Suddenty he startad flying up up g in the shy, Hefanded n the clouds. H&ﬁewwr:htha
cloudstothe molintaine ltwas cold there. Oh] Drippy jumped downwith sther waterdropson themauntain, He had becamea min drop and drippy agalh fioated onthe river.

Activity intraduction:

children keep sone water [nadish outside the window with tha Help ofthe teacher and obsetv=s it after sonie tine. Teacher ashs the chitdren where did the water go, She tallsthat
thewater hasevaporated. Thenshe witl tahe thestory. The furtherlesson will iz conturted asfollows:




Universal Design for Learning
T 5 = T —ahE

Multipie means of Representation

Multipte means of Expression

Listan and see: Teacher t=lly thestory using picture:
cards. She names the things im the story as the stary
progresses, She places the sentence stnps below the
pie cards and reacl: Children follow the teacher.

Use technology: Children have a audio visual corner
where they see tha simple water cycle and listen about.
it

Create: Teacher has a teacher made modet of water
cyele which can show the movement of the water
dmp:

Verbalizs: the childfen tale tums to say the sentences
of the story according ta picture cands.

Relevant Participation: Children would be Intreduced

to the f=aming comers whare the materials would bie
arranged. Some children will apange the picture cards
in o seguence: They match the sentencas 1o the
pictures.

cmmfmmnrpinmﬁwﬂw#&ﬂi
Furﬁlrhnminpl:ﬁvlﬁw Bumgacﬂuﬂytnﬁl
children will make water cycle madel in which all
children mtlpﬁrﬂnlﬁphupw lheirlﬂdﬂ!:and
capacitles, L& making elauds from cotton, cutting rain
drops, drawing clouds , writing word labels et

Children will participate in song of the rain

Observing different behaviours and interests:
Qoserve and record the student's participation and
interpetions during the activities. Sea f studant
successfully sequence the picture cards, points to the
pictures on hearng the words, says the story ote.
Listen to or record what children say: Childien share
whit they liked to do. Thay can tryto sav what
happens Ina water cycle

Activity closure and summing up: Tha teacher coulel her hislp children to thitk sbout the places drippy travelled and shoi s pieture ofiater cycle.




Mote: This lesson s represantative and steps of the (essan can be used for teaching through first languege

Class/Level Preschool Levelz
NIPUN Goal 3 ‘Pamain: Numeracy and cognition
MIPUN Competency Number Sense: Count and tell hew imany, Numeral Recognition, Sansa af order fean count ahead of a numiber upto 10}
Activity Topic Counting
NIPUN Learning 11.2.9: Caunt and percelvés objects upts 5
Eolrray I12.10: ean count forward and backward froin & partieular nuinber upls 5
' - L2210 Idegitifizs nunisrals with correspionding numbery ypta s
IL2.12: Develops & sense of presence / abisence of objscts (for example If one swest was on & plate, iFeaten nothing is l=ft)
[L 2.13: Compares two numbers upto 5 and uses vocabolary more than | lessthan
It2.24: Combines uptc 5 objects and recounts
Pre-planining for Arranging beaming cormers ot studants to choese optlons.
setivity:
Material/ resourcs 5Miat stones of diffesent sizes, s big ball. / Sstacking cups and s big bail, toy mangoes. basket, Learner lzarning comers having wooden blocks
preparation: with spples on then, paper apples, big red Bindis (they :a.nhe:lpp[aij,hﬁlgﬂn! characters from the story on lolly sticks, ll::rry'uqumwds.
numbiered apples Fn-rmlrnbﬂf mmw:lﬁn
Activity content: Poem: wibbly wobbly, wibbly wobbly, .
Itfentifyingmuntersls uptos One mango on my head, 1wl ot et thein fall,
Countingforward and backward upto 5 Two mangoes on my hesd, Wibbly wobbly, wibibity wobibly,
Ceimbining Sebjectsand recounting Thres mangoes on my head. “witibsly wobhly, wilibly wohbly,
Wihtaly webbly, wibhly wahibly. .. ‘rilibly wokhly, wikbly wahbly,
Lwlll pat et theen fall | will not let themi alll
Four mangoes an my head. '
Five mangoes oh iy head. Oh Mol [They fail down)
Actlvity intreductian:

Teacher can sing and enact the foer and ask children to do cartajj) petions. Shetan add mangoies us per the poein in the basket pluced on herhead. Tha further lazson will be

condicted as el




Multiple means of Representation Multiple means of Engagemunt Multiple means of Expression
Listen, s=e, move snd verbalize: Childron soe snd Relevant Participation: Childron would be introduced | Observing different behaviours and interests:
near the pesm, to thelsaming corpers where the materinls would be Observe different behpviours and levels of

Teacher divides the children in two groups. She
instructs o child to stack the stones on top of each
ather vihile other children clunt 1o5.

Ta-acharwﬂl back count from 5 to Land Insﬁ‘unm
child with the ball to throw (e bireak the stack when
sha ranchios L.

w'hm the stones foll, the childnen will count together
tha nuniber of stonzs an the fearand remaining n the
Teachdr asks another child to rebuild the stack. Then
sha glves the ather team a chance to bieak the stack.
Teacher will write the score on the board and will el
vihileh team broke mare and which team broke fess
Verbalize: Teacher can show number cards and count
1+5 together with the children,

Create: Malch the nuniber given with the number
2iveh on the picture.

arrangeil.

Children walld be encoursged to chooses comer and
learn cotperatively, Teacher could scaffold and assist
whereier tequired.

Children w-mld ke interast [0 counting togather,
ﬂad&hgthtmna, chuering thair team and singing
and gnacting the posn, In the leaming cormars
matenaly W be amangbd for sequancing numbsr cards,
looking st pictire numbar books, artanging things in
stacks of 1 to 5, warkshests t= matching numbers ta
same numbers; matching numbers to abjscs; circle
fess, clrcle maors '

partictpation In activities to show their understanding
of the numbers

Activity elosure and summing up: Teachercan agkeliidran tomake proups ofthe nivmberthat the teschar calls outupta 5.




Class/Lovel Preschool Level2
HIPUN Goal ! Domain; Physical development
NIPUN Competency Learning and performing catching, threwing, hitting: bouncing and kicking
Activity Topic Larze ballactivity
NIPUN Learning HW 2.4 Waits for their turn and follows two Une simple Instructions
Outcomes HW2.6: Shows focts on & selFselected sctivity or task to completion
- HW2.16: Demonstrstes gross inotar conadination and control in play activities invelving walking, running, <llmbing ste.
Pre-planning for Waks the child understand turn taking andl performing gress motar actvities like catchiag. theawing. hrtting. kicking, bouncing
wekivity:
Material/ rezource Preparca Playare2 and o I:rg;u‘ laall
_preparation: _
Activity coniznt:
Turntaking
Focusoritask
Ferforming gress motar activities ke catching, throwing. hitting, Kicking, bouncing
Coardinatian and control on play activitias
Activity introduction:

Teacherexplains wrem takmgmmﬂu:ﬂwdyﬂwmlldﬁmﬁmphy area, The furtheractivity will beconducted as below:




um«.ﬂw——-ﬂr,wﬁ:q;-mu Ty

Multipie means of Representation

Multipte means of Expression

Listan and see: In Play arsa, the teachsl can maks the
chitdren stand ina crcleand give instructionsiof the

task, She calls out the names of the children one by

oneand when the child hears his/Her name, she throws
the ball to the child and asks hitm/ter ta ey, jump and
ratch the ball. Then she asks the child to
Eﬁuim throwing, hitting, kicklig, botincing with

Move: The teacher practices toing catching; thrawing,
kicking. hitting and beuncing by domanstrating, On
recelving the ball, the child has to getfarm the action
gutmmh{mfnur Encourages childran to do the activity
m-alimway Jifunableta perform m:ﬁ:rmiﬂstﬁ:
hi

Relevant Participation: Childres would be
encouraged 10 engage and nvoive actively and.
followmg the cencept of turn taking. Teacher neads to
modify the actiyity according to the children's

v Htﬂhbllltlﬁ.ﬁnmﬂwmlldﬂnmdid and
encourage. Teacher can use balls of different stzes and
tnumru

Observing different behaviowrs and interests:
Qoserve the different levels of participation and efforts
o compiete the action successfully.

Children show understznding of concept of tum taking
artdl molor skills like thiowlng, catching, kicking,
hitting and bauncing, funning. walking. '

Level of support:

Fuir child with physical difficulbiss, provide chait Lo sit
anef throw the ball neartha child for successful catch.
Assist tha child to do the task

Far clild who has difficulty in seeing, use 2 ball that
mikes sound

Activity closureand summing up: When 3or4 rounds of the activty = donsand all childfan get thelr tiitn, the teacherazis them to clap lor everyans.




Mote: This lesson i focused on the second tanguage laaming where second languags is English

Class{Lovel Preschool Level2
NIPUN Goal z ~Damain: Literncy
MIPUN Competency Listening with camprehension
Frrn:hﬂarmess and Meaning Making
Pretend Reading
Phafaligical Awareizss
Saund Symbol dssociation
Activity Topic ReadingAloud
NIPUN Learning ECLL 2.5 Attompts to understand the Hlow-and directionzlity of the print ¢ur1n;ﬂwrﬁﬂ albtd sessions
Outcomes ECLY 2 7 Identifies a particular suund I different words for example- '’ seund In fanie, mall, net
ECLZ-2 S-identifies faw isttors and saund
ECL2-2.6 Resogmzes labelled objects, names, ste
Pre-planning for h-rar:mn;_lmnun g comars for students to choose options, preteachng of cvowords
Material/ resourcs Written text an a chart with pictures or on biask board, prinited shests far children, text on smart board if avsilable, picture cards, workshests
Ram had acat
The :aﬂmm
fsawana
Thecatranfor therat
Rarcaught thecat
Actlvity intreduction:

Theteacher cansing the ABCD song with the children. Theteachar then displays the chart ofthe shovestory and tell the children to repast aftar her asshe reads. Tha further fassan

wlll bt conduciod a8 follows




Multiple means of Representation

Listenand see: Tescher reads the senencs loudly
with proper intonations polpting sachword. The
childiren fallow the painted words and say the
santence foudly. The reacher explains the meaning
with tha help of pletures,

Toueh: Thi teacher procanst printed sheat of the
reading lessan o tha class. SHecan demunstrate the
childred to pointeach word with finger white reading
alourd from left ta night.

Create: Teacher conducks a group activity whess
children match pictuies of Raim, cat, rat with the-
written wards

Use technology: Childien can s== autiio-visunl of the
ﬂ.r-rﬂndmuhmmm

Verbalizs: Children take turns to read one line of the
story an thechart.

Retsvant Participation: Chitdron would be intreduced
to theinaming cormners where the materials would be
arranged to engageand learn,

- Children wolild beencoursged to do work shests
miatching words with pictures, filling the blanks with
slpHabetyto make words cartesponding to pictures
orid read aloud.

Children have alphalet cards to (nake spellings to
match with the words

Chitdren will have textured alphabets to feel, make
spelling and mad them

Further learning activities: childien will rmake thelr
words and put them on the vocabuiary wall The
teschar vill point to those word If they como in other
tessons. Children may red the words during reading
tima,

Observing difféerent behaviours and interests:
Qbserveand record the student's participation and
interactions during the activities: Seef the children
can follow the print from loft to right, say the sounds of
the alphabets.

Record when the childian ale reading alold the werds
made by then,

Activity elosure and summing up: Teachercan agkeliidran tomake proups ofthe nivmberthat the teschar calls outupta 5.




Class/Lovel Preschool Level2

NIPUN Goal 3 Domain: Cognition

MIPUN Competency | Sensory Development - Sight, Saund, Touch, Sell, taste
' Obiservation, Meinory, Matching, Classification, curlosity, exploration

Activity Topic Sensory Davelopment
MIPUN Learning 12,1 Usss five senyes to obsarve and exglara the environment
Outcomes IL2 2 Dascribes comnion objects, sounds, peaple, pletures. aninists, birds, events, etc.
- IL2.5 Compares and classifies objects by bwo factors shape and color, size, Describus objectsusiag size wotds- big and small
Pra-planning for Amanging learning comers for stutlents to chogse options.
Material resource Fresh flowers, small stones, diflerent leaves: grean, dry, smal, big, twigs, soll ete
preparation:
Activity content:

Therearemary thingsm thesorounding like tress, lesves, flowers, soil theyass of diferent sizesand colaur. Soinearesmonth, smmearerough, llowershavegood smeil.

Actlvity introduction:
The teacher shows pleasant snielling fAowers in the class. She Tets the children srpll the Rowers and discuss about the nice smell, thofesl soft totouch and plonts. Then she takes
thezhlldren nutlnﬁmgladm (ifchildren cannot e taken out theteached will collsct the different thingsand bm:atu the class and allow the children to explorethem.)




Multiple means of Representation

Listenand see: Tescher lets the children walk oo the
saft and 1=l them to caltsct small stones; Jsoll,
tWigs and grass:

Thetmacher discusszs with the children ahout the color
{graen, brown) snd texturs (rough, smoath, hard, sofi)
of the things they have collected.
Touch: the children carry their collection to the class,
Themmnr!nﬁﬂ child uu.tdr:ndfad the sail, dry
leaves grasr leaves, turrp el
Uuhchml_u;y:{hﬂdtmm aydio visual of different
types of plants and flowers.

Verbalize: Childreh take turrs to desgribe the things
that they hale collected.

Retevant Participation: Childron would be intreducsd
to theinaming comers where the different materials
wouldbe arranged to esgage and leam like audio
visual, different things to touch and see, smell like
cotton, sand, sphees which. children will explore with
tha assistance of the teachar,

Further learning activities: children will imake:
exprrience books wivere they will paste tie ems
wollected. Some may writ the names of the items with
the help of the teasher. An astivity of plantinga seed
can be done.

Obsarving different behaviours and interests:
Qbserve and record the student's participation and
interactions during the activities: Seeif the children
mfﬂﬂmmrmﬂr@ﬁhﬂmﬂﬁm Alsa can absense
the children's sensitivity to the different testures.
Chilldren can namate tmﬂpeﬁunzuurphnmmy
hava al hore.

Activity elosure and summing up: Teachercan agkeliidran tomake proups ofthe nivmberthat the teschar calls outupta 5.




Cluzs/Level PreschoolLeveld
MIPUN Goal 3 Domain: Cagnition
NIPUN Compatency Cogriitive skills: Qlisarvation, Critical Thinking, Problem solving; Reasening, Experimenting Exploration
Cancepts Relatzd to Environment
Activity Topie community helpers and theirroles and tools.
HIPUN Learning IL 3.8; Engages in Investigating and manipuiating objacts in the nvironment, asks questions, inquires, discovers and constructs own Ideas and
Outcomss predicts
Pre-planning for Keeping all the eaaterial for thesrt and game ready
ackivity:
Material/ resource Flcture cards of bird, asropiane, lzaves Glling from Lrees, raln draps falling down,
preparation: Ball, paints, paper, droppur, water
Activity content:
What is Gravity? Qur planetesnth has a magical power calla d SRAVITY, which pulls all thethingsdewnwards.
Wil is i inpartant? That's wihy rain falls downwards, we can stand/slt fsleep ardo anﬁhm;ﬂmtmmmﬂﬂngs are alsoin placeand notflying here and there.
Poarwfier and B, 899 | W Sie e B, 12 Taane, Tronten, awm e A

T

Teacher askechildren to jump as high a3 they can, stand ot one feg. After that, teacherguastions them - "When you asa jumping high, whi don't you stay In the air? Why do you
coie down ™, Teacherencourages the childrento share their paintof view, The furtherlesson will be condiicted a5 given beslow:




Multipie means of Representation

. e

Listan and see: Teacher talls dbout what |& gravity
and why is it important. She will show the pictures of
rain falling, leaves falling from tree, children sleeping
on the ked, food in the plats,

Move: Teacher teachs tha cHildren the posm on rain
with actions. '

Childven play with Eafloans/bafts to understand falling
tewards the ground,

String & fong string of beads and put itin e glassincircles.
Leave one end oytsids the top of the glass, Teacher asks
thildren 1o give & tug 1o the string and it will start falling
outon its own. Encournge chylidren to do thisactivity.
Verbalire and use technology: Chilldren thy to answer
somequestions posed by teacher and engage in
discussionto predict and enquire:

AWy don't the birds fall flying n the sky?

[Teacher can show video -

https:/ fyautu. be/GRRSEWTdybI]

2. Why do beads fall down whenyou pulland not go u_p?
2.4ithy does ball drop on the groond and not fiy up?
Create: Childien use wister colorsand dropperto do’
gravity painting. Drop blabs of waler colors using
dropper on the pagser. Then Ul the papor to see the
paints running dewn/ diip and midrg with=ach othey

Relevant Participation: Childrer move to corness
where they will have ballcons to piay, baunce the balls,
tapping the balloon with differont vhjects and not
terting it foll own, string the teods and conduct the
experiment, do a worksheet of imagining and drawing
what witild Fappen if there is no grawity, watch 3 video
with help of teacher
Further tearning activities: In other lessons, childmen
an read gravity retated staries, dovanous:
axperiments to undarstand gravity, make up storiss on
Bravity,

Observing different behaviours and interssts:
Qoserve and record childrens' participation and
intermctions during activities and discussions,
worlksheets completion, enthusiasm and intarestin
thass activities.

Listan to'ar record whial L chlldien sgy.

Activity closure and summing up: Teather can raflect, discuss anwhat is grayity snd why did all trings in'the activity and the children feil down. She can ask ehildran to pradict

what would happen ifthers was no gravity.




Class/Lovel Preschool Level3

NIPUN Goal 1 Domain: Socio Emotional Development
NIPUN Competency Awareness of self, Developmiest of positive self-concept; Seifregulstion

Activity Topic Yoga and Mindiulness: simple breathing exercise

NIPUN Learning HW3.4: Fallows instructions and simple rules at the samp tirne
Outcomes. HW3.5: Shows sdaptability to any changes in rautine/tally schediile
- HW3.6: Facuses attention to camplete tashs/topics assigned by ethers

Pre-planning for Seating arrangement for children; audio visual deyice
Material/ resourcs Bright celloured balioons; straps i attach balloans; yoga mats; cushions; props for positioning: valunteer

Activity content:
Demensiration of s simplemindful breathing exerelss

Activityintroduction: -
Teacher says that brewthing Is very important for all of us. We cannot hold our breath oven ifit istor a short time: Shesays lot's havesoms fun with balloons and [earm how to
breathe correctly. The further lesson will be conducted as follows;




Universal Design for Learning
T 5 = T —ahE

Multipie means of Representation

Multipte means of Expression

Listan and seer Childran will be seated so thatthey
can ses the toacher and listento the instructions also,
Teagher demonstrates mindful breathing Voluntear
mmnemuhqrwﬂlhﬂpﬁmdrw practice mindful
bresthing by followlng the teachar's instructions
without any props.
Move: Childreh place-n balloon in front of thelr wimmy
and teacher demanstrate how the fralloon goes up end
dawm as we breathe aut and hreathe in. Childzen
breathe In and out with comect movement of their
turnniy with the help of the talloons of during the
starfishexarcise,
Faaland Mouve: Teacher demionsirates how thtrace thsir
lingars and go up and down @5 they bresthe incand
hreathe ouf respectively. Chitdiren will close their eyes
and . ﬂuﬂrmhniammdmuﬂrwﬁrwsukﬁa
starfe mdmﬂuirﬁnglﬁsanbrmtmmﬂ

Relevant Participation: Childrer will be Invalved in
and concentrate in what they are doing through
halloons and trying to do as the teacher s saying
Chidrencansee videes o il resthing
starfish enprciss Tepacher can gssist whergver
Mecassary

Further learning sctivities: this activity can be done.
everyday 25 part of the class toutine before lwrrrul
teaching starts

Obsorving different behaviours and interests:
Qoserve and record the coneentration and
participation of children in breathing in and out as per
wacher'sinstruciions during balloons or starfish
axRrCipe.

Listen and record what children say: Children can
deseribe their sxperiancs

ltﬂtdl}rmuﬂ:nﬂnmﬂﬂu;um Teachekinforms that wi haveleamt thatitisimportant lobreathe cofractly in orderto maintain good lsalth and biscoms more attantivein all

alractivities,




Class/Lovel Preschool Level3
NIPUN Goal Land 3 Domain: Secio emotional development and Cognition
NIPLUMN Compebency - hwareness of self

- Saneary Develapment: Sight, Sound, Touch, Smell. Taste
- Cognitive Skills: Observation. |dentification, Memiry, Matching. Classification, Parterns, Sequential Thinking, Creative Thinking, Critical
Truniing: Probiem Solving Reasaning, Curlosity, Experimentation; Exploration

Activity Topic Wy Body: Sense Organs
NIPUN Learning 1131 Uses all sences to abserve and eplare the enyvirmament
Dutcomes
Pre-planning for Arranging iearning comers for children basad an five senses; individual worksheats
Material] resource Small noise boxeswith handies for different sounds: matarials with different textures; edibles with different tastes; pictures of different objects;
preparation: smiell bottles with different kinds of fragrances; cut outs of senseargans
clivity conten
- Whatarespnzaoigans?

- Teachermvade stary: Tizwasplaying in the bedroomwhen shie faita delicioussriell coming fron the Kitchen. Sheweritto teakitchizn ard saw Muniy was i king her favorite
dish 'khear' Tia wasvery happy. She wanted to have sorme immodiately. But Mummy she was pouring the ‘khesr! forsveryone-papa, Bhatys, Traand Mammy-and they will 24l
have |t together sitting on the table when it cools down & bittle, Tia was happy tosee Mummy pounng the 'kheer’ in four smail 'katons’ and ran to rall papa apd 8haiya to the
sabie, Mummy instructed Tio and Bhaiya te wait for the ‘kheer 12 cool dawn, Tia enjoyed the sweet and delicious kheer’ with her family mambess. Bhaiya and Tia hetped
Mummy ciean Up the table aftarwards.

Activity Introduction:

Teacher nalrates the story with the necessary propsand infonations. She says that the smell of kheer made Tia run to the kitchen where she saw what Mummy was doing. The
khesr wasz Hot so she had towaitfar seme time. The kheer was sweet. Tia's senses helped her to ynderstand what Mummy was miaking and how it tasted. The partof cur bady
whichhelpsus to understand whatis happening around us are ealled senss organa. Let's have some funin understandingwhat g haspening around WTHd'IﬂfEIIIdthm to the
learningcarmers for further canductionof the lesson:



Multipie means of Representation

. e

Listan and see: Children listen t the story.

Childran are placsd |n the different leaming comers
desipnated for different senes (Laste, hear, fosl, see,
mﬂﬂw!hihipﬂmprlﬁbmah

Teather demonstrates howthe materialsareto beysed
Move, Feel, and Verbalize: She tells the children to
obsariee what they feal when they are playing with the
natefialeand shacsthelr exparian neswith theirfriends
Userechnology: Teacher shows avideo af sanse organs
Create: Teacher plstes warksheots of matching various
objects and materials with difierent sense organs. She
puts cut auts with tactile sutlines of the different sense
argans and tell the students to name the organs
responsible for hearing, sesing, rasting, smelling and
touching,

Relevant Participation: [ halr reafsotive corners
stugents manipulate the noise boxes, smelt the
difterent smell botties, touch the ditterent textures,
taste the adibles and look at tifferent pictures. They
vl complate workshests of mhmwnnw objects
and matenials with different sense organs

They will sezd simplestories and solvs puztles

Observe different participatory behaviowrs and
listen to what children say: Obsarve and Record what
children from the different loaming comers will say
when they share their experiences and say they heard
jatid sound of soft solind; tasted mweet, sour, salty
fuord; saw different pictites; felt rough and smooth
e

Children can paint to the sense argan responsible for
hearmg; sesing touching, smalling and tasting
Children place cut outs of the different senss ergans in
thialr respective places to complei= the h‘ﬂl‘hi'imt' i '
mﬂdren rnrghﬂﬂﬂ the sense organs or match the
senge organ to its funetion an 3 workshest

Activity closure and summing up: Teacher says thist we have learit thst we havelive sense orpans and they b2lp us to undarstand the world bround us. Sha cah efumerats tha




ClassjLovel Preschool Level3
NIPUN Gaal 2 Domaln: Literacy
NIPUN Competency Early literacy skills; Make Use of heshis knowledge of letter and sounds, invents spellings to write.
Sotnd: symbal asseciatinn ' '
Activity Topic Identification ofthe letter 'I' in the English Alphabet
NIPUN Learning EQL2-35; Recogiines |etters and comrespanding sounds
Outcomes
Pre-planning for Pre recorded Alphabet Song; Individual worksheets; Ensure audtavisual device s funclional; as = back up prepare ta sing the sonz with the
nctivity: studonts; arrangs learming corners for students to choose
Matertal/ resourcs Tactils fiash cards; Mediurn and small tsctle models of different lsttars of the Alphabst ; Cut outs of leiver 1"; ice cream sticks, bowlwith
preparation: semoling; foam Bosrd letters, érayone, pencil. white board, marker pan: pencil gripie; plus, rasding skands, elipefor rsating stand
Activity content:
\dentification ofLetzer'l
Sound symbal association of o letter |
Activity introduction:

TheAlphatt Song with capuions. Teacher sings along, CHildren ar= encouraged to join In, Teacher presents & tactie flash card with the pleture of o lce-cream snd says thers 15
theletter [ inice crean, The teacher then shows 2 nodet of the letter | and says weare golng to have some funikith this letter today. Thelesson will be further conducted asgivien

“below




Multipie means of Representation

. e

Listan and gee: Teacher pronounees the tetter 1" loud
and clear. Tactile mode| of the letter'|' iz presented for
children to see. The page with the letter ' and pictures:
with labels are shown to the children. The direction of
the three {tactile] lines that form 'f'are demonstrated
on the white biosrd/blackboand,

Move and feel: Children and made to stand and form the
tetter 'I" Linesare drawn to show thatthey wersstanding
in the shape of the (etter ')\ Cutauts of the letter ‘| are
given to the students to oxplore how 'I' i formed.
Children trace the thres lines {tactile) that form T
Childron will search alphabet W in words stuck on the
ﬁuﬁhuhrrﬁr wall! hisden inehildren's nammes.

Create: Play dough 13 handed to the children o
manipulate ant formthe letter |’

Trace letter W' In 3 tiay of sand / notebooks/ tracing
books ' ) '
Verbalize: Small of 'I' ar hidden in 2 bowd of semeling

and students fanlcfur them and call sut when they find of
theletter

Relevant Participation: Childrer can move o activity
corners wheee they hove models of | in differant
materal to explore, 'I' s wrapped in paper to discover,
picture books are present, audio is present which

children can liston to the sound of | with corresponding:

words starting from sound |

Further learning activities: In follow up lessens,
children cancall out the letter | whe Cutouts of the
{etter are mmed up with Cutouts of other letters,
ﬂmlﬂrﬁi'nﬁ'-urfltem lettar | on & sfale with chall
On 2 paper, ehildren can do finger painting and draw
letter |’ with honzontal and vertical lines

Observe different participatory behaviowrs: Obssrve
and record chijdren's’ participation and mterest
through their enthusiasm o identity 1' on a worksheet
which also has some other leters written, racing the
kuﬂ'l' on & tray of semolina, creating the lerter ' h:,r
placing three ice cream stichs in the from of 'I'; or with
play ulgh. Listen to of record what children say:
Children can iﬁaﬂtﬁy and read out the letter 't fram the:
bool

Activity closure and summing up: Teacher asks the childranwhat they Haue learnt. Studientswill prasent theirariwork/drawingworksheets




ClassjLovel Preschool Level3

NIPUN Goal 1 Domaln: Physical Development

NIPUN Competency Development of gross motor skills: Decision-making snd problem solving

NIPUN Learning HWE 4: Follows instructione aned simple rules 3t the ssmetime

Outcomes - HW3,16: Demonstrates gross maotors skills with greater cocrdmation, controf and steength for e g, runmning, jumpng, throwmg, kecking, and
catching skiils, ote
HIW3.17: Explores space and participates actively and creativoly in music snd movement activities

Pre-planning for Large madel of joker with open motith with tactile cutlines in brighz colours; ghungroos atteched to the nipdel; balls of different cofours; mark

activityr circleswith chatk for children to stand; first ald kit; stepsof the ganie displayed; rules st out

Matarial/ resource | Model of ol als sl whistie; olnuser 1 sssist I the e

preparation:

Activity contant;

Teagher made game: Mﬁdplula;:-hqf with swide-open mauth is placed on the ground well supported sa thatitdess potfall Children will play a gameof feeding the jaker with-

bals of diffarent colowrs.

Activity Introduction:

Tehhﬂmﬁhtmdnﬁsﬁmmmhm Shepointuutat the jokerand saysthat tﬁujuhnrhre Isvery hungry. Let isall give hirtsome food. When | fesd hinsall afyou will cheer
For me. Teaches throws some balls inio the mouth of the juker snd says thisis how mhtmﬂfnﬂhlm mtn:mrmm mﬂdun!um nmt:.r«bu pJay,Thzﬁuﬂurlmunwﬂlbn

candctisd as below:




Multipie means of Representation

. e

Listan and see: Teacher demonstratas the gameto the

chitdren: Voluntesr/ Assisiant Teacher assistsm
ensuning children are cheering for the teachar and
waiting for their turm,

Childrdn gre niade awiare of the ciecles whiére they
have to stand when they ars throwinhg the balls
Children are given m}mﬁmﬂihm'rufth: distance
beswean tha joker and the circles.

Touch: The ballz that have to be thrown are presentsd
o the clhnldron/to ses-and touch.

Thesound of bells on the joker are demonstrated to
uniderstarid the impact the ball will make ones it
toliches the jokes's mouth,

Teahier will bluwﬂ-mwh’fstlr and gesturs to indicate
that |t mlrnemm:tfeedlug mejwlmr

Move: Valuntesr/ ssslstant Teacher assisty children in
throwing the kall from different positions.

Children may chooss Galls with only thejr favaurite
children may play throwing the balls with their pear or
the volumtesr,

Childran fay pick up che ball wait for the whistle ta
nlow, throw the ball in the direetian of the sound
fwherethe joker is placesd], wan for the sound of the.
ghungroos and clap at their own achizvement.

Relevant Participation: Childrer would lile to thraw

balls from warious distances, they would ke to claj for:

the tezcher and their own achieverments They woyld
like to hear the sound of gnungrooe whenavm'thebalt
goes inte the mouth of the joher.

Further learning activities: Tescher can place the
joler In ane sideof the cless for follow up lessons. She
can offer this activity as a reinforcer for motivating:
children for better behaviour, completing activities
fast, halping and shanng with classmotes stc

Observe differsnt participatory behaviowrs: Gbssrve
and record the stodents' participation (ke

children piek up the balls ofane by one s theaw
tham dira:ﬂrhmthe mm.ﬂh nfﬂu’z |-uhe:

Children mck up one ball wait forﬂmwhuﬂ&tn blow,
mrawthehau in the direction of the sound {where the
joker i placzd ), walt for the sound of the ghungroos:
and clap at their o achievement.

Chitdlren may aim at the joker and throw the bails from
a closar distance with the support of the volunteen
Level of support:

Some chilren may practice throwing the bails frorm
ther custemized charsfwheelchars and perform ar
fromm very near the moutl of the joker

Children moy chooss ballswith anly their favourits
colaur,

Seme childmi may require bigger balls.

Activity closureand summing up: Teacher will ask the childranifthey hat funfeeding thejokerand appreciatetham fortheir achisvarmant




Mote: This esson s representittive and stepsof the lbsson can be used to teach i st ianguegs

Class/Level Preschool Level3
MIPUN Goal 1 Domain: Physical Development, Language and Literacy
NIPUN Competency Development af Fine motor skills and ey= hand coordination
Talking and Listening: Creative seif-oxpression,
Reading with Comprehension: Bondingwith books
Activity Topic Readingstory booksand related craft activity.
MIPUN Laarning HW3.18 5 Exhibits fime motor shills with precisionand ontrsl
Outcomes HW3.18 b: Uses coovdinated movements to corplete complex tasks like cuttihg along a line, pnuﬂng.' huttuning
HW3.18 £ Uses 4 pincer grip (coordination of thendex finger and thumb to hold an iem) to hald and manipulate tools for deawing, pointing anc
WrItng
ECL1L 3.2: Sefects books from reading cormer/reading area and attempts to understand the story with the help of pictures and can predict the
wntten text.
ECLLZA Expmm their experiences af re=ding p@msj:mnﬂmﬂmr oM !angungn and talks abput it and shares It with friends
ECLL 358 Obsenves attentiyely the objects in picre, talks about them and writs tha]rnim-pbyusl ng frvamted spellings
ECL2 3.7: Predicts story with th hielp of pictures
ECL2 28: Participatesin shared reading of thesiory
Pre-planning for Teacher made fimished madel of the craft actity (Rabbit); Display of the $teps to complete the activity; dispiay of the matenals that are nesdad;
activity: small bits of cotton In & bowl; digital version of a similer aetivity
Material/ resource Cotton wionl; et paper with thctlle eutline of a chesp, Glus, Red plastc hi.hﬂi;l-hievﬁpaﬁﬂ'm- raphing to clean Lp, computar; wolunteer, faw stary
preparation: hooks, percils/erayons
Activity content:
Craft Axtivity for fine motar develepment
Readingbooks
Rabhitsbary bookwith pictires
Activity introduction:

Teacher asks the students to go to resding cormer and select a honk of their interest and attempt to read/follow t‘h‘E:‘ih}['j" in thrhur.-ll on their own, Thefurther lessan will e




Multipie means of Representation

. e

Listan and see: Teacher gathars all children after
giving sorme time to them to gothrough their books.
Chitdran will ses the stary ook and listen to the stary
of rebbir.

Verbalize: Teacher asks 34 children to narmste the
stany that they kave read [ thelr bosk.

Then teacher takes a book wimiml:hluﬁﬂm
nmthemr}rtnall children while :huw]n;t’rm
pictures In the book énd poims with het fingers tn
some highlightied words. She invilves the children tig
asking tham to share what will bappen mextin the:
stery,

Create: Teachor dymonstrates the steps to make a
rabiit of cotton wool slowdy and clearly at the sama
time verbialiting sach step luudl;: and clearly.

The tactiie gutiine of the rabbit is pointsd out and.
upmn-ed thmtmnil l:lt: uFmﬂnn ate to be pastad
inside the eutline

The position of the abbiy's eye s pointed out and
exnplalned that the plastic bindl has to be placed thess,
Watarials that need Lo be usedare siven.
Children use pencil or crayons to wiite thew name in
any way at tha back of the sheet to mark thelr wark
Mavve: Children mlm.ﬂu materialsand injtiats the
steps that are requ

Touch: Children :m:tim metenals to make the rabbit
uuhnlmﬂw Childres explore the capnptor gamo
that requires mfng,ﬂw mols2 19 selnct the cotton hits
and place them in the comeet place

Relevint Participation: read thelr own story bools,
they listen to the teacher's narration and share ther
expenences: uss the matenals to create their own.
rabihit. They can also use compute: to undarstand or
create virtually.

Further learning activities: The artwork created by
children can be ugad for teaching domastic animals in
follow up lessons. Flashcards, workshests and
storybooks will help ta reconnect with the expenence.

Observe differsnt participatory behaviowrs: obsesve-
and record children's interest and enthusiasms,
interpetions and participation durng the aetivity, See
children succassiully finish the craftwork, Observe the
difficulties they may faca in pincer grasp or helding the
mmwlwmwﬂuajﬁlnm They may experience
difficulties in pasting bits of catton the outline.
Level of support:

Childran may use larger bits o cotton tw stick or the
outline

Children may besupported by the volontesr to.
complete their craft wark

Chilldren may camplete tho fariie on the complitst

Activity closure and summing up: Teacher asks the children to displaytheir art work. Students praseiiis their art work/computar wark, Taachar displays children's work an tha

softboard foraveryonete see snd appreviste.




Class/Lovel Preschool Level3
NIPUN Goal 1 Pomain: Numeracy
NIPUN Competency - Self-regulation

« Dhseryation, Identification

< Numboer Sense:

o Nurmeral recognition , ,
& Sense oforder (can count shead of s number upta 9)

Activity Tapic Numbers countinz and what comes after for numbersfrom 1 te 10
NIPUN Learning Hwa 2 BemnnnﬂluTnanendmlnaﬂme
Outcomes HW3.4: Follows instructione and simple rules 2t the same time

illsete
{l. 3,10: Coumss forward and backward from 3 pardcuiar number upre g
I 331 |dentifies numarals with membrers and wrtes numerals upte 3

HW3.16: Deinonstrates gioss motor skllls with greater coordination, control and strength &g running. jutnpitg, throwlng, kicking: ard caiching

Pre-planning for Number line upto 3 to be drawn on the floor, Worlshests

Material/ resource Colblured Chalks, humber cants

Activity contant:

Recalling Numisers 1-9
Countingwhatcomesafter esch numsral epto g
Wiiting ito4

Activity introduction: _ _ _ _ .
Teachor starts with counting &.to 9 together with children. The further tesson will ke conducted asfollows:




Multipie means of Representation

. e

Listern and see: The teacher tnes the chlldren ta the
numzer line drawn on the fioor end instrocts them te
Jjump on riumbers starting from & while saying it aloud
for the class to hear. The teacher demonstrates the
actvity once.

Move: Tha children stand In z line and jurmp on
numbers when their tim comes. The childran jump on
the numbers an the number |ine indepandently
foilowing the instructions of the teacher.

Verbalize: Children countithe pumbers from 1-9 a5
they jump from one number 1o the next. -

On completing the activity; teacher gathers the.
children around the mumber line and show what
eomes after by acking “what cores aftar 17, walks to
numbier 2 on the number line and let children
recognize and say'2' aloud, This way she completes ull
. She does it 3 times ahd then asks 3 different children
tio demgrstrate alis

She shows number cards sequentially and sshs the
children whvat comes after, painis to the ansier on the
nmnhcrlkn:tu give 3 cud and the children say aut the
Reat humbar loldly. This £ dane two times and Last
time the towshor desan™t point out but allews for
independent answer.

Create: Chilrren can werk ona 2 0 number lne and
write the numbers in anqum:em:t&themrnbﬂﬂﬂ_t
m;ﬂmﬂm =iunn nimber in th hax provided

Relevant Participation: Childrer can actively uss the

matenais to create their own 'Shampa the shesp! Thay,

tan also use computer fo understand or create
virtally.

Further learning activities: The artwork created by
children can beused for teaching domestic animals in
follow up lessons. Flasheards; workshests aihd
storybooks will kelp to reconnect with the expenencs:

Observe differsnt participatory behaviowrs: bssrve
and record student's participation and |nteratiians
during the activities: See i students successfully
recognize what number come aftes; askng each other
to move from one number to the other,
Level of suppaort: Number line can aisa be madeon
thi wall far stldents to touth and linderstand or
shared a5 a workshest o asan Audio - Visual

Activity closure and summing up: Tha teacher could at theend help childrain to recapitulate thenumber andvisually paint them out &n the furnber ine whilz recapping:




ClassjLovel Preschool Level3

RIPUN Gaal 1 Bomaln: Social Emotional Leaming
NIPUN Competency Self -Regulation, Emctiansl Competency

NIPUN Learning HW 3.7 Expresses smotlons throuigh verbal siid nén-vetlial modes (gestures. drawings)

gt " :
Pre-planning for Keep books, audi visual system ready, role play

Material/ resource Paper plates, colowrs, books, paper, warkshest with emetion clock, audia recorring of the lesson,
preparation:

Activity contant:

Labelling Emations

nﬁumntﬁrﬁﬂufﬁnmhﬁ*mm sad, anyry, upset, seared, ancited.

EveryanieHass0iotiong

How oneshows emotionsss impartant

l:ﬁuilﬂntruﬂu:‘llnn*

Teacher talks about how emations are a part of everyons | (Ifee by making a crying face or laughing. Sho mentions its impartant to show emations. The further lesson will be

fﬂﬂﬂiﬁﬂ‘ﬂﬁhﬂlﬂﬂh
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'Universal Deiign for Le:

Multipie means of Representation

Multipte means of Expression

Listen and geer Teacher shows differsnt sitation)
ovents tochildren such as birthday party, going to &
fair, parents scalding, children snatching sway toys,
dogs barking. teft behind at huma tc through vidsos/
pletures/ role play:

Move: clilldren can enact thi amotions they fesl bn.
Virous titdationg

Croate: Teaches draws empty faces and asks children
te draw the refevant emotion when ashed to, Teacher
ean draw an emotlon elock and ask children 1
desiribie how thisy fael at variaus parts of the day.

Verbalize: Distusses ways to emnte appropriately,

Relevant Participation: Childrer can move to learming

cormers whene they can make masks on paper plates
tor different emctions. read stary books basad on
emgtions, can hear stories on emotion through audio.
clip, Keap 3 print of this book VARIOUS TYPES OF
EH{ITII:IHS Starywemier

Further learning activities: A emotion tracher can be

Keptin the elass, during the dey teaches asks children

to mark how they are feehing Teacher can pick up the
emotions depictod and ask questions around tham

Observe differsnt participatory behaviowrs: bssrve
and record the stodent's parnopation and interactions
during activities, Sea if children can haar the story snd
depict the-approprinte emation lashcard when asked
to, can draw the emotions,

Activity closure and summing up: Discuss tha @matioks thist wezs Lisght. sk ehildren to draw ané nawemotion theyean think about.




NMote: This |esson isrepresentitive and steps ol the lkssnn can bie used to teach nfirstiangusge

Class/Level Preschool Level3
MIPLIN Goal 1 Domain: Secial Emotional Learning, Language and Literacy
NIPUN Competency Shawing understanding of seif & famlly
Talking and Listening: Creative ssif-oxpression, meaning making
Activity Toplc My Family
NIPUN Learning HW3.2- Exhibit understanding of relutionship with extiided faimily mombors .
Outcomes ECLL 3,50: Ohserves attentively the ohjects in picture, talks about them and wiite thesr name by usmez invented spellings:
Pre-planning for Creata a ppt, organsise the Learning Carners Audia-video provision
Material resource Ppt, cuteuts of house, members, activities etc, family tree worksheet, role play materials fstirt, specs, zaree. dhat etc), puzzles, calours, pencil,
preparation: traynns
Activity content:
Introtluction to what isa faraly (Living insams house, having same family name, we feel safe and secure and loved) whio are rembiers of family, type of family(riuclear, joint also
single parentfgrandparenty things we dotogether{ eat, play, sieepin the same house, pray, attend function, colebrete festivais)

‘Activity introduction:

Teachorparates a shortseary ot famity (e g MY FAMILY from stary weavar can bo used), The further lessan will be conducted as bulow:
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Multipie means of Representation

Multipte means of Expression

Listan and see: Teachet read/show the story and
discuss about family. [ntroduces what is famidy and
who arg members in the family with help of drawmg on
the board or using @ ppt for shewing a houss,
members, actiyity.

Verbalize: Teacher will 5k ehildren who are in their
family/whi all stay Tri the samehotise Children tum to
a partner and share what do they do togetherwith
thair famity.

Students can come together after discussing their
family and sharewith the class.

Create: Twwmiihnstqﬁn‘ﬁmmw pictures of
their family membrers and ivrits who they are under the
dmlnﬁﬁn thelr own created spellings.

Relevant Participation: Childrer can move to learming
cormigrs having story boaks; an audio description about

tamily, family picturas, puzzies on family, drawing
materisl, colours, role play comner with clothas and
other materials to enact out family members are hept,
Further learning activities: As 2 followup of the
lszsan, tencher will give a home assighmsant to make o
tamily tree using drawings of picturss of thefamily
members ar sticking photographs The sutline ot
family tree will be provided.

Obsorve different participatory behaviours: Obssrve
and record the students interast in the story, their
enthustasm to discuss thewr family and offer
information, See if they successiully comp|ete their
trawings, enaotfrole play any Gmily member, or are
interester! in reading stary hools.

Lewel of support:

Hrovide students with eutout figures of peaple that
they can rolar i and glue on their pages instead of
drawing.

Activity closureand summing up: Asking children toshow their drawings to the ciass stthesnd of the lessan.




ClassjLovel Preschool Level3
RIPUN Gaal Land3 Domaln: Social Emotional Development, Language and Literacy
NIPUN Competency Awrareness of self
Talking and Listenming: Craative self expression and cahversation, Vocabdlary Davelopmient, Conversation and talking shills, Méaringful use of
lanjuage
Activity Topic Mysetf
MIPUN Learning HW3.1- Describe sell and athers in terms of physleal characteristics, gender, interest, (Tkes and disllkas
Outcomes ECLZ3 1+ Introduees himsalfharsall bilingually
ECL2 3.4: Attenpis to respond using faimiliar wordsand expressions
ECL2- 210 Talks about hisfher favorite toy
ECL 25302 Attomipres to scnbblefwrite few famibiar words
ECL - 2.15: Draws potures 1o communicate messages
Pre-planning for Placing mirros near the boatd, raterials [eutouts pictures or objects- mangs, ice-creams, <ake, chicdlate, kheer, halwa, TV, Book, danclng,
activity: fumber 5 46, bioy, girl)
Materlal/ resourcs Activity shest, materials required for describing oneself, largs mirror
preparation:
Activily contenl:
Gendor: Boy /Gl
hgz
Favoritefood
Favonteactity
Mﬂvl‘rrlntmﬂuﬂhm

isthuh'ldm!m'ﬁheﬂm hejshe |ooks into themitmar &nd talks shout what he or she se=s. Teacher facilitates thyough questions |like- wiat is your name, 3g2, gender, what do

youlike to et ete. | The further fessanwill be conducted asfollows:




Universal Design for Learning
T 5 = T —ahE

Multipie means of Representation

Multipte means of Expression

Listan-and see: Teacher tolka dbout how everyotie is
differant, sueryone is unigue through showmg pictures
of varjety of children (girl with fong hair and short air,
by playing sricket and footbadt, children in diffecam
drosses, ¢ children cating different food, children
reading books or ancing)

Move snd Verbalize: All childraty sil in-2 elrcke, Teaeher

explains that all children will pass thedball to the next
persan, The anewho gets the batl will introduce s=if to
the group: Thay wlu.ny.rlim- age, gander, favounto
fand, favourits sctivity, Teacher denonstrates the
activity by Introducing herself,

Create: Childran make = drewing of thalr own self and
do s workahest to match & boy/ girl with the pictures of
things they like; food they like, write theirage, name
invented saelling.

Use'of technology: Childret can see videos of
introducticn te mysali

Relevant Participation: looking at self and taliing

abiout self, passing the ball and talking about self wien
the turn comies. and drawing oneself is interesting.
Further learning activities: Teache! pairs the
chilidren, ahd they niust find ot about each other and
retell to clzsi The parameters will be name, age.
ggudar,' favourite food, favourite s2ovity.

Observe differsnt participatory behaviowrs: bssrve
ard record the stodents’ participation and misrsctions
during activities, E.g if they have seccessfully finshad

the workshaees

hev ehildren describe themsslves during the activity

Activity closure and summing up: Torlsy we found out sbioit elrselves shd out friend, oW go back home and describieyourself to your grandmuther | grandfathes




ClassjLovel Preschool Level3

HIPUN Goal 3 Domaln: Cognition and Mumeracy

NIPUN Competency Addition

Activity Topic Combiningand Counting the objects

MIPUN Learning IL: 3.14: Combilnes two Eroups Up to 9 objectsand iecaunits

Pre-planning for Malos strips of arange paper and crelés from red paper to be used by thie whole class repressnting carrot pleces and tomatoes, pre prepare
activity: shests furmhcrﬂdwm': outline of 2 big how!

Material/ resource Red and orange strips of papsr, drawing shests for each child, glue, pebhies, twigs (can uss flowers, leaves, bottle caps, small bowls and spoans
proparation: etc)

Activity contant:

Combinatwo types of objects in ditferent cormnbinations and recount £l15

Activity introduction:
TEMh’Eﬁﬂmﬁpﬂﬂﬂﬂi and & twigs I frontof her. She counts number of pebbles and Mipsepamﬂly Then she takes out few pebliles and fE-HrWHBHi‘Hﬂ pimthmmgnﬂwlm
amm'mm she asks the students to count alun;umhhum numh:rﬁfﬂﬂﬂ:hm the niied pile, This way she shows three different conbination af numbers upio %, Nextshean

e buttans and colns and do the ssma exarcize Simllarly usrngmu different types of kangles, mhuwmthun in :I'Iﬁarnntmmh‘lnlﬂﬁﬁ .nn:l:m.urlh-tht total along with
children, The further lessonwill be conducted as bolaw:




Multipie means of Representation

. e

Listanand see: Teacher places the g bowl drawing
sheets and few red and orange paper stripgs ot more:
than total 3 foreach chitd) in front of sach child: Ask
gach child help to prepore a vegelable soup.

Move and Create: Chiltien Lse thelr inagination to
pretend pourweter Into the bowl, chop vegetables,
gather them anid put them into the water. They pretend
to put sall, pepper i the water. After this teacher asks
students to put in few red and srange papers i the
prefend veater, Children can stick with glue different
combinations llke four carrats and | tomate or thres
tomatnes and 2 carrots In the Howl.

Verbalize: Teacher asks children randosly to show
treeir shest to the ciazs and say how many carrets and
tomntoes hasthe child put in the saup and then to
-.aunthwmnytﬁtalve:gmblmm in the scup, She
will write thees various combinatians on the baard
such as4+1=5,3+3=5, r.i-l‘}ldrnn will repeat the
conibingtinn after her as fn;xtarrph plus prie toimsts
equals to five" ' ' ' '
Children can count their ingredients and wite
comhinations under their bowis on the drawing sheet.

Relevant Participation: counting together, peblbles,

caing ond bittons, making imaginary soup, socking
papers in the workshest.

@bserve different participatory behaviours: Multiple
maars of ExpressionGbserye different participatary
behaviours: Obssrve the different |evels of
participation and intarast in children in counting
together and making the soup. See if they have
sueresshilly glised the paper amd wiritten the numbers,
Record! fecord student knowledgs of what sach’
symbrol representsdplussign, equal sen)

Level of support: Teathor can use coloured chalk fred
and yéllow)] to draw pletures of vegetaliles in frant of
thie numbers wihven sha wiites on the board,

Children can use number cards ta show the number
s

Children ean write the total Instead of the [l
SEQUENCE.

Activity clasure and summing up: Fach child can bis aaketl to shiars with hat child his comibination ol nurhbers and the total numbee.




. Outcome of a research project incorporating learnings from Panch Kosha and global learning standards,

Futﬂ?s;ﬁaums:u mendations of the recent Nationa landmmmﬂunalﬂammw Acts includ
SDGs pertaining ..gq icatio m"eqnﬂrfforfhﬁﬁrm’vﬁm: i

. ‘Potential for cross sectoral linkages such as Haahﬁ.&Edi’.tcaﬂan, Gender and Social Justice.

ypmental formats and guidelines for activity based learning, fostering foundational

. Family centred practices promoting participatory learning and play.

. Activities based on the principles of Universal Design for Learning {UDL).




Curricular framework for inclusive
cross disability early intervention
and preparatory school
correlation with SDGs

(44
w

Goal 1 & 2: No Poverty, No
Hunger
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The core essance of the Goal 3: Good Health

.

3_

Goal 4 : Quality Education

The handbook framework :0 g :

framework is to support in
! Universal screening, a

Identifying development :
suggestion of the handbook
aids In assisting children

delays Il children between

birth to six vears, this

. receive early Intervention to
identification raduces ¥

delaysin development and

delaysand disabilities core principles of universal

tay= out guidelinegs to access

is developed keeping the :
Goal 5 : Gender Equality | . @

early and primary includes alens of gender | Goal 10 & 17: Inequalities,
education of the Goal 4 of equality as pre-described by Partnerships for the goals

through eatly intervention, access and inclusivity in + The handbook framework

good heakth services
provided by the
B

fosters mitigating
disabilities and deformities
caused due to poor overnmeant. The framework

nutrition and food habits.

the EEIE:E.FHTTH!}I' : Gasl 5. E!'!ELlring that all E The handbook ['mmmrk.
childtsn disregard of

guides family engagement E
community participation. | background are given egjual

: engagement and facilitates partherships of
to assist families in )
: stakehalders and within the

accessing services leading (o} yhrough a well researced access to early intervention | SpGs to foster full potential

good health parameters, motle] is part of the | cchiool readiness:

handbook, aligning to the
Goal 4 afthe SDGs.

+ and sustainance admist the
: SDGs.
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WAY FORWAR

Lty _!L'!.: Lot Ld""

No intervention required
Periodic check ups advised

CLEAR

(PEHAL)

: e FAIL
AT BIRTH s INTERVENTION ’
PROGRAM &
Pre-Natal,
Matal and
Post Natal risks
and concerns
Periodic cLeaR  Referral .  Delay Comprehensive
checkupsand 7 Assessment
assessment . Disability




Paving the way forward

It takes a small step of early identification and intervention to create a big change in the life of a child with disability

India whiich accourits for rearly one fifth of the world's annual child births, has
madearemarkableprogress in the reduction of child mortality . The nead snow
to focusantheirbealth, nutrtion ond optimal growthand developmant.

Most bab:es-arehum healthy and have tha sensory and hm‘!il':w functions intact.
Hewsver, ane in 1000 hables may have some developmental delays or
disability, These need to be identifisd carly amed Intervdned n orfder to
amellorate the disabling conditions, Screening all new borm babies for reflewes
and sencory responses is the first step of prevention which | cost effective.
Balieswhosucgesshully dear the soreenmps need to hove periadical checkups
at the primany health centsr or well-Baby centers/clinics. Those with highorisk
pre-natal, nednatal or postnatal conditions nead Lo be monltorzd clasely for
which referrals to specialish centers dealing with developmental delays and
othar dizahillties Is required. A tzam approach nesds to be followed for
assessment and evaluations and for developing interventional plans. For the
maost common childhood delayed or dizabling conditions, the primary and
secondary prevention and care dre offerad by sarly intervantion centrzs. Theze
have special educators and therapists for whom the PEHAL hirth te 3 curricula

will be beneficial. These centreswill need to hand-hold the parentsand have
afamily centred approach to early intervention, PEHAL has a section for family
errpowerment, Farent - professional partnesthips aresurs to benefltchildren
with disabilities - rvaking them schoel ready for inclusive educational
practices. The NIFUN Incluslve document has same examplars of Universal
designs farlzarning which is the way forward . ...
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Annexure 1 - List of Abbreviations

AAC Alternative Augmeritative Communication MSJE Ministry of Social Justice and Empowerrhent
ADHD Artention Deflcit Hyperactivity Disorder NCERT Wational Council of Educational Research and
ASD Autism Spectrum Disorder Training
AYINISHD(D) | Alj Yavar Jung Nallonal (nstitute of Speech & Hearing NEP National Education Pollicy
Disabilities (Divyangjan) NGO Non Govermmental Organization
CARE Cammunicate, Arrange and Execule, Recurringly PEHAL Physical Development and Health, Socio Emotional
observe, Evaluate and Improve Learming, Approaches to Learning, Communication,
CDEIC Cross Disability Early Intervention Centers Language and Literacy
CcP Cerebral Palsy Pl Physically Impaired
DAP Developmentally Appropriate Practices RPWD Rights of Persons with Disabilities
DEPwWDI(D) Department of Empowearment of Parsons with RTE Right to Education
Disabllites( Divyanzgjan| sD Strategic Directions
]| Differéntiated Instiuctions SDG Sustainable Development Goal
ECCE Early Care Childhood Education SEDGs Socio Economically Disadvantaged Groups
EIC Early Intervention Centre SLD Specific Learning Disabillty
HI Hearing Impalrment upL Unlversal Design of Learning
[3])] intellectual Disahility UNESCO United Mations Educational, Sclentific and Cultursl
IdEA Identify, Engage and Advocate Organization
MD Multiple Disability Vi Visual Impairment
IFSP Individuallsed Farsily Service Plan
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